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Getting Out the Good Word!

The Journal of

Adventist Education Editorial
BEVERLY ROBINSON-RUMBLE

A
n auspicious event occurred on February 6, 2002. The presidents of North Amer-
ican Division colleges and universities gathered at Pacific Union College in Angwin,
California, for a Higher Education Colloquium. Each of the presidents* talked
about an area in which he is perceived to have special expertise, or in which his
school is particularly representative. 

The speeches covered an amazing variety of areas and ideas, ranging from the
international character of Adventist higher education (Niels-Erik Andreasen, An-

drews University) to the importance of academics (Larry Geraty, La Sierra University), the spiritual
mission of an Adventist college (Gordon Bietz, Southern Adventist University), church leaders’ ex-
pectations of Adventist colleges (Fred Thomas, Southwestern Adventist University), whether all Ad-
ventist colleges should be alike (Sylvan Lashley, Atlantic Union College), various aspects of the mis-
sion of an Adventist health-care training institution (Dick Hart, Loma Linda University; Chuck
Scriven, Kettering College of Medical Arts; and David Greenleaf, Florida Hospital College of Health
Sciences), and much more!

The colloquium took some months to plan, as it accompanied the inauguration of Richard Os-
born as president of Pacific Union College. While still North American Division vice-president for
education, Dick had discussed with me his dream of convening such a meeting in connection with
his inauguration, and for the presentations to be printed in a special issue of the Journal. Dick par-
ticipated in every aspect of the planning and preparation of the issue, and the Journal’s editorial staff 

North American Division college/university presidents gather at the Higher Education Symposium and in-
auguration of Richard Osborn as president of Pacific Union College, Angwin, California, February 6-7,
2002. Front row, left to right: David Smith, Union College; Joseph Gurubatham, Griggs University/Home
Study International; Richard Osborn, Pacific Union College; B. Lyn Behrens, president and CEO, Loma
Linda University Adventist Health Services Center; Lawrence Geraty, La Sierra University; and Niels-Erik
Andreasen, Andrews University. Back row: Gordon Bietz, Southern Adventist University, Charles Scriven,
Kettering College of Medical Arts; Randal Wisbey, Columbia Union College; David Greenlaw, Florida
Hospital College of Health Sciences; Sylvan Lashley, Atlantic Union College; N. C. Sorensen, Walla Walla
College; and Fred Thomas, Southwestern Adventist University. Not pictured: Reo Ganson, Canadian
University College.

Continued on page 51
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E
very year, about 500,000 international students, or ap-
proximately 3.5 percent of the American student popula-
tion, study in U.S. colleges and universities. Additionally,
large numbers of international students attend Canadian,
Western European, and Australian institutions. The coun-
tries supplying the largest number of international stu-
dents at the turn of the century were China, Japan, and
India. These students typically select coursework in sci-
ence and engineering, computing, information technol-

ogy, and social sciences.
Meanwhile, the reverse also occurs. Approximately 100,000

American college students (about 0.65 percent of the tertiary pop-
ulation) go abroad to study, especially to Europe. They concentrate
on the humanities, social sciences, and business. 

Educational leaders in America and Europe recognize and fa-
cilitate this interest by encouraging
intercollegiate transfer, study-abroad
programs, exchange programs for

educators, recognition of international diplomas, and quality assurance between the different educational
systems.

Motives for International Study
This enormous interest in international education suggests some obvious realities: international busi-

ness and trade, a worldwide economy, the mobility of people between countries, and the desire for greater
political, religious, and cultural understanding of other nations and their citizens. But of course, the un-
derlying motive should be appreciation for the value of every human being. People are the greatest asset
in the world, and a good education increases the value of that asset. 

Adventist colleges and universities embrace international education. ACA (Adventist Colleges Abroad)
typically attracts 0.75 percent of the American Adventist college population (somewhat greater than the

Merely attending a
college in another
country or study-
ing with interna-
tional students
does not guaran-
tee that one will
receive an inter-
national educa-
tion.

International Education 
in Adventist Colleges 

and Universities

By Niels-Erik Andreasen

ANDREWS UNIVERSITY
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national average for overseas study). In addition, significant
numbers of Asian, African, Latin American, and European stu-
dents study in countries other than their own, in many cases at-
tending an Adventist college that serves a number of countries.

Ensuring a Truly International Education 
But these statistics do not address international education

at the deepest level. Merely attending a college in another coun-
try or studying with international students does not guarantee
that one will receive an international education. 

Andrews University is a case in point. Approximately 20 to
25 percent of its student population is international, and an-
other 10 percent have some international background, gener-
ally due to their parents’ immigration to the United States. This
creates a wonderful international atmosphere on campus, ex-
pressed through international clubs and food fairs, music from
around the world, flags and fanfare, and scores of languages.
Such an international atmosphere is informative and even ed-
ucational, but by itself, it does not make our education truly “in-
ternational.” In fact, much of Adventist education is not as in-
ternational as it appears. 

Ideas
What, then, does it take to make Adventist education truly

international? Here are a few suggestions:
1. A curriculum of teaching and learning resources that helps

students to think about and understand international issues,
e.g., by asking them to discover how single issues like economic
development, religious belief, or family life impact people in
different nations or regions of the world.

2. A requirement that students acquaint themselves with the
language, history, literature, religion, and art of one or more

Andrews University (AU) President Niels-Erik Andreasen enjoys inter-
acting with students on campus.

Flags from the many countries represented by
students attending Andrews University line the
campus mall for special events throughout the
year.

Adventist Colleges Abroad students experience travel and educational
opportunities.This photo was taken in Lyon, France, in front of the
Church Bailique Notredame De Fourviere.
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countries or regions other
than their own.

3. An opportunity to
study in another country,
ideally with students of that
country, or in meaningful as-
sociation with the indige-
nous population. 

Adventist education
must become significantly
more international. Gradu-
ates of our schools partici-
pate in all the international-
ism of our world, and they
belong to one of the most in-
ternational churches in ex-
istence. To be an Adventist
in the 21st century means to
be an international person,
which points out the need for international educational initia-
tives. By contrast, during the 19th and early 20th centuries, many
North American and other Western Christians traveled abroad
as missionaries, but few learned about the lands they served in
teaching new converts. That is now changing, as our church be-
comes authentically international. This change dictates that our
educational institutions also become sufficiently international

to support the genuine internationalization of our church. If this
happens, our graduates will also be far better prepared to make
their way in our brave new intercultural world outside the church
organization.

Going Back to Our Roots
In a way, the call for international education takes us to the

heart of our existence as Adventist educators and brings us back
to our earliest roots. The first Christians were very international
in their thinking and action. National Christianity is a relatively
recent phenomenon that emerged when religious and national
interests became interconnected. But that was not Christ’s
intention when He instructed His followers to go to all nations,
make disciples of them, baptize, and teach them (Matthew 28:19,
20). Given this foundation, Adventist educators should help re-
place national Christianity with genuine international under-
standing and commitment. Remember the first angelic mes-

senger who in the time of the end proclaims
an eternal gospel “to every nation, tribe,
language and people” (Revelation 14:6,
NIV)? Only an international Christian can
fully participate in that assignment. ✐
____________________________________
Niels-Erik Andreasen is President of An-
drews University in Berrien Springs, Michi-
gan.

To be an Advent-
ist in the 21st
century means to
be an interna-
tional person,
which points out
the need for
international
educational
initiatives.

Korean students share sounds from their homeland at AU’s International Food
Fair.

AU’s annual International Food Fair offers the community a chance to taste food
from around the world.

AU’s international students display their patriotism from
the residence hall windows of Burman/Universtity Towers.
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T
he Seventh-day Adventist higher education system enters the 21st
century amidst several questions about its role.*

Each of the church’s colleges and universities serves a specific
set of people who live in its administrative and geographic area.
The church prides itself on being distinct, singular, and coopera-
tive in its functions, with one broad mission of preparing students
for service in this world and the world to come. To accomplish this,
the church invokes the biblical injunction to “go. . .and teach all
nations” and “[baptize] them in the name of the Father, and of the

Son, and of the Holy Ghost”(Matthew 28:19, KJV).
Each of the church’s institutions has developed in a different set of de-

mographic, social, political, economic, historical, legal, and cultural contexts,
producing a rich and diverse array of roles and functions. Although their
overall mission and basic roles are similar, the manner in which these play
out differs. Attempts to standardize these roles and functions may well be
difficult in a dynamic and changing world.

Our global system and its sub-systems struggle with defining the roles
of specific higher-education institutions. How should our colleges respond
to constituency expectations while keeping the mission of the church con-
stant and alive?

A Conceptual Framework
Adventist higher education is impacted by a larger macro system of political,

legal, social, demographic, and cultural factors. Prospective college populations, stakeholders, and con-
stituencies have varying expectations about the role and behavior of their college. At the same time, the

Journal of Adventist Education December 2002/January 2003 7

Should Adventist Colleges 
and Universities Differ

From One Another?
Each of the church’s insti-
tutions has developed in a
different set of demo-
graphic, social, political,
economic, historical,
legal, and cultural con-
texts, producing a rich and
diverse array of roles and
functions.

________________________________________________________________________________________________
* The system is comprised of 12 sub-systems spread across geographical administrative units called “divi-

sions.” These sub-systems contain colleges and universities, as well as secondary and elementary schools. Di-
visions are made up of administrative-geographical units called “unions,” which in turn contain other sub-units
called “conferences.” Conferences consist of collections of churches that help sponsor the elementary and sec-
ondary schools. Traditionally, secondary and elementary schools are operated by conferences, colleges and uni-
versities by unions or divisions.

By Sylvan Lashley

ATLANTIC UNION COLLEGE
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Discussion—A Specific Case
Let’s make this discussion of a conceptual framework more

specific by applying it to Atlantic Union College (AUC), lo-
cated in the northeast United States, relatively near the large
urban areas of New York and Boston. The recent immigration
and migration in this part of the country are having a demo-
graphic, cultural, ethnic, economic, and social impact on the role
of the school. 

Whereas up until the mid-1900s, the bulk of immigrants into
the northeast U.S. came from Eastern Europe, more of the re-
cent arrivals originate from the Caribbean, Mexico, and Cen-
tral America. Both the Atlantic Union Conference and the col-
lege have become ethnically, economically, socially, and
religiously diverse. These macro factors in the larger environ-
ment also affect the constituency, its economic base and eco-
nomic supply systems, and college attendance patterns. Ap-
proximately 53 percent of AUC’s students are first-generation
immigrants and low-income. More than 90 percent of the stu-
dents receive some type of financial support. Thus, Atlantic
Union College’s constituency base is urban blue-collar, work-
ing class, and suburban-rural groups. Such groups have strong
opinions about what the college should teach, how members
should worship, communicate, and live together, and how the
school should conform to society and to Adventism. These ex-
pectations in turn influence the college's agenda. AUC’s con-
stituencies are very concerned about jobs. This makes the role
of Atlantic Union College different from other schools and even
from its role at an earlier time in the school’s history. AUC is
performing an educational, socializing factor by educating a new
generation of church members who will be critical to the growth
and survival of Adventism in the northeast United States and
Bermuda.

Each Adventist educational sub-system, though similar in
some ways, is continuously developing under different circum-
stances—demographic, political, cultural, educational, and ge-
ographical. Even within divisions, the forces of change, fomented
by nationalism, ethnicity, and geography, act as powerful influ-
ences. As a result, each sub-system has developed its own ex-
pectations of the role and function of college boards and divi-
sion officers. Despite the dissimilarities, the systems are expected
to have some degree of convergence.

8 Journal of Adventist Education December 2002/January 2003

colleges and universities are con-
tinually competing for scarce re-
sources (students and teachers).

Constituencies express spe-
cific expectations about the col-
lege’s expected role, which in turn
affect what colleges do. The na-
tional and regional environment
influences those constituencies.
The interplay between macro and
micro factors keeps the system in
constant flux.

Competition for resources
and students also drives the be-
havior of higher educational or-
ganizations. Competitive strategy
theory suggests that lowest costs,
differentiation of product or pro-
gram, and focus allow for firms to strategically position them-
selves. No organization can do everything well. Systems that
can deliver basic products at the lowest costs to their customers
are more likely to be successful than are others, especially if
they fulfill their customers’ expectations.

Applying these concepts to higher education suggests some
reasons why the roles and functions of our schools in divisions
outside of North America might well be different from those in
North America, and why there may even be variations within
the North American Division.

These systems compete with the others for scarce resources,
leadership, students, attention, and even for faculty members.

This competition is affected by the national, church, and polit-
ical needs of each region and country and leads to differences
in role and function despite the similarity of mission. Whereas
the church tried earlier to centralize its educational efforts be-
cause of political, currency, monetary, and geographical issues,
the current tendency is to decentralize. Thus, we have three
medical schools and a number of theological seminaries and
graduate centers.

Schools
within an edu-
cation system
are unlikely to
adopt similar
roles and
functions be-
cause of dif-
ferent expec-
tations and
needs.

Haskell Hall and Machlan Auditorium, Atlantic Union College (AUC).

AUC’s Nathaniel Thayer Estate (Performing Arts and Music Depart-
ment).
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Schools within an education system are unlikely to adopt
similar roles and functions because of different expectations
and needs. It may well be easier to unify divisions through shared
mission and purpose rather than overall role and function.

For example, one division area needs higher education for
the francophone populations. The two Asian divisions have
large geographical territories that must be served by a major
graduate school; while in the North American Division, there
is one dominant language group, one country-wide accredita-
tion system, well-established evaluation systems, many low-cost
community colleges, and abundant professorial talent, com-
pared to other world divisions. The Inter-American Division
has three major language groups and more than 25 currencies
all pegged to the U.S. dollar. Each division has a country and
territory “brain drain” away to North America despite attempts
to curtail this. The South American Division has two main lan-
guages but many currencies. All these factors affect the mission
of the church, as well as perceptions of that mission in terms of
needs, nationalism, expectations, and role function.

Conclusions
Our schools in each division vary from one another and from

those in other parts of the world. While they will continue to
have a shared mission, their roles and functions may diverge
even more widely than at present. The role of leadership should
be to unify these systems around mission rather than around
role, function, or regulations. Allowing a free-market economy
of ideas, practices, and national and cultural differences will
produce less tendency toward conformity and a greater desire
to accomplish mission. Unity of action cannot be attained through
prescription, but rather from attempts to achieve a shared mis-
sion. Constituent expectations will continue to determine the
role behavior of organizations. Each college has a special role
to play in its division. Colleges can have complementary roles
and a shared mission. However, each institution’s role will dif-
fer from the others’.

Recommendations

Here are some starting recommendations:

1. Administrators should hold periodic meetings of repre-
sentatives from colleges around the world so they can get ac-
quainted and study ways to communicate and work together.

2. Higher-education institutions should listen carefully to
their constituents, examine micro and external macro influences
on their institutions, and modify their roles to meet constituent
expectations and needs.

3. Leaders and constituents must recognize that differences
between schools are inevitable; thus, the common bond of unity

should be agreement on mission rather than
on methodologies of how that mission is
accomplished.

4. Schools should collaborate and co-
operate to share strengths of divisions and
institutions. ✐

____________________________________
Sylvan Lashley is President of Atlantic Union
College in South Lancaster, Massachusetts.
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AUC’s White House (English Department).

Founders Hall, AUC.

Students from varied cultures and nations attend AUC.
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S
eventh-day Adventist postsecondary education
in the North American Division (NAD) is being
challenged by elements from within the church.
Questions are being asked that threaten its very
existence: “Can higher education meet the ideals
as set forth in the writings of our prophetess,
Ellen G. White?” “Can higher education pre-
pare young men and women for leadership
within the church?” “Are the campuses of our

colleges and universities becoming so secularized that the church’s doctrines are no longer seen as rele-
vant?” As we ponder these questions, it may help to review the principles and counsel upon which our in-

stitutions were established.
With few exceptions, NAD universities and colleges were established in connec-

tion with the organization of union conferences. This is clearly evidenced in the cur-
rent or former names of schools such as Pacific Union College, Columbia Union College, Atlantic Union
College, Union College, Canadian University (Union) College, and Southwestern Union College (now
Southwestern Adventist University). The establishment and naming of these institutions paralleled the
church’s pioneer evangelistic work at the dawn of the 20th century. Why did our pioneers establish col-
leges and universities? To answer that question, let’s look at the following words of inspiration:

“When I was shown by the angel of God that an institution should be established for the education
of our youth, I saw that it would be one of the greatest means ordained of God for the salvation of
souls. . . . If the influence in our college is what it should be, the youth who are educated there will be en-
abled to discern God and glorify Him in all His works; and while engaged in cultivating the faculties which
God has given them, they will be preparing to render Him more efficient service.”1 “It should be the ob-
ject of our colleges to prepare workers for home and foreign fields.”2 “God would not have us in any sense

Preparing
Leaders 

for 
Eternity

By Reo E. Ganson

Seventh-day Adventist
universities and col-
leges were estab-
lished for three funda-
mental reasons: (1) to
prepare people for the
kingdom; (2) to train
workers for the
church; and (3) to pre-
pare an educated laity
to serve the world.

Canadian Union College (CaUC), Alberta, Canada.

CANADIAN UNIVERSITY COLLEGE
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behind in educational work. Our colleges should be far in ad-
vance in the highest kind of education. . . . If we do not have
schools for our youth, they will attend other seminaries and col-
leges, and will be exposed to infidel sentiments, to cavilings and
questionings concerning the inspiration of the Bible. There is a
great deal of talk concerning higher education, and many sup-
pose that higher education consists wholly in an education in

science and literature; but this is not all. The highest education
includes the knowledge of the word of God, and is compre-
hended in the words, ‘That they might know Thee the only true
God, and Jesus Christ, whom Thou hast sent.’ John 17:3.”3

Seventh-day Adventist universities and colleges were es-
tablished for three fundamental reasons: (1) to prepare people
for the kingdom; (2) to train workers for the church; and (3) to
prepare an educated laity to serve the world.

Is this really happening today in North America? The an-
swer is a resounding “YES.” The evidence can be seen in many
diverse ways on different campuses. For example, the Florida
Hospital College of Health Sciences was developed to meet the
need for personnel within the Florida Hospital network. It not
only meets this need, but also creatively shares the love of Christ
with every student who walks its corridors. Canadian Univer-
sity College (CaUC) continues to support the three fundamen-

Journal of Adventist Education December 2002/January 2003 11

Although CaUC’s students are culturally diverse, they are unified by similar spiritual and
moral belief systems.

At CaUC, students can prepare for a variety of careers where they can
combine professional success and moral leadership.

At CaUC, three out of four professors hold a
Ph.D., evidence that Adventist education equals
quality academics.

A 10-to-one student-teacher ratio gives CaUC professors the chance
to mentor their students both academically and spiritually.
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tal reasons for existence. Our Campus Ministries, through its
multiple in-reach and outreach programs, invites young people
to commit themselves to service both on campus and to the
world about them. 

The ratio of alumni to church leadership is overwhelming
in Canada. Within the Manitoba-Saskatchewan Conference, 83
percent of the current pastors; 91 percent of teachers; 100 per-
cent of the nursing-home administrators; and 75 percent of the
conference office personnel attended CaUC.

Adventist higher education ensures that church workers
possess not only professional skills, but also a strong Christian
philosophical underpinning for their disciplines. Our universi-
ties and colleges provide an environment that models the mis-
sion of service. The church is much more likely to get church
treasurers from among business graduates of Adventist schools
than from non-denominational institutions.

Today’s university and college campuses also reflect the in-
ternationalism of the church. With the interconnectedness of
institutions and the worldwide network through accreditation,
every student experiences the social/international/cultural val-
ues of the church. Future workers experience a sense of the
wider church, its challenges and mission.

The universities and colleges of North America provide a
safe base for the youth of the church to explore new perspec-

tives, find personal growth, and prepare for
domestic and foreign service both within
the church and in the surrounding com-
munity. Seventh-day Adventist higher
education is preparing leadership for eter-
nity. ✐
_____________________________________
Reo E. Ganson is President of Canadian
University College in Lacombe, Alberta,
Canada.

______________________________________________________
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Campus Ministries, such as small groups that meet for prayer and
Bible study, foster a reliance on Christ as the source of knowledge and
strength.

The Chan Shun Science Centre at CaUC provides a state-of-the art en-
vironment for study.

At CaUC, students can prepare for medical and other health-related
careers that serve both the church and society.
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W
hile the college of which I am president, Columbia Union Col-
lege in Takoma Park, Maryland, has long been known for its
commitment to service, this is, in reality, a common thread in
Adventist higher education. As members of academic com-
munities that prize the integration of faith and learning, Ad-
ventist educators recognize that a significant part of our work
is to introduce students to the joy of serving their fellow human
beings—of being involved as active participants with God to
bring healing and justice to His broken world.

Ellen White, in the first paragraph of her remarkable book Education, reminds
us that true education “prepares the student for the joy of service in this world and
for the higher joy of wider service in the world to come.”1

As we consider the task of Adventist higher education in the 21st century, we
must keep this challenge in mind: How will our vision for Christian education en-
able students to take seriously the call of Jesus to be His hands and feet in a world
in which wealth and poverty co-exist, where images of hunger and death are seen so often that their im-
pact is minimized? How can Adventist higher education capture the imagination of our students through
a biblical understanding of what it means to be thoughtful and faithful disciples of
Jesus Christ?

Tony Compolo, professor of sociology at Eastern College in Philadelphia, Penn-
sylvania, suggests the following answers for these kinds of questions:

College students are not attracted so much by a religious experience that tries to entertain them as
they are to one that challenges them to do things for others. If our colleges provide concrete ways for
young adults to minister to the needs of others and to effect social change in the world, they would find
their education very attractive. Young adults just may be looking for a college experience that appeals
to their latent idealism by calling them to be agents of God’s revolution and to be part of His movement
to bring healing and justice to His broken world.2

As a college chaplain and teacher, then as a seminary professor, and now as a college administrator,
I have had the privilege of seeing students experience the joy of service. I have seen them transformed
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Columbia Union College’s campus is located in the
quiet suburbs just outside of the nation’s capital.
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from casual observers to active participants who moved beyond
the walls of the classroom into the lives of people who very much
needed them. I have watched students take seriously the words
of Jesus as He declared in that Nazareth synagogue so long ago:

“The Spirit of the Lord is on Me, because He has anointed
me to preach good news to the poor. He has sent me to pro-
claim freedom for the prisoners and recovery of sight for the
blind, to release the oppressed, to proclaim the year of the Lord’s
favor. . . . Today this scripture is fulfilled in your hearing.”3

On Adventist campuses across North America, these words
continue to be fulfilled. Though this takes place in a multitude
of unique ways, the outcomes of such actions are often similar.

Allow me to share three results that we are privileged to see as
Adventist educators:

Experiencing Community
First, service provides unique opportunities for students and

teachers to experience community. Many students from our cam-
puses participate in short-term mission experiences during Christ-
mas vacation or spring break. It is always amazing to see the va-
riety of students who sign up for these experiences. No one
would expect to see them associating together on campus—they
represent the full gamut of the student body. But after 10 days
of working, eating, sleeping, and worshiping together, they have
developed incredible bonds of community and return to cam-
pus as friends. They also return ready to serve.

Seeing the World Through God’s Eyes
Second, service enables volunteers to see the world through

God’s eyes. Living near our nation’s capital, it is often easy for
us as academics to notice mostly the imposing buildings and
monuments, the museums and the cultural events. We tend not
to visit the crime-ridden sections of the city nor to notice home-
less people sleeping on sidewalks. But I don’t believe that’s the
way God sees it, nor is it the way He wants our academic com-
munity to see it.

When you are engaged in serving those who are hungry,

when you step into a classroom where you are the only one who
understands English and must communicate with refugees from
many lands, when you hold a baby who is dying from AIDS, it
is nearly impossible to keep your blinders on. And when that
takes place as part of a classroom experience, education moves
from the acquisition of knowledge to the embrace of learning.
When we give our students the opportunity to serve, we expose
them to the incredible needs of the world. We thus help them
to see the world as God sees it—full of fear and hunger, press-
ing need, and incomprehensible joy. They learn that the world’s
problems are not only the concern of others; everyone is linked
together.

Creating People of Vision
Finally, the embrace of service in higher education creates peo-

ple of vision. Service offers incredible opportunities for our stu-
dents to be challenged and to grow. I am always encouraged as
I read the evaluations our students fill out following a service
experience. One person, after completing a school-building proj-
ect, wrote: “For the very first time, I sense that my church re-
ally needs me—that God really needs me. It’s broadened my
idea of my role as a Christian; maybe I can’t preach, but I can
make a difference.”
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Education majors at CUC often teach at area schools and mentor stu-
dents after classes.

Nursing majors at Columbia Union College (CUC) serve by helping to
keep patients healthy and by spending time with them, as well.

Student leaders initiate CUC’s ministry and service projects here in 
H. M. S. Richards Hall.
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Another student, when asked what the experience had meant
to her spiritually, wrote: “Everything! I am a different person.
I saw Jesus’ love in action. My priorities are finally getting
straightened out.” This student was affected in such a positive
way that she became active with the leadership team for Loaves
and Fishes, the mobile soup kitchen operated by our students.

As educators concerned about the integrity of the educa-
tional experiences we offer at our colleges and universities, we
must remember that our students process truth relationally
rather than propositionally. As members of the postmodern gen-
eration, they do not respond well to intellectual apologetics. For
this reason, we often hear, “Let me see it with your life before
you tell it to me with your words.”

Dieter Zander, in the book Inside the Soul of a New Genera-
tion, reminds us that young adults are looking for religious ex-
periences that are real, rousing, relevant, and relational.4 One
of the best ways to introduce them to this quality of experience
is by joining them, outside the classroom, in the many service
opportunities that are available. As we do this, we can model
servanthood as a redemptive counterpoint to the tendency of
the church toward institutionalism and triumphalism.5

Finally, as Adventist educators, it is imperative that we take
the Apostle Paul’s words to heart:

“As apostles of Christ we could have been a burden to you,
but we were gentle among you, like a mother caring for her lit-
tle children. We loved you so much that we were delighted to

share with you not only the gospel of God, but our lives as well,
because you had become so dear to us.”6

Young adults are no longer willing to be told that taking up
the offering and giving the Scripture reading is the only way
they can be involved in the life of the church. They are tired of
sitting and listening. They want to be involved. They want to
see if the gospel really makes a difference in the lives of peo-
ple. And they want to be a part of the process of making a dif-
ference in their world.

A number of years ago, while I served as CUC’s chaplain,
we built a house for an elderly woman during one of our short-
term mission trips to Honduras. The students spent the week
with her. They slept with her pigs (as did the woman and her
family), hunted iguana, and bathed in the nearby creek. The
following year, she was at the airport to welcome the students
back! Though we did not work at her house that year, she brought
homemade tortillas to the students as they worked in the hot
sun. To express her gratitude for what CUC’s students had done
the year before, she invited all 80 of us to her home for a mar-
velous Honduran meal, which she had prepared over her cook-
ing fire.

By the end of the evening, we were standing in a huge cir-
cle, arms linked, singing a song the students had taught her the
year before and which she now proclaimed to be her favorite:
“We Are One in the Spirit.”

We all experienced an incredible realization of what God’s
grace was all about as we sang by the light of the stars and the
fire “We will work with each other, we will work side by side.”
Even now, as I remember these faces, young and old, students
and teachers, I am reminded of all that is best about Adventist
education.

We must continue our commitment to the task of integrat-
ing faith and learning, as we introduce our students to the world
with all its joys and struggles. And as we do so, in the good com-
pany of careful scholarship and thoughtful reflection, we must

embrace service as the furnace of trans-
formation. As we do so, we will share God’s
pleasure in seeing young adults fully cap-
tivated by the joy of service in this world
and looking forward to the promise of an
even higher joy and wider service in the
world to come. ✐
_____________________________________
Randal Wisbey is President of Columbia
Union College in Takoma Park, Maryland.

_______________________________________________________
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Since 1904, Columbia Union College has been Washington’s Gateway
to Service, preparing students to go out and change their worlds.
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F
lorida Hospital College of Health Sciences (FHCHS) is
in its 10th year of operation. When it opened its doors in
1992 with 242 students, it was an infant institution with-
out credentials. Today, it is a mature educational institu-
tion with full regional and professional accreditation. Ad-
ditionally, the college is ranked by the Chauncey Group
International (an international testing agency) in the top
three percent of colleges in North America offering nurs-
ing and allied-health education.

This success story would not have occurred without the com-
munity that surrounds the institution. Most of the time, when re-
ligious institutions speak of community, they mean their own con-
stituency—people with similar beliefs and philosophy of life. Any
outreach beyond that group is usually done to promote the group
or to influence others to adopt similar thinking and belief patterns.

The community I am speaking of at Florida Hospital College
is much broader and more diverse. It includes physical as well as
geographical components: the Seventh-day Adventist Church, the

Adventist Health Systems, Florida
Hospital, and central Florida, with its variety of ethnic, educational, and
religious constituents. This broad community has made FHCHS what it is
today—and it is for this community that the college exists.

An Invitation to Participate
I certainly don’t want to give the impression that religious communities should not develop institu-

tions intended to meet their particular “family needs.” However, I believe that in many cases, others out-
side the religious community want to participate in activities that are traditionally regarded as part of
the mission of the institution and are thus traditionally reserved to it.

Allow me to explain. Florida Hospital is the largest Seventh-day Adventist institution in the world.
It does more than $1 billion worth of business annually and employs some 14,000 people. It is also known
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both for outstanding medical care and as a Seventh-day Ad-
ventist institution that shares the principles of its parent orga-
nization.

FHCHS’s success is directly related to Florida Hospital’s
presence in the central Florida community. Students came to us
during the first years because of the reputation of Florida Hos-
pital. Both hospital and college were established to reach out
beyond our small community to practice the ministry of Jesus.
This is not new; it has been part of our church’s practice since
the 1870s. 

My family spent six years in Africa, mostly at Solusi Col-
lege in Zimbabwe. Solusi’s graduates who taught in church
schools found that they were teaching mostly non-members. In
some African countries, the church’s primary schools provided
the only educational opportunities available. The loyalty de-
veloped by these graduates—and the students they taught—has
provided a stimulus for the church’s rapid growth in Africa. 

Challenges and Realities
Since Florida Hospital College’s identity is so closely linked

to that of Florida Hospital, the two institutions share some of
the same challenges and realities. These realities, stated from
the hospital’s perspective, include the following:

• Selecting professionals from the limited number available
in society;

• Selecting Adventist professionals, who are even harder to
find;.

• Producing future clinical leadership;

• Developing a cul-
ture and an environment
that reflects Adventist
beliefs; and

• Creating a secure fi-
nancial base for the in-
stitution’s future opera-
tion.

Like its parent orga-
nization, FHCHS em-
ploys professionals from
a wide variety of denom-
inational persuasions.
They participate in a
Christian culture that, by
design, reflects the ethos
of its parent organization,
Florida Hospital.

How can this work?
How can a mix of Ad-

ventists and non-Adventist teachers produce results the church
will endorse? Complicating the issue still further is the chal-
lenge of producing these results when 70 percent of the students
are non-Adventists from a wide variety of religious backgrounds. 

Reporting on Mission
In August 2000, Florida Hospital College invited Roy Naden,

noted for his work on culture and mission, to do a study of mis-
sion-related issues on our campus and to use the results in con-
ducting a workshop for faculty and staff members. College ad-
ministrators wanted to know if our stated mission was working.
After holding multiple breakout sessions gathering data from
virtually every faculty and staff member, Dr. Naden wrote in his
summary statement:

“I have never visited any Adventist-run college or univer-
sity that has the spirit and involvement evidenced by this group
of people. The College has a dynamic and an overt spirituality
that one does not expect to find. It may be that it is the won-
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The faculty and
staff developed a
clear statement of
the college’s mis-
sion, not in the
formal language of
an official mission
statement, but in
operational lan-
guage.

Viar Paul challenges FHCHS students’ thinking as they learn anatomy
and physiology.

Florida Hospital College of Health Sciences, like its parent organiza-
tion, Florida Hospital, was established to reach out to the community
to practice the ministry of Jesus and to provide excellent training and
health care.
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derful mix of so many different Faiths that bring out the best in
all of them.”

Quoting still further from that report:
“Never, in research conducted by N associates at academy,

college, and university levels, and all levels of the church struc-
ture from local churches to the North American Division, have
we heard such frequent, spontaneous, and heart-felt expressions

about the dynamic spiritual environment of an institution. And
never have we heard so many people speak the name of Christ
with such spontaneity and obvious joy. Everything else learned
seemed minor compared with this overwhelming response!”

From these meetings, the faculty and staff developed a clear
statement of the college’s mission, not in the formal language
of an official mission statement, but in operational language.

“We are a unique and diverse community of Christian pro-
fessionals,” they said, “dedicated to providing quality health-
care education. We are life-long learners who believe that Christ-
centered education and relationships provide life-changing
results.”

They also delineated three the basic values that guide them
in carrying out their mission.

• CHRIST-CENTERED RELATIONSHIPS that lead to
caring and compassion;

• QUALITY IN EDUCATION that produces profession-
als of excellence with respect for others and a lifelong love of
learning;

• A VISION FOR THE FUTURE that balances mission
and margin.

Things I Have Learned
From these 10 years of experience at FHCHS, I have learned

many things. I would like to share three:
• There are ways for people of various faiths to participate

in a particular denomination’s outreach that enhances and
strengthens that outreach; 

• The family of God is a much larger
community than we often allow for;

• If we are to successfully minister to
and for a community, we must engage and
utilize that community for the kingdom of
God. ✐

____________________________________
David E. Greenlaw is President of Florida
Hospital College of Health Sciences in Or-
lando, Florida.
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Florida Hospital College of Health Sciences’ reputation for excellent
quality education for health-care careers attracts students from a wide
variety of religious and cultural backgrounds.

“Careers in health care provide a wonderful opportunity to enter a pro-
fession where a job is waiting, the pay is good, and the personal re-
ward of helping others is immediate,” states David Greenlaw, presi-
dent of FHCHS.

Dr. Sebastian Farrell, associate professor in the FHCHS Department of
Pre-Professional Studies, fosters in students a love of lifelong learn-
ing.
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B
ob Andringa, president of the Council of Christian Colleges and Uni-
versities, recently wrote a paper entitled “Ten Challenges for Chris-
tian Higher Education in 2002.”1 I would like to focus on five of his
10 points, starting with the last one: 

Point No. 10—Champion collaboration
Point No. 5—Embrace distance learning
Point No. 3—Integrate new technology
Point No. 2—Emphasize quality scholarship
Point No. 1—Stay Christ-centered

Adventist colleges and universities in North America are taking definite steps
to apply these principles in connection with distance education.

I want to discuss three key concepts that will have an impact on how we de-
liver distance education. They are: (1) integration of technology in instruction; (2) collaboration; and (3)
Christ-centered curriculum.

Distance Education: Definitions
First, let’s clarify our terminology. Broadly defined, distance edu-

cation/distance learning is any kind of educational activity in which students are separated from their
teacher(s) and peers—in time and space. A narrow definition limits the term to the application of elec-
tronic technology to teaching and learning or to delivering education.

Because electronic technology—the Internet and the World Wide Web—provides access to materi-
als 24/7, time is no longer a limitation for learning. As a result, on-campus instruction and distance edu-
cation are converging. This technology-mediated education, commonly referred to as “distributed learn-
ing,” will be the dominant paradigm for higher education in coming years.2

In the most extreme form of distance education, there are no barriers. It is completely open—open
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entry and open exit. Any
time, any place, any path,
any pace.  It is actually dis-
tance-less and totally asyn-
chronous.

Integration of Technol-
ogy in Instruction

In 2001, more than one
billion people used the In-
ternet, and the number con-
tinues to grow. More than 87
percent of them use it to get
information and to send E-
mail. In 1995, there were 300
online courses. Six years
later, in 2001, there were
more than 25,000.3 If one
adds all the non-academic
training courses offered on-
line by corporate universi-
ties and other alternate
providers, the Council for
Higher Education for Ac-
creditation estimates there
are as many as one million
online courses.

Advances in technology
will continue to transform
Adventist higher education
and change the way we
teach, learn, deliver educa-
tion, and interact with our
students. All of us must continue to strive for constant connec-
tivity, maximum mobility, and instant interactivity.

We are dealing with the first generation of students who
have never known life without computers or the Internet. Most
students are younger than the microcomputer. 

J. Frand identifies the major attributes of today’s student
behavior. For the younger generation, computers are no longer
technology; reality is no longer real; doing is more important
than knowing; trial and error (or instant experimentation) is
preferable to theory; staying connected is essential; and there
is zero tolerance for delay.4

Speed is king, and wireless technology has made us more
mobile and connected. Cell phones and personal digital assis-
tants are flooding the market. In January 2002, USA Today esti-
mated that by 2006, there will be more wireless devices than
mosquitoes.5

What does all of this mean for us as educators? 
• Electronic technology helps the student to interact with

the message and the messenger—a change in paradigm greater
than that caused by the printing press.

• Teachers are no longer information providers. They are
information brokers6 who must help students choose between
treasure and trash, good and evil, right and wrong.

Since basic information can be obtained from other sources,
the teacher becomes someone who is truly interested in the stu-
dent’s personal development. This has enormous implications
for us as Christian teachers who are committed to making a dif-
ference in our students’ lives and in bringing them to the Mas-
ter Teacher.

Collaboration
Jason D. Baker, author of Trends in Christian Distance Edu-

cation, observes that university consortia, institutional collabo-
ration, ministry collaboration, church-based partnerships, and
publisher collaboration are becoming common among Chris-
tian colleges.7
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Sundaresan Ram, a professor of marketing, notes that we
live in a borderless society. We need to be thinking globally and
developing strategic alliances. “Whoever ignores the global per-
spective in distance learning will be extinct by the year 2020.”8

Richard Tedlow, a professor of management at the Harvard
School of Business, explored why some businessmen were ex-
traordinarily successful while others failed. He found three
shared traits: (1) They had the ability to create or adopt new
technology faster and better than their peers; (2) they embraced
change; and (3) they built strategic partnerships.9

Partnerships are essential because they allow organizations
to share risk and leverage other people’s expertise. They help
us avoid duplication of effort.

What are Adventists doing?
Thirteen colleges and universities in North America have

become charter members of the Adventist Distance Education
Consortium (ADEC). Each institution will retain its own unique
characteristics. The members are seeking unity and uniformity
of standards as they develop and deliver faith-based distance
education.

Christ-Centered Distance Education
While organizing the Adventist Distance Education Con-

sortium, we repeatedly emphasized that it was not worth the ef-
fort if we failed to actively promote integration of faith and
learning in our courses. Our courses must be Christ-centered
and truly Bible-based. Through them, we must encourage our
students to accept Christ as their personal Saviour.

ADEC voted to officially adopt the Adventist Virtual Learn-
ing Network (AVLN)10 Online Course Development Standards,

which state in part that courses developed shall:
• Be Christ-centered;
• Be faith-driven and mission-oriented;
• Promote integration of biblical principles;
• Focus on joyful service to God and others;
• Incorporate values and moral development; as well as
• Focus on balance and wholeness as part of a healthy

lifestyle.
Only our focus on Christ and His Word will set us apart from

everybody else. We cannot compete with such schools as the
Massachusetts Institute of Technology (MIT), which is spend-
ing countless millions on developing online courses and plans
to offer them free, or with numerous online universities that
have governmental funding and support. 

When I feel disheartened about our limited financial re-
sources, I remember Deuteronomy 4:6-7 and Moses’ admoni-
tion to the children of Israel when they were preparing to enter
Canaan: “Keep therefore and do them [God’s commandments];
for this is your wisdom and your understanding in the sight of

the nations, which shall hear all these
statutes, and say, Surely this great nation
is a wise and understanding people. For
what nation is there so great, who hath God
so nigh unto them, as the Lord our God is
in all things that we call upon him for?” ✐
____________________________________
Joseph E. Gurubatham is President of Griggs
University/Home Study International, in Sil-
ver Spring, Maryland.

______________________________________________________
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A
man lounges on a beach chair, watching the surf. He
is rich, smart, and irritable. Just beyond the breakers,
a woman thrashes about, on the verge of going under.
The man mutters to himself: “She’s so high mainte-
nance.”

This New Yorker cartoon mocks the “me-first-I-
can’t-be-bothered” frame of mind you see in news-
papers, popular entertainment, and even, now and
then, in your own circle. All too often, spouses are

just too high maintenance. So are kids and the poor. Perhaps the
time will come, or is here already, when even the sick will be too
high maintenance, and it will be hard to find people willing to take
care of them.

My father is 87. Recently, he was very ill. My two brothers and
I took turns going to Spokane, Washington, to be with him in the
hospital and to drive our Mom home at night. When strangers came

to wash him and change the bed sheets
after an accident, he had no dignity. He couldn’t be sure he’d ever get his strength
back, sleep in his own house, drive a car, or swing a golf club.

I admired those strangers, the nurses and other caregivers who came to help.
A few months before, I’d visited my daughter, Christina, and her husband in Baltimore. Having just
moved back to Maryland from Orlando, she was starting a job in the critical care unit at Sinai Hospital.
Because I am now a health-care educator, I wanted more than ever to hear her talk about her work and
what it takes to do it well.

When I asked about character—the kind of person you need to be—Christina understood right away
and told me a story. In Orlando, she had entered a sick room one day to find the bed empty. Her 80-year-
old patient had shuffled with all his gear into the bathroom. Before she got to him, he had sensed her
presence and called out anxiously. He had finished and was stuck. “I hate to ask you,” he said, “but I
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can’t. . . .” And Christina knew—she could see that he was too
stiff to reach far enough to clean himself.

To the ill-tempered man in the New Yorker cartoon, not only
would the patient be too high maintenance, the job itself would
be too much of a bother. But for an authentic nurse—a person
with the right character, a generous heart, a feeling for others,
and a readiness to help—this patient was someone with a face
and a worth beyond calculation.

In a lovely metaphor, Ellen White said the best people are
those who cast their lives, like seed, into the “furrow” of human
need. In another metaphor, she declared that everyone belongs
to “the great web of humanity” and that a deed of mercy done
to one is a deed of mercy done to Christ. In both, she echoed
Jesus.1 Her words stand at cross-purposes with the me-first-I-
can’t-be-bothered frame of mind. They also stand at cross-pur-
poses with the medicine of the ancient Greeks and Romans, but
this is less well-known.

The most famous Roman physician was Galen, who lived a
hundred and more years after Jesus. Among his numerous
achievements was a still-influential definition of health. Health,
he said, is the ability to do what you would like with a minimum
of pain and discomfort.2

But Galen practiced medicine before the Jesus movement
had upended pagan understanding of human purposes and
prospects. A vicious epidemic, perhaps smallpox, broke out in
165 A.D., killing a quarter or more of the population. Galen
knew the devastation the plague was wreaking on human health,
but he quickly left town for “a country estate in Asia Minor”
and stayed—until the danger passed.3

In that time and place, outside the still small circle of Chris-
tians, no one considered it more blessed to give than to receive;

no one believed in the ideal of
kindness to all. This was an en-
tirely new concept, and except
for the few who risked their
lives providing food and water
for the sick, no one would have
rebuked Galen for leaving human need unmet.

Some see a new threat to morality today, in which obliga-
tions beyond self-interest again seem beyond the call of duty.
But in every age, it’s been tempting to retreat into self-obses-
sion. Mere excellence in knowledge and skills is never enough—
society always needs a “consecration” that puts the interests of
vulnerable others ahead of personal gain.4

At any time, the ideal of self-giving generosity can be pushed
aside. It has to be discovered, shared, and defended—again and
again.

So it’s amazing to realize that many educators think colleges
have no business upholding a particular view of human moral-
ity and character. Jacques Barzun of Columbia University says
that trying to instill “any set of personal, social, or political
virtues” in the classroom is “either indoctrination or foolery.”5

John Mearsheimer of the University of Chicago echoes this
thought, asserting with apparent pride that his university is “a
fundamentally amoral institution.”6 Richard Rorty of the Uni-
versity of Virginia allows that teaching a particular way of life—
what he calls “socialization”—makes sense through the first 12
grades, but then should stop. The job of colleges is to give “spe-
cialized vocational training” and—even most important—to
promote independent thinking, or “self-creation.”7

But graduates with fine training and the capacity to distrust
the values of the past may nevertheless prove ungenerous or
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Left: Kettering College of Medical
Arts’ (KCMA) hands-on programs
include theory, inter-cultural edu-
cation, and classes in religion to
help ensure that growth in Chris-
tian character develops in tandem
with academic competence.
Above, top: Charles Scriven,
KCMA president, and other col-
lege administrators have recently
revised the college’s mission and
vision statement to more accu-
rately reflect the school’s unique
approach to health-sciences edu-
cation. Above, center: One of the
unusual advantages of KCMA fac-
ulty and students is the college
founders’ availability for both in-
spiration and instruction.
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even cruel. During Hitler’s reign of terror, eight of the 14 strate-
gists who developed the Nazi plan for eliminating the Jews held
doctoral degrees.8

A passion for knowledge and for the process of finding out
is simply not enough. Poet W. H. Auden said he would “rejoice
in it more” if he “knew more clearly what / We wanted the knowl-

edge for.”9 Christian educators do know what it’s for. Faith says
knowledge is for the advancement of God’s purposes, made
clear through the words and deeds of Jesus. And when you know
what knowledge is for, you should train people to that end. You
should do all you can to instill in them the right frame of mind
and the right habits of the heart.

The me-first-I-can’t-be-bothered outlook drove Galen from
his patients. In every age, it makes people shy away from human
need or mutates into vicious cruelty. Yet conventional higher
education sneers at concern with character, or if it does try to
address it, flounders, all too often, in inoffensive platitudes. Few
schools uphold the radical vision of Jesus.

It is our work to uphold that vision and to instill it. College
students, said Alfred North Whitehead, should learn about “cul-
ture” and gain “expert knowledge” in some field.10 What White-
head hints at, but should be declared with clarity, is this: Stu-
dents must also acquire the characters they need to live generous
lives.

But in the Adventist setting, doesn’t all this go without say-
ing?

It could go without saying, but if we do not pay constant at-
tention to our distinctive vision, the currents of the surround-
ing culture will set us adrift. What is more, the opportunity to
sell that vision to parents and students will be lost. We really
are different, and the difference—if we hold onto it, and if we

submit it always to correction—makes us
better.

After all, if our students learn to know
but do not learn to love, what are they but
noisy gongs and clanging symbols? And if
we do not teach them to love, what are
we? ✐

____________________________________
Charles Scriven is President of Kettering Col-
lege of Medical Arts in Kettering, Ohio.

______________________________________________________
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KCMA students have service opportunities overseas while they com-
plete the requirements for clinical experience.

Having students “on the job” very soon after arriving at the college
creates a challenging and invigorating environment for learning.
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T
he mission statement adopted by the North American Division Board
of Higher Education in 1993 says that one of the methods for carrying
out our mission is “the pursuit of truth with rigor and excellence.”1

The above statement indicates that academic excellence—by which
I mean the commitment to understand God and creation and to share
the results of our inquiries with others—can and must be a priority for
Seventh-day Adventist higher education. This is true for several reasons:
Academic excellence: 

• Is a response to the goodness of God’s world;
• Is a reflection of our status as creatures made in the image of God;
• Is an expression of our divine calling to be co-creators with God;
• Is one way to serve God’s world; and
• Is a response to God’s call to tell the truth.

Briefly taking these points in order:

Responding to the Goodness of God’s World
1. Academic excellence is a response to the goodness of God’s world. Because all of reality is rooted in

God, it is fundamentally good. Trying to understand it, then, is also a worthwhile activity. And contributing
to its flourishing is also good. Because God’s creation is good, our best efforts on its behalf are entirely
appropriate.

Early heretics urged Christians to see God’s world as anything but good.
The world was something to escape from, not to enjoy, appreciate, or cele-
brate. More recently, Christian pietist groups—including some Adventist
strains—have shunned contact with most of God’s world, looking forward to
their deliverance from it through death or the end of history.

But Christian faith affirms that the world is God’s. We see God in the story of Jesus of Nazareth, a
flesh-and-blood human being rooted in the world. To reject the world as undeserving of understanding
or engagement is to reject the God of creation and incarnation.

A Reflection of Our Status
2. Academic excellence is a reflection of our status as creatures made in the image of God (see Genesis 1).

The psalmist notes that we were made “a little lower than God.” This does not mean that we either can
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Academic Excellence:
An Adventist
Priority

By Lawrence T. Geraty

Academic excellence
is an expression of our
divine calling to be co-
creators.

Administration Building, La Sierra University (LSU).

LA SIERRA UNIVERSITY
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or should seek to be God. But it is a reminder that we possess
the capacity for greatness.

Since we are made in God’s image, but a little lower than
deity, we can strive to do good work. We can refuse to accept
mediocrity. We can accept the challenge to be excellent schol-
ars and to live out the meaning of our identities as God’s image-
bearers.

Co-Creators—A Divine Calling
3. Academic excellence is an expression of our divine calling to

be co-creators. Many Christians have seen, in the Genesis nar-
rative of humanity’s call to cultivate the first garden, a symbol
of God’s charge for us to participate in the ongoing activity of
divine creation. God acts and thus creates—the orthodox Chris-
tian tradition has consistently said—through secondary causes.
God creates through rivers and winds, through the force of grav-
ity and the invigorating touch of sunlight, through badgers and
bacteria, and through human beings.

As one recent writer put it:
“Does not God make cities as well
as stars? Is God’s self-gift, the Spirit’s
presence, less intimately and im-
mediately constitutive of promises
and symphonies than of plutonium
and silt?”2

To do good work as scholars,
therefore, is to join God in the task
of creating a world worth calling
good. A scientific discovery that
leads to a technological break-
through, an artistic innovation that
transforms the human imagination,
a legal argument that revolutionizes
the lives of an oppressed group, a
philosophical synthesis that gives us
a new sense of who we are—all help
enact God’s creative intentions for
the world. To embrace academic ex-
cellence is to see the possibilities for

co-creation inherent in the dramatic and not-so-dramatic tasks
we undertake as scholars.

Helping the Church
4. Academic excellence enriches the life of the church. Aca-

demic excellence enables the church to more effectively fulfill
its vocation. The church cannot touch the cultures it serves un-
less it understands them. Its teachings cannot mediate God’s
grace to its members and the rest of God’s creation unless its
message undergoes the most careful scrutiny. It cannot prop-
erly discern its place in God’s world unless it understands itself,
God, and the world God has made.

Shoddy or timid scholarship is easy. They require neither
discipline nor courage. The stories of those who have suffered
for speaking their convictions throughout Christian history—
think of Galileo or Luther—make it clear why it’s easier to keep
silent or simply to repeat whatever passes for conventional wis-
dom. But it is equally clear that we must seek the grace to be
both disciplined and courageous if we wish to contribute to our
community of faith.

Serving God’s World
5. Academic excellence is a way to serve God’s world. We do

not serve the world in order to more effectively accomplish our
mission. Serving the world is our mission. And scholarly excel-
lence is an effective means of service. Increased knowledge,
deepened scholarly insights, artistic creations, and heightened
technological expertise all have the potential to make human
life richer, fuller, and deeper. 

However, although scholarly advances can certainly lead to
greater physical, emotional, or social well-being, scholarly ac-
tivity does not serve the world simply by conferring utilitarian
benefits. Insights into the literature of a bygone age, the phys-
ical origins of the universe, or the behavior of an extinct species
of primate can provide both understanding and joy. Whether
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A group of La Sierra University students meets for an informal discus-
sion on the Founders’ Green.

Library, La Sierra University.
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or not it focuses on the alleviation of suffering, ex-
cellent scholarship can be a means of touching the
world with God’s love.

A Call to Truth-Telling
6. Academic excellence is a response to God’s call

to tell the truth. Christians are called to be respon-
sive to a reality they did not make—to something
that is Other. Loving our neighbors as ourselves
means showing respect by refusing to manipulate
or deceive them. Academic excellence is an out-
growth of the Christian commitment to telling the
truth. It means refusing to allow the sloth that so
easily besets us to keep us from taking seriously the
reality of what we study. It means honoring those
with whom we communicate by being clear, re-
sponsible, and honest. Christian scholars worship
a God of truth, so they cannot indulge in any kind

of scholarly mediocrity that sacrifices truth to expediency.
Those who seek to practice Christian faith in academia must

ever seek to hear God’s clear call to excellence. This doesn’t
mean obsessively pursuing professional recognition, an idola-
trous abandoning of friends and family members in the quest
to do ever-better work, or rejecting the goodness of God’s world
toward which Sabbath rest points us. It does mean recognizing
that the goodness of God’s creation, our identities as God’s
image-bearers and our role as participants in God’s creative ac-
tivity, the needs of the church and the whole created order, and
the call to tell the truth to and about God’s world all challenge
us to be not merely good people but also good scholars.

As Fritz Guy has said, academic excellence in “Adventist
higher education is not a task for the timid, the apathetic, the
perfunctory, the unfocused, or the impatient. Nor is it some-
thing that can be done in bits and pieces. Adventist higher
education becomes a reality only when and where there is a
critical mass of competent, energetic, and courageous scholar-
teachers, along with a complementary critical mass of able, pre-

pared, and serious students. At best, Adventist higher educa-
tion is a difficult task. Hardly ever is it serene. Occasionally, it
is frustrating. But for those of us who have dedicated our lives

to it, it is worth all the effort and more—
because of the good it can do for our stu-
dents, for our community of faith, and for
the world around us.”3 ✐

_____________________________________
The author thanks his colleague, Gary
Chartier, for his assistance in preparing this
paper. 
_____________________________________
Lawrence T. Geraty is President of La Sierra
University, Riverside, California.

______________________________________________________
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Those who seek to practice Christian faith in academia must ever seek
to hear God’s clear call to excellence and to inspire their students to
embrace it and go forth to make a difference in the world. 

John Jones, dean of the School of Religion at LSU, challenges stu-
dents’ critical thinking skills.

La Sierra University’s Students in Free Enterprise (SIFE) group won the 2002 World
Cup, after having been awarded four previous national/international championships
and the 2002 U.S. championship. Projects have included teaching high school stu-
dents about how the global market works, teaching welfare-dependent individuals to
become child-care providers and run their own businesses; and summer day camps
that teach about the media and free enterprise. Pictured above is the SIFE presenta-
tion team on stage in Amsterdam with the World Cup trophy. 

Edmagdec02jan03_swcg  11/22/02  8:17 AM  Page 27



T
he Seventh-day Adventist Church has been blessed with
a unique understanding of health as an integral part of
its theology. Although a commitment to good health was
part of several other denominational beginnings, none
was blessed with the articulation of that understanding
provided for us by Ellen White. This central value has
produced significant results for the church.

The Adventist Church now owns and operates 174
hospitals and 386 clinics around the world. Adventists

have always seen health care as the very embodiment of their Chris-
tian values and commitment. So we have fought hard to hang onto
our institutions when politics or economics have threatened them. 

The need to prepare staff members for these institutions has
led to the development of training programs in many countries.
Our denomination of some 13 million members now has the high-
est proportion of health professionals of any religious group. They
form an integral part of our local church membership and finan-

cial base. Most are not employed by the church, but they provide a credibility that
has clearly benefited the church. 

Even more significant than the church’s commitment to providing health care
has been its belief in personal health practices. Indeed, sharing this understanding

is the reason our health-care system was developed. While some would argue that the “system” has lost
this commitment to personal health, we still have much to be proud of. According to recent analyses con-
ducted at Loma Linda University on 34,000 Adventists they have studied for 25 years in California, this
group is now the longest-lived scientifically described population in the world, with longevity exceeding
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Our denomination
of some 13 million
members now has
the highest pro-
portion of health
professionals of
any religious
group.

The Healing 
Arts

By Richard H. Hart

Loma Linda University (LLU) School of Medicine (Coleman Pavilion) and the Can-
cer Institute (Chan Shun Pavilion) with the Medical Center in the background and
the Good Samaritan statues in the foreground.

LOMA LINDA UNIVERSITY

Edmagdec02jan03_swcg  11/22/02  8:17 AM  Page 28



even the Japanese. Five simple habits long advocated by the
church have added 10 years to the lives of this group—avoid-
ing smoking, maintaining an ideal weight, getting regular exer-
cise, following a plant-based diet, and eating nuts five or more
times a week. 

Accomplishing this feat in an individual life is not unusual,
but for a population of 34,000 to do so is truly remarkable. Now
the National Cancer Institute has funded the School of Public
Health at Loma Linda to initiate one of the largest prospective
epidemiological studies in the country—enrolling 125,000 Ad-
ventists, including 45,000 blacks, to try to identify what Ad-
ventists are doing that can be shared with the national popula-
tion.

This raises interesting issues. When I was growing up, the
explanation I remember hearing for following “health reform,”
as it was called, was that good health gave a clearer mind so that
we could better perceive spiritual values. Now, it seems clear
that the opposite is really the genius of the Adventist health
message. Our spiritual understanding, sense of obligation, and
purpose have given us the collective motivation to follow good
health habits. And we have done this in a way that not only
30,000, but millions, have gained benefits that far outdistance
the five extra years that modern medicine is estimated to have
added to our longevity. In other words, Adventism’s contribu-
tion is not knowledge about a particular set of behaviors, but a
recognition that people pursue good health habits consistently
when their understanding of themselves arises from spiritual
discernment and a relationship with God. 

Against this solid foundation of truly impressive informa-
tion, some real concerns are emerging. Indeed, one of the main
reasons the Government funds studies about Adventists is not
that we all live and eat in a certain way, but because we have a
wide variety of diets. This lack of commitment to a plant-based
diet appears to be spreading within the church, even while the

rest of the world desires to learn about our unique cuisine. Peo-
ple used to joke that “they practice health reform even if it kills
them,” and “they don’t really live longer, it just seems that way.”
But those voices are largely silent now, as our quality of life and
balanced approach are emulated and scientifically validated.
The drift away from these practices within the church seems to
be more out of indifference than knowledge or belief.

Another real concern within the church is the growing dis-
connect between our health professionals and the health mes-
sage of the church. Our professionals have acquired highly so-
phisticated technical knowledge to function well within their
disciplines. They are now caught up in the tightening constraints
of time pressures, liability concerns, and all the other issues that
regulate health care today. Against that backdrop, many do not
feel comfortable participating in church-based health ministries
that often teach simple remedies and practices with significant
benefits for the community. This disconnect has opened the
doors for other church members, some with limited under-
standing, to step into the information void and serve as the voice
of the church. Some of their approaches have driven the health
professionals even farther away out of embarrassment or pro-
fessional concern. 

In our professional training programs, we need to encour-
age our students and alumni to assume their rightful leadership
role in articulating the church’s health message. This includes
providing them with the necessary skills and materials so they
feel comfortable serving in this capacity. 

Our health-care systems confront many issues today, not the
least of which is survival itself, and they have done much to
maintain church credibility in Adventist health services. Work-
ing together with our health professionals, they need to provide
leadership in articulating the purpose and value of Adventist
health behaviors.

Finally, I would be remiss not to discuss the “two-thirds”
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Students for International Mission Service (SIMS) visited Calcutta, India, to work with
Mother Teresa. Here, one of the students helps an elderly homeless woman at Kalighat.

LLU sophomore medical student Chris Burton cra-
dles a child at the Pan American Health Services
clinic where he served during a two-week SIMS trip
to Honduras.
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world where our church has made such impressive contribu-
tions. Seventy of our hospitals and most of our clinics are lo-
cated in the world’s 50 poorest countries, where four billion peo-
ple, two-thirds of the world’s population, and 80 percent of our
members live. These people are not worried about obesity and
lack of exercise as they watch their life expectancy at birth drop
dramatically due to infections (especially HIV/AIDS), civil strife,
and malnutrition. Our “healing arts” are not having much im-
pact in these countries because of struggling institutions, few
professionals, and incredible challenges. The average annual
income is less than $500 per year in these areas, with only $3 to
$5 per person being spent on health care annually. 

The world is becoming one village, but we have largely turned
our backs on the huge issues facing our brothers and sisters
abroad. We have gradually drifted into a “tourist missionary”
mentality, going on short trips here and there, building a few

churches or schools, and be-
lieving we have made a dif-
ference. The idea that it is
now “their” responsibility or
that they really don’t need or
want our input has gained ac-
ceptance.

This is simply not true.
The world, both within and
outside the church, is desper-
ately looking for a true part-
nership that can once again
give its people hope in the fu-
ture. Our 100-plus colleges
and universities, most in that
“two-thirds” world, are rec-
ognizing the incredible op-
portunities they have to train
health professionals to con-
front these needs, and want
to start many new programs.
But they need skills and re-

sources, which Adventists in the West have and could share with
them. The Department of Nursing at Pacific Union College
(Angwin, California) has connected in a small way with one of
these programs, the Mugonero School of Nursing in Rwanda.
This nursing program illustrates the challenges—500 students
in a six-year program combining secondary school and nursing
with no books, computers, teaching materials, or skills labs. The
only way to transmit information is by writing on a blackboard.
Yet those students are the vanguard of the healing arts for
Rwanda. And the story can be repeated over and over again. 

We can do better. Despite the fact that our genome is the
same, Rwanda’s life expectancy at birth is now just about half
of the West’s 80 years. The Rwandans are looking to us in the
developed world to do something, but it will take more than a
few trips or even donations. We will need to prepare health and
development professionals with solid skills and commitment,
prepared to engage for years, not weeks. They will need orga-
nizational support. They will need a new paradigm of partner-
ship, probably best summarized in the old Chinese saying

“Go to the people, live among them, learn from them, love
them.

Start with what they know, build on what they have.
And of the greatest leaders, when their work is done,

The people will all say, ‘We have done
it ourselves.’”

Those of us who practice the healing
arts have much to give the world. Our
compassion and skills can bring hope and
promise. May we be liberal in our com-
mitment. ✐

___________________________________
Richard H. Hart is Chancellor of Loma
Linda University in Loma Linda, Cali-
fornia.
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During the time James E. Gillespie, director of internal
audit at the LLU Adventist Health Services Center spent at
the Adventist hospital at Mugonero, Rwanda, analyzing the
hospital’s management structure and operations system,
he also met with some area children at Karora Rural Dis-
pensary in Kibuye District.

A LLU medical student (left) learns whole patient care with a multidis-
ciplinary team that includes a resident/doctor, a nurse, and a specialist
in wholeness, Dr. Wil Alexander.

Patients must travel for miles by foot and local
transportation to bring their children for med-
ical care at Adventist hospitals like this one in
eastern Africa.
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S
ince their inception, historically black colleges and universities (HBCUs)
have provided an educational future and change catalyst for genera-
tions of African-Americans. This reality holds true inside as well as out-
side the Seventh-day Adventist Church.1

Oakwood College in Huntsville, Alabama, the historically black
college of Adventism, has a great deal to offer African-Americans and
other blacks. Its blending of the three angels’ messages, a health em-
phasis, and Spirit of Prophecy insights makes Oakwood’s program a
unique combination of Adventism and comprehensive education that has served its con-

stituency well. It is as vital in the new millennium as in the 19th and 20th centuries.
A historically black college in the Adventist context offers (1) access to Chris-

tian education, (2) a value-plus factor that combines spirituality, sensitivity, and so-
cialization, and (3) a wholistic educational package that deals with the total needs
of not just African-Americans, but also diverse people from around the world. 

History
The history of HBCUs is one of struggle, breakthrough, and survival. The Civil War caused the U.S.

educational system to undergo a revolution, thereby allowing the transformation of uneducated slaves
into literate citizens.2 HBCUs were the mechanism to accomplish this task. 

Interestingly, the entity that first sponsored black colleges was the church.3 While several denomi-
nations accepted the challenge of starting black colleges, Adventists moved slowly.4

The government was also crucial in facilitating the development of HBCUs. Still, it wasn’t until 1890,

The Role of a 
Historically Black College
in Adventist 
Education

By Delbert W. Baker

A historically black col-
lege in the Adventist
context offers (1) ac-
cess to Christian educa-
tion, (2) a value-plus
factor that combines
spirituality, sensitivity,
and socialization, and
(3) a wholistic educa-
tional package that
deals with the total
needs of not just
African-Americans, but
also diverse people
from around the world.
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a quarter of a century after the Civil War, that blacks were given
land to establish schools. The Southern states then established
new land-grant institutions for blacks or took over existing pub-
lic or private black institutions as land-grant colleges. However,
because of inadequate funding, the fledgling institutions faced
a long and difficult struggle.5

Role and Direction
Although black col-

leges have had to adapt
with the times, their basic
mission remains essentially
the same. In the early
1970s, the Carnegie Com-
mission of Higher Educa-
tion and other studies
broadly defined the role of
HBCUs as follows:6 (1) to
assume leadership in out-
reach programs of consul-
tation and service to the
black and minority com-
munities; (2) to develop
and expand programs of

education and occupational retraining for people of color; and
(3) to continue developing alternate programs to provide im-
proved postsecondary education for students who appreciate
an alternate setting rather than the conventional institutions of
higher learning. The study further outlined the HBCU role to
assume leadership in the development of techniques of over-
coming challenges for those who may be educationally disad-
vantaged; to stimulate the interest of black youth and other mi-
norities in higher education in a conducive cultural setting; to
serve as custodians for the archives of black Americans, think-

tanks, and as centers for the systematic study of their challenges
and achievements; for the interpretation of black literature, re-
ligion, and art; and for the nurturing and modeling of role mod-
els.

However, in the new book Stand and Prosper, Private Black
Colleges and Their Students (2001), Henry Drewry (an African-
American) and Humphrey Doerman (an Anglo-American) note
the lack of knowledge about HBCUs among the general pop-

ulation. They observe that
most Americans have little
direct contact with private
black colleges, have not vis-
ited one, and are not sure
what they would expect if
they did. They add that
prior to the 1950s and
1960s, black Americans
lived a very different his-
tory of civil rights and ed-
ucational opportunity than
did white Americans; a dif-
ference far greater than
what was portrayed in most
U.S. history courses.

Without appreciation of that difference, one cannot under-
stand the accomplishments of black colleges. Nor can they judge
the potential of HBCUs for further service to the nation.7 Drewry
and Doerman advocate that people move out of their comfort
zone and visit HBCUs to better appreciate their invaluable ser-
vice to society. This is a bridge worth crossing within the Ad-
ventist Church as well.

Oakwood, the Adventist HBCU
In 1896, Adventist Church leaders established Oakwood

College in response to Ellen White’s insistence. It was designed
to be an experiment to address the color issue and to assist the
black race in the South through education and the gospel.8 Since

Oakwood College honor students with President and Mrs. Delbert
Baker.

Oakwood College business and technology building at night.

Oakwood College student in science lab.
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white Seventh-day Adventist institutions were initially closed
to blacks, for decades Oakwood College was the only means
for African-American young people to obtain higher education
in the Adventist Church.9

An ardent supporter of the black work, Ellen White re-
mained committed and supportive of Oakwood until her death
in 1915.10 She saw it as playing a significant role in the work of
God, in lifting the place of black people in society, and fulfill-
ing a special eschatological role in preparing people for the Sec-
ond Coming.11 Foremost, Ellen White saw Oakwood as pro-
viding a center where the transforming power of the gospel could
train and prepare leaders and workers for the cause of God and
for a productive role in society.

Enduring Purpose
Black scholars, educators, and researchers overwhelmingly

continue to advocate the need for HBCUs. Further, African-
American teachers consistently indicate their willingness to
teach in and support black colleges.

A study by the U.S. Department of Education found that
attendance at the nation’s HBCUs began to rise in the late 1980s
after 10 years of stable enrollments. In 1990, about 258,000 stu-
dents attended the nation’s 105 HBCUs, an enrollment gain of
16 percent over 1976. At the same time, according to a study in
1992, more students from other racial and ethnic groups at-
tended HBCUs, making their student bodies slightly more di-
verse. Like other HBCUs, Oakwood’s growth has been consis-
tent, with increasing diversity and periodic growth surges.

Often people ask: “How are HBCUs faring today?” “What
is their purpose now?” and “Are they really needed, since
African-Americans can attend mainstream educational institu-
tions?” The following points are from a study by researchers
Williams and Harvey:12

Value Analysis
Most scholarship indicates that HBCUs confer

significant benefits on their students and on soci-
ety.13 These observations relate equally to the value
of black educational institutions in the Adventist
Church as to HBCUs in the larger society. However,
it needs to be stressed that, though predominantly
black, Oakwood College welcomes members of
every ethnic group.

Graduation Success: One way to measure the
contributions of HBCUs is to examine the economic
value of the education they offer. Although in 1990
they enrolled only 17 percent of America’s black
students, they graduated 27 percent. Dropout rates
for black students at four-year HBCUs are much
lower than for black students at other four-year in-
stitutions. Graduation rates, and the subsequent per-
formance of graduates in the job market, have led
economists to conclude that HBCUs are a bargain
and that “they appear to be doing the most with lim-
ited public dollars.” 

Academic Support: HBCUs produce merit schol-

ars in all disciplines and provide
significant academic support for
students with weak high school
backgrounds. Second to none,
however, HBCUs are proven to
provide a supportive social, cul-
tural, and racial environment.
Their students are more confi-
dent, more involved in campus
activities, and more interactive
with faculty. Oakwood and other
HBCUs have been found to
have healthy levels of self-es-
teem and self-confidence that
motivate and inspire its students
to notable positions as servant
leaders in the church and soci-
ety.

Role Models/Faculty Relations: HBCU faculties play a key

Oakwood College church.

Oakwood College was listed
among U.S. News and World Re-
port’s Best Colleges.

A historically black college in the Adventist context offers (1) access to Christian ed-
ucation; (2) a value-plus factor that contributes spirituality, sensitivity, and socializa-
tion; and (3) a wholistic educational package that deals with the total needs of not
just African-Americans, but also diverse people from around the world. 
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role in the success of their institutions, since they provide “greater
social-psychological supports” for their students. In a compre-
hensive study, blacks who attended historically black public uni-
versities reported more favorable relations with professors than
blacks who attended primarily white institutions. This resulted
in better academic performance, greater social involvement,
and higher occupational aspirations. Further, at HBCUs, stu-
dents of color are constantly surrounded with positive visible
leadership models.

Clear Focus: Other researchers have noted the “crippling
distractions” for black students at many predominantly white
institutions, which include the “oppressive weight of institu-
tional bigotry, limited faculty expectations, and the daily strug-
gle against overt and subtle forms of racism.” Without these
burdens and obstructions, black students at HBCUs can con-
centrate on academic matters. 

The Oakwood Factor
Oakwood College mirrors the success of the best of the

HBCUs. During the last decades of the 20th century, Oakwood
enrolled approximately 50 percent of African-Americans in Ad-
ventist schools and yet graduated more than 85 percent of those
who completed college. During the past 60 years, more than 85
percent of the workers in regional conferences (black-adminis-
tered conferences in the Adventist Church) have obtained all
or at least part of their education at Oakwood College. Oak-
wood’s graduates work all over the world to assist humanity and
build the work of the church. Further, Oakwood has consistently
been among the top 10 institutions in the U.S. that have grad-
uated the largest number of black persons who have been ac-
cepted into medical schools and have graduated. And for the
past few years, it has been listed in U.S. News and World Report
as one of the best colleges in the Southern part of the U.S.

Oakwood combines the values listed above with the gospel
of Jesus Christ and the powerful lifestyle teachings of the Ad-
ventist Church. It therefore offers a truly unique, success-ori-
ented package for all persons interested in its unique culture.
This reality is summarized by its model: “Enter to Learn, De-
part to Serve,” and its aim: “Education, Excellence, Eternity.”

Lessons Worth Learning
Clearly, HBCUs, and Oakwood College in particular, con-

tinue to provide invaluable service to society and to the Ad-
ventist Church.

What, then, can we learn from the progress of Oakwood
College, a historically black college, in the context of higher Ad-
ventist education? 

1. To value diversity in institutions as we do in people. God
can use each institution for a unique role and function as it re-
sponds accordingly to its constituents. 

2. To celebrate the fact that the vision and investments of
our Adventist predecessors have produced diversity that has
blessed the church and society.

3. To affirm and support one another as we collaborate and
learn from each other. 

4. To take the time to become aware of the diversity of our

institutions and thereby rediscover our origins. We can listen
and learn from those who differ from us. 

5. To reaffirm our commitment to our shared mission as in-
stitutions of higher learning. And to demonstrate the value-plus
model of the gospel (i.e., love, respect, acceptance, sensitivity)
in our academic program.

Conclusion
Above all, the ultimate goal of the Adventist HBCU, as well

as other church institutions of higher learning, is to seek that
higher, loftier view that makes our education distinct. Ellen

White says it best: “True education . . . has
to do with the whole being, and with the
whole period of existence possible to man.
It is the harmonious development of the
physical, the mental, and the spiritual pow-
ers. It prepares the student for the joy of
service in this world and for the higher
joy of wider service in the world to
come.”14 ✐

_____________________________________
Delbert W. Baker is President of Oakwood
College in Huntsville, Alabama.

______________________________________________________
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W
hen the 20th century began, the Seventh-day Adventist Church
in North America already operated seven colleges. By the be-
ginning of the 21st century, a remarkable eight more higher edu-
cation institutions had been added to a North American denom-
ination with only 900,000 members in its territory—the largest
commitment to higher education by any denomination. The con-
tinuing success of the Seventh-day Adventist Church can be at-
tributed in large measure to the strength of its higher education
programs.

Historical Developments
As we examine the mission of Adventist higher education for the 21st century,

the relationship between the “town” (church) and the “gown” (Adventist colleges/
universities) is vital to the denomination’s future.1

In medieval times, when the concept of a university developed, the relationship between “town” and
“gown” could be difficult. If our colleges had developed in medieval Europe in the 12th and 13th cen-
turies, we might have had walls around the little towns surrounding our schools. Castles serving as places
of learning might have dominated the view from afar. Our campus stores would have been the centers
of commerce. Student living quarters would have been privately procured in surrounding neighborhoods.
The college church would have been a cathedral. A more important cathedral would be in development—
a “cathedral of intellect”—because this was the time when the roots of today’s modern college devel-

Town and Gown:
Enhancing Relationships
Between College and 
Community

By Richard Osborn

Our colleges/universi-
ties should be seen as
placing a premium on
a life of study, prayer,
devotion, trust, open-
ness, community, ser-
vice, and loyalty,
which then serves as
a model for students.

PACIFIC UNION COLLEGE
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oped.2 Guilds of carpenters, barbers, mer-
chants, teachers, or students would be formed
in these towns into a universitas, a corpora-
tion to oversee the trade, whether it be cut-
ting hair or learning between teachers and stu-
dents.

The relationship between town and gown
came into focus. Student guilds dominated
the life of towns. Students hired and fired their
professors. They “fined them for unexcused
absences or lateness, for wandering from their
subject, and for dodging difficult questions”
or leaving the really difficult questions until
the end of the class.3 Tensions developed be-
tween town and gown.

What about the universities’ relationship
to the church? The medieval university served
as both a restraining and liberating influence.
As a restraining influence, historian Freidrich Heer writes that
“the university was a stronghold of the Faith, the bulwark of
the Papal Church, the instrument of kings, prelates and reli-
gious orders . . .” As a liberating influence, medieval universi-
ties were “oases of freedom, where all those questions which
elsewhere were suppressed, and forbidden were discussed with
what hostile critics described as brazen impudence.” The reli-
gious leaders had mixed feelings about the university. In 1290,
the papal legate who eventually became Pope Boniface VIII
belittled the University of Paris:

“At Rome we account them more foolish than the ignorant,
men who have poisoned by their teaching not only themselves
but also the entire world. You masters . . . have made all your
learning and doctrine a laughing-stock . . . It is all trivial . . . To
us your fame is mere folly and smoke . . . We are called by God
not to acquire wisdom or dazzle mankind but to save our souls.”4

What can we learn from this history of 700 years ago about
the relationship between town and gown?

Threats
As in medieval times, the relationship between town and

gown can be strained. It has been described by one Christian
author as an “uneasy partnership.”5 Like those of old, today’s
colleges provide both a restraining and a liberating influence.
Church administrators and constituents express fears that our
colleges may follow the pattern of secularization of many col-
leges that began as church-related institutions.6

This struggle between town and gown in the church is part
of a larger issue—finding the soul of the church. What does it
mean to be a Seventh-day Adventist today? Does our identity
center around the 27 Fundamental Beliefs or around a small
core of beliefs, most of which we share with broader Christian-
ity? Do we believe in present and progressive truth? What is
the role of Adventist higher education in this process? Will the
greater openness found on college campuses lead the church
and its young people away from its fundamental teachings and
purpose or toward a revitalized mission? Because of the criti-

cal thinking skills honed in graduate school and the nature of
higher education, an inherent tension has developed that re-
flects broader fears as the church struggles to find a balance be-
tween traditional institutional values and a changing society.

Suggestions for Mission
As town and gown work with each other, what are the re-

ciprocal obligations of each?

1. Jesus Christ at the Center
The best way to ensure a positive relationship between town

and gown is to place Jesus Christ at the center. Charles Malik,
former United Nations diplomat from Lebanon and a leader in
the Eastern Orthodox Church, delivered a series of lectures in
1981, A Christian Critique of the University. He suggests: 

“Jesus Christ exists in himself and he holds the entire world,
including the university, in the palm of his hands. . . .  We are
thinking of Jesus Christ first, and all along and in his light we
see the university. Least of all are we thinking of ourselves and
our opinion. . . . I know of no more important question to ask
than: What does Jesus Christ think of the university?”7

Former Pacific Union College (PUC) President Malcolm Maxwell (right)
congratulates Richard Osborn at his inauguration, February 7, 2002.

Laboratory students at PUC.
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2. The Intellectual Life
The role of church leaders at all levels has changed. In the

early days, leaders primarily served as spiritual leaders who
spent much time on serious Bible study and prayer. They now
conform to a more corporate model of leadership that stresses
management, boards, and policies, and have extensive travel
responsibilities. We unrealistically expect church leaders to have
multiple gifts—to be theologians, evangelists, teachers, pastors,
communicators, authors, media personalities, technology ex-
perts, and financiers.

In order to deal with the enormous challenges of secular-
ism and fundamentalism facing Adventism in the 21st century,
we need havens of safety for church workers to pursue the in-
tellectual life.8 Our colleges/universities should be seen as plac-
ing a premium on a life of study, prayer, devotion, trust, open-
ness, community, service, and loyalty, which then serves as a
model for students. James Sire, former editor of InterVarsity
Press, emphasizes this role in Habits of the Mind: Intellectual Life
as a Christian Calling. He defines a Christian intellectual as fol-
lows:

“An intellectual is one who loves ideas, is dedicated to clar-
ifying them, developing them, criticizing them, turning them
over and over, seeing their implications, stacking them atop one
another, arranging them, sitting silent while new ideas pop up
and old ones seem to rearrange themselves, playing with them,
punning with their terminology, laughing at them, watching them
clash, picking up the pieces, starting over, judging them, with-
holding judgment about them, changing them, bringing them
into contact with their counterparts in other systems of thought,
inviting them to dine and have a ball but also suiting them for
service in a workaday life. A Christian intellectual is all of the
above to the glory of God.”9

Too often, Christians have become anti-intellectual, fearing
to allow people to use their minds. After reviewing the lives of
Moses, Solomon, Daniel, and Paul, Arthur Holmes comments
that “[t]here is clearly no incompatibility between vital faith and
deep, disciplined, wide-ranging learning, between piety and hard
thinking, between the life of faith and the life of the mind. . . .
Biblical faith had no room for anti-intellectualism; instead, faith
and learning were mutually supportive and mutually enrich-
ing.”10

Ellen White also encouraged educators to embrace this kind
of life:

“Those who have entered upon the work of teaching, or who

have been called to any position of responsibility, should not be
satisfied to take the product of the researches of other minds,
but they should investigate truth for themselves. If they do not
form the habit of investigating themes of truth for themselves,
they will become superficial in their life and acquirements. The
opinions of your associates may be of value to you, but you
should not rely upon them and have no definite ideas of your
own. You should examine the truths you have been led to be-
lieve, until you know they are without a flaw.”11

In the 20th century, some Adventist colleges underwent
trauma as professors lost jobs over such issues as church loyalty
in the area of doctrines. This established a tone that has dis-
couraged implementation of Ellen White’s counsel at the very
place where church workers have the time and ability to engage
in such study. In the 21st century, we must restore that valuable
role as a church, at the same time recognizing the mutual re-
spect town and gown must share in the pursuit of truth.

3. Adventist Colleges/Universities as Think Tanks
Too often, we have placed academics on church committees

only if they have a particular philosophical perspective, robbing
the church of the insights of some of its finest theologians, sci-
entists, and historians. We need the input of a wide-ranging
group of committed Adventist scholars to help us solve the great
array of challenges facing the church.

Ellen White stressed:
“There is no excuse for any one in taking the position that

there is no more truth to be revealed, and that all our exposi-
tions of Scripture are without an error. The fact that certain doc-
trines have been held as truth for many years by our people is
not a proof that our ideas are infallible. Age will not make error
into truth, and truth can afford to be fair. No true doctrine will
lose anything by close investigation. . . . We should be teach-
able, meek, and lowly of heart.”12

The church should begin to treat our colleges/universities
as valuable think tanks and as a conscience. In turn, our edu-
cational institutions should carry out their mission with great
respect for the teachings of the church and with humility, uti-
lizing the processes developed by the church for  the exploration
of new truth. Both must remember the words of Jesus in John
14:6—“I am the way, the truth, and the life. No one comes to

An Adventist college should create a stimulating intellectual climate
where students and faculty members discuss ideas and apply a Chris-
tian worldview to the challenges of life.

PUC students can sign up for free tutoring in most subjects at the
Learning Resources Center.

Edmagdec02jan03_swcg  12/4/02  6:49 PM  Page 37



38 Journal of Adventist Education December 2002/January 2003

the Father, except through me” (NKJV).

4. An Adventist Worldview
The importance of defining, teaching, and embodying an

Adventist worldview can be found in the research of Steven
Garber, formerly of the interdisciplinary faculty of the Council
for Christian Colleges and Universities in Washington, D.C.
After interviewing many adults with a coherent Christian faith,
he concluded that without exception they possessed three traits—
while in college, they had formed a worldview sufficient for the
challenges of the modern world; found a teacher who incarnated
that worldview; and forged friendships with people whose com-
mon life was embedded in that worldview.13

Garber’s last point emphasizes the ongoing need for college
graduates to develop positive relationships with other believ-
ers and for local congregations to provide warmth, spiritual care,
and intellectual stimulation. Few of our churches have vibrant
young adult programs that keep our graduates connected with
a local congregation. Our colleges/universities in the 21st cen-
tury must do a better job of defining the Adventist worldview,
helping professors and staff members convey that worldview to
our students, and then working with local conferences and
churches to cultivate congregations where that worldview be-
comes a reality. One possibility would be for colleges to act like
a church placement agency, placing graduates in local congre-
gations in order to help them in the transition to the world of
work or to graduate school.14

5. Public Duty
Donald Kennedy, former president of Stanford University,

argues that “as our society needs higher education, so higher
education needs public trust.” He continues:

“The struggle about the universities has little or nothing to
do with Right and Left, or with cultural relativism, or with race
relations . . . It has to do with how we see our duty and how our
patrons and clients see it. If we can clarify our perception of
duty and gain public acceptance of it, we will have fulfilled an
important obligation to the society that nurtures us. That obli-
gation constitutes the highest institutional form of academic
duty.”15

While most Adventist colleges enjoy a high level of public
trust in our church, we can do better in raising confidence as we
work together. As education institutions (gown), we have a duty
to stress the unique, wholistic philosophy of Adventist educa-
tion. We must be value-laden rather than value-free. We have
a duty to find the middle ground between professionalization
and indoctrination. We can help our constituency to understand
that one of our duties is to help young people explore truth for
themselves while nurturing that exploration in a loving Chris-
tian learning community.16

On the other hand, the town (church) has a duty to provide
the school with its best students, adequate subsidies, personnel,
verbal and nonverbal support, and employment opportunities.
The town should see the gown as its extended arm. The town
should understand that all three great institutions of the church—
the family, congregation, and school—must work together to

succeed in developing faith maturity and denominational loy-
alty. The town must publicly show its trust in the gown’s mission.

Conclusion
The Psalmist wrote, “Send forth your light and your truth,

let them guide me; let them bring me to your holy mountain, to
the place where you dwell” (Psalm 43:3,
NIV). Adventist colleges/universities are
at the holy mountain where God dwells.
May the relationship between town and
gown become even more positive as we
prepare for the second coming of Jesus
Christ. ✐

____________________________________
Richard Osborn is President of Pacific Union
College in Angwin, California.

______________________________________________________
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I
was given 10 minutes to talk about the spiritual mission of Seventh-day
Adventist education in the 21st century. I can do it in 10 seconds!

“And the Word was made flesh, and dwelt among us”1—end of story!
That is the sum total of why we have denominationally sponsored higher
education. God became flesh for us so we could know Him—and we em-
body that message to future generations in faith-based learning environ-
ments where we put flesh on abstract doctrines. We create environments
where the Word becomes flesh every day, in every class, in every contact
with every student, and through every employee.

Steven Garber has studied the mature Christian college graduate who, over the years, has integrated
belief with behavior. He suggests three traits that these adult Christians have in common2:

1. Convictions—a worldview sufficient for life’s questions and crises
For 600 years after the founding of the first colleges and universities in the Western

world, all institutions of higher education were operated by churches. All education was religiously based.
Its purpose was to build a coherent, faith-based worldview—a worldview that answered life’s basic ques-
tions: “Who am I? Where did I come from? Where am I going?” 

But today, humanity’s innate drive for meaning in life is more often approached with scorn in polit-
ically correct universities. Vaclav Havel said: “The tragedy of modern man is not that he knows less and
less about the meaning of his own life, but that it bothers him less and less.”3 The response when con-
fronted with meaningful questions about life is too often a thoughtless “Whatever works for you” be-
cause postmodernism suggests that there is no absolute truth.

The Spiritual Mission of
Seventh-day Adventist 
Education in the 
21st Century

By Gordon Bietz

We create environments
where the Word becomes
flesh every day, in every
class, in every contact
with every student, and
through every employee.

Lynn Wood Hall, the oldest building on the Southern
Adventist University (SAU) campus, is home to the
advancement, development, alumni relations, and
campus safety offices, as well as SAU’s history mu-
seum.

SOUTHERN ADVENTIST UNIVERSITY
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A study of college-age students’ favorite phrases indicated
that a single word was close to the top in popularity—”What-
ever!” Adventist education posits an opinion about life, truth,
and the source of truth—we share convictions. Our response to
the questions of life is not —Whatever!—The mission of Ad-
ventist education must be to instill a culture of conviction.

If the Word is to become flesh on Seventh-day Adventist
campuses, they can’t be a value-neutral zone where spiritual dis-
cussions are thought to be academically inappropriate or where
spiritual issues are treated with an air of neutrality and detach-
ment. Christian convictions about life must be integral to the
learning environment.

Walker Percy warned in his book The Second Coming that it
is possible to “get all A’s and flunk life.”4 The most educated
country of its time gave birth to Hitler and Nazism. Robert Coles
said in The Moral Life of Children: “A well-de-
veloped conscience does not translate, neces-
sarily, into a morally courageous life.”5 It is Ad-
ventist education’s mission to develop morally
courageous young people who will stand for
the right though the heavens fall.

2. Character—mentors who incarnate
that worldview

In the Abolition of Man, C. S. Lewis sug-
gested that the danger of paying diminishing
attention to values in education is that it would
produce “men without chests”6 or students
whose response to the great moral issues of
the day is not a principled one.

Character is developed through relation-
ships. The Word becomes flesh when a pu-
bescent student connects with a mentor who
lives the reality of a Christian life. As teach-
ers and peers interface with students, they can
provide a real-life model for Christian living.

This needs to happen both outside and inside the classroom.
Too often, student formation is left to the Internet and the local
movie theater, where our young people learn theology from
Lord of the Rings and history from Oliver Stone.

Seventh-day Adventist higher education must not become
professional trade schools where the only goal is to provide stu-
dents with a marketable skill so they can become a cog in soci-
ety’s information machine. Information detached from mean-
ing is as dangerous as having cars detached from drivers. Facts
acquire meaning as the student sees the integration of faith in
the life of an integrated person.

3. Community—living out a Christian worldview in com-
pany with mutually committed and stimulating people

The idea of in loco parentis has been abandoned by most uni-
versities today. In Alexander
Astin’s book What Matters in Col-
lege? Four Critical Years Revisited,
he says: “The student’s peer
group is the single most potent

SAU’s students engage in collabo-
rative learning as part of their edu-
cation.

SAU’s close-knit student body and residen-
tial campus setting create a unique campus
atmosphere.

Adventist education must combine the transmission
of information with mentoring and moral training.

The mission of Adventist education must be to install a culture of conviction.

Edmagdec02jan03_swcg  11/22/02  8:19 AM  Page 40



Journal of Adventist Education December 2002/January 2003 41

source of influence on growth and development during
the undergraduate years.”7 And so it is the mission of
Adventist education to build a faithful community of
learners through its scholarships, programs, and campus
lifestyle guidelines that support the goals of the Seventh-
day Adventist Church.

The biggest problem in the world today isn’t build-
ing fuel-efficient cars or even saving the ecology of the
planet. Our biggest problem is how to get along with each
other—Palestinian and Jew; Protestant and Catholic,
Muslin and Christian, black and white. Our education
should model the life of Jesus. We should create utopian
communities where the grace and love of God is seen in
faculty, staff, and student relationships.

If education were simply the transmission of infor-
mation, we could take our star teachers and beam their
classes to everyone, but you can’t sing in a choir on the
Internet, you can’t play in an orchestra through fiber
optic connections, and you can’t play intermural sports
on the computer screen—no matter how fast you move

your mouse. The reality is that quality education grows from
conversations with mentors and peers as significant issues of life
are addressed. Therefore, it is the mission of Seventh-day Ad-
ventist education to develop communities that are safe for those
significant conversations.

Richard Neuhaus has said: “It is by identifying with some
Christian community and making its story and values one’s own
that character is naturally formed. Its moral heritage, prover-
bial wisdom, and moral exemplars create levels of expectation
and a sense of accountability.”8

The spiritual mission of Seventh-day
Adventist education in the 21st century,
then, is to:

1. Deepen spiritual conviction; 
2. Build character; and
3. Create a community of faith where

the Word becomes flesh.
_____________________________________
Gordon Bietz is President of Southern Ad-
ventist University in Collegedale, Tennessee.

______________________________________________________
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It is Adventist education’s mission to develop morally courageous young people
who will stand for the right through the heavens fall.

Located at the center of campus, Wright Hall, Southern Adventist Uni-
versity’s Administration Building, houses administrative support of-
fices, as well as the cafeteria and student center.

Quality education requires interactions that grow out of conversations
with mentors and peers as significant issues of life are addressed.
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F
ifty-six years ago, I was a student at Helderberg
College in South Africa. I wanted to serve as a
missionary in northern Africa. To do so, I needed
to graduate with a major in religion and a minor
in education.

One of the prescribed education courses was
a study of the book Education by Ellen White.
There I was confronted with the classic state-
ments about Christian education that are so fa-

miliar but bear repeating: “Our ideas of education take
too narrow and too low a range. There is need of a broader
scope, a higher aim. True education means more than the
pursual of a certain course of study. It means more than a
preparation for the life that now is. It has to do with the whole being, and with the whole period of exis-

tence possible to man. It is the harmonious development of the physical, the mental, and
the spiritual powers. It prepares the student for the joy of service in this world and for
the higher joy of wider service in the world to come.”1

Again from her pen, “Higher than the highest human thought can reach is God’s
ideal for His children. Godliness—godlikeness—is the goal to be reached.”2

In describing our first institution of higher learning, Battle Creek College, she wrote: “The primary
object of our college was to afford young men an opportunity to study for the ministry and to prepare
young persons of both sexes to become workers in the various branches of the cause.”3

As the church has grown, both in the United States and other countries, the application of the objec-
tive outlined above has changed, for the organized church can no longer employ all of its graduates. While
our colleges and universities still train “workers in the various branches of the cause,” the focus has shifted
to preparing students to find their place in society, to become loyal and supportive church members.

Church Leaders’ 
Expectations of Adventist

Institutions of 
Higher Learning

By Frank Thomas

While our colleges and
universities still train
“workers in the various
branches of the cause,”
the focus has shifted to
preparing students to
find their place in soci-
ety, to become loyal
and supportive church
members.

SOUTHWESTERN ADVENTIST UNIVERSITY
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In harmony with these objectives, the mission statement for
Southwestern Adventist University states: “Southwestern Ad-
ventist University is a Seventh-day Adventist institution whose mis-
sion is to offer affordable, quality higher education in a Christian
environment. The University fosters the development of the whole
person through academic, religious, and social programs and is com-
mitted to the excellence of its faculty and staff, the strength of the
curriculum, the effectiveness of its support services, and the services
of its graduates.”

Charles Bradford, the much-loved past president of the
North American Division, used to admonish delegates to An-
nual Councils and North American Division year-end meetings
to “nurture the culture.” By this, he meant that every branch of
the church, including higher education, must intentionally seek
to maintain Adventist beliefs, practices, and standards.

What Church Leaders Want
In the light of these high ideals and objectives, what do

church leaders think Adventist colleges and universities should
do for the church?

1. Our colleges and universities should continually inspire their
students to make Christ supreme in their lives. To this end, our
schools should nurture an atmosphere in which prayer, worship,
and the study of God’s Word are the norm, not the exception.
Students should never feel embarrassed or awkward to engage
in spiritual activities, and daily schedules should facilitate rather
than inhibit spiritual endeavors.

2. Academic excellence should be combined with Christian prin-
ciples. The pursuit of truth, whether spiritual or scientific, must
never lead away from Christ. Here again, adherence to the truths

of God’s Word will reassure students that a Christian philoso-
phy of life is compatible with the academic environment. Ellen
White’s comments are instructive. “One sentence of Scripture
is of more value than ten thousand of man’s ideas and argu-
ments.”4

3. Our colleges and universities should find ways to promote so-
cial, cultural, and emotional growth in order to enable students
to successfully meet life’s responsibilities and challenges. Health-
ful practices should be an integral part of daily life at school.
Students should be encouraged to develop habits of industry,
promptness, reliability, and self-reliance.

4. Adventist colleges should model Christian lifestyles on their
campuses. The area of Adventist lifestyle and standards is prob-
ably one of the most perplexing for church leaders, as well as
for college and university administrators. The Adventist Church
today is greatly affected by the rapidly decaying moral values
of society. Years ago, it seemed easier to maintain certain fixed
rules and regulations, and some of us were probably quite le-
galistic in their enforcement. But while times have changed,
church administrators still want to be able to walk onto an Ad-
ventist campus and recognize it as such. It is disconcerting to
observe the dress, deportment, and attitudes toward codes of
conduct sometimes seen on our campuses.

5. Distinctive Adventist beliefs should not be subjugated to con-
cerns about offending non-Adventist students, especially in such
matters as Sabbath observance. Here again, we want to avoid
the legalistic approaches of the past while ensuring that our cam-
puses are different on Sabbath than during the week. While
church attendance cannot be mandated, it should be abundantly
clear to all that the Sabbath is a day of worship. We should try
to avoid traveling or scheduling secular appointments that en-
croach on the sacred hours.

6. Our colleges and universities should be places where mean-

Southwestern Adventist University (SWAU) graduates go forth to
serve God and humanity. Miller Hall, Southwestern Adventist University.
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ingful and lasting friendships are formed, including those that lead
to a lifetime commitment in marriage. Today, when the marriage
relationship in society is looked upon so casually, our campuses
should provide a wholesome environment for men and women
where the highest ideals are upheld. Loose association between
the sexes, so pervasive in society, should not be condoned on
our campuses.

7. School faculty and staff members should be fully committed
Seventh-day Adventists. Certainly, there must be room for aca-
demic freedom, but this should never exceed the bounds set by
Scripture and Adventist philosophy. It is a tragedy for any stu-
dent to lose his or her hold on Christ because of the doubts
raised by a faculty or staff member. Church administrators ex-
pect that when faculty or staff members feel they can no longer
subscribe to the 27 Fundamental Beliefs, they will do the ethi-
cal thing and resign.

8. While it is essential for them to meet accreditation standards,

our schools should adhere to the principle laid down by Ellen White
that “the Lord never designed that our college should imitate other
institutions of learning. The religious element should be the con-
trolling power.”5

Nurturing and Internalizing
Adventist administrators look to our schools as a primary

means to “nurture the culture” and to ensure that the church’s
beliefs and practices are internalized by our youth. This will pre-
pare them to assume their rightful place in the church, whether
as employees or lay members. 

We must remember that many famous universities in the
United States started out as religious institutions, but over time,
they lost their moorings and today have no church affiliation.

Adventist administrators cringe at the
thought of this ever happening to any of
our institutions. ✐
____________________________________
At the time of the Higher Education Sympo-
sium (February 2002), Fred Thomas was serv-
ing as President of Southwestern Adventist
University in Keene, Texas. He is currently
doing accounting for the Southwestern Union
Conference Revolving Fund in Burleson,
Texas.

______________________________________________________
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S
he stood there in her academic garb, ready to march in the
commencement procession. Her classes and tests were over,
the bills were paid, and her friends had left or were march-
ing with her. 

In a final reflective moment, she turned to me and said,
“I want to thank you. . . for knowing who I am.” Her words
startled me. She added that I was only one of two or three
teachers who had known her name while she was a student
at the Adventist college where I taught. She let me know

how important that was—even more important than the things she had learned in my class, for which
she was also appreciative. With a smile, she turned away and commenced her journey.

I reflect often on that incident when I think about the future of Adventist higher education. A new
millennium has come and with it sweeping changes. In many classrooms, technology has become the pri-
mary tool for conveying knowledge, thereby minimizing or transforming the role of the
teacher. Larger classes, tighter schedules, greater specialization, more convenient deliv-
ery, and other trends reflect the increasing depersonalization of the college classroom.

What Is Education?
These trends and the changes driving them force us to re-examine the question: What is education?

If education is only the conveying and acquisition of knowledge, the role of the classroom teacher in the
new millennium will likely diminish. But if education is something more than that, then Seventh-day Ad-
ventist teachers need to prayerfully rethink their classroom roles.

Today, Adventist higher education focuses on educating the whole person, striving for balance. Learn-
ing in this setting is highly experiential and relational. Character development and spiritual formation
complement the formal learning process.

The Classroom
Teacher

in the New
Millennium

By David Smith

In many classrooms, tech-
nology has become the pri-
mary tool for conveying
knowledge, thereby mini-
mizing or transforming the
role of the teacher.

UNION COLLEGE

Karl-Heinz Schroeder, history professor at Union College
(UC), says, “I feel that teaching is the most important activity
besides parenting that one can be engaged in. I see individu-
als first and foremost. We don’t have mass education; we
have individual inspiration.”
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It is difficult to provide direction for teachers who, like their
students, face unpredictable changes, but one thing seems para-
mount. As we face a future perhaps less affirming of individual
identity, teachers need to do all they can to help their students
feel that they know them well—even as God knows them fully.
Regardless of changing classroom roles, the relational element
must remain part of the student’s experience in our classrooms
if the mission of Seventh-day Adventist education is to be ac-
complished.

God strives throughout Scripture to convince us that He

knows us. David’s insight in Psalm 139:1: “O Lord, you have
searched me and you know me” (NIV) echoes the deep desire
of our students to be known and understood. An experience I
had a few years ago reminded me of this need.

I was eating breakfast at a hotel when a young man spotted
me and yelled, “There you are; I’ve been looking for you for
years. I’m so grateful for what you did for me.” He explained
that many years before, when he was taking a class from me, I
had called him into my office and asked about his career plans.
I then counseled him to consider a career in my field because
of his success in my class. We ended the brief encounter with
prayer. I quickly forgot the incident. But he remembered our
exchange and eventually followed, with considerable success,
the career path I had recommended. Despite the many hours I
spent teaching this young man skills and concepts, it was a few
moments of personal attention and recognition that made the
greatest difference in his life. 

My own experience upon receiving my Master’s degree from
an Adventist university illustrates the same point. The com-
mencement speaker had taught one of my undergraduate classes
some years before. While challenging us to master the mate-
rial, he also did his best to learn who we were. He had invited
us to his office and his home. By the end of the course, we knew
the material. Equally important, we knew that he knew us.

The evening before my Master’s degree graduation, we met
at a reception. I was encouraged to note that after all those years,
he still recognized me. We spent the better part of the evening
renewing acquaintances. The next day, when I received my
diploma, he came down to where I stood and offered congrat-
ulations. I doubt that anyone else understood how much that
simple act meant to me. His action affirmed and validated me—
and inspired me to pay more attention to the students in my
own classroom.

No matter what happens, short of eliminating the teacher
from the learning process, students will need teachers to know
them, to remember them, to guide them, and to affirm them.
And teachers, pressed to accomplish so many other important

Jim McClelland, fine arts professor at Union College, says: “I work with
students the way God works with me—with love and kindness, with
mercy and compassion, with generosity and patience. And with jus-
tice, too. I am grateful God never gives up on me, so I will never give
up on a student.”

This 1976 bench was constructed of bricks from the smokestack of the
old power house at Union College and includes the cornerstone of the
1890 College Building.

Engel Hall houses Union College’s Divi-
sion of Fine Arts.

Everett Dick Building (UC’s
Administration Building).
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goals, must remember that the encouragement they offer may
be the greatest influence in their students’ college experience.

Sometimes, when I forget the truth of this, my students re-
mind me. Recently, I was attending a meeting when a man ran
up to me and asked, “Do you remember me?” With a little
prompting, I did recall that he had been a student in one of my
first classes. I had not seen him for 30 years, yet he expected
and needed me to remember him.

Validating Identity and Significance
Why? I am not certain. Somehow this knowing and re-

membering validates people’s identity and affirms their personal
significance. While class content is important, students may find
the learning process even more formative. In the Christian class-
room, they not only learn about themselves, they also learn
about others, and most importantly, they learn about God. Jesus’
prayer in John 17:3 seems particularly instructive: “Now this is
eternal life: that they may know you, the only true God, and
Jesus Christ, whom you have sent” (NIV). Salvation depends
upon relational knowledge. If we are to accomplish our mission
of leading our students to Jesus while teaching them academics,
we must nurture and reinforce this higher knowledge.

Teachers in the Adventist colleges and universities are com-
mitted to mentoring, guiding, counseling, and nurturing their
classroom charges. But their ability to accomplish the mission

of Adventist education, to mold and pre-
pare young people for a future on Earth
and for eternal life, will be compromised
if they surrender their role as “knowers.”

Knowing students helps create the re-
lational chemistry that produces true higher
education. It is what our students most want
and need. ✐
_____________________________________

David Smith is President of Union College in
Lincoln, Nebraska.

Archway on Union College campus.

UC students and staff get better acquainted at the campus deli.

UC President David Smith shares time with students at his home.
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O
vercoming barriers on the way to mutually ben-
eficial partnerships is one of many challenges the
church’s higher education community will face in
coming years.

In regard to competition and institutional co-
operation, we can identify three distinct histori-
cal periods in Adventist higher education: the first
50 years—neither cooperation nor competition;
the second 50 years—regional protectionism; and

the third 50 years—mutually beneficial support and coopera-
tion.

Nearly all of our North American four-year colleges/uni-
versities were established between 1880 and 1920. The only
exceptions are two specialized medical-sciences institutions,
which were founded more recently. A quick glance at North
American geography reveals a nearly uniform dispersal pat-

tern, with each school more or less equidistant from its neighbors.
This seems to indicate that the founders sought to locate each school so as to maxi-

mize service areas and facilitate student access. However, a search of existing documents
produces no such master plan. Historical records suggest two major factors in founding

and locating new institutions. The first and apparently primary determinant—church membership growth;
the second—ease of access and communication. 

Early transportation was limited to basic modes such as horses, trains, and, in a few areas, boats.
Hence, college location largely depended on accessibility and economics. As the church grew and launched
significant new institutions such as hospitals, food processing plants, publishing houses, and overseas
work, the demand for specialized and skilled personnel grew.

Although the depression of the 1930s had an impact, North American colleges largely continued on
a steady, predictable course until the end of World War II. Transportation still depended largely on the

Forming Partnerships
Within Adventist 
Higher Education

By N. C. Sorensen

In regard to compe-
tition and institu-
tional cooperation,
we can identify
three distinct his-
torical periods in
Adventist higher 
education.

Peterson Memorial Library, Walla Walla 
College (WWC).

WALLA WALLA COLLEGE
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train. No national road system had been developed, and few
college students could afford cars. Institutional competition
within the system therefore remained inconsequential.

Following World War II, three factors altered the landscape
in major ways: (1) Thousands of young adults returning from
the war now wanted and needed advanced education; (2) More
money was available for schooling; and (3) The GI Bill pro-
duced immense and largely unforeseen changes. Immediately,
our colleges were taxed to the limit. Enrollment mushroomed,
along with demands for new offerings and updated curricula.
This obviously required new and larger facilities, as well as a
greatly enhanced faculty, both in terms of numbers and prepa-
ration. The 1950s and 1960s were years of unprecedented growth.

Despite all this good news in terms of campus development
and annual enrollment increases, new and nearly impercepti-
ble pressures were building. Larger school operations required
a continuous and growing supply of academically prepared high
school graduates capable of serious college-level pursuits. It
now became imperative to guard colleges’ recruitment bound-

aries, which largely matched church administrative districts.
This resulted in protectionism, accompanied by a vigilant guard-
ing of the “home turf.”

During this period, as schools expanded rapidly and ma-
tured into creditable academic centers, the colleges began ac-
quiring unique and distinctive traits or characteristics. Each had
its own strengths and distinguishing heritage. Fortunately, in re-
cent years, some of the protectionism and turf struggles have
diminished.

In light of this history, it is somewhat misleading to refer to
the Adventist “educational system” in North America. In truth,
our schools are a group of interrelated components of a some-
what disjointed whole. But despite these and other factors such
as distance, national and natural borders, and regional sensi-
tivities, a rather impressive range of cooperative efforts has pro-
duced meaningful benefits for both our educational institutions

and—more importantly—our students.

Examples of Partnerships
In his recent review of our “system,” Fred Baus, executive

director of the Colleges of Worcester Consortium, Inc., identi-
fied a number of creditable partnerships. Among the more no-
table accomplishments are a common retirement program, joint
insurance efforts, coordinated health polices, Adventist Col-
leges Abroad, engineering affiliation arrangements, visiting
chairpersons, faculty exchange opportunities, summer life-sci-
ences offerings in a variety of locations, etc. In addition, selected
academic disciplines such as librarians, records personnel, his-
torians, theologians, and modern languages personnel convene
regularly for professional growth and dialogue. All of these ini-
tiatives have largely resulted from the inspiration of a visionary
educator whose unflagging effort inspired others to join the
cause. Institutional strategies for promoting such partnerships
have been virtually nonexistent.

We can surely praise what occurred serendipitously during
the last half of the 20th century with respect to joint endeavors.
However, today’s environment requires a more comprehensive
and coordinated approach. Institutional leadership must be both
unequivocal in its commitment and imaginative in its imple-
mentation if meaningful change is to occur. There are major
hurdles to surmount if we are to become more efficient and ef-
fective. Here are five major challenges:

1. Distance
Think of it: from Florida to Washington State, from south-

Eric Ayars, assistant professor of physics at WWC, helps students to
better understand the use of lasers.

Monty Buell, assistant professor of history at WWC, takes a personal
interest in each student and uses interactive teaching techniques to
help every individual to succeed.
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ern California to Massachusetts, from cen-
tral Alberta to Texas—an enormous chal-
lenge! Especially when one reads that the
ideal distance for collaborative efforts is
within a 20-mile radius. We can take courage
in the fact that there are a few productive
and effective models at the national and
even international level. However, success
requires special vigilance and oversight.
Clearly, technology will be a dominant and
critical factor as we look to the future.

2. Resistance to change
Change is always threatening. Aca-

demic personnel may feel that their philo-
sophical approach or/and course content is superior. The prospect
of altering what seems to work in order to accommodate off-
campus entities is not attractive. The major challenges center
around issues of autonomy and independence. Ensuring good
processes and participation, as well as beneficial outcomes, will
be crucial to getting people to buy in and claim ownership.

3. It sounds like more work
Administrators and faculty members who already feel over-

worked will be inclined to see the possibility for a lot of dis-
ruption with very little benefit. The effect on individuals will be
considerable and must be counterbalanced by offsetting and
obvious benefits. 

4. Policy coordination
Schools will need to coordinate and perhaps realign poli-

cies relating to registration and transfers,
tuition charges and credits, and compati-
bility of course requirements. There will
also be student-life issues and coordina-
tion of residency mandates and/or restric-
tions.

5. Competition versus cooperation 

Given our long history of vigorous and
competitive individuality, successful co-
operation will require both a carefully
crafted strategy and the identification of
mutual benefits within partnership agree-
ments. We must define outcomes and ex-
pectations and commit the necessary
human and monetary resources to this
process, which cannot be viewed as a short-
term or one-time quick-fix operation.

In summary, many factors will impede or stall consortium
efforts. Most if not all can be overcome by dedicated and un-
relenting effort. However, participants must see the benefits as
compelling and mutually attractive, and these new partnership
endeavors must create student and faculty enrichment options

not otherwise available or attainable. Ef-
ficiency and productivity will improve with
concerted effort. Although better pro-
grams and offerings still may not always
produce large dollar savings, the results
should be well worth the effort. ✐
____________________________________
At the time of the Higher Education Sympo-
sium (February 2002), N. C. Sorensen was
Acting President of Walla Walla College in
College Place, Washington. 

Students, faculty members, and people from the
community enjoy the quiet, sacred setting of the
Huebach Chapel at WWC.

The original Administration Building at Walla Walla College is now
quiet, as other buildings house the college’s ezpanding programs.
However, a new Administration Building will soon stand proudly in the
likeness of the old.

Walla Walla College provides a social environ-
ment where students can interact with a vari-
ety of people through activities both on cam-
pus and off.
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Of Interest to Teachers

Claims for Missing Issues
Have you received all of the recent issues of

the JOURNAL OF ADVENTIST EDUCATION you or your
employer paid for? If not, please send a letter or
E-mail to the Editor, indicating which copies did
not arrive, and missing issues will be sent to you.
Copies that have been lost or misplaced can also
be replaced for a small fee. Contact the Editor,
JOURNAL OF ADVENTIST EDUCATION, 12501 Old Co-
lumbia Pike, Silver Spring, MD 20904 U.S.A. E-
mail: cookec@gc.adventist.org.

News About the JAE Web
Site

The JOURNAL OF ADVENTIST EDUCATION Web site
(http://education.gc.org/jae/) has been up and run-
ning about 10 months now. By early November,
the departmental site had more than 3,500 hits. (It
had had fewer than 100 hits before the JOURNAL

site came online, so it seems likely that the JOUR-
NAL has gotten many of the new hits.) 

CIRCLE and the Southern Asia-Pacific Divi-
sion are working together to scan back issues and
get them indexed so visitors to the JOURNAL’S Web
site can use the search engine to find things
they're interested in and download them in PDF
format. Most photos and sketches have been re-
moved, so they download quickly. Articles from
1991-2001 have been archived, including some of
the continuing education study materials.

Other items at the site include info on continu-
ing-education credit for denominational recertifica-
tion, links to Adventist educational institutions and
administrators worldwide as well as other educa-
tion-related sites such as CIRCLE and the Ad-

ventist Education Forum, guidelines for writers,
how to subscribe, topics we'd like to receive, and
information about copying and reprinting from the
Journal.

Visit the JOURNAL Web site often!

Use of SAT Test Attacked,
Defended

Debate continues about the SAT test, the col-
lege entrance exam used by many schools to de-
termine eligibility for admissions.

The SAT gets criticism from many quarters,
and defense from some:

• Teachers complain that the SAT is irrelevant
to the curriculum but still devote class time to drills
on analogies, a portion of the test detested by stu-
dents.

• A number of organizations make millions of
dollars a year tutoring students on how to improve
their SAT scores.

• College admissions people often downplay
the significance of the test in the admissions
process, but then tout their schools’ rising average
scores in recruitment brochures.

• Critics, ranging from consumer watchdogs to
civil-rights groups, describe the SAT as biased
and ineffective.

• Students complain of high stress levels when
preparing for the test, and some admit to feelings
of poor self-esteem if they do not do as well as
they had hoped.

• The College Board, which sponsors the test,
promotes it as a national yardstick that helps U.S.
colleges identify bright students regardless of the
quality of their high school education.

Regardless of the criticisms, the SAT contin-

ues to wield more influence than its rival, the ACT,
even though about the same number of U.S. stu-
dents take each of the tests, and quite a number
take both. (Of the 2.8 million students who gradu-
ated from American high schools in 2002, more
than 1.1 million took the ACT; about 1.3 million
took the SAT.) 

Although the test was designed only to predict
success in the freshman year of college, the SAT’s
influence goes far beyond higher education. An-
nouncements about two or three point drops in
national average scores generate hand-wringing
about the quality of American secondary educa-
tion, while political candidates use rising scores in
their attempts to convince voters that education
has improved during their tenure. House-hunters
try to find neighborhoods whose schools have
high average SAT scores. And fertility clinics de-
scribe egg donors with high SAT scores as “ex-
ceptional.”

Some of the criticism stems from early claims
by the College Board that the test measured in-
nate intelligence. They long ago backed off from
such statements, most visibly by changing the
name of the exam from Scholastic Aptitude Test to
Scholastic Assessment Test to simply SAT, as it is
known today. However, the cultural connotations
continue in the minds of the public.

Critics say that the test favors wealthy stu-
dents, particularly white males. Among the most
hurt are Latino and black students, who tend to
score lower as a group and are poorly repre-
sented in colleges. Poorer students, too, tend to
earn lower scores, which critics call doubly dis-
criminatory because the scores play a role in
many scholarship programs.

Partly because of the criticisms of the SAT, the
College Board is preparing for the biggest over-
haul in its 75-year history. The revised SAT, which
will not be administered until 2005, is expected to
align more closely to the high school curriculum
and skills required by colleges today. A 20-minute
essay will be included, and the test will seek to
measure higher-level skills.

Revising the test was triggered in part, educa-
tors allege, because a number of colleges threat-
ened to abandon the use of the SAT in admissions
decisions.

Critics also allege that grade-point average is a
better predictor of success in college, a charge
countered by College Board officials, who main-
tain that the SAT, considered with high school
grades, is a “substantial and significant” predictor.
Admissions officers at large public universities
claim that the test is the only realistic alternative
for sorting students, since it cuts the cost of evalu-
ating reams of material submitted by applicants.—
Reported in USA Today, August 27, 2002. ✐

Editorial
Continued from page 3

expresses our thanks for his leadership and enthusiastic support. 
The speeches were followed by reactions by several persons, which, because of space

limitations, are not reproduced here. As one of the reactors, I’d like to reiterate what I said
there: “You’re doing all these good things! But does anybody know? Get out the good
word! Make sure that your constituents, church administrators, parents of potential stu-
dents, teachers in feeder academies, and the public know what Adventist education has to
offer!”

And so, this issue has been compiled with that hope in mind—to “get out the good
word”—and inspire each one of you to apply the good ideas in this issue to make your
school even better!
_____________________________________________________________________________
* Except Reo Ganson, president of Canadian University College, who could not attend but sent his
presentation.
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Yes! Here’s my check or money order. Please send me the following:
❑ One-year subscription (5 issues), $17.25 U.S.

❑ Two-year subscription (10 issues), Special price, $33.00 U.S. until February 28, 2003.

Theme issues–please indicate how many copies. Each copy costs $3.00 U.S. (Includes shipping 
and handling in the U.S. Outside the U.S., add $1.00 for each.)

❑ School Boards      ❑ School Safety and Conflict Resolution ❑ Multicultural Teaching and Learning
❑ Multiple Intelligences ❑ Character Development in Adventist Schools ❑ Spiritual Assessment
❑ Testing and Alternative Assessment      ❑ Administration and Leadership in Adventist Schools 
❑ Outdoor Education ❑ Health and Adventist Schools ❑ Special Education ❑ Science

❑ Writing ❑ Exemplary Adventist Schools ❑ Mathematics ❑ Marketing Adventist Schools

Name ______________________________________________________________________________

Address ______________________________________________________________________

City ___________________________ State ______ Zip ___________ Country ____________

Journal of Adventist Education
12501 Old Columbia Pike
Silver Spring, MD 20904 U.S.A.
301-680-5075

There’s something 
for YOU in the Journal
of Adventist Education

Whether you teach several grades in a one-room school, pastor a district that contains
a church school, or serve on the board of trustees of an Adventist college or university,
the Journal offers practical and meaningful information to help make your service more
effective for Christ and the church.

Along with feature articles that range from integrating faith and learning to tips for sub-
stitute teachers, the Journal often devotes entire issues to themes that are relevant to Ad-
ventist educators in the new millennium. Some of these issues to which the Journal has given
in-depth coverage include: multiple intelligences, administration and leadership, character
development, outdoor education, school safety and conflict resolution, health, spiritual as-
sessment, brain research, and multicultural education.

The December 1999/January 2000 issue focused on school boards and drew a great deal of interest even from people
who don’t regularly subscribe to the Journal. Almost 13,000 copies were ordered for school board members around the world.

The Summer 2000 issue which featured a special report on Adventist education worldwide, was distributed at the Gen-
eral Conference session in Toronto, Canada, and at the North American Division teacher convention in Dallas, Texas.

Now is the time to either order a subscription to the Journal or obtain back issues that deal with special topics. 
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