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Confessing God as Creator

THE JOURNAL OF

Adventist Education
Editorial

A
dventist education cannot be separated from the command of the third
angel, who calls for the worship of “‘Him who made heaven and earth’”
(Revelation 14:6, NKJV). This call is more than a reminder of our origin:
It is a call to acknowledge God as Creator.

An agnostic might dismiss the Genesis account as a fable. A scientist
could look to “an accidental collocation of atoms”1 for the origin of life. A

philosopher might turn to a first cause. And a poet could describe life as a “tale told by
an idiot, full of sound and fury, signifying nothing.”2 But the Christian cannot but begin
with a faith affirmation, “In the beginning God created. . . .”

Why is continual affirmation of Genesis 1 so important to Christian faith and educa-
tion?

1. The Ultimate Reality
First, the Christian perspective of history, time, and space finds its origin and mean-

ing within the contours of Genesis. For the Christian student and teacher, God consti-
tutes the ultimate reality. He is the cause and designer of life. “In him we live, and move,
and have our being” (Acts 17:28, KJV).

The Bible’s description of God’s involvement in the shaping of human life makes it
clear that the Creator of the cosmos is not a distant, impersonal, absolute force, idea, or
mind, but a Person. In saying that the Creator is a Person, we are not ranking God’s na-
ture relative to our own. At the least, we are saying that God cannot be less than the
human person, and this at once destroys human pretension to create its own god. At the
most, we are saying that the incomprehensible, infinite God has revealed Himself to us
through a relationship that can only be described in terms of personhood.

This Person, however, must be seen not in terms of the limitations inherent to hu-
manity, but in terms of relational possibilities that involve love, fellowship, communica-
tion, and historical and existential purposes. Hence we can describe God as entirely other
and still approach Him as immediately near. He is both transcendent and immanent.

2. Both Other and Near
Christian education must also remain committed to the Genesis account because only

that account keeps the Creator distinctive from creation and yet relates Him to it. We
thus avoid the twin temptations of identifying the Creator with creation (i.e., pantheism
and Eastern mysticism) and isolating the Creator from creation (i.e., platonic metaphysics
and secular humanism, which attempt to explain nature and human potential without a
personal God).

Thus a biblical insistence on a creation ex nihilo shows that God is transcendent over
and independent of His creation. At the same time, He is personal and capable of relat-
ing to His creatures. In other words, God creates and relates without depending on any
pre-existent substance or external motivating force. He is entirely other, absolutely Him-
self. Christian education thus provides an accurate understanding of the Creator-God
that forces Christian teachers and students to reflect upon their limitations, but also em-

Continued on page 42

J O H N  M .  F O W L E R

MEMBER 2003

JAE_v65_issue4  6/4/03  2:45 PM  Page 4



Journal of Adventist Education Summer 2003 5

As a teacher, he has been called “out-
standing” and “exemplary.” Others
have questioned his effectiveness, and
some have said he was a bad teacher.
Yet, amazingly, he is still teaching 2,000
years later. Can contemporary teachers
learn anything from this controversial

teacher? Well, let me share with you some of the skills that
he has taught me. They have revolutionized my teaching.

As you probably guessed, I am talking about Jesus. Sev-
eral of His students said He taught “as one having authority,
and not as the scribes” (see Matthew 7:29, KJV and paral-
lels). Since His contemporaries did not have tape recorders,
camcorders, or electronic notebooks, how did the Gospel writers produce such vivid recollections of

His lectures some 20 to 30 years after He had departed the class-
room? And further, what made Jesus’ teachings so memorable that
they have withstood the test of time—as effective and relevant today
as in A.D. 30? 

These questions have intrigued me for some time. My study has given me a greater admiration
for Jesus and provided valuable insights from His teaching techniques.

Now, what did it mean that Jesus taught with authority and not as the scribes? How did the rab-
bis teach? One commentator says they constantly quoted past scribal authorities. In comparison to
the rabbis, even the greatest of them, Jesus taught in His own name.1 Shogren concurs, “Scribal au-
thority arose from the learned interpretation of Torah and the citation of earlier rabbis.”2 Ellen
White adds, “The teaching of the scribes and elders was cold and formal, like a lesson learned by
rote. . . . The rabbis spoke with doubt and hesitancy, as if the Scriptures might be interpreted to
mean one thing or exactly the opposite.”3

Jesus exhibited four types of authority that are instructive: 

Still Teaching
After Two Millennia

What Can We Learn From the 
Master Teacher?

What made
Jesus’ teachings
so memorable
that they have
withstood the test
of time—as 
effective and 
relevant today as
in A.D. 30?

By Bertram L. Melbourne

n

lski,
Carole
lbur

hes arti-
Adventist
t neces-

osition of
e of Sev-

N 0021-
us a sin-
er by the
enth-day
D 20904-
9627; E-
ice, U.S.
opy, U.S.
and, and
ddress to
new ad-
dence to

A, POST-
OF AD-

.

on

JAE_v65_issue4  6/4/03  2:45 PM  Page 5



1. Sapiential authority, or authority deriving from knowl-
edge. He knew the Scriptures well. We see Him quoting the
Old Testament at 12 years of age when He talked with the
temple elders, when Satan tempted Him in the wilderness,
in the synagogue at Nazareth when He expounded to His
neighbors about His calling; when He explained the new
birth to Nicodemus, when He interacted with the scribes
and Pharisees (many times), when He challenged the
money changers in the temple, and when He walked with
the men on the way to Emmaus after His resurrection. 

Jesus was also well acquainted with nature. Ellen White
writes: “The Saviour’s life on earth was a life of commu-
nion with nature and with God. In this communion
He revealed for us the secret of a life of power. . . .
He found recreation amidst the scenes of nature,
gathering knowledge as He sought to under-
stand nature’s mysteries. He studied the
word of God, and His hours of greatest
happiness were found when He could
turn aside from the scenes of His

labors to go into the fields, to meditate in the quiet valleys,
to hold communion with God on the mountainside or amid
the trees of the forest.”3

2. Jesus also taught with moral authority. No guile was
found in His mouth. His life reveals the epitome of virtue
and moral principles. John the Baptist recognized in Him “a
purity of character that he had never before perceived in
any man. The very atmosphere of His presence was holy
and awe-inspiring.”4 The beauty of His life enhanced the
authority of His words. He lived what He taught to the ex-
tent that his disciples were so impressed they invited Him to

teach them to pray (Luke 11:1). 
3. Jesus had personal authority. There

was a consistency between precept (His
teachings) and example (His behavior).
Ellen White says, “He exercised the
greatest tact, and thoughtful, kind atten-
tion in His intercourse with the people.
He was never rude, never needlessly

spoke a severe word, never gave need-
less pain to a sensitive soul.”5

6 Journal of Adventist Education Summer 2003
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4. And finally, He had charismatic authority. People
flocked to Jesus to hear His teaching.

Clearly, then, Jesus’ knowledge and authoritative teach-
ing, as well as His exemplary life, set Him apart from His
contemporaries and their teaching practices. But are there
other factors that made His teaching memorable and still
effective 2,000 years later? If so, what are some of these fac-
tors?

Jesus’ Use of Illustrations
Jesus used numerous illustrations to enliven His teach-

ing, and to appeal to the various kinds of learners in His au-
dience. His effective teaching strategies included parables,
figures of speech, and other literary devices. Although para-
bles were a common method of pedagogy at the time, Jesus
employed them in unusual and memorable ways:

1. Jesus turned conventional values upside down, according
to Robert Johnston, a religion professor at Andrews Uni-
versity in Berrien Springs, Michigan.7 The rabbis told the
parable of the 11th-hour workers to
suggest that those who were called
early to work for God had thus
borne the brunt of the toil and the
heat, and therefore would receive
the greatest reward. Jesus used this
same parable to demonstrate that
longevity of service is not as crucial
as response to God’s call, coupled
with quality, purposeful service.
Consequently, all workers in God’s
vineyard receive the same pay.

2. Jesus communicated the un-
known by using the known. By telling
stories about everyday things such as wheat, millstones,
coins, and leaven, Jesus used items with which people were
familiar to teach deep spiritual truths about which they
were unfamiliar.

So often in our classrooms and pulpits, we de-emphasize
the known and concentrate on the unknown. As a result, we
accentuate differences and downplay or ignore similarities.
Too many times, teachers and preachers dismiss the spiri-
tual beliefs of the people with whom they work, viewing
them as wrong or pagan, rather than using these concepts to
help their hearers understand the truths of the gospel.
Jesus’ teaching method has taught me that focusing on dis-
agreements divides and polarizes people, while stressing
commonalties tends to bring them together.

3. Jesus used natural things to illustrate spiritual concepts.
For example, in speaking to Nicodemus, Jesus employed il-
lustrations like water, wind, the womb, flesh, and spirit. As
a teacher of the law, Nicodemus was doubtless familiar with
these concepts. Jesus’ intent appears in these words, “Truly,
truly, I say to you, we speak of what we know, and bear wit-
ness to what we have seen, but you do not receive our testi-
mony. If I have told you earthly things and you do not be-

lieve, how can you believe if I tell you heavenly things?”
(John 3:11, 12, RSV). Jesus thus demonstrated the integra-
tion of faith and learning as well as the transfer of learning,
two vital aspects of learning and spiritual growth. Too often,
we compartmentalize life and learning and fail to achieve
the transfer of learning that is so crucial for comprehension.

4. Jesus used current events and everyday experiences to
capture the attention of His audience. Many scholars think
that when Jesus told the parable of the Good Samaritan,
the attack on the traveler had recently occurred. It must
therefore have been very much on the minds of the people.
This event offered the perfect illustration for the lesson He
wanted to teach when the lawyer asked Him, “Who is my
neighbor?” Jesus captured this same immediacy in the para-
ble of the 10 virgins and that of the sower. Imagine how dy-
namic our teaching and preaching would be if we followed
the example of the Master Teacher!

5. Jesus used His parables to awaken curiosity. Human be-
ings are curious and want to know the reason behind ac-

tions and happenings. We can use
this God-given faculty to advantage
in our teaching by modeling Jesus’
methodology. As He awakened His
listeners’ curiosity, He inspired re-
flection, which led to comprehension
and learning.

When Jesus told the parables of
the sower, the wheat and the tares,
the mustard seed, and the leaven, He
piqued the disciples’ interest. On
several occasions, they asked Him to
explain His parables. Our teaching
and preaching would be revolution-

ized if we used Jesus’ method of stimulating inquiry, then
pressing home the truth by appealing to the heart.

Rhetorical Devices
Jesus used figures of speech and rhetorical devices in

His instruction, which made His teaching creative, effective,
and memorable. Some of these strategies included the fol-
lowing:

1. Hyperbole, or exaggeration for dramatic effect. We
find examples in the story of the speck of dust in the
brother’s eye versus the plank in the speaker’s eye (Mat-
thew 7:3), and the camel’s trying to go through the eye of a
needle as illustrating a rich man trying to enter the kingdom
of heaven (Matthew 19:24).

2. Pun, a play on words, using terms that sound alike but
have different meanings. Matthew 23:24 and the story of the
guides who strained at a gnat but swallowed a camel is one
example, in the Aramaic, of Jesus’ use of a pun.

3. Simile, the comparison of like things. In the parables
of Matthew 13, Jesus employed familiar objects, like leaven,
mustard seed, and a drag net, to illustrate what the kingdom
of heaven is like and how its principles can be understood.

Jesus used numerous
illustrations to en-
liven His teaching,
and to appeal to the
various kinds of
learners in His audi-
ence.
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4. Metaphor, a comparison be-
tween unlike things. Jesus used this
device extensively in the Gospel of
John, where the parables of the Syn-
optic Gospels are replaced by met-
aphors. He is described as the Bread
of life, the Door, the Good Shepherd,
etc.

5. Paradox, a statement that seems
contradictory or absurd but which
may actually be true. Examples of
paradox in Jesus’ teachings include
the first being the last and servant of
all (Mark 9:35); the truly great being
the least (Luke 9:48b), and the goug-

ing of the eye and amputating of the foot (Mat- thew 18:8,
9).

6. Epigram, a terse, witty, pointed, and often antithetical
statement. An example is: “Whosoever exalts himself shall
be humbled and whosoever humbles himself shall be ex-
alted” (Matthew 23:12, NASB).

7. Logical Arguments8: (a) the reductio ad absurdum that
aims to show that a statement cannot be sound, since it
leads to an absurd conclusion. This appears in these state-
ments of Jesus: “any kingdom divided against itself is laid
waste; and any city or house divided against itself will not
stand. And if Satan casts out Satan, he is divided against
himself, how then will his kingdom stand?” (Matthew 12:25,
26, NASB). (b) The logical dilemma, an argument that
forces a choice between two conclusions, as in, “He who is

without sin among you, let him be
the first to throw a stone at her”
(John 8:7, NASB). (c) The argument
ad fortiori, which states that if some-
thing is true, then something else has
even greater reason to be true. Jesus
used this in statements like, “If you
then, being evil, know how to give
good gifts to your children, how
much more will your Father who is
in heaven give what is good to those
who ask Him” (Matthew 7:11,
NASB).

Imagine the results if we emu-
lated Jesus’ use of these rhetorical
devices in teaching and preaching!
Imaginative thinking, reading, and
preparation as well as the applica-
tion of Jesus’ teaching methodology
will help us, too, to “teach with au-
thority.” 

Jesus Taught Even in His Absence
A third reason why Jesus is still

teaching 2,000 years after His depar-
ture is this: He was able to teach
even when He was not physically
present. Does this sound absurd?
Let me illustrate by using two exam-
ples.

The first concerns Mary Magda-
lene. Jesus had to cast out the devils
from her seven times until she
learned to sit at His feet even when
He was not there. Only then did she
gain the victory. We see here the im-
agery of a pupil/teacher relationship,
since in those days the student sat at
the teacher’s feet on a low stool or
on the floor. The point is that Mary

gained the victory over her obsessions only after she began
to apply the teachings of Jesus even when He was not physi-
cally present. Isn’t that something we need to learn to do
and to teach our students to do, as well?

The second example is even more explicit. Jesus’ illus-
trations dealt with everyday items and experiences, so they
continued to teach whenever people encountered the illus-
trations again. For example, each time Jesus’ pupils saw a
farmer sowing seeds, they remembered the parable of the
sower, and His lesson was reinforced. When they saw a
wedding procession, they remembered the parable of the 10
virgins, and Jesus would still be teaching, despite His ab-
sence. What if our teaching occurred even in our absence?
What effect would this have on students?

I decided to try out this teaching technique. I incorpo-

Jesus’ teaching
method has taught
me that focusing on
disagreements di-
vides and polarizes
people, while stress-
ing commonalities
tends to bring them
together.
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rated familiar items into my class pre-
sentations to provide lessons for my
students. One day, as I was about to
start class, one of my students said: “Dr.
Melbourne, guess what! I saw some-
thing that you talked about and I
thought about what you said. I figured
you would want to know.” She then
proceeded to relate her encounter with

the illustration I had used and reiter-
ated what she had learned. By using
Jesus’ methods, I, too, had successfully
taught in my absence.

Imitating Jesus’ techniques has rev-
olutionized my teaching. They have
taught me to be more student-centered
in my approach; to emphasize similari-
ties rather than differences; to awaken
inquiry in my students, and to use their
curiosity to impart needed knowledge. I
recommend that other teachers also
apply the teaching techniques of Jesus
in their classrooms. When teachers give these time-tested
teaching techniques some thoughtful contemplation and re-
flective implementation, students will be intrigued and
learning will be enhanced. ✐

Dr. Bertram L. Melbourne is Associate Dean for
Academic Affairs and Associate Professor of Bibli-
cal Language and Literature at the Howard Uni-
versity School of Divinity in Washington, D.C. 
Earlier in his career, he taught religion at the
academy level and served as an educational ad-
ministrator for the Seventh-day Adventist Church
in Jamaica, West Indies. Dr. Melbourne later held

the position of Professor of Religion and Chair of the Religion Depart-
ment of West Indies College (now Northern Caribbean University) in
Mandeville, Jamaica. Before assuming his current position at Howard
University, he was Chair of the Department of Religion and the Division
of Religion and Social Sciences at Columbia Union College in Takoma
Park, Maryland. 

___________________________________________________
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Editor’s Note: In order for readers to
understand the series of events that pro-
duced the responses to Dr. George R.
Knight’s article, “Adolf Hitler and Ellen
White ‘Agree’ on the Purposes of Educa-
tion,” which appeared in the October/No-
vember 2002 issue of the JOURNAL OF

ADVENTIST EDUCATION (JAE), some
background information will be helpful. The
article was based on Dr. Knight’s presenta-
tion at a conference on the philosophy of
Adventist education held at Andrews Uni-
versity in Berrien Springs, Michigan, in
2001. The full text of the speech was repro-
duced in the Journal of Research on
Christian Education later in 2001. Both
Dr. Knight’s oral presentation and the
JRCE article were very well received. 

In early 2003, the Adventist Review
requested permission to post Dr. Knight’s
JOURNAL article on its Web site. The article
produced several thousand “hits” in a few
days. It also created some controversy and
demands by a few persons that the editor
remove the article from the site. Subse-
quently, the JOURNAL’S Editorial Office re-
ceived several responses complaining about
the removal of the article from the Review
Web site and requesting a copy of the docu-
ment. All of the people who requested the
article subsequently praised its content in
E-mails to my office. 

Excerpted below is a representative
sample of letters we received and some re-
actions to the article as posted on the Re-
view�s site, along with a response from the
author of the article, Dr. George R. Knight,
who has written a number of books and ar-

ticles on Adventist education and church
history, as well as several books on educa-
tional philosophy. Dr. Knight has recently
been named “Teacher of the Year” by his
colleagues at the Seventh-day Adventist
Theological Seminary in Berrien Springs,
Michigan.—B.J.R.

A Clear Warning
George Knight is a strong supporter

of the prophetic gift of Ellen White. His
detractors have no cause for concern on
that matter. Nothing in his article casts
any doubt on the value of her counsel on
education or the underlying philosophy
she proposed. His use of an inflamma-
tory example such as Hitler could be
viewed as casting Ellen White in bad
company. However, I view this as a good
example of how Satan can take good
ideas and put them to evil use. The
warning is clear in the article—we must
beware that we do not take the counsels
of the Spirit of Prophecy and use them
in a manner that is not consistent with
the purpose for which they were given. 

Lyndon G. Furst, Editor
Journal of Research on Christian 
Education; and Professor of 
Educational Administration 
School of Education
Andrews University
Berrien Springs, Michigan

Excerpts From an E-mail to
the Adventist Review Editors:

I have just read your spotlight article
by G. Knight. . . . As a former Jew, con-
verted to Adventism, I am absolutely
shocked that in any way you have per-
mitted [publication of] an article with
such a title. . .which is a shame for our
movement.

How dared you decently accept the
idea of associating a monster responsible
for the murder of millions of my race in
gas chambers with the lady who most
probably described at best [sic] the love
of God for humanity. The article and its
publishing are sheer shame for the Sev-
enth-day Adventist Church in saying
that Adolf Hitler “had a great deal to
say about the role of human nature in
education,” “one of the 20th century’s
most influential philosophers of educa-

tion.” This is nothing but [an] apology
[for] the Nazi theories. . . .

Should I remind you that the horrors
of concentration camps were discovered
by the Allies and especially the Ameri-
cans? Could it be that Mr. Knight has
never learned about these facts? . . .

Have you measured the conse-
quences in terms of image?

Francis Seban
No location given

Letters/E-mails Sent to the JAE
Editor

Lately, an article published online by
the Adventist Review has caused signifi-
cant damage and embarrassment. Since
this article originally appeared in the
JOURNAL OF ADVENTIST EDUCATION,
you also should be aware of [the reac-
tion I sent to the editor of the Adventist
Review].

Jacques Doukhan
Professor of Hebrew and Old 
Testament Exegesis and Director 
Institute of Jewish-Christian Studies
Seventh-day Adventist Theological 
Seminary
Berrien Springs, Michigan

(Note: Excerpts from Dr. Doukhan’s let-
ter to the Adventist Review are reprinted
below.—B.J.R.)

The last few days, I have received a
number of calls and E-mail messages
from Jewish friends and Jewish-Ameri-
can people from all over the world who
alerted me to a very disturbing and em-
barrassing article which was published
online by the Adventist Review.

The obvious reason for this disarray
was the inconsiderate association of
Adolf Hitler and Ellen White to pro-
mote a sound reading of her writings.
While I personally agree with the ulti-
mate point made by this author, I simply
question the appropriateness of that sort
of rhetoric. I find it indecent and dis-
tasteful in regard to what Adolf Hitler
means. Not to mention the strange asser-
tion that elevates Adolf Hitler to the
rank of “one of the 20th century’s most
influential philosophers. . . .” This kind
of appreciation makes one wonder: Ei-
ther the author and the editor who cau-
tions him do not know who Hitler was,
or they have no idea of what philosophy
is. . . .While this kind of rhetoric may get
through in an oral presentation, I am not
sure it reaches its goal in published

Continued on page 43

letters to the editor
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D
iscouraged! Depressed! Suicidal! Two highly successful
preachers stirred vast audiences with their convincing
rhetoric and dramatic presentation. Yet they teetered on the
brink of self-destruction.

With fearful, empty eyes, they stared into a hopeless fu-
ture. Clenching their fists, they struggled to repress the fury
in their hearts as they raged at God. The prophets Jonah

and Elijah both suffered the classic signs of job burnout. 
Burnout didn’t happen overnight for these prophets, nor does it occur

suddenly today. A Christian educator may be blindsided by a sudden emo-
tional barrage, but more often, the attack is underway long before the vic-
tim becomes aware of it. 

Symptoms of Burnout
People begin a new job feeling invigorated and challenged. But over time, the excitement natu-

rally evolves into a routine. If the person maintains the delicate balance between
overwork and enthusiasm, this stage can last a lifetime. However, without balance,
the employee will begin experiencing the early warning signals of job burnout: 

1. Unhappy at work; 
2. Debilitating fatigue;
3. Difficulty concentrating and making decisions;
4. Withdrawal from friends and family that may include escape into food, TV, the computer,

sports, etc.;
5. Feeling out of control and very angry;
6. A sense of hopelessness; and
7. Sleep disturbances.
Without intervention, the situation can become chronic. Exhaustion, illness, anger, and depres-

By Kay D. Rizzo

How to Prevent 
and OvercomeJob

Burnout
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sion become a part of daily life. 
For many Christian teachers, the

chronic stage is exacerbated by the re-
pression of personal feelings. The edu-
cator remonstrates with himself or her-
self, “I was called to do God’s work.
How can I feel resentful and over-
whelmed?” The consequences of such
repression include denial, projection,
rationalization, passive-aggressive be-
havior, displacement, and Pharisaism.
An individual can remain in this stage
for years before spiraling further down
to the “crisis” level.

In the final stages of burnout, the
chronic symptoms become critical. Suf-
ferers grow pessimistic and doubt their
self-worth. They become obsessed with
their frustrations and cannot function
effectively. They develop stress-related
ailments and may abuse alcohol or
drugs, suffer a mental breakdown and
uncontrolled rage, and attempt sui-
cide.1

Psychologist Herbert J. Freuden-
berger, who coined the term “job
burnout,” says: “Burnout is a problem
born of good intentions. It happens
when people try to reach unrealistic
goals and end up depleting their energy and losing touch
with themselves and others. The irony of burnout is that it
happens to the same person who previously was enthusias-
tic and brimming over with energy and new ideas when first
involved in the job or new situation. . . . As time goes by
and all the goals aren’t achieved, the enthusiasm dies and a
sort of listlessness sets in. Instead of lowering objectives or
accepting reality, frustration is bottled up and the individual
tries even harder. The result is burnout.”2

Freudenberger’s description of job burnout suggests
that Christian educators are prime candidates. Each year,
the Adventist educational system loses some of its brightest
and best classroom teachers because of this pernicious, yet
preventable problem. Overwork, discipline problems,
school downsizing, disagreements with supervisors or col-
leagues, and lack of resources cause employees to feel
stressed, insecure, undervalued, and alienated. What can be
done?

Identifying the causes is the first step. The Maslach
Burnout Inventory, the standard research measure in this
field, lists the following conditions that lead to burnout:

• Workload—too much to do, too little time, and too
few resources;

• Lack of control—either rigid policies or a chaotic
work environment;

• Reward—low pay and lack of appreciation;

• Community—tension on the job;
• Fairness—a feeling of being

treated unfairly by one’s supervisor;
and

• Values—conflicting values be-
tween employer and employee.3

Just as office furniture and com-
puter keyboards are constantly re-
designed to prevent injury and disabil-
ity, so the social and psychological
aspects of work need to be continu-
ously monitored and modified to pre-
vent burnout.4

Let’s go back to the prophets Elijah
and Jonah. To ease their job stress,
their heavenly Employer addressed
their immediate needs before delving
into secondary problems. The astute

administrator can do likewise. For instance, if due to
staffing shortages or lack of funds, the supervisor can’t re-
duce a teacher’s workload, he or she can seize every oppor-
tunity to recognize and commend the employee for faithful
service, thus meeting the teacher’s need for affirmation.

Suggestions for Supervisors and Administrators
Project morale: Letting people know they’re appreci-

ated takes so little. Get creative. Christian teachers don’t
expect huge cash rewards for their service. They didn’t join
the workforce to get rich. A box of candy, a quick note, or a
simple “give yourself a pat on the back” word of praise dur-
ing faculty meeting can do wonders for a staff member’s
flagging morale. 

Praise and thanksgiving: Thank teachers for what they
do and praise the quality of their work. “Ah, but that takes
time,” an administrator might say. “I have more important
things to do.” Wrong. Listening to and affirming employees
produces an enthusiastic, effective staff.

Attitude adjustment: The simplest, most inexpensive
way for an administrator to improve the work environment
for teachers and students alike is to adopt an attitude of
gratitude. Remember 1 Thessalonians 5:18: “Give thanks in
all circumstances, for this is God’s will for you in Christ
Jesus” (NIV). Giving thanks in all things makes us recep-
tive to whatever God has planned for us. The preposition in

Burnout is a problem born of good in-
tentions. It happens when people try to
reach unrealistic goals and end up de-
pleting their energy and losing touch
with themselves and others.
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this text is significant. Giving
thanks “for” all circumstances
would be ludicrous. However,
giving thanks “in” all circum-
stances acknowledges that God
is in control and will work things
out to His glory.

Open discussion: The ad-
ministrator should consider em-
ployees‘ points of view and try
to empathize with their con-
cerns. This requires careful lis-
tening as well as the commitment to implement change.

By discussing with employees the signs of job burnout,
plus the promise of healing, the principal can save the ca-
reers and possibly the lives of good teachers. And together,
they can search for ways to improve working conditions. 

Employees should be encouraged to bring to faculty
meeting ideas for changes in policies and procedures that
will reduce their stress levels and make things run more
smoothly at school. The principal should avoid becoming
defensive when staff members express honest criticism and
make suggestions for improvement. 

Setting up a “buddy system” may help, too. Experi-
enced teachers who are empathetic and enthusiastic can

mentor and encourage their
peers who are struggling.

By being aware of the
warning signs and the working
conditions that can produce job
burnout, an administrator will
be able to intercede to help
over-stressed employees teeter-
ing on the brink of disaster.

Why Are Christian Teachers
at Risk for Burnout?

Unfortunately, the very idealism that convinces college
students to go into teaching is what contributes heavily to
burnout. Freudenberger defines job burnout as a state of fa-
tigue or frustration brought on by devotion to a cause, a
way of life, or a relationship that failed to produce the ex-
pected reward.5

Fruedenberger’s definition places the Christian teacher
at high risk for burnout. Add the tendency for religious
people to repress their resentment, and the probability of
burnout increases.

Dealing With Difficult People
In their book, Personality Puzzle, Florence and Marita

Overwork, discipline
problems, school downsiz-
ing, disagreements with
supervisors or colleagues,
and lack of resources
cause employees to feel
stressed, insecure, under-
valued, and alienated.

Having a network of friends can help you prevent and cope with burnout.
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Littauer write: “Getting along with co-
workers is an increasingly important skill.
A survey of the top three traits employers
prefered in employees revealed a surpris-
ing top pick. Eighty-four percent of the re-
spondents included good interpersonal
skills. Only 40 percent placed education
and experience among their top three.”6

Getting along with others is a learned
skill. Understanding personality differ-
ences can help further this process. San-
guine (loud, enthusiastic), Choleric (take-
charge, forceful), Melancholy (quiet,
organized), and Phlegmatic (laid back) are four basic per-
sonality types that think, dress, communicate, and behave
totally different from one another.

As delightful as these personalities and their various
combinations can be to study or observe, combining them
on a school staff will produce differing opinions on every-
thing from wearing blue jeans on campus to where to park
the cars on graduation day. Add a jerk or two to the person-
ality pot, and simple conflicts can reach chaotic proportions.

In his book, Don’t Let Jerks Get the Best of You: Advice
When Dealing With Difficult People, Paul Meier addresses
what he calls “the three levels of jerkdom.” Simply put,
being a jerk means being selfish. The affliction ranges from
mild to severe. On one end of the spectrum, the First-De-
gree Jerk is merely self-centered, in contrast with the Third-
or Nth-Degree Jerk, who has a sociopathic personality and
enjoys manipulating and hurting other people.7

While you can’t change a jerk (unless that jerk is your-

self), you can learn how to deal with one.
You can ease difficulties between your-
self and a First- or Second-Degree Jerk
by lovingly expressing your feelings and
standing up for your rights. Your best ap-
proach to Nth-Degree Jerks is to con-
front and, if you get no favorable re-
sponse, flee. 

Avoiding Burnout
Since you can’t change other people,

only yourself, what can you do to avoid
being destroyed by job burnout? First,

arm yourself for battle by identifying your enemies.
Enemy No. 1. While physical and emotional components

do contribute to burnout, licking the problem is primarily a
spiritual battle. Knowing our weaknesses and shortcomings,
the father of lies takes pot shots where we are most vulnera-
ble. Renewing your relationship with God on a daily basis
will help you cope with whatever the Enemy throws at you.

Rather than fretting about your situation, take charge.
Be a leader, not a complainer. Look for concrete and cre-
ative ways to correct or ease some of the problems. 

Enemy No. 2: Enemy No. 2 isn’t the principal, another
staff member, your students or spouse, your kids, or your
dog. It’s attitude—yours. You may say, “The school is falling
down around my ears, my life is in the pits, and I’m sup-
posed to change my attitude?” 

It is when your life is falling apart that attitude is most
important. “The joy of the Lord is your strength” (Ne-
hemiah 8:10, NIV). This verse is not a clever cliché, but

The social and
psychological
aspects of work
need to be con-
tinuously moni-
tored and modi-
fied to prevent
burnout.

Taking time to just “kick back and relax” will help you deal with stress.
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tify your system against burnout. Make time in your sched-
ule to just “kick back and relax.” Get involved in a hobby. 

When asked to do more than you can handle, learn to
say “No.” Delegate responsibility when possible. 

7. Renew old friendships. Find a safe and positive person
with whom you feel comfortable talking about your frustra-
tions.

8. Establish your goals. Get in touch with your values.
Determine who you are and what you want out of life. Then
write down your personal and professional goals. List all
the big and little things you want to accomplish in your life-
time.

Conclusion
For the Christian teacher, job burnout does not need to

be fatal. The Saviour promised to give you knowledge, wis-
dom, and understanding for the healing of your mind;
strength for your body; and the antidote of praise for the
healing of your spirit. (See Psalm 103:1-5.) 

If you trust Him to lead you, God will either open new
horizons for you or give you peace with where you are. Re-
member, if He chooses not to move your mountain, He will
make you a champion mountain climber. 

And remember God’s promise: “Never will I leave you;
never will I forsake you” (Hebrews 13:15, NIV). ✐

An author, teacher, and humorist, Kay D. Rizzo is
a popular speaker at churches, seminars, retreats,
and other special events throughout the United
States, Canada, and the Caribbean. The author of
42 books, with topics as diverse as romance on the
prairie, terror in Communist Cuba’s prisons, ex-
treme mountain climbing, and date rape on a
college campus, all of which celebrate human
courage and divine faithfulness, she also writes a

monthly column for Listen and Winner. Before becoming a writer, Mrs.
Rizzo taught all grade levels, from kindergarten through college. She
writes from Visalia, California, and can be reached by E-mail at
kay@kayrizzo.com or on the World Wide Web at http://www.kayrizzo.
com.
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God’s law of cause and effect. Joy begets strength; strength
begets faith; and faith begets healing. 

The prophet Habakkuk understood this when he wrote,
“Though the fig tree does not bud; though there are no
grapes on the vines; though the olive crop fails and the
fields produce no food; though there are no sheep in the
pen and no cattle in the stalls; yet, I will rejoice in the Lord,
I will be joyful in God, my Savior” (chap. 3:17, NIV).

Positive Suggestions
And now, some positive suggestions for dealing with

burnout:
1. Give thanks. Thank God for the positive facets of your

life—for life, nature, friends, and good books. Constantly
look for things for which to be thankful. The list is endless!

2. Praise God. Peter says that God’s chosen people
praise Him (1 Peter 2:9). Why? Because He called them out
of darkness into His wonderful light. The darkness pro-
duced by burnout can be the black hole of despair. I know;
I’ve been there. And I know that praise works to dispel the
darkness.

Praise isn’t an emotion; it’s a choice you can make re-
gardless of your circumstances. It’s the physical act of redi-
recting attention from the problem to the Problem-solver. 

Put Post-it notes all over your house, your car, and your
classroom reminding you to praise instead of complain.
Record your praise daily in a journal. Sing your praise. Play
praise CDs and cassettes as you ride in the car or work in
your office. 

Hold a consecration service in all the places where
you’ve practiced the habit of negativity. Dedicate your
desks, your chairs, and your chalk boards to praising God.
You may feel silly walking up and down the aisles of your
empty classroom, pausing at each desk, praising God for the
student who will occupy it, but remember, you aren’t alone.
Heaven’s power team is right there with you. 

3. Look for ways to praise others: When you are busy find-
ing ways to praise others, you won’t be thinking about what
is wrong in your life. Commit random acts of kindness that
no one can trace back to you. This will also help restore the
playful, adventurous spirit of your childhood. 

Mail praise postcards to parents throughout the year,
telling about the good things their children have done.
(Have students address the cards at the beginning of the
year so they are ready to go at a moment’s notice.)

4. Surround yourself with positive people. Avoid gripe ses-
sions. Negative co-workers and friends will tear down your
resolve to praise. 

5. Develop the art of forgiveness. Forgiving yourself and
others brings healing to the soul. Let go of all that old bag-
gage of regret and guilt. If you’ve hurt someone else, even if
you feel you were in the right, go to that person and ask for
forgiveness. Allow yourself to be vulnerable.

6. Improve your health habits. A healthy diet, regular
physical exercise, daily worships, and adequate rest will for-
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BETWEEN PACIFISM 
AND PATRIOTISM

Helping Students Think About
Military Options
RESOLVED, That it is the judgment of this Conference, that the bearing of arms, or
engaging in war, is a direct violation of the teachings of our Saviour and of the spirit and
letter of the law of God.

S
o stated the body of Christian believers recently organized as the Seventh-day Ad-
ventist Church, meeting at their fifth annual General Conference session in 1867.
As this emerging movement forged its organizational identity, the crisis of the
American Civil War forced them to reflect about the implications of their radical
faith in dealing with the moral dilemma of war.1 As I prepare this article early in
2003, the United States is mobilizing for war in Iraq, with thousands of Adventists
serving in the U.S. Armed Forces—in both active duty and Reserves, the majority

bearing arms.2

While encouraging young people to choose options other than combatant service in the military,
the church’s official stance since 1972 has recognized the possibility that con-
scientious Adventists will reach different conclusions on this momentous
moral issue. Adventist educators thus face the responsibility of informing
those consciences. The historical sketch, interpretation, and resources in this

essay are intended to assist educators in developing their own approaches to teaching the issue. The
main arguments and the background material are based on American Adventist history, though
some comparisons with developments in other parts of the world are included. 

Pacifism, Pragmatism, and Prophetic Witness: 1860-1915
While many of the earliest Seventh-day Adventists considered pacifism, or nonresistance, a part

of their radical faith,3 it was also important for the success of the fledgling church to show that its
outsider identity did not cause members to resist civil authority. According honor and subordination
to earthly governments, too, was commanded by Scripture. Thus, Adventists, who had not spread
beyond the Northern states at that point, sought ways to overcome suspicions that their pacifism en-
tailed disloyalty to the Union or sympathy for the Confederate rebellion. Moreover, their passionate

By Douglas Morgan
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and near unanimous opposition to slavery
made for heartfelt identification with the
Union cause.

So, the dilemma: If they resisted
military service in order to be faithful
to Scripture, they risked being ac-
cused of disloyalty, which could
lead to a severe government crack-
down on their fledgling movement.
They would also be indirectly abet-
ting the continuation of the slave
system they had so fiercely de-
nounced. To participate in armed
combat, though, would make a
mockery of their claim to be a rem-
nant faithful to “the commandments
of God and faith of Jesus.” Their
prophetic message would be compro-
mised, along with their witness to the
fourth and sixth commandments. 

Let us trace, then, how they worked
through this dilemma. With the possibility of con-
scription on the horizon in Au-
gust 1862, James White, the
church’s foremost organizer, set
forth a pragmatic line of thought
in an Advent Review and Sabbath
Herald editorial entitled, “The
Nation.” White reasoned that if
Adventists were drafted, they
should submit, letting the govern-
ment assume responsibility for
any violations of God’s law.4

White’s editorial sparked vig-
orous, extended debate in the
pages of the Review.5 Some believ-
ers called for Adventist participa-
tion in the Union’s “crusade
against traitors”—one even fanta-
sizing about an armed regiment of
Sabbath keepers that would
“strike this rebellion a staggering
blow.”6 Other believers weighed
in for total pacifism, including
Henry Carver, who maintained
“that under no circumstances was
it justifiable in a follower of the
Lamb to use carnal weapons to take the lives of his fellow-
men.”7 Fortunately, before the federal draft was instituted
in March 1863, a testimony from Ellen White deftly set
forth a position that avoided inflammatory rhetoric, yet
took a principled stand on noncombatance. Mrs. White re-
buked both the pacifists’ enthusiasm for draft resistance as
well as the zealousness of these who longed to volunteer for
the Union’s righteous cause. Adventists should not court

martyrdom by making provocative pro-
nouncements, she cautioned. Yet she also

warned that “God’s people . . . cannot
engage in this perplexing war, for it is
opposed to every principle of their
faith. In the army they cannot obey
the truth and at the same time obey
the requirements of their offi-
cers.”8

The 1863 federal draft law al-
lowed conscripts to purchase an
exemption or to provide a substi-
tute, thereby giving Adventists a
way out of their dilemma. Though

the hefty $300 commutation fee
placed a financial strain on the

church, which tried to raise the funds
for those who could not afford it, this

provision made it possible to avoid messy
confrontation with the government.
Congress, in July 1864, restricted these op-

tions to conscientious objectors with membership
in a recognized pacifist church.
The Adventist leadership quickly
sought governmental recognition
of their noncombatant position.
Declaring themselves “a people
unanimously loyal and anti-slav-
ery” but unwilling to shed blood
because of their convictions,
based on the Ten Command-
ments and the teachings of the
New Testament, they obtained an
exemption allowing them two op-
tions: (1) accepting assignment to
hospital duty or care of freedmen,
or (2) paying the $300 commuta-
tion fee.9 Despite this government
recognition, at the local level,
many Adventist draftees were re-
fused alternative duty, threatened
with imprisonment or court-mar-
tial, and harassed when they tried
to claim their right to alternative
duty.

Obtaining governmental
recognition formalized the

church’s commitment to pacifism, which though widely
held, had not been systematically delineated or expressed in
a generally agreed-upon form prior to the war. A resolution
voted by the General Conference session of 1865 declared:
“While we thus cheerfully render to Caesar the things
which the Scriptures show to be his, we are compelled to
decline all participation in acts of war and bloodshed as
being inconsistent with the duties enjoined upon us by our
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divine Master toward our enemies and toward all man-
kind.”10

Our Adventist founders’ encounter with the American
Civil War thus established a legacy that combined a reli-
giously based pacifism with a commitment to cooperating
with government, both as a matter of expediency and in
supporting the government’s just cause against the slave-
holders’ rebellion. It remained for their successors to adapt
the elements of this legacy to new situations.

Matters of war did not again create a major crisis for the
church until World War I. However, important develop-
ments relating to its noncombatant stance occurred because
of the church’s expansion overseas and the Spanish-Ameri-
can War. During the late 19th century, Adventism began
winning adherents in European states with universal mili-
tary service systems.11 While visiting Basel, Switzerland, in
1886, Ellen White wrote a letter in which she briefly re-
ferred to three Adventists working in the conference office
there who had been called to participate in three weeks of
military drill. Mrs. White warmly commended the young
men and their course of action, noting that they did not per-
form the military exercises by choice, but “because the laws
of their nation required this.”12 Though hardly an in-depth
“testimony,” the letter from Basel would prove influential.
Some European Adventist leaders interpreted it to mean
that members need not resist required military service.

Still, the pacifist ethos ran deep if not wide in European
Adventism. Russian Adventists in the early 20th century re-
ceived harsh treatment for refusing to carry weapons, in-
cluding one convert from atheism who, in 1913, suffered
severe floggings while in the penal section of the army.13 Ac-
cording to a Soviet study in the 1930s, Adventists were the
third-largest group among religious objectors to bearing
arms in World War I.14

Though frequently overlooked, the era of the Spanish-
American War, during which America began to emerge as a
world power, is significant because pacifism—and with it,
protest against war and militarism—were more prominent
than at any other time in Adventist history.15

Adventist leaders warned against getting caught up in
the “war fever” sweeping the nation and joining in the
cheers for the war as a Christian cause, which were being
sounded by mainline Protestant voices. A Review editorial
decried the “spirit of militarism” being fostered “right
within the bosom” of American churches and the compa-
nies of “Christian cadets” being trained for action under
church auspices.16 Denominational leaders called on the
church to adhere to a pacifist ethic. In a sermon preached at
the Battle Creek Tabernacle 12 days after the United States
entered the war with Spain, General Conference President
George A. Irwin declared “we have no business whatever
to become aroused and stirred by the spirit [of war] that is
abroad in the land.” Citing several passages from the Ser-
mon on the Mount, he declared that these Scriptures “show
what I believe is the position of the Christian in this con-
flict, and what are the teachings of our Lord and Master in
regard to war and the spirit that comes with it.”17

At the same time, critique of the increased mingling of
nationalistic patriotism with Christianity became a promi-
nent theme in Adventist publications. The Christian’s citi-
zenship is in heaven, Adventists insisted, and thus, “Chris-
tian patriotism” meant loyalty to the heavenly kingdom, not
to any earthly nation.18

Noncombatancy as Conscientious Cooperation, 1915-
1950

The 20th century, with its world wars, Cold War, weap-
ons of mass destruction, and repeated genocide, brought

18 Journal of Adventist Education Summer 2003

Three of many conscientious objectors in the American Army during World War I. Dick Hamstra, center, wears the Croix de Guirre (Cross of
Gallantry Medal), awarded him for bravery by the French Government. Others shown are Julius Peters (left) and Henry Skadsheim.
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W
hat was the basis
for the early Sev-
enth-day Adventist
commitment to non-
violence? Why did
they feel compelled

to take such an unpopular stance?
The central rationale running

through articles, petitions to governmen-
tal authorities, and General Conference
resolutions was, quite simply, the obliga-
tion to obey the biblical mandate—both
the Ten Commandments (particularly
the fourth and sixth) and the teachings
of Christ. Jesus declared that “‘peace-
makers will be called the children of
God,’” and exhorted His followers, “‘Do
not resist an evil doer. But if anyone
strikes you on the right cheek, turn the
other also’” (NRSV).

Before the Civil War, the Advent Re-
view and Sabbath Herald published oc-
casional articles contending that the
sixth commandment and Christ’s teach-
ing that His followers should love their
enemies meant that Christians must not
engage in killing or use of “carnal weap-
ons.”

While the debate within the church
sparked by the pressures of war and the
draft in the early 1860s revealed a diver-
sity of perspectives, the assumption that
biblical commands were meant to be
obeyed framed the entire discussion.
Even James White’s controversial initial
proposal—that Adventist draftees would
not bear moral responsibility for what
government compelled them to do—
rested on the assumption that: (1) Ad-
ventists would not volunteer for service
in the army; (2) if drafted, church mem-
bers would do their best to obtain Sab-
bath privileges and recognition as non-
combatants. Only if such efforts failed
would moral culpability fall upon the
government (see the Advent Review
and Sabbath Herald [September 9,
1862], page 118).

In its first official step to obtain
recognition as a peace church, the Gen-
eral Conference Committee in August
1864 approved a “Statement of Princi-

ples” for presentation to the governor of
Michigan. This document cited the
fourth and sixth commandments as im-
peratives of their faith to which they
could not give allegiance in military
combat.

The “Statement of Principles” con-
tained no references to Christ or the
New Testament, which indicates that ad-
herence to the Ten Commandments was
the basis for Adventist resistance to en-
gaging in warfare. After all, keeping the
fourth commandment—and indeed the
entire Law—was central to their reason
for existence.

However, when the church sought
federal recognition from the provost
marshal general James Fry in Septem-
ber 1864, it also cited “the teaching of
the New Testament” in its rationale.
Moreover, the resolution adopted by the
General Conference the following year
cited “the duties enjoined upon us by
our divine Master toward our enemies
and all mankind,” without explicitly men-
tioning the Ten Commandments. The
General Conference resolution of 1867,
cited on page 16, included both “the
teachings of our Saviour” and the “spirit
and letter of the law of God” in its ratio-
nale.

The consistent theme was radical
faithfulness to the whole biblical testi-
mony. Early Adventists found impera-
tives for nonviolence in both in the Ten
Commandments and in the teachings of
Christ.

However, the early Adventists were
not reading Scripture in a vacuum. The
movement sprang up in the cultural cli-
mate of radical reform in the antebellum
North, where the causes of temperance,
abolitionism, and peace were bound to-
gether.

Millerite Adventist leader Joshua V.
Himes had joined with abolitionist Wil-
liam Lloyd Garrison and others in form-
ing the New England Non-Resistance
Society in 1838. The society linked re-
pudiation of force, including “militia
service” with the millennial theme of
bearing a peace testimony “until right-

eousness and peace shall reign in all
the earth” (see Henry Mayer, All on Fire:
William Lloyd Garrison and the Abolition
of Slavery, pages 250, 251). Other Ad-
ventists supported this movement, and
William Miller himself, according to Gar-
rison, was an “outspoken friend” of this
and other reform causes (see Ronald
Graybill, “The Abolitionist-Millerite Con-
nection” in Ronald L. Numbers and

Jonathan M. Butler, eds, The Disap-
pointed: Millerism and Millennarianism
in the 19th Century, pages 140-143).

While it does not appear that any-
one in the Sabbatarian branch of the
broader Adventist movement was also
prominent in the peace movement, the
Sabbatarian Adventist literature of the
1850s and 1860s breathes the spirit of
Garrisonian abolitionism and nonresis-
tance. That radical reform ethos in turn
drew on the heritage of radical dissent-
ing Protestantism—from the Anabaptists
of the 16th century to the nonconform-
ists of England and New England. A
nonviolent orientation was thus an out-
growth of the line of dissenting, “always
reforming” Protestantism with which Ad-
ventists identified. ✐

Why Adventists Took 
A Noncombatant Stand

William Lloyd Garrison
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challenges beyond even the apocalyptic
imagination of Adventism’s founders.
During the first half of the 20th century,
noncombatancy in general remained
normative in Adventism, despite signifi-
cant exceptions outside the U.S. How-
ever, a subtle but significant change in
emphasis occurred. Most 19th-century
Adventists viewed pacifism as a matter
of faithfulness to Christ and obedience
to the law of God, although they sought
to accommodate the state as far as possi-
ble without violating principle. Twentieth-century Advent-
ists tended to shift the priority to the Christian’s patriotic
duty to the nation-state, and sought ways to fulfill that duty
within their religious scruples.

With church members facing military conscription for
the first time in many years, denominational leaders met in
April 1917, one week after the U.S. declaration of war, to
thrash out a position. One participant in the Huntsville, Al-
abama, meeting recalled a “heated debate” in which those

favoring acceptance of noncombatant service in the military
prevailed over those favoring “a more pacifistic stance.”19 In
the statement finally agreed upon, Adventists affirmed their
loyalty to the government and petitioned that “we be re-
quired to serve our country only in such capacity as will not
violate our conscientious obedience to the law of God as
contained in the decalogue, interpreted in the teachings of
Christ, and exemplified in His life.”20

The Selective Service law enacted shortly thereafter
contained exemptions from combat for members of reli-

gious groups whose principles forbade participation in war,
but required them to accept service declared by the Presi-
dent as noncombatant.21 No provision was made for a 1-O,
or totally pacifist stance.

Holding strongly to their refusal to bear arms, Advent-
ists were willing, even eager, to accept other roles defined
for them in support of the war effort. They were, said F. M.
Wilcox, “seeking to assist the government in every way pos-
sible, aside from the work of actually bearing arms.”22

Though accommodation between
church leaders and government was
readily achieved, its application pro-
duced considerable difficulty and con-
flict. Church members still faced local
draft boards and training camp officers
unfamiliar with their church or with
government exemptions for noncombat-
ants. Many faced harassment, beatings,
court martial, and imprisonment for ad-
hering to their convictions.23

The problems Adventists experi-
enced in World War I prompted efforts
to be better prepared for the next war.
However, not everyone was convinced
that the direction taken during World
War I was the right one. Some, who
shared in the wave of pacifism that de-
veloped as a reaction to the crusading
militarism of many churches during the
Great War, urged the General Confer-
ence to take a firm stand, not only
against bearing arms but also against
other forms of voluntary support for the

war, such as buying bonds. General Conference leaders also
received several inquiries from student groups concerning
the church’s position.24

The renewed attention to the problem of military ser-
vice, however, did not produce a shift toward pacifism or a
resistance to militarism, but rather a move in the opposite
direction. In May 1934, the General Conference Committee
approved a pamphlet by J. P. Neff, Our Youth in Time of War,
to guide young people in preparing for the possibility of
military service in a future war. Adventist youth, said Neff,

A testimony from Ellen White deftly set
forth a position that avoided inflamma-
tory rhetoric, yet took a principled stand
on noncombatance. Mrs. White rebuked
both the pacifists’ enthusiasm for draft
resistance as well as the zealousness of
these who longed to volunteer for the
Union’s righteous cause.

British Seventh-day Adventist noncombatant soldiers who were imprisoned during World
War I for refusing to bear arms or work on Sabbath. 
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H
ow have Christians
through the ages dealt with
the moral dilemmas asso-
ciated with war and military
service? While an ethic of
non-retaliation, peacemak-

ing, and love of enemies is central to
New Testament theology, soldiers who
appear in various biblical passages
were not exhorted to abandon their oc-
cupation. The centurion Cornelius, for
example, highlighted as the charter
Gentile convert, received, along with his
household, the gospel message and an
outpouring of the Holy Spirit without
being required to resign his commission.

On the other hand, the early Chris-
tians’ passionate commitment to the
nonviolence of the gospel message cre-
ated a tension with requirements for mil-
itary service. Hippolytus, in the early
third century, describing moral stan-
dards for new converts (which by then
were long-established), wrote: “A mili-
tary constable must be forbidden to kill.
If he is commanded to kill in the course
of his duty, he must not take this upon
himself . . .” (The Apostolic Tradition,
cited in Eberhard Arnold, The Early
Christians in Their Own Words [Farm-
ington, Pa.: Plough Publishing House,
1997], p. 113).

One of Emperor Diocletian’s first
steps in his escalating efforts to eradi-
cate Christianity included a decree pro-
hibiting Christians from serving in the
army because he suspected that they
would not obey orders to fight. Several
Christians were executed for resisting
pressures to deny their faith so they
could remain in the Roman army (see
Justo L. Gonzalez, The Story of Chris-
tianity, vol. 1 [New York: HarperCollins,
1984], p. 103).

When Christianity became the reli-
gion of the empire after the conversion
of Constantine in the fourth century, an
entirely new issue came to the forefront,
one with which believers have struggled
ever since. Christians were now in
charge of the army, or later, in modern
democracies, had significant influence
over those who were in charge and how
they should behave. For the most part,
Christians since Constantine have been

guided by the theory of “just war,” first
set forth by Augustine in the fourth cen-
tury and refined by Thomas Aquinas in
the 13th century. Just war theory holds
that Christians may rightfully, even lov-
ingly, engage in warfare, if 

• the cause of the war is just, 
• military action is initiated by legiti-

mate governmental authority, 
• this action is the last resort, 
• it has a reasonable hope of suc-

cess, and
• it is a proportional response to the

evil it seeks to redress.
During the Reformation in the 16th

century, the Anabaptist movement
(which was the precursor of the various
Mennonite and Amish churches), fol-
lowed by the Quakers in the 17th cen-
tury, revived the concept of pacifism as
a core Christian value. The historic
witness of these and other “peace
churches” has gained a broader influ-
ence in the wider Christian community
in recent decades through the work of
scholars such as John Howard Yoder
and Stanley Hauerwas.

Sources for Further Study
For information on recent events

such as peace protests by Adventist col-
lege students, the church’s official state-
ment on the Iraq War, and the fate of
church members seeking noncombatant
status in Russia and North Korea, see
the March 2003 news section in the offi-
cial church Web site: http://www.
adventist.org/news/data/2003/02/.
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“should be patriotic, ready to
serve their country’s welfare at
personal sacrifice.” To that end,
he suggested that they acquire
specialized training as medics or
in some other field that would
equip them for efficient noncom-
batant military service. Neff de-
nounced pacifists as advocates of
“peace at any price,” conscien-
tious objectors for refusing all
forms of military service, and
“antimilitarists” for their disre-
spect for “our uniforms and flag.”
Adventists inclined toward paci-
fism protested, but Neff's ap-
proach and spirit prevailed.25

Meanwhile, Adventists orga-
nized a program of pre-induction
training. As world tensions in-
creased, veterans of World War I
expressed concern that the difficulties Adventist soldiers
had experienced in that war not be repeated, should an-
other one break out. Everett N. Dick, a historian at Union
College in Lincoln, Nebraska, who initiated what later be-

came known as the Medical Cadet
Corps (MCC), wrote that the pur-
pose of the program was give the
Adventist recruit, “who would
otherwise be entering the service
of his country at a handicap,” an
orientation enabling him “to fit
into a place where he could serve
God and his country conscien-
tiously.” In 1935, the General
Conference recommended that all
Adventist colleges and academies
provide MCC training similar to
what had been instituted at Union
College. After the war began in
Europe in 1939, the program
spread rapidly.26

When the Selective Service
Act was passed in September
1940, those refusing to bear arms
were classified as “conscientious

objectors.” Carlyle B. Haynes, head of the National Service
Commission (the organization’s name was returned to War
Service Commission after the United States entered the
war), took pains to show that despite this classification, the
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In a sermon preached
at the Battle Creek
Tabernacle 12 days

after the United States
entered the war with

Spain, General Confer-
ence President George
A. Irwin declared “we

have no business what-
ever to become aroused
and stirred by the spirit
[of war] that is abroad

in the land.”

In many wars, Seventh-day Adventists have bravely served as medics and in other noncombatant roles.
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Adventist position was
quite different from other
forms of pacifism. Picking
up J. P. Neff's line of argu-
ment, Haynes wanted “a
well-defined separation
drawn between ourselves
and war resisters, pacifists,
conscientious objectors to
war, and all others who
refuse service to their
country.” As “noncombat-
ants,” he declared, “we do
not oppose war, we do not
agitate against war, we do not organize
against war, we make no protest against
war, we are not unwilling to serve in the
military organization when drafted, we are
not opposed to saluting the flag, and we
are not opposed to wearing our country's
uniform.”27

A 1941 Fort Worth, Texas, newspaper
article on an MCC camp described Ad-
ventists as “conscientious cooperators,”
and church leaders quickly adopted the
phrase.28 Adventists arrived at their unique
accommodation by viewing the ethical
problems raised by war in strictly individu-
alistic terms. As Haynes put it, “Christian
noncombatancy concerns itself only with
the individual’s accountability and relationship to God.”
Adventists took no responsibility for the corporate policies
or actions of the state; thus participation in the “military es-
tablishment” posed no problem so long as the acts they per-
formed were ethically proper.29 As seen in a brief book by
Review editor Francis D. Nichol, the main question that con-
cerned Adventists was not, How can we avoid complicity in
making war? but rather, In view of our conviction against
taking human life, “How then shall we make a direct contri-
bution in relation to the armed forces?”30

During World War II, American Adventists enthusiasti-
cally embraced the national consensus about the rightness
of defending freedom against the aggression of ultra-nation-
alist dictatorships. Noncombatant military service, rendered
more useful by the MCC, offered a way to prove their patri-
otism.31 Moreover, their distinguished service demonstrated
that noncombatancy was not cowardice.32 Desmond T. Doss,
with his bravery in winning the Congressional Medal of
Honor in 1945—the first ever awarded to a noncombat-
ant—provided compelling evidence for that point.33

Adventists and the Military in Europe
While going to impressive lengths to put noncombat-

ancy to the service of patriotism, American Adventism at
the end of World War II remained generally firm on the re-

ligious duty of refusing to
bear arms. In Europe,
however, during the era of
the two world wars, non-
combatancy as a norma-
tive ideal suffered ir-
reparable damage. 

As World War I
neared, Germany had the
largest Adventist member-
ship of any European na-
tion. Ludwig R. Conradi,
who played a major role in
establishing Adventism in

Europe, led the German church. Drawing
on Ellen White’s favorable comments from
Basel in 1886 about Adventist participa-
tion in military drill exercises, Conradi ba-
sically repudiated noncombatancy. Under
his leadership, the German church took
the position that during wartime, Advent-
ist draftees would not only bear arms, but
also not make an issue of Sabbath obser-
vance. Conradi insisted only on Sabbath
keeping by Adventist military personnel
during peacetime.34

The General Conference condemned
the German course after World War I,
though Conradi argued that he was only
following guidelines given him by church

leaders. At a meeting in Gland, Switzerland, in 1923, Euro-
pean church administrators agreed upon a statement close
to the American position, affirming that Adventists should
refuse all combatant service as well as any non-humanitar-
ian Sabbath work. The German church leaders admitted
they had erred. However, the statement also included a pro-
viso that each church member had “absolute liberty to serve
his country, at all times and in all places, in accord with the
dictates of his personal conscientious conviction.”35

Thus, the European church’s between-the-wars stand
was relatively flexible, leaving believers with plenty of room
to work out for themselves the tensions between national
and religious loyalties. In the post-World War II era, Amer-
ican Adventism followed a similar course.

Noncombatancy Becomes Non-Normative, 1950- 
After World War II, the American Adventist church

continued a strong program of support for Adventist sol-
diers, promoting the effectiveness of their service through
the National Service Organization (NSO), though it did not
recommend that members voluntarily join the military. The
NSO functioned as liaison between the church and the Pen-
tagon, dealt with problems faced by servicemen in following
their religious beliefs, conducted centers and retreats, coor-
dinated MCC training, and published the newsletter For
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Left to right, Terry Johnsson, first Seventh-day Adventist in the U.S. Air
Force Honor Guard, and Desmond Doss, recipient of the Congressional
Medal of Honor—the only conscientious objector to receive this award.
Photo taken about 1988-1991.

Rear Admiral Barry Black, Chief of
Chaplains, U.S. Navy.
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T
he accompanying article
and its references and
sidebars can form the
basis for discussions about
war and noncombatancy
with students. These docu-

ments will help young people appreci-
ate the complexity of the moral issues,
as well as the courage of those who
have stood up for their convictions.
But what are teachers to advise if
young people ask them directly,
“Should I join the military?”*

As a former military chaplain, my
concise response to young people who
ask me whether they should volunteer
for the army, air force, navy, or mar-
ines is this: “Look at the whole picture
before you make a decision. This in-
cludes Sabbath keeping, weapons
training, and the issue of control.”
However, I find that I get their atten-
tion when I describe in some detail
what they can expect if they voluntar-
ily enter military service.

Two questions will usually grab the
attention of most students considering
joining the military. They are:

1. Would you rather give orders or
take orders? Most 18-year-olds I have
encountered have no difficulty answer-
ing that one! I can then point out that
if they join the military right out of
high school/academy, they go in at the
lowest rank and will be taking orders
from everyone they encounter. If, on
the other hand, they would rather give
orders, then they should finish college
and enter the military as an officer.

Then they will be dealing with superior
officers who generally have a more en-
lightened worldview than those who
command enlistees.

2. Would you rather have a starting
salary of $1,500 per month or $3,000
per month? Get a current pay chart
from any military recruiter or online,
and show it to students. Point out that
the enlisted person’s pay starts at
about 50 percent of what an officer re-
ceives. Even if the enlisted person has
a two-year associate degree, he or she
will earn much less than an officer
(college graduate) with the same time
in service. Further, use the chart to
show students that if they choose to
make the military a career, there is a
big difference between the pay scale
at the 20-year mark for an enlisted
person (E-7) and an officer such as a
lieutenant colonel (O-5). 

Even if the student must take out
loans to get through college, he or she
will be much better off in every way to
have a degree. Students may argue
that they can get money for college if
they enlist and even receive a bonus
for choosing certain fields. However, a
comparison of income differentials
from the pay chart quickly reveals that
those who enter the military with a col-
lege degree are better off from day one
to retirement.

The student may counter with,
“But I can get college classes while I
am on active duty!” That depends on
the assignment. People in a unit that
does lots of field training will not be

able to attend night classes. They will
be in the field, on the ship, or in the
airplane. The military’s mission is to
prepare for conflict,
not to provide a col-
lege education. MIS-
SION comes first. If
there is time left
over, members of the
military may be able
to get some college
classes, but the
chances of that are
very slim. 

The basis for my
asking these ques-
tions is not to en-
courage young peo-
ple to join the
military, but to (1)
urge them to delay
making this decision,
which will give them
time to mature in
their thinking and life experiences so
they can make better choices, and (2)
urge them to get their education first.
However, even students who do not
have the grades or inclination to at-
tend college will understand the impli-
cations of these two questions: “Do you
want to give orders or take them? Are
you willing to take 50 percent less pay
for the same work?”

Sabbath Accommodation
It is not true, as some have alleged,

that by joining the U.S. military you
give up all of your rights. You can re-

Teaching Points for Students

God and Country.36 NSO materials tended to encourage con-
tinuance of the “conscientious cooperation” stance, avoid-
ing critical scrutiny of national military or defense policy..37

However, the church was not immune to the growing skep-
ticism in American society regarding the military, which
peaked during the Vietnam War era. While the influence of
the “conscientious cooperator” model remained strong, the
consensus regarding it was breaking down.38

Responding to young Adventists who felt their faith
compelled them to resist all forms of military service—com-
batant or otherwise—church leaders in 1969 somewhat re-

luctantly went on record supporting those who chose a paci-
fist stance, thereby making available the 1-O classification
for members. While the church had never made military
service a test of membership, the 1972 Autumn Council
made clear that those who accepted 1-O or 1-A (combat-
ant) classification would not be denounced or excluded. De-
nominational leaders still recommended noncombatant mil-
itary service for Adventist draftees (1-A-O classification)
but tacitly recognized that thoughtful Adventists might also
choose to be pacifists or even to carry arms.39

Consequently, as the Vietnam conflict—and the U.S.
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quest noncombatant duty (that is, mili-
tary duty that does not require training
with or use of a weapon). Usually, this
is restricted to assignments in the med-
ical field for enlisted personnel, or
serving as a chaplain or doctor in the

officer corps. Not all services offer this
option—the U.S. Marines do not have
any noncombatants. Other forms of
duty will require weapons training and
use. You can also request Sabbath
privileges.

However, once again, there are
significant differences, based
on whether you enter as an

enlisted person or an officer. If stu-
dents join the military as officers, they
will work with peers and superiors who
have a wider view of life and therefore
will be more likely to gain accommo-

dation on Sabbath observance. En-
listed men and women usually have su-
pervisors who are younger, less edu-
cated and experienced, and thus less
likely to allow Sabbath privileges.

The important point to stress is
that for the military, MISSION takes
precedence over all else. If the mis-
sion, or training for the mission, de-
mands Sabbath duty, the commander
can give a legally binding order for all
troops to be at their assigned posts, re-
gardless of whether that goes against
their conscience or usual practice. And
some tasks must be performed on a
continuous or emergency basis: People
need to be fed, to be cared for when ill,
etc. In wartime, military action may
continue seven days a week, 24 hours a
day, and no one is exempt from com-
mands given during a battle.

One major change in the U.S. mili-
tary relating to Sabbath accommoda-
tion has occurred in the past decade.
Until recently, Sabbath-keeping sol-
diers had to show why the unit com-
mander should accommodate their re-
quest for Sabbath privileges. Now, the
commander must justify to his or her
superior officer why the accommoda-
tion cannot be made. 

All basic training programs, in all
services, officer or enlisted, schedule
required training on the first few Sab-
baths. Military persons will probably
have more freedom after the first few
weeks of basic training, but keeping
the Sabbath can still be a serious chal-
lenge.

Sometimes, recruiters tell prospec-
tive enlistees that they can have time
off to worship. But in basic training, no

one is routinely given a 24-hour period
off for any reason. The recruiter may
not understand that a Sabbath keeper
wants more than an hour off once a
week to attend church.

As with other accommodations for
conscience, it depends on the assign-
ment and the mission of the group to
which one is assigned.

Church Support for Members of the
Military

The church, through Adventist
Chaplaincy Ministries, provides litera-
ture, Bible kits, devotionals, a newslet-
ter, and mediation for North American
Division church members serving in
the U.S. military. For additional infor-
mation, call 1(800) ACM LIST, send
an E-mail to acm@gc.adventist.org, or
check the following Web site: http://
www.AdventistChaplains.org. ✐

Richard Stenbakken is
currently Director of the
Adventist Chaplaincy
Ministries Department of
the General Conference
of Seventh-day Adventists
in Silver Spring, Mary-
land. He retired from the

U.S. Army in 1994 as a full Colonel (Chaplain)
after nearly 24 years of active duty. He holds a
doctorate in education and four Master’s de-
grees.  
_________________________________

* Facts in this sidebar relate to the U.S.
military. Teachers in other nations should
investigate the local situation regarding
the rights of those who voluntarily enter
the military, as well as information about
required military service, and advise stu-
dents accordingly.

draft—ended, the noncombatant principle the church had
repeatedly advocated for more than a century had officially
been rendered non-normative. The substantial number of
Adventist combatants in the Persian Gulf conflict of 1990-
1991 suggests that the recommendation has carried minimal
weight in practice.

Through the NSO, now under the umbrella of Adventist
Chaplaincy Ministries, the church continues to provide
high-quality resources for guidance on how to be a faithful,
Sabbath-observing Adventist while in military service.
Whether the principles of Adventism call into question the

wisdom of entering the military in the first place—particu-
larly when one is not compelled to do so—does not cur-
rently seem to be a prominent issue in church pulpits and
publications.

Nonetheless, careful consideration of the moral issues
inherent in peace, war, and combat remains vital to the
worldwide Adventist community, heightened of course by
increased world tensions. “A Seventh-day Adventist Call
for Peace,”40 approved by the General Conference Spring
Council in 2002, reflects this concern and makes specific
recommendations for peace education in the denomina-
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tion’s schools and churches.
Unanimity on this complex and

momentous issue will likely con-
tinue to elude the Adventist
Church, as it has the Christian
Church as a whole. Yet it touches
on matters so central to the gospel
message that no serious believer
can avoid addressing it. Doing so
with intelligence and integrity will
require recovery of a history that
has to a large extent faded from our
collective consciousness. ✐

Douglas Morgan,
Ph.D., is Professor
and Chair of the De-
partment of History
and Political Studies
at Columbia Union
College in Takoma

Park, Maryland. He previously taught at
Southern Adventist University in Col-
legedale, Tennessee, and served as Edito-
rial Director of the Collegiate Quarterly
(Sabbath School) and College People
magazine. He holds a doctorate in the His-
tory of Christianity and a Master’s degree in Religious Studies from the
University of Chicago; and a B.A. in Theology from Union College, in
Lincoln, Nebraska. He is the author of Adventism and the American
Republic: The Public Involvement of a Major Apocalyptic Move-
ment (University of Tennessee Press, 2001), as well as a number of
journal articles.
____________________________________________________
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Project Whitecoat
In one of the most intriguing episodes

in the history of American Adventist in-
volvement with the military, more than
2,000 Adventist draftees fulfilled their mili-
tary duty between 1954 and 1973 by par-
ticipating in a program testing defenses
against biological weapons. With the new
level of threat from biological weapons in
the early 21st century, the story becomes
all the more relevant.
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ultimate warning over all subsequent
Christian involvement with the state and
the military. The story of Adventism’s
travail under Nazism is bound up with
the controversy about military service in
Germany emerging out of World War I.
As the following list of sources sug-
gests, Roland Blaich, now retired pro-
fessor of history at Walla Walla College,
has made the greatest contribution to
uncovering the painful truth about the
extent to which Adventism succumbed
to the Nazi temptation.

Sources
Blaich, Roland. “Divided Loyalties:

American and German Seventh-day 
Adventists and the Second World 
War,” Spectrum 30 (Winter 2002), 

pp. 37-51.
_________. “Health Reform and 

Race Hygiene: Adventists and the 
Biomedical Vision of the Third 
Reich,” Church History 65 (Septem-
ber 1996), pp. 425-440.

_________. “Nazi Race Hygiene and 
the Adventists,” Spectrum 25 (Sep -
tember 1996), pp. 11-23.

_________. “Religion Under Na-
tional Socialism: The Case of the 
German Adventist Church,” Central 
European History 26 (September 
1993), pp. 255 280.

_________. “Selling Nazi Germany 
Abroad: The Case of Hulda Jost,”
Journal of Church and State 35
(Autumn 1993), pp. 807-830.

Patt, Jack M. “Living in a Time of Trou-
ble: German Adventists Under Nazi 
Rule,” Spectrum 8 (March 1977), pp.
2-10.

Schwartz, Richard, and Greenleaf, 
Floyd. Light Bearers: A History of the
Seventh-day Adventist Church
(Nampa, Idaho: Pacific Press Publ.
Assn., 2000), pp. 372-374.

Sicher, Erwin. “Seventh-day Adventist
Publications and the Nazi Tempta-
tion,” Spectrum 8 (March 1977), pp.
11-24.

Information and Sources 
for Further Study
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Ostriches or 
Eagles?

O
striches and eagles are two majestic birds with very different reputations. One
is a symbol for apathy and denial, with its head buried in the sand; while the
other soars at great heights, symbolizing freedom, power, and achievement.
Today, we find both of these attitudes on the campuses of Seventh-day Ad-
ventist educational facilities. What have we learned about risk management
since our pioneers organized the first Seventh-day Adventist school in Battle
Creek, Michigan, 131 years ago? Will we further the vision of our founders, or

will we forget the lessons learned from past events? Will we ignore practices that can cause serious
injuries, needless loss of life, or damage and loss of the assets entrusted to our care?

Are our school administrators acting like ostriches, with their heads buried in the sand of apathy
and denial? Or are they soaring like eagles to new heights by making safety a priority throughout the
ministry of Adventist education? The choice is ours each day. Every person has a part to play in en-
suring school safety—educational administrators, teachers, auxiliary employees, and volunteers.

“We have nothing to fear for the future, except as we forget the way the Lord has led us in the past. . .”----
familiar words to Seventh-day Adventists from the pen of Ellen G. White.
This sound counsel can be applied to the risk-management practices at every
Adventist institution.

Today, many Adventist schools face risk-management challenges. All edu-
cators have a duty to follow the counsel of the Apostle Paul to the young pastor Timothy: “Guard
what has been entrusted to your care. . . ” (1 Timothy 6:20, NIV). In essence, risk management means
being a faithful steward of the assets entrusted to us. These assets include every person who enters
our classrooms or sets foot on campus—especially students. It involves the proper care and mainte-
nance of facilities, vehicles, and equipment. It requires careful planning to prevent accidents, and
treating employees with respect and care, thereby avoiding litigious actions that can cause financial
loss. Are we up to these challenges? Let’s examine some recent events that suggest risk-management
measures we can employ to prevent similar losses in the future.

Risk Management Challenges 
Maintenance of Facilities. To effectively manage risk, we must first do a careful review of our fa-

Can Risk 
Management Soar on
Your Campus?

By Arthur F. Blinci

JAE_v65_issue4  6/4/03  2:46 PM  Page 28



cilities. Is there an accident waiting
to happen at your school? The num-
ber-one cause of loss within Ad-
ventist churches and schools is a
slip, trip, or fall. These can be
caused by many factors, most of
which can be easily corrected at
minimal cost. The extension cord
strung across a walkway, the loose
handrail on the stairway, the rickety
ladder used to change a light bulb,
the icy sidewalk or parking lot are
all examples of the ostrich syn-
drome at work. Simple solutions are
available in each case: Put duct tape
over the cord, tighten the bracket,
replace the ladder, and salt or sand
the sidewalk. Risk-management
records indicate that these types of
accidents cause serious injuries to students, employ-
ees, volunteers, parents, and guests numer-
ous times each year. In some of
the most serious cases,
these accidents have
caused injuries costing
more than $250,000 in
medical expenses, lost
work, and payment for
permanent disability.

Workplace Safety. As
we review the workplace
safety record of the Ad-
entist Church in the United
States during the past decade,
we find that a number of major
insurance companies made signifi-
cant payments to Adventist employ-
ees for on-the-job injuries. Unfortu-
nately, these payments far exceeded
the premiums paid for workers’ com-
pensation insurance. Today, these
insurers will no longer provide this
coverage to our church. Workers’ com-
pensation fits the old adage, “Pay me
now, or pay me later.” There is no free
lunch. Workplace safety must be made a
high priority. In recent years, our workers’
compensation losses have averaged in
excess of $3.5 million dollars at
church-operated facilities in the
U.S. A leading cause of work-
related accidents at Adventist
schools is injuries that occur dur-
ing recess and physical-education
classes. Be sure to plan for safety

every day as you work for the
Lord.

Protecting Children From Harm.
Jesus said, “‘Whoever welcomes a
little child like this in my name wel-
comes me. But if anyone causes
one of these little ones who be-
lieves in me to sin, it would be bet-
ter for him to have a large mill-
stone hung around his neck and to
be drowned in the depths of the
sea’” (Matthew 18:2-6, NIV). Chil-
dren are a special gift from the
Lord. We have a solemn responsi-
bility to love them and train them
in the paths of righteousness. Un-
fortunately, too many children are
victimized by adults who were en-
trusted with their care. No situation

will cause a more profound spiritual crisis within your
church or school than dealing with allegations of

child abuse.
The ostrich syndrome

tells us that child abuse
does not occur in Ad-
ventist churches and
schools. Oh, how I wish
this was true! The sad
facts are since 1985, Ad-
ventist Risk Management
has dealt with more than
250 cases alleging child sex-
ual abuse. Victimized chil-

dren have had their lives
destroyed, their innocence

violated by people whom both
they and their parents trusted.

These cases all occurred in the
United States and cost more than

$13.7 million for legal defense
costs and indemnity payments to

victims. More than half of this
money was paid out for incidents
related to students at Adventist
schools. We believe this is only the
tip of the iceberg, since ARM has
not tracked cases outside of the

United States, nor do we believe
all cases have been re-

ported.
Statistics tell us the

average child-abuse
victim is between 8
and 11 years of age. Is
it any wonder that
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Are our school admin-
istrators acting like
ostriches, with their
heads buried in the
sand of apathy and
denial? Or are they

soaring like eagles to
new heights by mak-
ing safety a priority
throughout the min-

istry of Adventist 
education?
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Satan is at work destroying precious
children during the prime time when
they are making decisions about their
lifelong walk with Jesus? In North
America, much is being done to create
awareness and to pre-screen individuals
who minister to our children. We must
make protection of our children a top prior-
ity on our campuses.

Planning Activities. The Psalmist said:
“The angel of the Lord encampeth
round about them that fear
him, and delivereth
them . . .”; therefore,
no harm will befall
the activities planned
by our schools, right?
Ostrich thinking at
work again. Yes, the
Lord does promise His
watch care, but unless we
carefully plan activities, provide
appropriate supervision, and require the use of proper
safety equipment, accidents do occur and will continue
to do so. Solomon admonished us with these words:
“Where there is no counsel, the people fall, but in the multitude
of counselors there is safety” (Proverbs 11:14, NKJV). It is
vital to carefully review plans for school field trips, mission
trips, band or choir tours, beach vespers, and other types of
trips. Before authorizing an activity, administrators, board
members, parents, and adult lay leaders have the duty and
the right to examine the planning
that has taken place. There is syn-
ergy in the collective power of indi-
viduals working together to review
the details of activities before they
occur. It takes courage to cancel or
postpone an activity to avoid plac-
ing children at risk if the activity
cannot be done safely. Unfortu-
nately, we have seen the tragic loss
of life occur during activities that
were poorly planned or not prop-
erly supervised. Permanent para-
lyzing injuries have caused pain
and disability to both children and
adults. Many accidents could have
been prevented if we had taken
time to carefully plan the details.
Situations that caused catastrophic
injuries have brought multi-mil-
lion-dollar claim settlements.
Every school employee must en-
sure that safety is a major focus of
all event planning.

Professional Employment Practices. “Ad-
ventist employees would never sue their
church.” “Adventist employers always treat
their employees with dignity, respect, and
professionalism.” If you believe this,
please join the ostrich family. Unfortu-
nately, in today’s litigious society, em-
ployees who believe the church has
wronged them often bring lawsuits that

produce large damage awards. Law-
suits for workplace discrimina-

tion, defamation, and
wrongful termination

have cost the church
six-figure settle-
ments on many oc-

casions. Today, we
must insist on the best

in denominational em-
ployment and human-
resource practices. Em-
ployers must educate
employees regarding the
numerous employee-
benefit programs to
which they may be en-
titled. More and more,
employees will have a
choice of various alter-
native programs, which
means information must

be given at the time of employ-
ment and portability options
properly explained at the time of
transfer or termination. The
Golden Rule, “‘Do to others as
you would have them do to you”
(NRSV), is sound risk-manage-
ment counsel as we interact with
colleagues and associates in em-
ployment-related situations.

Administrators should receive
training in how to deal sensitively
with people from diverse back-
grounds and cultures. Schools
should establish—and enforce—
policies relating to fair treatment
of employees and students.

Travel Safety. Travel presents
numerous risks. Permission and
medical authorization forms must
be obtained from parents or
guardians and kept on hand. Im-
portant documents must be pro-
tected—passports, visas, credit
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Careful planning is necessary to prevent accidents.

JAE_v65_issue4  6/4/03  2:46 PM  Page 30



cards, and cash are ready targets for thieves. Luggage, back-
packs, and especially laptop computer cases are often stolen
in a moment of un-watchfulness. 

Learning different cultural customs and practices can be
challenging. Keep aware of your surroundings in order to
avoid injury or loss. Make arrangements in advance for ap-
propriate travel accident insurance for your group. Failure
to plan for the details of each trip may result in unnecessary

disruption by that pesky ostrich
syndrome. Whenever a group goes on a trip sponsored by a
denominational organization, these factors must be consid-
ered.

Soar Like an Eagle
Will risk management soar on your campus? The deci-

sion is yours. Isaiah reminds us that we need not live like an
ostrich. “Those who hope in the Lord will renew their strength.
They will soar on wings like eagles” (Isaiah 40:31, NIV). Our
hope and confidence is found in the loving arms of our
Lord.

Adventist Risk Management is proud of its heritage in

serving our church.
We are committed to continue to
provide quality risk-management
programs carefully designed to meet
the needs and vision of a dynamic
Adventist educational system. In up-
coming issues, we will share specific
risk-management solutions that
focus on how your school can under-
take practical steps to avoid the pit-
falls of the past and prevent unnec-
essary losses. We believe the Lord
wants us to apply best practices in all

aspects of ministry. We invite you to include risk manage-
ment as part of everything your school undertakes so your
ministry of Christian education will soar like an eagle! ✐ 

Arthur F. Blinci is Vice President of Adventist
Risk Management. He works at the ARM office in
Riverside, California. For additional  information
and a list of available publications, contact the
Corporate Communication Department, Adventist
Risk Management, 12501 Old Columbia Pike, Sil-
ver Spring, MD 20904, U.S.A. Telephone: (301)
680-6930. Web site: http://www.adventistrisk.org.
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In essence, risk manage-
ment means being a faithful
steward of the assets en-
trusted to us. 

School fires can cause serious
financial losses and even death.

Workplace safety must be made a
high priority.
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M
y wife, Sharon, and I sat on the side of
the bed in our tiny hotel room in
Nicosia, Cyprus. It was June 26, 2002,
and we had just received the most dev-
astating phone call that a parent can
imagine.

The call informed us that our 20-year-old daughter,
Kari, had been involved in a terrible automobile accident
on a rain-slickened highway in Charlotte, North Carolina.
The report from the neurosurgeon offered no hope. Kari
had suffered major brain injuries, was on life support, and
would not survive.

We sat and cried. We were halfway around the world,
yet had to begin the unimaginable process of alerting fam-

ily members, making decisions re-
garding life support, organ donation,
and a funeral,  plus trying to get
home.

Only one decision was easy. A few minutes after learn-
ing the horrible news, we conceived a fitting memorial to
Kari Annette Wilson’s short life. We would give and raise
money for a music-department endowment fund in her
name at her alma mater, Andrews Academy in Berrien
Springs, Michigan.

My wife and I are both products of Seventh-day Ad-
ventist education. Our parents sacrificed so that neither of
us spent a day in public schools. And we have educated
our three children in Adventist schools.

Kari had graduated with honors in 2000 from Andrews

How to Make Trust
Services a Contributing

Partner in Your
School

By Jef frey K. Wilson

Many Adventists
and friends of the
church find giving
to church-oper-
ated schools one
of their most re-
warding choices.
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Academy. Her teachers made a
major impact on her physical, men-
tal, and spiritual growth. The area
that especially blessed her life was
the music program. She was a
member of the academy band, or-
chestra, choir, and special choir,
and she had taken voice lessons. In
the ministry of music, performing
with her peers, she had blossomed
from a shy little girl into a confi-
dent young woman.

Of all the decisions we have had
to make since Kari’s death, the one
to “give back” to Andrews Acad-
emy by providing permanent finan-
cial assistance to purchase music
and instruments, provide scholar-
ships, and make financial grants for
other young students from now
until Jesus comes has been the easi-
est and most rewarding one.

In my years of service in the Trust Services
ministry of the church, I have been privileged
to work with hundreds of donors and scores of
schools. In my experience, many Adventists
and friends of the church find giving to
church-operated schools one of their most re-
warding choices.

It’s been a joy to help people make eternal
investments of millions of dollars into Ad-
ventist schools around the world either
through outright gifts or through their wills
and other estate planning instruments.

The mission statement of the Trust Services department
of the Seventh-day Adventist Church reminds us “to en-
courage members and friends of the Church to continue
their support of God’s work through Wills, Trusts, Annu-
ities, and special gifts adapted to their local jurisdictions.”

Are you aware of the partnership available to you from
the Trust Services department of your conference, or mis-
sion, union, or division?

One of your greatest untapped resources is the Trust
Services personnel in your next higher organization. Trust
Services is a part of your staff, a contributing partner that
can help bring major donors on board as partners to assist
in the ministry of Christian education.

O
ver the past 30 years, almost U.S.$1 billion
has flowed into God’s work through stew-
ardship gifts from church members and
friends of our churches and schools. The
next few years are critical in securing this

kind of long-term support for your school. When people
prepare a will or other estate-planning document, they can

donate income and assets. They
can thus make the largest charita-
ble gift of their entire lives. 

In 2 Corinthians 9:11, Paul re-
minds believers that “you will be
made rich in every way so that you
can be generous on every occasion,
and through us your generosity will
result in thanksgiving to God”
(NIV).

For many church members and
friends of the church around the
world, Seventh-day Adventist edu-
cation has been a major factor in
their moving out of poverty and
into a well-paying profession. As
they think about the generosity of
others who made their vocation
possible, they can be inspired to
“give back” to their alma mater so
others can receive the same bless-
ing.

A crucial step for any administration and
board is to identify individuals and groups
who can be tapped for support. When your
board, your staff, and alumni see the commu-
nity as potential investors in the work of your
school, there is a change of attitude. They
begin to see fund raising as a powerful way to
capitalize on the worth of the school.

How do you find the people who want to
see the goals of your school achieved? Start
close to home and fan out from there—the
school board, faculty and staff, retired faculty

and staff, parents, students, neighbors, local and national
business persons, and other friends of the school. As you
think and pray, you’ll be able to add to this list.

Identifying school loyalty is an important early issue as
you look for donors. Remember, it is not your school, but a
composite of the experiences, shared with peers and teach-
ers, that molded the students while they were enrolled. Peo-
ple give to people more than projects. Alumni often view
former teachers and schoolmates as having helped them be-
come what they are today. Capitalize on that loyalty, affec-
tion, and appreciation. Ask them to be partners with you as
volunteers, mentors, and donors.

Here are some areas in which people can become part-
ners and donors with you in the mission of your school:

Capital Improvements. These include land, new buildings,
renovations, equipment, roofs, carpeting, or air condition-
ing. Most schools need to continually update technology,
farm equipment, industries, etc.

Worthy Student Endowment Funds. This area is one where
I have found enormous interest among donors. You should
have in place several permanent worthy-student endow-
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ment accounts (meaning you don’t spend the principal, only
the earnings from interest). Also, be prepared to set up new
accounts in memory or in honor of the donors’ loved ones.
This was a major factor for Sharon and me in building a
permanent Christian education memorial for our daughter.

Endowed Chairs. Wouldn’t it be nice to have salaries for
certain teaching or administrative positions paid from earn-
ings of permanent endowments? How about a dependable
income independent of tuition and church subsidies? Many
secular schools have endowed chairs, and several Adventist
colleges now have them, as well. Let your donors know

what’s possible, and you may generate some interest.
Now that we’ve laid out the opportunities for partnering

with Trust Services to secure much-needed resources and
allow your best supporters to invest in God’s eternal king-
dom by giving to your institution, let’s look at how to con-
vince them to give:

Nine Short Principles for Obtaining Major Planned Gifts
From Alumni, Parents, Church, and Community

1. One is the loneliest number. As a school administrator,
you must be prepared to start alone with your vision, your
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Stories About Giving
Lewis and Della Mae Carson are alumni of Emmanuel Missionary College (now Andrews University) and retired

denominational auditors. Teaming with the Trust Services director, an attorney, and their financial planner, they put to-
gether an estate plan that provides a tax-free inheritance to their two children while making major gifts (again tax free)
to Andrews University and other church entities.

“We are so excited about this special plan,” says Della. “We worked for the Lord for so many years. I stayed home
when the children were small and we had so very little, but we did as much as we could, and the Lord has richly blessed
us.”

Lewis adds, “We worked our way through school, and now, we want to
help other youth who have to work. God has made it possible through the
living trust and irrevocable insurance trust for us to give a lot more now,
and even more later, than we ever imagined. We simply can’t praise God
enough!”

✭✭✭✭✭

Audrey Stockton Sniegon spent 40 years as a librarian, half of that in
Seventh-day Adventist schools. She and her husband, Fred, are retired in
Florida. She says, “Christian education has always been of prime impor-
tance in my family. My brother and sisters and I traveled an hour’s trip by
streetcar and bus across Detroit in all kinds of weather to a little church
school. We have no children to inherit our assets. . .[so] there was a nagging
sensation that we needed a will or something to give us a sense of security
regarding our estate.

“It all seemed too difficult, too mind-boggling to even think about. So
we just kept putting it off, hoping for an answer which, of course, never
came—until the day we picked up Legacy [a Trust Services newsletter].
There we learned that Andrews [University] has an estate-planning depart-
ment that helps alums like myself navigate through the confusion of estate
planning.

“When we discussed our wishes for the ultimate distribution of our as-
sets, we made it clear that God’s work was paramount—our church, our fa-
vorite Adventist charities, but especially the needs of today’s Adventist college students. Among the gifts to be distrib-
uted from our estate will be money to establish a permanent endowed scholarship fund in our names. . . .We feel really
good about that!

“We now enjoy a peace and security regarding our financial future as well as the economic future of God’s work on
earth.”

✭✭✭✭✭

Henry and Betty Egner are retired church members living in Ohio. Because they became Seventh-day Adventists
later in life, they never attended our schools. Their only son died in an automobile accident years ago. They have estab-
lished planned gifts that benefit academies in several states, as well as an Adventist university.

“I like charitable gift annuities,” Henry explains, “because that way, my money is already earmarked for what it will
go for, we get a very substantial return based on our ages, much better than we would get at a bank, and a good tax de-
duction.”

Stories About Giving

Fred and Audrey Sniegon
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plan, your goals. Remember, successful
fund raising begins in the mind of one per-
son who takes the idea to a few more peo-
ple until finally, a common goal is set and
achieved.

You won’t be alone for long, however,
as you share the vision with your board,
your conference/mission president, your
Trust Services officer, your teachers, and
the donors you already have on board.

Fund raising will help your board think
more broadly and look more carefully at
the product (the wonderful committed stu-
dents you baptize and graduate each year)
to maintain financial support for the
school. Support and enthusiasm build on
each other.

This may be a new concept for many Seventh-day Ad-
ventist school board members, but it is a fact: School boards
have a vital role in fund raising. It’s part of their job descrip-
tion. If they are managing the affairs of a church school, they
must have included it in their own current giving and in their
wills.

T
he best way to break the impasse of having no
major donors is to become one yourself! Con-
tact your Trust Services officer, who will put
you in touch with an experienced attorney for
drafting the necessary legal documents (wills,

trusts, etc.). In some countries, the Adventist attorneys who
work with the Trust Services department will prepare wills

at no cost for those who remember
God’s work in their financial plan-
ning.

2. It takes time to change minds.
Expect a period of consciousness
raising. For many, this will be a new
idea—to give to Adventist education
through planned gifts and wills.

Don’t expect immediate results,
but as you share your own personal
testimony, you will plant seeds of
change in constituents’ minds. Let
people warm to the idea of giving
through their wills to their school.
And when you receive gifts, ask per-
mission to share the story with oth-

ers. Example is a powerful motivator.
3. Good times, not crises, raise money. People like to in-

vest in success. They want a return on their investment—
souls for God’s kingdom, buildings, programs, and students
in your school that wouldn’t be possible without their gift.
They want their money to make a difference. People give to
support excellence, not to repair a leak. This means long-
range planning. Start with the school’s current situation,
then think about where you want it to be tomorrow and
how you plan to get from here to there.

4. Paint the picture by the numbers. Do your homework
before contacting potential donors. Put together a state-
ment that describes your school and its contribution to
God’s work. Spell out what you will do with major gifts and
how their gift will help achieve your goals. Show how essen-
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Over the past 30
years, almost

U.S.$1 billion has
flowed into God’s

work through
stewardship gifts

from church mem-
bers and friends of
our churches and

schools.

Andrews University’s new Howard Performing Arts Center was made possible by a lead gift from community members John and Dede
Howard. The center will provide a state-of-the-art venue for the performance of fine music and is intended to be a cultural resource for south-
western Michigan and the adjoining region of Indiana. Its official opening is scheduled for mid-October, 2003.
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tial these additional funds are to your
mission. Keep it positive.

T
o build a strong case, be
sure to include the following
elements: (a) your track
record, your school’s history,
roots, heritage, and accom-

plishments; (b) a clear statement of cur-
rent needs and opportunities; (c) informa-
tion about what has already been done to
meet the need. Donors like to make the
gift that puts you over the top or meet a
challenge grant; (d) a clear description of
the solution to your needs; (e) an indica-
tion of what others are doing to help; and
(f) a clear statement of what is required
to reach the goal. In other words, pro-
vide a laundry list that includes projects,
opportunities, endowments, buildings,
and programs—with price tags attached.

5. Keep your standards high. The Col-
lege of the Ozarks is a small church-re-
lated college in rural southwest Missouri.
it requires every student to be in a work
program, and has high standards. “Ex-
cessive display of affection in public” is
prohibited. jewelry, long hair, and pony-
tails on men are barred. The institution
accepts only one in every 12 applicants.
And there is no tuition. The work philos-
ophy is the backbone of the college and
the reason it annually received millions
of dollars, primarily through planned
gifts in wills and trusts. This keeps the
school tuition-free for those who work
their way. The school has a $254 million
endowment, contrasted with the average
of $20 million for the average U.S. col-
lege its size. (See the Washington Post,
[April 27, 2003], p. A6.)

6. Nothing succeeds like success. Begin
by contacting individual donors before
assembling a larger group. Talk with your
board chair and select board members,
the Trust Director, and the conference/
mission president before bringing the
item to the full board. Begin with those
who are already committed to your
school—parents, volunteers, faculty and
staff, alumni, etc.

7. Spread the leadership around. Share
responsibility for fund raising with volun-
teers enlisted from each group you hope
to reach. Ask volunteers from the board

to solicit other board members, to share
with others their personal commitment to
making your school a beneficiary in their
wills, etc. Recruit a volunteer from each
alumni class—perhaps the class presi-
dent, secretary, or other officer—to rally
class support for their alma mater. Re-
cruit a local business owner to make a
gift, then ask him or her to accompany
you as you approach other businesses.
Volunteers who donated to the school
make the best solicitors. Before people
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A crucial step
for any adminis-

tration and
board is to iden-
tify individuals
and groups who
can be tapped
for support. 
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can ask others to give, they must first have given them-
selves.

8. It takes money to raise money. Anticipate realistic costs
in initiating a fund-raising program. Initial expenses can be
controlled by using volunteers, but adequate budget for
staff, publications, and programs is essential. You will find
lots of free ideas, pictures, ad and brochure copy, and de-
scriptions at the General Conference Trust Services Web
site, http://www.willplan.org. By the way, if you use this
World Wide Web address in your ads, potential donors
from all over the world can gain access and respond. We
will pass on these inquiries to you through your Trust Di-
rector.

9. If at first you don’t succeed, try again. Don’t be discour-
aged if some people say “No.” Expect it, but don’t let it get
to you. Use the negative comments to refine your approach,
and keep going.

G
od will give you donors who will thank you
for giving them the privilege to make the
greatest investments of all time—invest-
ments in heaven. Your rewards will be in
smiling faces coming up out of the baptismal

fount, walking up to receive their diplomas, and going out
to serve the Lord. Your rewards will also be in hugs you re-
ceive around the tree of life from donors and students you
brought together by God’s grace for eternity!

Remember Jesus’ words in the Sermon on the Mount,
“Lay not up for yourselves treasures upon earth, where
moth and rust doth corrupt, and where thieves break
through and steal: but lay up for yourselves treasures in
heaven, where neither moth nor rust doth corrupt, and
where thieves do not break through nor steal: For where
your treasure is, there will your heart be also” (Matthew
6:19-21, KJV).

And finally, one more critically important principle: Say
“thank you.” When donors make gifts either outright or
through wills, find at least seven ways to thank them. When
people feel appreciated, they want to give again and again,
and they are likely to remember your institution in their es-
tate plan.

Here are a few ways to say thank you: (1) a handwritten
note, (2) a formal letter, (3) a phone call, (4) a personal
visit, (5) a dinner (in your home or in the cafeteria) or (6) a
private tour of the campus, (7) a small gift or memento with
the school name or logo, or (8) a special invitation to gradu-
ation, the building dedication, or other campus events. You
can add many better ideas to this list. Say “Thank you” to at
least three donors every day.

Each year, my alma mater invites me to attend a Sun-
day morning brunch. This includes a delicious meal pro-
vided by the school, beautiful music from the school choir,
a devotional talk by an alumnus or staff member, and a
progress report by the principal. All the above are fla-
vored with “Thank you’s” of one kind or another to the

hundreds of donors present, all of whom have made cur-
rent gifts, and many of whom have remembered the school
in their wills.

Some closing thoughts before you contact your Trust
Services officer:

• Today, many people are amassing assets of various
kinds, including cash, stocks, bonds, real estate, and retire-
ment plans. Develop procedures to help them invest sacrifi-
cially in Adventist schools.

• Don’t feel reticent about approaching people about
their estate gifts: “Many manifest a needless delicacy on this
point. They feel that they are stepping upon forbidden
ground when they introduce the subject of property to the
aged or to invalids in order to learn what disposition they
design to make of it. But this duty is just as sacred as the
duty to preach the word to save souls.

“Here is a man with God’s money or property in his
hands. He is about to change his stewardship. Will he place
the means which God has lent him to be used in His cause,
in the hands of wicked men, just because they are his rela-
tives? Should not Christian men feel interested and anxious
for that man’s future good as well as for the interest of
God’s cause, that he shall make a right disposition of his
Lord’s money, the talents lent him for wise improvement? 
Will his brethren stand by, and see him losing his hold on
this life, and at the same time robbing the treasury of God?
This would be a fearful loss to himself and to the cause; for,
by placing his talent of means in the hands of those who
have no regard for the truth of God, he would, to all intents
and purposes, be wrapping it in a napkin and hiding it in the
earth” (Ellen G. White, Counsels on Stewardship, p. 323).

• A Christian will provides for three things: (1) loved
ones, (2) those less fortunate, and (3) the Lord’s work. An
endowment project such as the one my wife and I set up,
the Kari A. Wilson Music Endowment Fund at Andrews
Academy, accomplishes all of these goals.

• Think of the future. To be young is to study in Chris-
tian schools you did not build. To be mature is to build
Christian schools in which you will never study.

In conclusion, I suggest that you consider the mission
statement from the Planned Giving and Trust Services de-
partment of Andrews University as you establish your own
Trust Services department: “Our mission is to provide prac-
tical, professional, and spiritual assistance to alumni and
friends of Andrews University who wish to benefit the

Lord’s work here through planned
giving.”✐

Jeffrey K. Wilson is Trust Services Direc-
tor at the General Conference of Seventh-
day Adventists in Silver Spring, Maryland.
He and his wife, Sharon, established a
music endowment fund in honor of their
daughter, Kari Annette Wilson, to benefit
students at Andrews Academy in Berrien
Springs, Michigan.
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A
nyone who has ever lost a document in a
computer knows how frustrating that can be.
This loss usually results either from failure to
save the information properly or to save it in
a way that makes it easy to find and re-
trieve—storing it on the hard drive, saving it

in a labeled folder, or copying it onto a floppy disk. Each
person chooses to save the file in the manner that best suits
his or her needs. Those who consistently lose documents
may need to develop a better system for organizing their
files.

The above example offers a useful analogy to teach-
ing. As student populations around the world become
more diverse, not only in terms of culture but also abili-
ties and learning preferences, teachers must find new
ways to accommodate this variety and individualize their
approaches in order to meet the needs of every student.
One way to do this is to understand that each student
needs to process, file, and retrieve information according to his or her
conceptual frameworks, i.e., just as people choose how to save infor-
mation on a computer. However, students may not know their pre-
ferred learning style or combination of styles. Teachers must, there-
fore, use a variety of teaching methods to help them “save” new knowledge in the proper “files” so
they can retrieve and use it later. No one method of “storing information” is better than another. It
depends on what works best for each individual student.

Understanding and Accommodating Diversity
The exploding student diversity in schools has special importance for us as Seventh-day Adventists

because we operate the world’s largest centrally organized Protestant educational system.1 By recognizing
the responsibility of our schools as educational pioneers, we embrace the doctrine that we are “one body
with many members, called from every nation, kindred, tongue, and people. . . . In Christ . . . distinctions
of race, culture, learning, and nationality . . . must not be divisive among us. We are all equal in Christ. . . .

Why You Need 
to Be Savvy About

Learning Styles

By Dorothy J. Patterson
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We are to serve and be served without partiality or reserva-
tion.”2 Consequently, we must find ways to better understand
and accommodate diversity—especially as it relates to educa-
tional practices.

Staying Up to Date
What, then, can we do to ensure that all of our students, of

every grade level and culture, have the opportunity to maxi-
mize their learning potential? First, we must remain current in
our content areas—by staying up to date on new develop-
ments, contemporary trends, and innovations, then appropri-

ately integrate this knowledge into our lesson plans. This will
make us more aware of the various ways students learn and the
need to use diverse teaching methodologies to reach a variety
of learners. Educators, at every level, need to “study to shew
[themselves] approved” (2 Timothy 2:15, KJV), in order to in-
crease their teaching effectiveness and ensure that all their stu-
dents are successful. This article will offer some information
about students’ cognitive styles—the ways they “file” informa-
tion—as well as suggested teaching methodologies that can eas-
ily be integrated into any lesson plan.

Cognitive Styles
Learning styles can be concisely defined as “[individuals’]

characteristic approaches to learning and studying”3—that is,

the different ways they perceive, process, and communicate in-
formation.4 Educational researchers have identified three basic
types of learners:

Visual learners process information best through the use of
sight (i.e., pictures, models, diagrams, demonstrations, and
other visual aids). In order for these learners to get maximum
benefit from a lesson, they must see the teacher’s facial expres-
sions and body language. They usually sit at the front of the
class so nothing will obstruct their view of what’s going on.
They like to highlight and underline areas in their books and
take copious notes to aid them in absorbing information. 

Auditory learners use hearing as their main source of infor-
mation. A preference for lectures, discussions, and listening to
the comments of others—all these characterize auditory learn-
ers. They are interested in voice intonation and pitch and bene-
fit from reading assignments aloud or taping lectures to play
back at a later time. 

Kinesthetic, or tactile, learners prefer hands-on approaches
to acquiring information. They like to explore the physical
world in which they live. Easily distracted, these learners need
variety and activity. 

Though many people have one predominant learning style,
most individuals learn well through a combination of ap-
proaches. Keeping this in mind, we will explore some of the
general learning-style traits. Additionally, students’ beliefs
about their own capabilities play a part in their academic
achievement.

Locus of Control
Clinical psychologist Julian B. Rotter proposed a social

learning theory that includes the concept called “locus of con-
trol.”5 Simply put, “locus of control” refers to people’s beliefs
about the reasons for their successes and failures. If people be-
lieve that they succeed or fail because of factors they can con-
trol, such as effort, then they are said to have an internal locus
of control. On the other hand, if they believe their successes
and failures are due to factors beyond their control, such as
luck or innate intelligence, then they are described as having an
external locus of control.6

W
hile “locus of control” is not an either/or
proposition, it does tend to predict behavior.
“People can be classified along a continuum
from very internal to very external.”7 Stu-
dents with an external locus of control ori-

entation are more likely to get discouraged when they get poor
grades and blame the teacher, the rigor of the course, school
policy, or other factors. Students with an internal locus of con-
trol feel more in control of their lives, though they may engage
in withering self-criticism when they fail.

If a student appears to have an external locus of control,
the teacher will need to make special effort to motivate him
or her. Anita Woolfolk suggests several ways to nurture stu-
dents’ self-worth: (1) Take special notice of their progress;
(2) Revise the grades on selected assignments after students
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show improvement; (3) Discuss finished assignments with
each student, praising what was done right and explaining
what was done wrong and how it can be improved; (4) share
examples of how you—or some admired person—overcame
personal challenges.8 Regardless of students’ orientation—
internal or external—teachers must make every effort to
encourage and to foster confidence within every student, at
every opportunity. 

Major Methodologies
The best way to help students achieve maximum success is

to use various methodologies—daily—in order to accommo-
date the learning styles and preferences of all students. Here
are some general teaching methods that will help all students
learn, regardless of their cognitive styles.

•  Learning Centers: These are usually found in the elemen-
tary classroom, but they can easily be adapted and used effec-
tively at the secondary and college levels. There are various
types: skill centers (to allow practice of skills learned); discov-
ery/enrichment centers (to provide activities that enable students
to enhance their prior knowledge base); listening centers (to
provide instruction through listening or language labs); and
creativity centers (which focus on arts, crafts, music, creative
writing, and poetry). Learning centers can provide an accessi-
ble in-class resource if teachers (or departments) devote a por-
tion of their space to mini-libraries of books and periodicals
from their content areas.

•  Independent Study: This can mean that students work
alone on assignments or that they choose their own learning
objectives, methods, and materials. They may help to construct
a course syllabus or assist in setting up guidelines for a class
project. Teachers can also use independent study to make as-
signments based on time lines, i.e., breaking up larger assign-
ments into smaller parts. When they are given a schedule and
are required to turn in portions of their assignment at set inter-
vals throughout the term, students learn to pace themselves.
They become better organized and gain a clearer understand-
ing of concepts and the steps necessary to achieve a goal. (A
good example of this is a research paper assignment that re-
quires students to submit, at designated intervals, note cards,
an outline, a working bibliography, etc.) This allows the teacher
to assess students’ progress on a continuing basis and to pro-
vide help in a timely manner. Requiring students to submit
parts before the whole also deters cheating.

Portfolios also lend themselves to use in independent study.
In art or writing classes, for example, students may collect their
work for a designated time (possibly a semester) and submit
the best representations of their skills for grading. Teachers can
use contracts and progress reports to encourage students to
self-evaluate. Also, providing rubrics—specific guidelines—will
help students keep up with due dates and deadlines.

• Cooperative Learning/Collaborative Groups: By
working closely with other students—in communities—each
member of a group learns better. This type of real-world
learning enables students to connect their studies with their

prior knowledge and helps them to work with other stu-
dents to accomplish designated tasks. Collaborating in small
groups, students experience what it is like to interact in
real-life work situations. Group interaction helps them to
develop the social and cooperative skills essential to their
future lives. Each member has the opportunity to con-
tribute to the success of the group and the lesson goals.

Additionally, collaborative groups provide an opportu-
nity for the teacher to assign students of varying ability and
sundry cultures to work together cooperatively, as well as to
better understand people dissimilar from themselves. Of
course, the teacher must guide this type of learning—moni-
toring group progress, ensuring that students are staying on
task, and helping students resolve interpersonal and learn-
ing-preference conflicts. One way to prevent groups from

allowing one member to do most of the work is to specify
that each member will receive a separate grade (for com-
pleting assigned tasks within the group) as well as a collabo-
rative grade. As with independent study, breaking assign-
ments into parts and assessing progress at regular intervals
will help ensure the success of this approach. 

1. Peer-Tutoring: With this strategy, students work in pairs.
More advanced students can enhance their understanding of a
content area by helping others to master it. Some students find
it easier to ask questions of their peers, feeling embarrassed to
speak up publicly because they do not comprehend the mater-
ial as readily as their classmates do. This approach encourages
qualities like responsibility and empathy, and improves student
self-esteem as well.

2. Use of Advance Organizers: These tools—usually prepared
lists or visual aids—help provide structure for students, en-
abling them to organize and link their prior knowledge to the
material that they are about to study. Advance organizers help
illustrate how the parts relate to the whole, how the items are
interrelated (i.e., when beginning a lesson on clouds, a teacher
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can provide an overview of the four types of clouds before de-
scribing each in detail). Advance organizers may include out-
lines, study guides, goal and objective statements, structured
overviews, previews, summaries, syllabi, and discussion guides.

3. Modeling: This technique can be used in virtually every
content area (including those requiring manual and physical
dexterity, such as crafts, sports, and shop courses) to teach
mental skills and broaden students’ horizons, as well as to
teach new ways of thinking.9 Because behaviors and attitudes
can be taught, this technique is perhaps the most important one
available to denominational teachers as they seek to model
Christlike behavior. 

Classroom discussions, in all content areas, are critical

avenues for the integration of faith and learning. Through
discussion, educators can teach their students how to think.
They can encourage them to see the validity of viewpoints
other than their own, at the same time illustrating that every
viewpoint is not sound and that all viewpoints should be
evaluated using the eternal principles of right and wrong
found in the Scriptures. 

Additionally, teachers must show enthusiasm for the topics
they teach. If they are not excited and “psyched up” about the
subject matter, how can they expect their students to be?

A Note on Multiple Intelligences
Besides employing a variety of methodologies, teachers can

also apply Howard Gardner’s philosophy of learning called
multiple intelligences.10 Gardner’s view contradicts the conven-
tional wisdom that mathematical and language abilities are
barometers of overall intelligence. He contends that human be-
ings are “smart” in various ways (e.g., verbal-linguistic, logical-

mathematical, visual-spatial, musical, bodily-kinesthetic, inter-
personal, intrapersonal, naturalistic, and extentialist). Gardner
asserts that (1) all individuals possess these intelligences,
though some demonstrate greater gifts in some areas than in
others; (2) with guidance and encouragement, most people can
develop any one or all of these intelligences; (3) the intelli-
gences work together; and (4) people may exhibit ability within
each intelligence in a variety of ways.11 The bottom line is that
everyone is intelligent in many ways. 

B
y allowing students a variety of ways to fulfill
class requirements (for instance, allowing them to
make a diorama or PowerPoint presentation
about World War I rather than requiring every-
one to write an essay), teachers can ensure that

all students succeed. Another strategy for a multiple-intelli-
gences assignment would be to assign the production of a
brochure marketing the school and allow students to choose
what part they will play in this process. Some can plan the size
and shape of the brochure and research the costs and schedule
for production (logical-mathematical), others can design and
actually print a sample brochure (visual-spatial), while other
students present the finished brochure to the class and to the
school board (verbal-linguistic). In other content areas, some
students might write poems or music while others might per-
form these compositions.12

Implications for Teachers
So, what are the implications of these techniques for Chris-

tian educators? It’s really quite simple. We have been given the
ultimate charge by Christ Himself to “Go ye therefore, and
teach all nations” (Matthew 28:19, KJV). The multicultural
classroom filled with diverse students is a reality, and we must
prepare ourselves to effectively teach all of our students, re-
gardless of their abilities or learning styles. 

Teachers must also become knowledgeable about a variety
of cultures: lifestyles, family patterns, religious and political be-
liefs, occupational preferences, etc. They can start by surfing
the Internet and reading books and magazines, or by taking
college or online courses. 

Another important way that teachers can better compre-
hend diversity is to visit the homes of their students. Such visits
can produce priceless benefits for both students and teachers.
In addition, teachers might schedule in-depth classroom explo-
rations of different countries—perhaps on a monthly basis—
inviting speakers and artists and having students sample the
foods of the various cultures. 

In addition to familiarizing themselves with different cul-
tures, teachers should learn about the dynamics of the various
learning styles. And, even though the above-mentioned strate-
gies, used routinely, will accommodate the learning styles of a
variety of students, it would be even better for teachers to as-
sess the learning styles of their pupils. Several simple assess-
ment instruments are available online.13 Applying the results
from these inventories will help you adapt your lesson plans to
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meet the needs of every student. (Note: It’s helpful to discover
your own learning style preference so that you do not teach
using only that approach.)

Finally, be sure to make your classroom welcoming to stu-
dents of all learning preferences. By using your learning style
savvy, you will be able to respond to the Creator’s edict to
teach all your students “with all wisdom, so that we may pre-
sent everyone perfect in Christ” (Colossians 1:28, NIV). ✐

As Associate Professor in the Department of Eng-
lish and Foreign Languages at Oakwood College
in Huntsville, Alabama, Dorothy J. Patterson
teaches writing and African-American Literature.
She holds a Doctor of Arts in English with a cog-
nate in higher education. Before coming to Oak-
wood College, Dr. Patterson taught at the sec-
ondary level. She has also served as a facilitator

at workshops on effective techniques for teaching writing and learning
styles/multiple intelligences. 

______________________________________________________

Suggestions for Additional Reading

Silver, Henry F., Richard W. Strong, and Matthew J. Perini.
So Each May Learn: Integrating Learning Styles and Multiple Intel-
ligences (Alexandria, Va.: Association for Supervision and Cur-
riculum Development, 2000).

Skinner, Ellen A. Perceived Control, Motivation, and Coping
(Thousand Oaks, Calif.: Sage Publications, 1995), vol. 8.

Tobias, Cynthia Ulrich. The Way They Learn: How to Dis-
cover and Teach to Your Child’s Strengths (Wheaton, Ill.: Tyndale
House, 1996).

______________________________________________________
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1. “For Your Information”: http://www.bibleinfo.com/fyi.html.
2. Seventh-day Adventists Believe. . . A Biblical Exposition of 27 Funda-

mental Doctrines (Hagerstown, Md.: Review and Herald Publ. Assn.,
1988), No. 13, p. 170.

3. Anita E. Woolfolk, Educational Psychology (Boston: Allyn and
Bacon, 1998), p. 135.

4. Ibid., p. 134.
5. Jack Mearns, “The Social Learning Theory of Julian B. Rotter”:

http://psych.fullerton.edu/jmearns/rotter.htm.
6. Mandy Grantz, “Do You Have the Power to Succeed?: Locus of

Control and Its Impact on Education”: http://www.units.muohio.edu/
psybersite/control.education.shtml.

7. Mearns.
8. Woolfolk, p. 396. 
9. Ibid., p. 229.
10. Johanna K. Lemlech, Curriculum and Instructional Methods for

the Elementary and Middle School (Upper Saddle River, N.J.: Merrill,
1998), p. 60.

11. Ibid., p. 61.
12. A Multiple Intelligences test and more ideas for strategies can

be found online at the following sites: http://www.spannj.org/
BasicRights/appendix_b.htm; http://www.teachervision.com/lesson-
plans/lesson-2204.html.

13. Using an Internet search engine such as Yahoo or Google, type
in the words, “Learning Styles Inventories.”

powers them, through the grace of God, to reach for eter-
nal possibilities.

3. Authentic Living
The doctrine of creation is crucial to Christian educa-

tion because of its perspective on ecology and history. Gen-
esis shows that God created this Earth good, and that we
are only His stewards; the Earth is not ours to treat any
way we wish.

The essential goodness of creation thus denies the con-
cepts of both dualism on the one hand, and the meaning-
lessness of history, on the other. As Niebuhr points out,
God’s creatorship  “is a revelation of His majesty and self-
sufficient power.” “The doctrine of creation escapes the
error of the naturalists who, by regarding causality as the
principle of meaning, can find no place for human freedom
and are forced to reduce man to the level of nature. It es-
capes the error of the rationalists who make nous into the
ultimate principle of meaning, and are thereby tempted to
divide man into an essentially good reason, which partici-
pates in or is identified with the divine, and an essentially
evil physical life.”3

The prophet Isaiah directed despairing humanity to
God’s creative activity in order to discover meaning in his-
tory. “Has it not been told you from the beginning? Have
you not understood from the foundations of the earth? It
is he who sits above the circle of the earth, and its inhabi-
tants are like grasshoppers; who stretches out the heavens
like a curtain, and spreads them like a tent to live in; who
brings princes to nought, and makes the rulers of the earth
as nothing” (Isaiah 40:21-23, NRSV).

Adventist education today can do no less. Genesis in-
evitably points to Revelation. Creation moves toward con-
summation. Despite its chaos and disorder, its confusion
and hopelessness, its wars and rumors of peace, this world
is not without hope: It is moving toward an inevitable cli-
max. The words of the angel of Revelation 14:6 provide
the educational agenda for our schools: “‘Fear God and
give him glory, for the hour of his judgment has come, and
worship him who made heaven and earth, the sea and the
springs of water’” (NRSV). ✐
_________________________________________________
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Ellen White and her writings through
the printed page. The text of his recent
JOURNAL article is another example of
his excellent work.

I recognize that Dr. Knight is a
master at attention-grabbing and
headlines. This ability has often been
beneficial in terms of encouraging per-
sons to pick up a book or article about
Ellen White that he or she might oth-
erwise not have read. However, I am
concerned about the juxtaposition of
Adolf Hitler with Ellen White both in
the title and the illustrations for his ar-
ticle. My focus as an Associate Direc-
tor of the Ellen G. White Estate is to
promote a practice of the principles of
Ellen White’s writings among youth. A
challenge to that goal is the current
perception among many youth that
Ellen White is draconian, authoritar-
ian, and rigid. Though the text of
Knight’s article certainly opposes that
view, my concern is that most youth
will read the headline as they pass the
magazine on the periodical display
rack or on the teacher’s desk, but they
will not read the article. Therefore,
their erroneous perception of Ellen
White will only be reinforced. 

I appreciate your efforts to include
more information about Ellen White
and her writings in the JOURNAL.

Cindy Tutsch
Associate Director 
Ellen G. White Estate, Inc.
Silver Spring, Maryland

Crass and Deplorable
The article comparing Ellen

White’s beliefs to Adolf Hitler’s beliefs
should never have been [written]. To
draw such a parallel is to show total
disrespect for the Spirit of Prophecy.
To make any comparison, even as an
attention getter, is irresponsible and
sadistic. To emblazon the title on the
cover of the magazine is without ex-
cuse, crass, and deplorable. [This arti-
cle] will jeopardize the church and put
it at further risk to the world.

Garland Cross
Via E-mail

Response Posted on the Adventist
Education Forum http://edforum.
adventist.org
(reprinted by permission)

“How clever! I want to see what
Dr. Knight has up his sleeve this
time!” That was my first reaction
when I began to read the article.

Then, a note of alarm came into
my mind: “What will come out of this
article if certain people see the com-
parisons?”

By the time I finished, I was say-
ing, “Now, that’s my kind of article.”
Why is it that we cannot see the call to
restoration as part of our “official”
statement of philosophy?

[I especially liked the chart on
page 20], which describes the primary
aim of Christian education: “Leading
young people into a saving relation-
ship with Jesus Christ.”

Secondary Aims: Character devel-
opment, with sub-aims—Development
of a Christian mind, Development of
social responsibility, Development of
physical, emotional, and social health;
Development for the world of work;
[and the Ultimate Aim or Final Out-
come:] Service to God and other peo-
ple for both here and the hereafter.

Great article—and just in time for
us to use in finishing our statement for
the Middle States Association of Col-
leges and Schools.

Clarence Dunbebin
Takoma Park, Maryland

Response From
George R.
Knight:

It was enlight-
ening to read the
responses to my
recent article on
Ellen White and
Adolf Hitler. By
and large, they
demonstrated that the readers are
rightly concerned. I would like to take
this opportunity to respond.

It absolutely astounds me that
some respondents found the article to
be a glorification and appreciation of
Hitler when its third page plainly
states that “Hitler. . .valued physical
health because it made better soldiers,
better killers. For him, character
meant mindless obedience so that any
order would be carried out, even to
the cold-blooded murder of innocent
men, women, and children. Willpower

form; it is in fact counterproductive,
since many readers were turned off
right from the beginning and were
therefore not able to receive and ap-
preciate the important message that
comes through the rest of the article. 

Attention Ploy
What an embarrassment! I was vis-

iting with a non-Adventist parent
when I glanced down at my desk,
where someone had placed the JOUR-
NAL OF ADVENTIST EDUCATION. My
face burned as I caught the title of
George Knight’s article. Should I try
to flip it over inconspicuously or sim-
ply trust that it would go unnoticed?

George Knight could have made
his point without resorting to such an
attention ploy. Yes, of course I read
the article, so you succeeded, if that
was your goal. Perhaps you might
spend some time thinking of some of
the other things you unwittingly ac-
complished, such as ensuring disgust
and a lack of trust in your readers.
Please, no more of this type of sensa-
tionalism.

Lorraine Wilson
Via E-mail

Creating a False Impression?
I am aware of the need to provide

“attention grabbers” on the front
cover, but I hope that you will under-
stand my shock to seen an article that
linked Mrs. White to Adolf Hitler. I
believe that I understand the message
that the author attempted to convey;
however, the cover and title may be
the only thing read by some individu-
als. I would hate to think that a false
impression was created in the minds of
others.

Bonnie Eder
Associate Superintendent of
Education
Texas Conference
Alvarado, Texas

Misleading for Students?
George Knight has done more

than any living person to promote an
understanding and appreciation of

letters to the editor
Continued from page 10
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meant the ability to do the distasteful
if ordered to do so,” and so on for an-
other couple of paragraphs. Beyond
that, the editor’s subscript to the photo
on that page indicated that “The un-
derlying philosophy of education ac-
cording to Hitler produced soldiers
who would unquestioningly commit
acts of barbarism.”

Of course, there are some who
would say that we should never men-
tion Hitler’s philosophy. That is some-
what akin to saying that we should
never talk about Satan’s strategies.
The devil would like nothing better.

There is a great contrast between
Satan and Christ and their philoso-
phies. Ellen White developed the
Conflict of the Ages series of books
around that theme. The same contrast
exists between Hitler and Ellen White.
Furthermore, we have the same con-
troversy (subtle at times) in the field
of education. 

And where did the idea for my ar-
ticle come from? My Jewish doctoral
advisor, Joshua Weinstein (born in
Jerusalem in 1920, freedom fighter in
the Israeli liberation movement in the
1940s). Josh helped me see in the first
philosophy course I took from him
that the Holocaust had been spelled
out in Mein Kampf nearly 20 years be-
fore it came to full fruition. “It was all
right there,” he told us, “but nobody
was reading, and those who did read
didn’t understand.” His burden was
that civilized people should never
make the same mistake again, that
they should read not merely for the
words but also for the philosophy that
gives the words meaning. 

To Josh, Mein Kampf had a mes-
sage that must never be forgotten: that
even good educational ideas can be
put to diabolical ends; that it is philos-
ophy that makes the difference and
not mere words.

The fact that some have misunder-
stood my article should be a wake-up
call. It is time to move to a deeper un-
derstanding of the past—and that in-
cludes the subtle and deceptive work-
ings of Satan and his human followers.

At this point, we need to deal with
some of the allegations made about
the article. To state that Hitler was an
influential philosopher is a fact rather

than a statement regarding the right-
ness or wrongness of his philosophy.
His educational program impacted the
whole world. To determine rightness
or wrongness, one must read for the
meaning of his philosophy, which was
obviously diabolical. 

Ms. Wilson writes that “George
Knight surely could have made his
point without resorting to such an at-
tention ploy.” In actuality, the compar-
ison between the two was my point!
That two people with such different
philosophies could use the same words
and even the same ideas is an ab-
solutely crucial lesson we need to un-
derstand. Thus, the comparison of
Hitler and Ellen White was the best il-
lustration I could find, since they used
the same words but were diametrically
opposed in what they were teaching. 

Another person writes about the
“strange assertion that elevates Adolf
Hitler to the rank of ‘one of the 20th
century’s most influential philosophers
[of education].’ This kind of apprecia-
tion makes one wonder: Either the au-
thor and editor who cautions him do
not know who Hitler was, or they have
no idea of what philosophy is.”

It’s vital to disentangle our emo-
tions from our understanding. The ar-
ticle never “elevated” Hitler. The un-
fortunate historical fact is that his
philosophy was powerful enough to
create the mindset that brought about
the Holocaust and the destruction of
much of the world in the 1940s. It
would be just as accurate to say that
Hitler was one of the most influential
politicians of the century. But to say
someone is influential does not imply
approval of that person’s ideas.

It is somewhat ludicrous to state
that the author or editor doesn’t un-
derstand who Hitler was or what phi-
losophy is. After all, whole books have
been written on Hitler’s educational
and political philosophy, and the arti-
cle was written to contrast the God-
given philosophy of Ellen White with
the devilish philosophy of Hitler—two
people who used the same words but
for very different purposes.

In regard to Pastor Tutsch’s con-
cerns, I suggest that my comparison
would most likely get more young
people to actually read the article,

since a lot more of them, unfortu-
nately, seem more fascinated with
Hitler than with Ellen White. It is time
that we stop being defensive and let
Ellen White stand on her own two feet
in the real world. One reason I have
confidence in her is that I have read
her writings and the alternatives. Our
young people, if they do the same, will
be driven to what she calls that “some-
thing better.”

Ellen White tells us that “it is the
work of true education. . .to train the
youth to be thinkers and not mere re-
flectors of  other men’s thought” (Edu-
cation, p. 17). I wonder if we really be-
lieve that?

Back Issues and Photocopies?
I’ve been asked to lead a breakout

session in Pittsburgh, Pennsylvania,
dealing with the issues from an article
I wrote for the Summer 2002 issue of
the JOURNAL OF ADVENTIST EDUCA-
TION. I would like to have copies of
the article for the participants at the
breakout session. Please let me know
if this is possible.

H. Thomas Goodwin
Department of Biology 
Andrews University
Berrien Springs, Michigan

• The Editorial Office of the JOURNAL

OF ADVENTIST EDUCATION is happy to
grant permission for both authors and
other Adventist educators to photo-
copy articles from the magazine. Also,
in most cases, we can mail bulk orders
of back issues for a nominal fee. Con-
tact the Editorial Office by E-mail
(cookec@gc.adventist.org), phone
(301) 680-5069, or mail (JOURNAL OF

ADVENTIST EDUCATION, 12501 Old
Columbia Pike, Silver Spring, MD
20904 U.S.A.) for details.

We welcome letters to the Editor.
Please keep your responses brief.
Letters may be edited for space and
style. Send responses by E-mail to
74617.1231@compuserve.com or by
mail to the JOURNAL office:

12501 Old Columbia Pike
Silver Spring, MD 20904 U.S.A.
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Claims for Missing Issues
Have you received all of the recent issues of

the JOURNAL OF ADVENTIST EDUCATION you or your
employer paid for? If not, please send a letter or
E-mail to the Editor, indicating which copies did
not arrive, and missing issues will be sent to you.
Copies that have been lost or misplaced can also
be replaced for a small fee. Contact the Editor,
JOURNAL OF ADVENTIST EDUCATION, 12501 Old Co-
lumbia Pike, Silver Spring, MD 20904 U.S.A. E-
mail: cookec@gc.adventist.org.

Adventists in Poland Plan In-
ternet Home-School 
Program

A plan to establish an experimental Internet
education program for home-schooling has been
welcomed by Poland’s Ministry of Education, ac-
cording to Seventh-day Adventist Church sources
in Poland. Endorsed by the Polish Adventist
Church, a self-supporting foundation was estab-
lished to prepare and operate an open learning
education method based on the Internet. The ven-
ture will aim to reach Polish-speaking children in
the country itself and abroad.

Joe Smoczynski, a businessman and initiator
of the project, says the new venture represents a
partnership between a self-supporting ministry run

by the Adventist Theological Seminary in Podkowa
Lesna, the local church, and the Christian Internet
site, Service Hope.

“Our contacts with the Ministry of Education of-
ficials have been very encouraging in these early
stages of making this project happen,” he says.
“The church has many talented educators and
teachers who will be involved in preparation of the
curriculum, new teaching methodology, and re-
lated issues.”

This open learning system is based on signifi-
cant parental involvement. The new program will
provide the administration, structure, techniques,
material, and teacher involvement in order for par-
ents to guide their children through the compul-
sory educational years.

In its initial stages, the new school will offer a
program for the first three grades of a K-12
schooling. “We hope to be ready in a couple of
years, but the initial stages of creating the project
are behind us,” says Smoczynski.

Educators behind the project say the program
will provide a solution for parents who are com-
mitted to their children’s education but are in cir-
cumstances where they need to stay at home.

Wladyslaw Polok, president of the Polish Ad-
ventist Church, says the combination of the
church’s 100-year-old tradition of home-schooling
and modern technology "will bring us in the fore-
front of compulsory education in Poland.” He says
the project will benefit many sections of society, in-
cluding the thousands of Polish families living
abroad, such as diplomats.

“Our Christian-based open learning method is

going to be the leader showing the standards by
which students should be assessed,” adds Polok.

The school will offer its program to everyone,
but will be based on principles of Adventist educa-
tion, says Dr. Zdzislaw Ples, rector of the Advent-
ist Seminary in Podkowa, Lesna.

“By using the Internet, we can monitor the
progress of the children through custom-written
software and therefore instruct and guide parents
in a way that the government standards are met,”
he says.

“As a parent of four children and two grandchil-
dren, but also as a teacher and minister, I am glad
that we in Poland are setting up an educational
program that emphasizes our Adventist values of
character building,” he says. “The Ministry of Edu-
cation is supporting us wholeheartedly in this proj-
ect.”

The school is expected to be directly regis-
tered with the Ministry of Education as an experi-
mental program. The ministry officials have asked
the foundation to provide the required documenta-
tion for formal approval of the new school. Virtually
all schools are registered in the local district or
county. It is rare for permission to be granted for
an experimental school with a standard govern-
ment education grant. The organizers say that
since they are an Internet school for compulsory
education, they cannot register in the district or
county because they do not fulfill the local legal
educational requirements.

For more information about the Internet site
Service Hope, go to: http://www.nadzieja.pl/.—--
Source: Adventist News Network. ✐

Of Interest to Teachers

A BOOK FOR TODAY ABOUT A MAN FOR ALL TIME.

Messiah, the contemporary adaptation of Ellen
White’s classic work on the life of Jesus has taken
the church by storm. Many have rediscovered a
love for the Savior in the pages of this most
accessible book. Now, the clarity, message, and
power of Messiah can be shared even more
widely in the new, economical, mass-market
paperback edition. This book for today about a
Man for all time is now more accessible to
change more lives.

Come meet, and share, the Messiah.

Find Messiah at your local ABC, 1-800-765-6955. 
Or read a sample chapter first and order online: 
AdventistBookCenter.com

© 2003  •  PRICES SUBJECT TO CHANGE  •  138/35590

MESSIAH—NOW IN PAPERBACK!

MESSIAH BY JERRY D. THOMAS   
DELUXE HARDCOVER   0-8163-1845-X   US$19.99, CAN$30.99
NEW PAPERBACK EDITION   0-8163-1978-2   US$8.99,
CAN$14.49

PACIFIC PRESS® WHERE THE WORD IS LIFE
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Volume 65, 2002-2003 

The index for Volume 65 includes all
of the articles and other items for
2002-2003 except the Of Interest to

Teachers column. Indexing was prepared
by the Seventh-day Adventist Periodical Index,
James White Library, Andrews University,
Berrien Springs, Michigan 49104-1400
U.S.A. The Seventh-day Adventist Periodical
Index is available on CD-ROM format for
worldwide distribution. For subscription in-
formation, contact the Index office or send
an E-mail to drazen@andrews.edu. The
Index is also available online: http://
www.andrews.edu/library/.
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