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Character Builders
“True education does not ignore the value of scientific knowledge or literary ac-

quirements; but above information it values power; above power, goodness; above in-
tellectual acquirements, character. The world does not so much need men of great
intellect as of noble character. It needs men in whom ability is controlled by steadfast
principle.”1

Shaping the character of a student is most challenging. In writing to teachers of
this effort, Ellen White speaks of it as the most important work ever entrusted to
human beings. Going further, she notes, with urgency, the pressing need for young
men and women who are best equipped in character to meet the momentous issues
of our time.

In the book The Elements of Teaching,2 the authors speak of the authenticity of char-
acter that is essential to good teaching. The absence of authenticity of character will,
over time, be evident to students.

“Knowledge or technique ungrounded in character is of little effect with students;
on the other hand, knowledge anchored to a teacher’s irrepressible passion for a sub-
ject, or technique linked with personal experience, attracts and gives assurance to stu-
dents.”3

Character, the authors state, must be true and consistent.

Lent to the Lord
I have often thought of the accounts of Hannah; the youthful Samuel; and of Eli,

the judge-priest and his notoriously wicked sons, Hofni and Phinehas, written of in
1 Samuel. Hannah desired for Samuel nothing short of a godly character and spiri-
tual upbringing. Hannah entrusted Samuel, we’re told, to Eli in order that Samuel be
lent to the Lord and minister before Him.

Both she and Elkanah, her husband, must have
known of the corrupt nature of Eli’s sons. Never-
theless, they commended Samuel to Eli, a servant
of the Lord, believing that Eli’s instruction would benefit Samuel’s spiritual growth
and character. Eli, whose ineffective response to his own sons’ errant ways demon-
strated his moral shortcomings, would nonetheless assist in the development of a faith-
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FAITH FOR 
NON-

DUMMIES

T
hanks to clever marketing,
I’ve bought several best-
sellers written “for dum-
mies.” The first was Volk-
swagen Repair for Dummies,
followed by WordPerfect
for Dummies. Their sim-
plified explanations of
complicated processes

have helped many people master the in-
tricacies of the modern world.

Would this work for religion? I think not. In fact, I’d like
to propose a book entitled Faith for Non-Dummies, because
instead of needing to be “dumbed down,” the life of faith
needs to be “smarted up.” We and our students need a greater
appreciation of its complexities, depths, and mysteries. 

Some years ago, I spoke to an Adventist college theology
forum about preaching. I stressed the importance of spiri-
tual preparation, prayer, and meditation. I urged the students
to study, to engage in research using appropriate tools to un-
pack the text, and to read a great deal in books that would
help them understand the Bible and the modern world. 

“You also need to develop your imaginations and creative
capacities,” said I, and recommended art, music, literature,
and poetry as worthy pursuits. Near the end of my discus-
sion, a student in the front row raised his hand to disagree.
Said he, “Your approach to sermon preparation leaves little
or no room for the work of the Holy Spirit. I believe that for
the Spirit to work, it’s necessary to be com-
pletely open. You should pray that God will
give you the sermon on Friday night or

even Sabbath morning—just when you
need it.”

I respectfully disagreed, not a little sur-
prised at his arrogance. How could he as-
sume that the Spirit would be more effec-
tive if He had nothing to work with? 

The young man’s comment reminded
me of a story: A young pastor preparing to
preach his first sermon to a new congre-
gation received a phone call informing him
that his bishop would attend to introduce

him. The sermon ran over at least 15 minutes. Afterward, on
the steps of the church, the young man asked the bishop what
he thought of the sermon. Seeking to be diplomatic, the
bishop said that he thought it was fairly well done. “Well,”
said the young preacher, “the first 15 minutes of that sermon
was all mine. I prepared it carefully, but then, the Holy Spirit
took over. The rest of it was His.” 

The bishop’s eyes narrowed for a moment, and then he
said: “If that’s true, the part of the sermon that you prepared
was considerably better than the part the Holy Spirit pre-
pared.” 

Jesus spent three years full-time, day and night, prepar-
ing His disciples for ministry. His teaching consisted largely
of profound parables with many layers of meaning. These
had a powerful impact on His listeners’ thoughts, feelings,
and wills. People recognized themselves and their behavior
in the parable of the Pharisee and the Publican, the Un-

grateful Servant, or the Prodigal Son. Christ
did not come up with these stories by ac-
cident. He was a keen observer of human

By James J. Londis

Instead of
needing to be

“dumbed
down,” the life
of faith needs

to be “smarted
up.”
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nature and of current events, and He spent many hours in
prayer and study of the Scriptures. 

Faith is often defined as trust based on evidence and ex-
perience. As a consequence, it seems clear that faith cannot
be simple, even if one should, paradoxically, covet a simple
faith. It is the difference between a simple faith and the faith
of a simpleton; the difference between confidently holding
on to God through the joy and the suffering of human life
or being pushed from one thing to another because one’s
faith, like the foolish man’s, is built on sand. 

“Study to shew thyself approved unto God, a workman
that needeth not to be ashamed, rightly dividing the word
of truth.” As the text indicates, it’s possible to wrongly divide
the word of truth. You can be a worker in God’s cause who
is (or should be) ashamed because you failed to study suffi-
ciently. 

I fear for the faith of the young theology student.
What will happen when someone offers a well-
reasoned challenge to his comfortable assump-
tions? He was avoiding one of the special
benefits offered by Christian education: an

environment where students may safely encounter
challenges to faith. Here, the arguments not only
for but also against the reality of God should be
examined. 

Avoiding Simplistic Bible Teaching
To avoid a simplistic approach to truth, the teach-

ing of religion in Seventh-day Adventist schools must
force students to probe the biblical text and examine
all relevant materials deeply enough to “rightly di-
vide the word of truth.” They need the right to ques-
tion what they are told is Truth and to engage in a
free and open discussion of biblical passages and doc-
trinal teaching. They also need to gain an under-
standing of church and secular history and an
appreciation of the culture in which the bib-
lical writers worked. Otherwise, they will end
up with a manmade dogma, not the sound
doctrine and gripping experience that pro-
duce an impregnable faith. 

When I was teaching college religion classes,
some of my colleagues questioned the wisdom of
examining different points of view in a philoso-
phy of religion class. I felt then (and even more
strongly today) that it was my God-given
task to ensure that students criti-
cally examined their faith with a
thoughtful believer before they en-
countered the threats of agnosti-
cism and unbelief that exist in a sec-
ular academic environment. 

I also recall parents expressing
concern about the topics discussed

in some of my religion classes, accusing me of bringing them
up. But it was their children who were asking those ques-
tions, not I. In a Modern American Religions class, I invited
two young Mormon missionaries to present their views. One
of our students asked them why they believed so passion-
ately in the Book of Mormon, giving it equal or greater au-
thority than the Bible. The missionaries’ response was heart-
felt: “I know what the Book of Mormon has meant in my
life. It has deepened my knowledge of God’s will and made
me a more spiritually discerning person.”
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My students were shocked. After the
missionaries departed, they said to me:
“Dr. Londis, the reasons they gave for
believing in the Book of Mormon are the
very same ones we give for believing in
the Bible!” How glad I was they could
explore their questions in an environment
where I could help them find better,
deeper reasons for faith in God’s Word. 

That same class traveled to
the Christian Science Cen-
ter in Boston to experience
a worship service and to
meet with a representative

who would explain the church’s theology
and answer their questions. Before we
made that trip, I pointed out that Christian Science is as non-
emotional a religion as has ever been developed in Ameri-
can culture. For them, the “mind” is the ultimate reality, not
matter or body or feeling. For that reason, Christian Science
could not survive or grow without proof that mind is ulti-
mate. It derives that “proof” or “evidence” from its cele-
brated “healings” in which people who think they are sick
or injured may be healed simply by realizing that evil and
suffering do not actually exist; they are illusions. When peo-
ple testify in their mid-week meetings that they overcame
illness and injury by exercising faith in the reality of mind,
this ensures the continuity of the faith.

Such a way of approaching faith cannot be attacked very
successfully by pointing to the number of Christian Scien-
tists who are not healed, as one can simply assume that they
lacked sufficient faith. It all seems so simple.

When we returned from our trip, I told the students that
even though “mind” is critically important in Christian Sci-
ence, there is a logical, even fatal, flaw in their theology. But

to grasp it, one needs to think deeply
about their argument that “evil and suf-
fering are an illusion.” I pointed out
that one of the things that will destroy
religious faith is discovering an inher-
ent contradiction in one’s theology. A be-
lief system that contradicts itself cannot
be true! That is the first lesson in ele-
mentary logic. The contradiction in
Christian Science is this: If one asserts
that “evil and suffering are illusions,” is
not the suffering caused by that illusion,
and even the illusion itself, an evil? 

By struggling with these concepts,
my students were taking their first steps
toward a simple “Faith for Non-Dum-
mies.” But their faith was not simplis-

tic. Scientists and philosophers have long known about “Ock-
ham’s Razor,” named for Sir William of Ockham. It states
that the simple, elegant explanation is most often the best
one. Despite the complexity of the nature of light, the mo-
tions of the planets, or the Human Genome, the simplest
hypotheses are the goal of science. The theory of relativity
was accepted because it both explained more phenomena and
simplified the explanations given by Isaac Newton for the
most basic phenomena in nature, including gravity and the
so-called space-time continuum. The theory itself is highly
sophisticated and complex. Yet, in its own way, it simplifies
a great deal.

The court system also tends to make judgments using
Ockham’s Razor. Jurors generally believe the most straight-
forward account of a crime, not the most convoluted and
labyrinthine. If the police catch you holding a gun over a
shooting victim, they assume that you committed the crime. 

Of course, sometimes the simplest scenario is wrong.
Someone else may have fired the shot, dropped the gun, and
run away. Moments later, you came upon the scene and un-
thinkingly picked up the gun, just as the authorities arrived.
What seems obvious is not always “true.” 

How, then, do we discriminate between “simple” and
“simplistic”? A faith that has not made the arduous journey
through complexity is simplistic. It serves only to obscure
reality and truth. For example, the bumper sticker “God said
it, and I believe it, and that settles it for me” treats God’s rev-
elation as self-explanatory aphorisms, ignoring the fact that
the divine message always comes to us in mysterious ways
through human beings. 

God’s revelation means a variety of things to different
believers. It may mean inerrancy, certainty, and a faith that
does not struggle with doubt. Or it may be so unclear to oth-
ers that they feel compelled to ask: What does “God said it”
mean? How did God say it? What is the it that God said?
How do we know that the Christian’s “it” is more true than
the Muslim’s “it” in the Koran? 

When theologian Karl Barth was asked: “How would

Faith is often
defined as trust

based on evidence
and experience.

As a consequence,
it seems clear that

faith cannot be
simple, even if one
should, paradoxi-
cally, covet a sim-

ple faith.
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you summarize Christian theology?”
he replied: “Jesus loves me; this I know,
for the Bible tells me so.” This from a
20th century theologian whose multi-
volume Dogmatic Theology covers thou-
sands of pages with many footnotes.
Barth also said that to do theology well,
you need to read the Bible in one hand
and the newspaper in the other.

The church needs members who
love God not only with all their hearts,
but also with all their minds. That is
why we invest so much in Christian ed-
ucation. The community of faith needs
people who know both Scripture and
culture (the sciences and humanities)
so they can apply the principles of bib-
lical religion to the contemporary
world, living out their faith in a way
that challenges culture. 

This does not mean that a doctoral degree and a brilliant
intellect are required to exercise genuine faith. But, just as I
do not need to be a lawyer or politician to believe in democ-

racy, I need them to help me understand the issues so I can
perform my duties as an informed and loyal citizen. The-
ologians and scholars serve the entire congregation, not by
doing their thinking for them, but by helping them do their
own clear thinking. “O for a faith that will not shrink,” we
sing, “though pressed by many a foe,” not always under-
standing that such a faith requires not only the muscles of
belief but also the sinews of reflection and thought. 

Asking questions and studying diligently means one cares
about the subject, that he or she is giving diligent attention
to it. That’s what we mean by having a “passion” for truth.
Probing questions do the same thing for faith as physical ex-
ercise does for the body. A muscular body and a muscular
faith depend equally on lifting heavy weights. Faith involves

the will and the heart as much as the
intellect.  But it must engage the mind.
The believer needs to understand who
God is and what He expects before he
or she can respond to God’s call to ser-
vice. We need a basis for believing that
the Bible is God’s revelation to hu-
manity, that its wisdom is accessible
through study and prayer and the
guidance of the Spirit, and that we
must obey it in order to be a disciple. 

Being able to distinguish between
fuzzy simplicity and the simplicity that
clarifies is the goal of education. Chris-
tian education adds another critical
goal; namely, the development of
virtue. Adventist schools should be
“laboratories for life,” places where
students can experiment, think, and

challenge ideas without the hazards of doing this in real life,
where the consequences can be devastating. 

Medical students dissect cadavers before they operate on
living patients. Law students work on cases in a seminar be-
fore they try them in a court of law. Economists in training
invest mythical money in the stock market before they in-
vest the real stuff. Ministerial students preach sermons in a
classroom before subjecting a congregation to them. And
likewise, students should face the tough questions of faith in
God and biblical truth in classrooms led by Christian teach-
ers who can help them find responsible answers before they
face these dilemmas on their own in the workplace, gradu-
ate school, or community.

In summary, we should all seek a simple faith, the kind
acquired on the other side of complexity, a faith that probes
and questions. A faith that finds, through hard work and
study, answers from God’s Word that will sustain us through-
out the challenges of the modern world. And we must help
our students develop that kind of faith, as well. ✐

James J. Londis is Director of Ethics and Cor-
porate Integrity for the Kettering Medical Cen-
ter Network in the Dayton, Ohio, area. He holds
an M.A. degree from Andrews University in
Religion and a Ph.D. degree from Boston Uni-
versity in philosophy and ethics. Prior to com-
ing to Dayton, Dr. Londis taught religion and
philosophy at the college and university levels.
For 10 years, he pastored Sligo Seventh-day
Adventist Church in Takoma Park, Maryland.

He was a co-founder of the Washington Institute, and served as Vice Pres-
ident for Community Affairs at the New England Memorial Hospital in
Stoneham, Massachusetts, and as President of Atlantic Union College in
South Lancaster, Massachusetts. This article is based on a Sabbath morn-
ing sermon at Sligo Seventh-day Adventist Church in Takoma Park,
Maryland. The spoken quality has been retained.
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Can We 
Trust Our 

Kids?

Y
ou can’t trust a one of them,” declared a
veteran colleague. That was 30 years ago.
I was in my third year of teaching. The
teaching staff at our school were dis-
cussing the perceived lack of honesty
among the students. I had the 7th and 8th graders—generally regarded the most
untrustworthy of the entire lot. 

As a relative newcomer to the teaching profession, I looked up to senior teachers with a respect
akin to reverence. But that comment by a senior colleague offended my innate trust of my stu-
dents. Yet I wondered if I were being naive and gullible.

“If you could construct a test for integrity and give it to your kids in a way that ensured they
did not know you were testing their honesty, you’d discover that virtually every one of them would
cheat—if they thought they could get away with it,” continued my pessimistic colleague. “But
then, you really don’t want to know the truth.” This last comment was directed not at me in par-
ticular, but at teachers in general, recognizing that it was really much more comfortable to believe
that most of our students are basically honest. And because honesty was in the affective domain,
how could one construct a valid test to measure it? 

Over the next few weeks, the discussion continued to haunt me. There
had to be a way to tell if students were honest. But then, maybe, as that vet-
eran teacher had said, I really didn’t want to know. Nonetheless, a strategy
began to develop in my mind. 

Although not truly scientific, my test would at least give me some indication. I’d administer a
test, make copies of it, and then let the students grade their own work. It was so simple, I won-
dered why nobody had thought of it before (this was in the early days of the thermo-fax machine,
the forerunner of the photocopier). If they changed their answers, I would know!

The Original “Honesty Test”
Without sharing my plans with  anyone, I prepared a simple 20-item multiple-choice mathe-

matics test. I deliberately included questions whose difficulty ranged up through the end of high
school to ensure that no student would be able to achieve a perfect score. The population sample

By David R. Streifling

“You can’t trust
a one of them,”
declared a vet-
eran colleague.
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consisted of my entire class of 14 stu-
dents. Among the group were several
whom I anticipated would disappoint
me.

On the pre-determined
day, I chose the regular
math period, just before
morning recess, to ad-
minister my “research

instrument.” I stressed the impor-
tance of each one doing his or her
best. I stated that this was a very sig-
nificant evaluation, thus setting high

performance expectations. I also ad-
vised them that some of the questions
would be too difficult, and that I did
not expect anyone to answer all of
them correctly. They were instructed
to record their responses in pencil, so
that erasing would be easy if they
needed to change an answer (and al-
though I did not say so, it would also
make it easy to make changes later).

I set a time limit, and testing
began. I moved among the tightly
spaced desks as I usually did during
tests. After the exam, the students

went outdoors for recess, and I made
a copy of each answer sheet. After re-
cess, I returned the original answer
sheets, asking the students to care-
fully grade their own tests as I read
the correct answers. Then they were
to record their score out of a possible
20 points. I remained at my desk at
the front of the classroom during the
entire grading process—allowing
ample opportunity for them to
change their answers, with very little
likelihood of detection. No one had
any reason to suspect the existence of
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the recent photocopies. Since self-
evaluation of work was a normal rou-
tine in my classroom, it raised no
questions. That night, I meticulously
compared their self-graded original
answer sheets with the photocopies.
Any changes during the grading
process would have supported my
cynical colleague’s distrust of student
integrity.

Imagine my relief and excitement
when I discovered that not one an-
swer had been altered by any student.
This had occurred in spite of extreme
pressure to perform well on a test that
was probably unfair because it was
too difficult; and in spite of ample op-
portunity to “cheat.” With pride, the
following day I announced that every-
one had achieved 100 percent! Then,
in response to their bewilderment, I
explained that the test had not been a
test of mathematical skills at all, but
of honesty. They had re-affirmed my
faith in kids. I believe that the dy-
namic described in the following
comment by Ellen White had been at
work: “Lead the youth to feel
that they are trusted, and there
are few who will not seek to
prove themselves worthy of
the trust” (Education, p. 290).

But that was 30 years ago.
My study population came
from a rather tightly knit Sev-
enth-day Adventist community
of above-average families.
Have times changed so that
our young people today are
being placed under ever
greater pressure to achieve and
to conform, and so that even
good Adventist families are ac-
cepting a lower standard of
morality? And so more re-
cently, I undertook a similar
study, using a larger popula-
tion sample. These were also
students in a Seventh-day Ad-
ventist church school; but in a
different cultural and geo-
graphical setting, nearly
halfway around the world.

Before presenting the find-
ings of this recent study, how-

ever, let me share two related inci-
dents from my classroom experience
in the intervening years. The first il-
lustrates the importance of being cer-
tain of the facts—even sometimes ac-
cepting the word of a child above the
evidence of one’s own senses. And the
second suggests that at times it may
be better to leave a particular prob-
lem unresolved than to risk punishing
an innocent child—leaving certain
things in the hands of an omniscient
God.

Not Believing Our Senses
It was a sunny winter afternoon in

my Canadian classroom. My students

were working on social studies pro-
jects in small groups around the
perimeter of the room. I was seated at
my desk, catching up on some grad-
ing. As I glanced up from my work,
my attention was drawn to the face of
6th-grade Bobby* in semi-silhouette
against the obscured glass of the win-
dows. Even in the backlighting, I
plainly saw that he was talking. And I
heard a couple of forbidden four-let-
ter words. 

“Bobby,” I gasped, trying not to
sound too surprised or disappointed.
You see, Bobby came from a highly
respected Seventh-day Adventist fam-
ily. His father was a hard-working
tradesman, his mother a professional
homemaker. Their support of the
school was exemplary. It was a sacri-
fice for them to send Bobby and his
little sister to church school. Both
parents held high expectations for
their children. I knew they would be
as disappointed as I to hear such lan-
guage coming from their son, and I
had never before heard him used such

words.
“Bobby, come here.” He

obeyed immediately.
Softly I asked, “What did I

hear you say?” His face wore a
puzzled expression. 

“Sir, I was just doing my
assignment. We were talking
about our project. . . .Why,
what do you think I said?”

“Come on, Bobby. You
know very well what you
said.” (I did not want to
“dirty” my own mouth by re-
peating what I had heard.)

“Sir,” he persisted, “I
didn’t say anything bad.”

And now, it appeared that
he was adding lying to his list
of crimes. Somehow, I wanted
to believe him because he was
usually so well behaved. To
make it easier for him to tell
the truth, I decided to remove
him from the classroom to the

Imagine my relief
and excitement
when I discovered
that not one an-
swer had been al-
tered by any stu-
dent.

_________________________
* Names used in this article
are pseudonyms.
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relative privacy of the school 
entryway (we had no office in the
school). But the more pressure I ap-
plied, the more distressed he became,
all the while adamantly insisting that
he had said nothing inappropriate. 

The situation was getting very
bad. I felt like crying, too. I loved that
boy, and couldn’t allow him to de-
velop the trait of dishonesty. But I
was sure I had the evidence. Possibly
I should simply punish him, clear the
air, and get on with school work. I
knew his parents would accept my
testimony of what I had seen and
heard, and I knew that Bobby’s pun-
ishment at home would greatly ex-
ceed any that he might receive at
school.

Then I found myself
doing something I had
never considered be-
fore. Placing my hand
on the shoulder of the

sobbing boy, I said, “Bobby, here’s
what I am going to do.” He listened
carefully. “I am going to choose to
believe you this time. Because I have
never known you to tell a lie before, I
am going to ignore the evidence of
my senses. We are going to go back
to class and carry on as if this never
happened. But I will be praying that
God will give me some evidence as to
whether I have made the right deci-
sion.”

He appeared immeasurably re-
lieved. And in the succeeding weeks,
he continued to be a model student. I
prayed about it for awhile and nearly
forgot the incident. Then one day,
five or six weeks later, it was as if God
was providing me with a delayed “in-
stant replay.” It was the same time of
day, the same lighting, the same peo-
ple grouped together around the
small tables working on social studies
projects. Again, as I glanced up from
my desk, I saw Bobby’s mouth move.
I heard the same words as on the pre-
vious occasion. Immediately, I called
him to my desk.

“Bobby, do you remember when
we talked about your bad language a

month or two ago? Remember, I
promised you that I would ask God
for evidence? Now I have it. What
was it that I heard you say?” Again he
looked puzzled, almost uncompre-
hending.

Then, grasping the significance of
the situation, he pleaded, “Sir, please,
what is it that you think I said?” Re-

luctantly, I spelled out the four-letter
words I had heard. And then to my
surprise, from another part of the
classroom another student volun-
teered, “Oh that, Sir—I said that!” It
was 8th-grade Ryan,* whose fisher-
man father was not a practicing
Christian. Ryan had picked up much
of his vocabulary while fishing with
his dad. I thanked him, praising him
for having had the courage to “own
up,” and silently thanked God that I
had chosen to believe Bobby on that
earlier occasion. 

In retrospect, apparently some

random combination of the ac-
coustics, the unusual lighting, and the
activities of the different students had
created a situation that deceived the
senses—twice. But I shudder to think
of the possible consequences to
Bobby had I persisted in my earlier
course, believing what I had heard
and refusing to be guided by a “sixth
sense.”

Teachers Are Not Omniscient 
A number of years later, in an-

other province, two of my larger 7th-
and 8th-grade boys had been detained
for some minor infraction. It was

quickly determined that each would
be required to write out 50 lines. (It is
not my purpose in this article to dis-
cuss the relative merits of any specific
form of discipline.) As I turned to
write the required wording on the
chalkboard, I felt something whiz past
my left ear. It struck the chalkboard
and fell to the floor—a Pink Pearl
eraser. Instinctively, I checked the
classroom door, looked up and down
the hallway and at the classroom win-
dows, noting that the window screens
were in place, and no other students
were in the vicinity. The offender had

More recently, I
undertook a simi-
lar study, using a
larger population
sample.
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to be one of the two boys in the class-
room. But which one, I could not de-
termine. The “missile” had come and
gone so quickly that I had no time to
calculate angles. Every student owned
a similar eraser, and even so, it might
have been “borrowed” for this pur-
pose. I could not be sure. However,
based on previous experience and
general character assessment, I could
deduce which of the two was more
likely to do such a thing. (Teachers
are good at this—it’s known as pre-
judging.) 

Based upon my professional “pre-
judgment,” Jonathan* was clearly the
more likely suspect. Although the son
of one of our local pastors, Jonathan
had been adopted into the family at
about six years of age. He did just
enough work to get by in class and
regularly got into trouble in an end-
less variety of ways. Tyler* was differ-
ent. His father served on the school
board. His mother was the Home &
School leader. He was admired by his
fellow students. Often serving in stu-
dent leadership roles, he usually man-
aged to stay out of trouble. Tyler’s
grades were high, and parent-teacher

conferences were a joy, a veritable
celebration of his success.

But before final disposition of the
case, I wanted the culprit to admit his
guilt. And so, to confirm my suspi-
cions, I asked: “Who threw that
eraser?”

Both boys answered, “I didn’t.”
I asked each boy separately, “Did

you throw the eraser?” Again, each
denied it and refused to indict the
other. 

I was getting nowhere. It was the
classical case where one person was
lying and the other was telling the
truth, with no way to distinguish
which was which. I weighed my op-
tions. I could detain them every noon
hour until one confessed his guilt—
but under that kind of pressure, how
could I be certain that the innocent
wouldn’t cave in first, telling a lie
simply to get the problem to go
away? And why should the innocent
one be detained at all? So I told them
the story of Bobby, acknowledged
that I was not omniscient, and assured
them that I would choose to continue
to trust each of them, asking God to
provide the evidence I needed in His

own time. In a short while, I com-
pletely forgot the incident, but God
did not. 

Several years later, one of
these boys, then an academy
senior, was participating in
his school’s band and tum-
bling team. I was working in

another conference more than a
thousand miles away. Their spring
tour brought them to our area. The
group’s Saturday evening perfor-
mance was a delight. I took personal
pride in the fact that I had helped put
this particular student on the road to
musical success, and the memory of
that unpleasant earlier episode never
entered my mind. When after the
performance, I finally made my way
to the parking lot, I did not realize
that I was being followed until I
heard a voice behind me.

“Mr. Streifling?” It was my for-
mer student.

“Yes. Good to see you, man. Your
group did a fantastic job this eve-
ning!”

“Mr. Streifling, I need to talk to
you.”
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“Is right here OK?”
“Mr. Streifling, do you remember

that time back in seventh grade. . .?”
And slowly, with his help, my mem-
ory was refreshed. “Well, I want to
tell you that I was the one who told
the lie. . . .” Here he was, years later,
wanting to set the record straight and
asking my forgiveness. The Holy
Spirit had not forgotten, even if I
had!

I looked him in the eye and
replied, “Young man, I’m proud of
you. I had completely forgotten about
that incident back in grade school.
What you have just done is not easy
to do. It is the sign of a maturing
Christian. And I want you to know
that in my book, tonight, you stand a
mile tall!”

My heart is happy as I look back
at that incident and realize that when
we are not certain, God can bring
certainty. But if I had tried to use my
limited human judgment, a teacher
and two boys would all have been
hurt, for the young man in the park-
ing lot that evening was not Jonathan,
it was Tyler!

The Recent “Honesty Test” Re-
sults

And now to the results of that
more recent “honesty test.” The
process was virtually identical to the
test of 30 years ago, except that since
these were not my own students (I
now teach at the graduate level), I had
to secure the cooperation of their
home room teachers. Two classrooms
were involved. In both, students fre-
quently marked their own work,
much as mine had done 30 years pre-
viously. They had no reason to sus-
pect that their answers might be
recorded. Out of the 49 7th- and
8th-graders in this sample, 48 did not
change any of their incorrect answers
to improve their scores. Regrettably,
one did: but only one!

Considering the larger size of the
second group of test subjects, there is
really no significant difference be-
tween the test results of 30 years ago
and those of the present.

Implications
The stories of Bobby, and of

Jonathan and Tyler are only two inci-
dents gleaned from my 17 years in
the junior high classroom. These sto-
ries are the exception, not the rule.
For the most part, my experience has
confirmed that in dealing with stu-
dents, teachers need to continue to be
vigilant, as “wise as serpents and
harmless as doves.” They will also
need to continue to be loving and
sympathetic about the idiosyncracies
of childhood. We’re not talking here
about a new approach to classroom
management or disciplinary issues. I’d
like to encourage my fellow teachers
to take heart—to keep trusting God
and the children whom He has en-
trusted to our care.

These stories also dem-
onstrate that some-
times we find ourselves
in situations where we
really have no choice

but to trust our kids—because God is
the only one who knows the whole
truth! However, as teachers, we often
feel we have to know all the answers
so we can deal with discipline matters
promptly and fairly. As a result, we
make decisions based on partial or
faulty evidence. As a result, how many
times have we all concluded that we
cannot trust the kids and moved to
bring closure to a situation prema-
turely?

I have cited two “success” stories,
but how many “failures” there have
been over the years, only God knows!
Only as we maintain a moment-by-
moment connection with the Infinite
can we be assured of making fewer
mistakes. That is the real challenge.

Can we trust our kids? Trusting is

both an attitude and a choice. And
sometimes, when we choose to trust
kids, they will take advantage of us,
they will embarrass us and make us
appear incompetent. But what are the
potential consequences of not trust-
ing them? 

I believe that the real question is:
Can we afford not to trust our
kids? The alternative is too freighted
with potentially tragic conse-
quences—what will we say when we
stand before the Eternal Judge who
sees clearly the connections between
cause and effect? By choosing not to
trust, we lose much and gain so little.
But perhaps the best reason for main-
taining an attitude of trust is summa-
rized in the Ellen White quotation
previously cited. Here is the full para-
graph:

The wise educator, in dealing with his
pupils, will seek to encourage confidence
and to strengthen the sense of honor.
Children and youth are benefited by
being trusted. Many, even of the little
children, have a high sense of honor; all
desire to be treated with confidence and
respect, and this is their right. They
should not be led to feel that they cannot
go out or come in without being watched.
Suspicion demoralizes, producing the very
evils it seeks to prevent. Instead of watch-
ing continually, as if suspecting evil,
teachers who are in touch with their
pupils will discern the workings of the
restless mind, and will set to work influ-
ences that will counteract evil. Lead the
youth to feel that they are trusted, and
there are few who will not seek to prove
themselves worthy of the trust (Edu-
cation, pp. 289, 290). ✐

Dr. David R. Strei-
fling spent 17 years
teaching in middle-
grade classrooms,
and another 15 in
instructional super-
vision and univer-
sity teaching. His
article, “Facilities

Do Teach!” appeared in the October/Novem-
ber 2003 issue of the JOURNAL. Dr. Strei-
fling writes from Lacombe, Alberta, Canada.

One day, five or
six weeks later, it
was as if God was
providing me with
a delayed “instant
replay.”
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SALVATION –
Helping Your 

Students Embrace 
God’s Grace

W
e would think a farmer foolish if
he worked hard all season water-
ing, fertilizing, and pruning, only
to let the crop rot or go to seed.
There is only one reason for
tending a garden with such care:
to reap the harvest. Just so with

our teaching. Leading students to accept Jesus as their per-
sonal Saviour and experience His grace in their lives is the
real reason for what we do, whether we teach kindergarten
or graduate school, English or auto shop, in Azerbaijan or
Zambia. Carefully planned learning activities, attractive
classrooms, and caring teachers don’t count for much un-
less students meet Jesus and fall in love with Him.

Sin, Grace, Jesus, and the Cross
As young people grow, their understanding grows. Let’s look at how an understanding of sin,

grace, Jesus, and the Cross develops, so we can introduce our students to Jesus’ love and grace at
each age, beginning with kindergarten.1

Kindergartners
Four- and 5-year-olds have no doubts about

God’s love and salvation. In our research2 on the understanding of salvation, young children’s sim-
ple faith can be seen in their spontaneous, unconditional belief that Jesus will take them to heaven. 

At this age, children’s understanding of sin and its effects is very limited. Most 4- and 5-year-
olds say sin is “something bad” and then describe something they have done. Four-year-olds have
no idea how sin began, but 5-year-olds talk about Satan and Adam and Eve. They realize by now
that God loves them even when they “do something bad.” Some children say that prayer can help

By Donna J. Habenicht and Larry Burton

Kindergarten
children don’t
need to know the
theological
terms. They just
need to trust and
love Jesus—and
they do.
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them quit doing “bad things.” Many children this age be-
lieve adults are good—they do not sin! 

Although their understanding of the Cross is quite lim-
ited, kindergartners’ drawings about salvation often in-
clude Jesus’ death on the cross, reflecting the pictures they
have seen. Some children draw the Second Coming; oth-
ers draw children praying or doing other good things.
Most kindergartners have no idea why Jesus died. They
say He came to life again and is in heaven now, and are
very sure Jesus will take them to heaven when He comes
again. 

Their belief is simple, full of trust and love for Jesus.
Theological words like grace and salvation are still a mys-
tery. Kindergarten children don’t need to know the theo-
logical terms. They just need to trust and love Jesus—and
they do. 

As you teach kindergartners, focus on loving, trusting,
and obeying Jesus. How sin entered the Garden of Eden and
Jesus’ death on the cross, resurrection, and Second Com-
ing are important stories. When you tell the stories simply,

children can grasp something of their impor-
tance, but not the details or the whys. Kinder-
gartners need a Jesus who is their Protector,
who takes care of them. Emphasize His loving
care.  Loving, trusting, and obeying Jesus is the
gift of grace for young children.

Occasionally, the intellectually gifted child
will understand more about why Jesus came to
Earth and will realize that he or she is a sinner
and needs a Saviour. Some even accept Jesus as
their Saviour before age 6, but they are the ex-
ception. Be alert to these children, and be sure
they have an opportunity to learn everything
they can understand about salvation. 

Ages 6-9
These are golden years for learning about

sin, forgiveness, grace, and salvation. Children
take great leaps in understanding during this
time.

Our research on salvation3 shows that by
age 8 or 9, children begin to be more specific
that sin is disobeying God. Although they
rarely speak of God’s laws, they measure their
behavior by how well they obey home and
classroom rules. They express a great deal of
uncertainty about one sin keeping them from
being saved. Children ages 7 to 9 seem to be
preoccupied with forgiveness, being sure every
sin is forgiven. This is the right time to empha-
size grace, what Jesus does for us when He for-
gives us.

These children talk a lot about “trying
hard” to be good. Christ’s righteousness as a
solution to the uncertainty is not generally un-

derstood.  Some children, however, have gotten the mes-
sage. They usually say, “I have faith in Him, and I trust
Him [referring to Jesus].” 

The behavioral ideas about salvation peak around ages
8 to 9 and then gradually decrease, while the grace-faith
ideas gradually increase. Doubts about being saved when
Jesus comes start at ages 6 to 7 and reach around half of
the children by ages 8 to 13. However, the good news is
that the other half of the children express a spontaneous,
unconditional assurance of salvation. 

Many children accept Jesus as their personal Saviour
during these years. Many understand they are sinners and
need a Saviour. They reach out to Jesus and begin their
lifelong walk with Him. Complex theological terms are
still beyond them, but they don’t need to know. They need
to understand in their hearts and accept the love Jesus of-
fers, even if they do not understand everything Jesus did
on the cross. Ellen White is very specific about their abil-
ity to understand: “Christ came to teach the human family
the way of salvation, and He made this way so plain that a
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little child can walk in it.”4 She specifi-
cally mentions these ages in another im-
portant statement: “Children of eight,
ten, or twelve years are old enough to
be addressed on the subject of personal
religion. . . . If properly instructed, very
young children may have correct views
of their state as sinners and of the way
of salvation through Christ.”5

Our responsibility as teachers is to
teach simply so children will understand; live our ideas about
love and grace; and watch carefully for the right moment to
reach each student with the message of God’s grace and
salvation.

Ages 10-14
Harvest time has come! Most children born into Ad-

ventist homes in North America accept Jesus as their per-
sonal Saviour and request baptism between ages 10 and 14.
The peak years for baptism are ages 12 and 13.  Few
youth—although there are some—who have been reared
in a Seventh-day Adventist home and attended church
school are baptized during the academy or college years.

Youth who have not attended church
school—and thus have received less re-
ligious instruction—are more likely to
make this important decision in their
mid-teens, rather than earlier. 

Children ages 10 to 13 make great
leaps in their understanding of sin and
how to overcome it, the meaning of
baptism, and the relationship of faith
and grace to salvation. They understand

much better that salvation has to do with a relationship
with Jesus. But many children are still very focused on be-
havior. They can be very concerned about “being ready”
for Jesus to come. Many doubt they would be ready if
Jesus came today or tomorrow because of the details of
daily living—“I forgot to make my bed today” or “I quar-
reled with my brother.” They need to be reassured that
the direction of one’s life and the beauty of Christ’s cover-
ing grace are the determining factors for salvation.

Because of their increasing capacity for thinking, these
youth make great leaps in religious understanding. These
are very important years for salvation. Instruct carefully
and diligently. Live out and witness to your own experi-
ence with the Lord, and you will see many youth accept
Jesus as their Saviour and join the church through bap-
tism.

Readiness for Accepting Salvation
When is a child ready to accept Jesus as his or her Sav-

iour? One might be ready at 5 or 6 years of age, while an-
other not until 12 or 14, or later. Many things make the
difference.

Mental Maturity
Some very intelligent children think about things their

peers haven’t dreamed of yet. Often, they are ready to ac-
cept Jesus as their personal Saviour at a very young age.
They should be encouraged to answer the call of the Holy
Spirit. Sometimes, however, very bright children postpone
this decision because they think they need to understand
“everything” before making a commitment. They need an-
swers for their questions and encouragement toward faith
and trust in Jesus.

Religious Background
If the child’s religious background has been solid, he or

she will be ready at a younger age to accept Jesus. Here are
some questions that reveal the child’s readiness: Does he
or she

• Have a knowledge of God and a love for Him? 
• Understand wrongdoing and sin? 
• Realize that he or she personally has sinned and that

sin deserves punishment? 
• Understand that Christ died for his or her sins—He

took the punishment? 

Ages 6-9 are
golden years for
learning about sin,
forgiveness,
grace, and salva-
tion.
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• Realize there are two opposing forces at work in the
world and in his or her personal life—God and Satan? 

A child reared with religious instruction at home,
church, and school will come to this realization at a
younger age than the child who has not been exposed to
these ideas.

Ability to Love and Trust
Love is the motivating force in salvation. Children re-

spond to and through love. The teacher’s example guides
them, and they respond by trusting God. In All the Chil-
dren of the Bible, Herbert Lockyer stresses the importance
of love: “The language of love is the one a child learns
most easily, and it is because its heart is most susceptible to
love that it can be won before it is able to give a reason for
its hope.”6

Some children from very deprived backgrounds do not
know how to love or trust. It may take them longer to re-
spond to God’s love through the teacher than the child
who has grown up with affection and trust. These children
need to learn what love is. On the other hand, a child de-
prived of love may have a deep yearning for it. If Jesus’
love is reflected in the life of the teacher and is presented
in an attractive way, the child may reach immediately for
the love he or she has never had. Pray with and for these
children.

Knowledge of the Scriptures
The student who knows, believes, and loves the Bible

will want to respond through obedience. This kind of con-
fidence in the Scriptures is the foundation for salvation. It
is learned step by step through the instruction and model-
ing of adults and the influence of the Holy Spirit. Remem-

ber that your students may differ greatly in their acquain-
tance with the Scriptures.

Personality
Children who by nature are emotional respond more

quickly to the story of the Cross. They feel what Jesus has
done for them, and they reach out with their feelings.
However, feelings are easily swayed. Work with these stu-
dents to strengthen the knowledge base for their response. 

Students who make decisions through thinking, rather
than feeling, may take longer to respond. They want all
the facts and feel a need to understand everything before
responding to the appeal of the Holy Spirit. Once they
make a commitment, they are not easily swayed because
they know what they believe. Pray that the Holy Spirit will
touch their minds and their hearts. Present salvation to
each student in the way to which he or she naturally re-
sponds. Emphasize that we can never know everything;
some things come through faith. We must believe and
trust God.

The Child’s Home
The child who comes from a home rich in spiritual life

will sense a need for the Saviour earlier than the one who
has never been surrounded by religious influences. How-
ever, the child who lives in a home where actions contra-
dict instruction will be hard to reach. Because of living
with hypocrisy, this child will, in a sense, have “turned off”
religion and salvation. Such children may be more difficult
to reach than those who come from a completely non-
Christian background because they have hardened their
hearts against the Saviour.

When one parent is a Christian and the other is not,
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the child may feel conflicting loyalties.
He or she may not want to offend either
parent and may sincerely not know what
is the right thing to do.

Response to the Saviour’s Call
Both the head and heart must re-

spond to the Saviour’s invitation. Be
careful before deciding a child is too
young to respond—children vary greatly
in their spiritual insights and ability to
understand salvation.

Do not look for violent emotion as
an indication of conversion of children.
This is not necessarily evidence of con-
viction of sin. Neither is it necessary to
know the exact time when a child is con-
verted.7 But it is important to extend the
invitation, to give the Holy Spirit an op-
portunity to work in the life of the child.
For the child brought up in a Christian
atmosphere, conversion is one step of many toward a
goal—godlikeness. It is a definite acceptance of God’s
grace and a commitment to live God’s way.

The child from a non-Christian home, or a recently
converted family, will probably respond in a more dra-
matic or precise way. Such a child is accepting a change of
life—something that is completely different from the past.

Importance of Childhood Commitment
The results of a 2001 survey by Barna Research8 on the

relationship between childhood religion and adulthood re-
ligion confirms the truth of the following statement made
by Ellen White many years ago: “With increase of years it
is probable that there will be a decrease of sensibility to di-
vine things, a diminished susceptibility to the influences of
religion. Every day Satan works to fasten them [young
people] in their habits of disobedience, their spirit of im-
penitence, and there is a less probability that they will be-
come Christians.”9

A majority of people who attended church as a child
attend regularly as adults, while a majority of those who
were not church-goers as children are still absent in adult-
hood. The vast majority of people who are Christians were
converted before the age of 18.10

What a solemn and important responsibility: To co-
operate with the Holy Spirit in bringing young people to
Christ before time has hardened their hearts.

Leading Students to Christ
Leading students to Christ is the most important thing

you as a teacher can do. It should be the point of every-
thing, the goal of all activities and relationships. Leading
students to Christ has several steps: (1) preparing them for
salvation experiences, (2) introducing them to what Jesus

did for them on the cross, (3) inviting
them to accept Jesus as their personal
Saviour, and (4) showing them how to
grow closer to Jesus, become more and
more like Him, and solve problems
God’s way.

Preparing for Salvation 
1. Provide sound Bible teaching and

love. The Bible provides a foundation
for faith and discipleship (2 Timothy
3:15). Love provides a basis for the re-
lationship with God (1 John 3:1, 16).

2. Help children become accountable to
God. Children are first accountable to
their parents (or other caregivers), then
to their teachers. They say things like:
“My Dad won’t let me.” “It’s against the
school rules.” Introduce them to the
idea that they are also accountable to
God.

This is an important step in readiness to accept Christ’s
sacrifice. You will know they have made the transition
when you hear an earliteen say: “I really wanted to skip
church and hang out with my friends, but something whis-
pered to me, ‘Jesus will miss you if you don’t stay,’ and I
knew I couldn’t disappoint Him.” A younger child might
say: “I think I need to tell Josh I’m sorry. That’s what Jesus
would want me to do.”

3. Help your students experience different aspects of coming
to Jesus: Joyfully experiencing God’s love and trusting
Him; feeling guilty, being sorry, and confessing wrongdo-
ing; forgiving others; making an effort to change their be-
havior; helping others; reading the Bible and praying.
Start very young with these experiences. Look for child-
friendly books about God’s love. 

4. Teach your students how to make little decisions between
right and wrong from the time they are very young. Your
youngest students are already making decisions about right
and wrong every day. Their conscience is beginning to
speak, and they are already moral creatures who know
some actions are right and some wrong. Encourage them
to do the right thing.

5. Encourage your church to be a warm, caring community
for children. Challenge the adults to learn the names of all
the youth and greet each one whenever they see them.
This simple strategy will begin to build relationships be-
tween adults and children. Encourage the adults to mentor
the young people, engaging them as assistant greeters and
junior deacons and deaconesses.

Accepting Salvation
Pray for the Holy Spirit to speak to your students’

hearts. It is the Holy Spirit that convicts the heart and
mind. Only He can convert a child.

Our responsibility
as teachers is to
teach simply so
children will under-
stand; live our
ideas about love
and grace; and
watch carefully for
the right moment to
reach each student
with the message
of God’s grace and
salvation.
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Help your students understand the vocabulary of sal-
vation. Words like sin, Saviour, salvation, grace, Holy Spirit,
and forgiveness may be foreign to them. Interpret each
term with simple words children can understand. Some
Bible stories are especially helpful: Nicodemus, Philip and
the Ethiopian, Jesus and the woman at the well, and Jesus
and the woman caught in adultery. 

Lead your students through the steps to salva-
tion.11 Be sure they understand each step. Show them in
the Bible what Jesus will do and what they must do. 

1. Begin with God’s love (John 3:16, 1 John 4:8). God
loves everyone. He made a perfect world full of love, but
the first people in our world chose to disobey God. That is
how sin began. 

2. Everyone does wrong things. We are all sinners. Be-
cause of this, we cannot see God or talk to Him face to
face. Death is our punishment for doing wrong. No one
can be good enough to live in heaven. Be sure children
recognize that they are sinners (Romans 3:23; 6:23). 

3. Jesus died on the cross so we don’t have to die forever, so
someday we can live in heaven (John 3:16). Jesus loves us so
much that He was willing to die in our place. Then Jesus
came back to life again as our Saviour from sin and death
(1 Corinthians 15:3, 4). When you say to Jesus, “I want
You to be my Saviour,” all your sins are forgiven (Isaiah
1:18; Psalm 51:10; 1 John 1:9). God will never remember
them again. They are gone! That is grace. We don’t de-
serve to be forgiven, but God does it anyway because Jesus
died for us. 

4. Ask your students if they would like to accept the gift
Jesus offers—forgiveness for all the bad things they have ever

done. Help each child receive salvation by asking Jesus to
be his or her Saviour (John 1:12, Revelation 3:20). Help
each student pray a simple prayer: “I am sorry for doing
wrong things. Jesus, I believe You died for me. I want You
to be my Saviour from sin. I want to be part of your fam-
ily.” Remind them that this is all they have to do. Salvation
from sin is a gift from Jesus.

5. Help your students feel assured of salvation (John 3:36;
Hebrews 13:5, 6). Tell them “You are now Jesus’ child; you
will have a place in His kingdom, in heaven. You are a new
person who doesn’t want to do wrong because you love
Jesus and Jesus loves you [2 Corinthians 5:17].” 

As you take your students through these steps, help
them find the Bible texts and underline them. Use pic-
tures, drawings, or objects to help explain, or ask them to
make their own booklets with drawings to illustrate each
step.

6. Show your students how to grow in a new life: through
prayer, asking Jesus to help them overcome sin, telling others
about Jesus, and reading the Scriptures.13

Conversion leads to a change in lifestyle. This will be
noticeable even for children. After all, “Even a child is
known by his doings” (Proverbs 20:11, KJV). Consecra-
tion to God will help a child study better and do more
faithful work, be more obedient and more unselfish, help-
ful, and kind to those around him or her.12 However, we
must not expect perfection. Explain to your students about
the two natures (the old and the new) struggling inside.
God is stronger than Satan, so the new can be stronger
than the old. It is very important to explain what your stu-
dents should do when they sin: confess, believe God for-
gives, and ask for help.

Helping Your Students Make Decisions for Christ
1. Don’t be afraid to ask for a decision. The Holy Spirit is

responsible for the results.
2. Avoid pressuring your students to make a decision. De-

pend on the Holy Spirit to work on each one’s heart.
3. Use natural situations for decisions about salvation. Be on

the alert for the student who is being convicted by the Holy
Spirit. This may happen during class time, worship, or
week of prayer, while riding in the school bus, or when
you are just talking together.

4. Ask your students to make a decision inside (one that no
one else knows about) before asking for a public decision at a
later time. The student who makes a decision “inside” may
want to tell you about it afterward. This way, it is a per-
sonal decision. Peer pressure is not involved. 

5. Be alert for lessons that lead naturally to receiving Jesus.
The Holy Spirit speaks to each heart continually. Be aware
of His leading. Some of the following suggestions might
be used for a decision opportunity: Prepare small cards
with appropriate Scripture verses for students to sign and
keep in their Bibles as a reminder of their decision. Sing
songs about coming to Christ. Tell a modern-day story
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that illustrates salvation.
6. Encourage students to share their decision with someone

else, perhaps parents or grandparents, unless they are known to
be extremely opposed to Christianity. If so, suggest they wait
until later to share with these people. They can share with
the pastor, the Sabbath school teacher or Pathfinder
leader, or some other interested adult. Encourage children
to share their decision with their peers. This reinforces the
decision.

7. An invitation to accept Christ and give oneself to Him
should not be so easy that acceptance is not genuine. On the
other hand, it should not be so difficult that the child
never responds. Some children will not respond to a gen-
eral invitation. They need an adult to take a personal in-
terest and give a loving, one-to-one invitation. You might
be that adult. Be alert for students who need a personal in-
vitation. Some teens are still waiting for the personal
touch.

8. Do not judge the genuineness of a student’s commitment
by his or her emotions. All children do not react with the
same emotions. If a child cries in response to an invitation,
quietly hand him or her a tissue and wait silently. Remem-
ber, some children do not show violent emotions, but this
does not mean they are not converted.

9. While your students are not terrible sinners with a huge
amount of guilt to commit to the Lord, many of them may feel
troubled about past sins. They may feel convicted to make
restitution, but do not know how. Help them find the
Bible instructions and promises for forgiveness. You can
offer to go with the child to confess. An older child might
need to be encouraged to make a long-distance call or
write a letter to a former teacher, or speak to a friend or
sibling. Whatever you do, do it with love. Never blame,
berate, or express shock. Remember, God accepts all re-
pentant sinners with love, but He shows that love through
you.

As teachers, we are privileged to be partners with God
for the salvation of every student in our classes.  If we pray
for each one and watch for opportunities to show God’s
love and speak of His grace, the Holy Spirit will prompt us
to words or actions at precisely the right moment and we
will experience the thrill of seeing a student respond to the
call of the Spirit. ✐

This article has been
adapted from a
forthcoming book by
Donna J.
Habenicht and
Larry Burton,
Teaching the
Faith: An Essen-
tial Guide for
Building Faith-

Shaped Kids (Review and Herald, in press) and is printed with the
permission of the authors and publisher. Larry Burton is Associate
Professor of Curriculum and Instruction at Andrews University in
Berrien Springs, Michigan. Donna J. Habenicht is Professor
Emerita of Educational and Counseling Psychology at Andrews Uni-
versity. Both have taught at all levels from elementary school to gradu-
ate school and have also been involved in children’s ministry in
churches. 
____________________________________________________
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1. This article deals mainly with younger students, as that is the focus
of the book from which it is adapted. Teachers of older students can cre-
atively adapt the suggestions and add some of their own. 

2. Donna J. Habenicht, Victor Korniejczuk, Bradley Booth, and
Megan Brown, “How Children and Adolescents Understand the Con-
cept of Salvation, With Implications for an Integrated Approach to Spir-
itual Development.” Presented at the Conference on Children’s Spiritu-
ality: Christian Perspectives, Concordia University, River Forest, Ill.,
June 10, 2003. 

3. Ibid.
4. Ellen G. White, Messages to Young People (Nashville, Tenn.: South-

ern Publ. Assn., 1930), p. 15. 
5. _____________, Child Guidance (Nashville: Southern Publ. Assn.,

1954), p. 490.
6. Herbert Lockyer, All the Children of the Bible (Grand Rapids,

Mich.: Zondervan Publ. House, 1970), p. 61.
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Press Publ. Assn., 1898), p. 515.
8. “Adults Who Attend Church as Children Show Lifelong Effects,”

Barna Research Online, November 5, 2001. 
9. Ellen G. White, Counsels on Sabbath School Work (Washington,

D.C.: Review and Herald Publ. Assn., 1938), p. 80.
10. Sixty-one percent of adults who attended church as a child con-

tinue as an adult. They are also more likely to take their children to
church. Seventy-eight percent of adults who did not attend church as
children do not attend as adults and are less likely to take their children
to church.

11. The following steps have been adapted from Child Evangelism
International, an organization dedicated to bringing the Good News of
salvation to children; Children’s Ministries (AdventSource, pp. 38-40);
Coming to Jesus, Growing in Him (AdventSource); and How to Help Your
Child Really Love Jesus (by Donna J. Habenicht, Review & Herald, p.
136).

12. An illustrated story that pulls toward salvation: The Little Boat
Twice Bought (Living Stories, Inc., P.O. Box 8001, Milford, Kansas
66514). Several others are available from this publisher. Evangelizing
Today’s Children, from Child Evangelism International, has an illustrated
story about some aspect of the Christian life in every issue.  For other
ideas see:  Donna J. Habenicht, How to Help Your Child Really Love Jesus
(Hagerstown, Md.: Review and Herald Publ. Assn., 1994), chapter 12,
and Art Murphy, The Faith of a Child: A Step-by-Step Guide to Salvation
for Your Child (Chicago: Moody Press, 2000).

13. See White, Counsels on Sabbath School Work, p. 79.

Children ages 10 to 13 make
great leaps in their understand-
ing of sin and how to overcome
it, the meaning of baptism, and
the relationship of faith and
grace to salvation.

DONNA J. HABENICHT LARRY BURTON
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Are 
STANDARDIZED 
TESTS
Being Used 
Appropriately?

A
prominent newspaper recently reported that a principal
in Montgomery County, Maryland, was forced to resign
because of improper use of a standardized test. It ap-
pears that pressure from parents and others for higher
scores was the motivation behind the misuse. 

Standardized tests are currently being used in many
American schools as the sole or major criterion to de-
termine a child’s academic standing, as well as the level
at which he or she should be placed in school. The

news media (television and newspapers) use standardized test scores to rate
the academic excellence of schools and school districts. Test scores for
nearby schools are even used as a factor in real-estate prices! Teachers fear
for their jobs because their ability to teach is being questioned solely on the
basis of low test scores. 

Questions About Standardized Tests
Educational journals and newsletters regularly report standardized scores by race, with Cau-

casians and Asians getting the top scores, and Hispanics and African-Americans scoring at the bot-
tom. This made me wonder: Is there a valid reason to compare students by
race? Should students be required to state their race on the standardized
test?1 Why do certain groups score better than others on these tests? Should
standardized tests be the sole criterion in determining whether students are
academically successful or have a high aptitude? How much weight should such tests be given in
decisions about scholarships and college entrance?

Miner and Swope2 argue that standardized tests stifle creativity and reduce the quality and

By Carol H. Hammond

Standardized tests
are currently being
used in many Ameri-
can schools as the
sole or major crite-
rion to determine a
child’s academic
standing, as well as
the level at which he
or she should be
placed in school.
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quantity of what is being taught and
learned. Such tests also result in a dis-
proportionate number of failures
among students of color and low in-
come. 

Problems With Standardized
and High-Stakes Tests

In addition to standardized tests,
many states in the U.S. are imposing
high-stakes tests on students in sev-
eral grades, culminating in a required
test for graduation from high school.
Like most of the standardized tests,
these exams have been criticized for a
variety of reasons. Critics allege that:

• The tests encourage teachers to

“teach to the test” and/or to use un-
ethical methods to raise student
scores.

• Standardized tests bear little re-
semblance to the curriculum in most
schools, so they are therefore not
only unfair to students who have not
been exposed to the material being
tested, but also constitute a poor
measure of the quality of teaching or
learning.

• The tests are biased, since cer-
tain groups (African-Americans, His-
panics, low-income children, recent
immigrants, students for whom Eng-
lish is a second language) regularly
score lower than others on the exams.

• The tests favor students with
specific skills and learning styles. Stu-
dents with learning disabilities, those
whose aptitude lies outside the lin-
guistic and logical-mathematical
areas, and persons whose thinking is
comprehensive and divergent are at a
disadvantage in taking standardized
tests.3

• Standardized tests measure only
students’ ability to recall unrelated
facts and do not require or measure
critical thinking skills.

• The tests have little relationship
to the skills needed for real life.

• Standardized tests do not mea-
sure the goals and objectives of Ad-
ventist education; and they do not
sample the full spectrum of students’
abilities.4

If all or even some of these allega-
tions are true, why do schools admin-
ister standardized and high-stakes
tests? In general, because they are re-
quired to do so, and because of the
demand for “educational accountabil-
ity” and “raising teaching standards.”
Accountability, the new buzzword,
often means little more than holding
teachers and students responsible for
scores on standardized tests. 

Tests Overemphasized
The assumption is that the more

testing, the more academic standards
will go up! (A similar analogy from
the healthcare arena: The more times
you take a patient’s temperature, the
faster he will recover.) What is hap-
pening instead is that academic stan-
dards are weakened as tests become
the focal point of the curriculum.
Since standardized and high-stakes
tests are rarely based on what is
taught in current textbooks, teachers
often spend weeks or months prepar-
ing students to take the tests.5

Meanwhile, subjects not included
on the standardized tests are ignored
or neglected. In Adventist schools,
this is of special concern, since stan-
dardized tests do not measure Bible
knowledge or moral development.

Kohn6 says that standardized tests
are the means utilized by officials to
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impose their will on schools. He also
believes that we are destroying
schools by choking creativity and
forcing teachers to teach to the tests.

How Well Do Standardized Tests
and GPAs Correlate?

Because of concerns like these, I
set out to determine if the Iowa Test
of Basic Skills (ITBS) correlated with
academic success (as measured by
grades and teacher observations) for
children of African descent who have
demonstrated their success through
high grade-point averages (GPAs) of
2.50-4.10. (In the American system, a
GPA of 4.0 indicates an A, 3.0 is a B,
2.0 is a C, etc.) The sample consisted
of 105 students in grades 5-8 from
two Adventist elementary schools in
Maryland.7

The results of this study indicated
that only three of the subtests corre-
lated with levels of academic success
for these students: Language Grade
Equivalent, Language National Per-
centile Rank, and Math National Sta-
nine. The Language Grade Equiva-
lent scores resulted in a negative
correlation (beta)—that is, the higher
the Language Grade Equivalent
scores, the lower the GPA! Because of
these results, I performed further
analysis on the survey results, only to
find that there were students with
GPAs as low as 2.50 who had stan-
dardized test scores in the 80th and
90th percentiles (the maximum per-
centile is 100)! 

Further investigation revealed
that the students whose test scores
ranked in the highest percentiles had
been attending the same school since
kindergarten and had taken the stan-
dardized tests repeatedly (six to seven
times). The highest GPA (4.10) in the
study did not correlate with the stu-
dent’s scores on the Iowa Tests of
Basic Skills, which fell in the 60th and
70th percentiles on some of the sub-
tests. Looking further into this stu-
dent’s background, we discovered she
had attended the school for only two
years and had not taken the test at her
previous school.

This experience led me to con-
clude that familiarity with standard-
ized tests affects performance. It was
clear that students who had taken the
ITBS repeatedly over the years per-
formed better than those who had
taken the test two times or less. 

The most startling findings of the
study: (1) Familiarity with standard-
ized tests affects performance on
these tests. (2) Only one math and
one language score correlated with
academic success levels for this group
of students. Reading scores on the
tests, which are generally thought to
be highly correlated with academic
success, bore no relationship to these
students’ GPAs.

So, do standardized tests have any
predictive value? Are they just a

Should standard-
ized tests be the
sole criterion in
determining
whether students
are academically
successful or have
a high aptitude?
How much weight
should such tests
be given in deci-
sions about schol-
arships and col-
lege entrance?
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means of sorting and comparing
groups of children? Or can they serve
a useful purpose if used correctly?

How to Use Standardized Tests
Guidelines included with the Iowa

Test of Basic Skills (ITBS) indicate
exactly how the test should be used:

1. To determine the develop-
mental level of each student so
that teachers can adapt instruc-

tions to individual needs and abili-
ties.

2. To diagnose strengths and
weaknesses in the pupil’s educa-
tional development.

3. To determine the student’s

readiness skills to begin instruc-
tion.

4. To provide progress reports
to parents.8

The instructions also describe
some inappropriate usages of the
tests: 

1. Denying students entrance
into school based solely on the
scores from standardized tests.
Promoting students based solely

Is there a valid
reason to com-
pare students by
race?
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on the scores of these tests.
2. Comparing students with

other students and schools with
other schools with the purpose of
determining who is academically
successful and who is not.9

The manual clearly states that the
sole purpose of the ITBS is to im-
prove instruction. Consequently,
teachers should not be castigated or
replaced because of low test scores.
Instead, administrators should pro-
vide them with in-service sessions
that discuss the areas where the stu-
dents are weak and suggest appropri-
ate strategies to help bring up the
scores. Administrators should make
sure parents understand the meaning
of standardized test scores—that they
are only one measure of academic
success.

Some students lack good test-tak-
ing skills and experience test anxiety.
If passing the test is important to
their academic standing, they should
receive tutoring on both skills and
content to help them perform well on
the tests. See the sidebar on page 26
for suggestions on helping students
become savvy test-takers.

The ITBS manual also states that
standardized test scores should not
replace the teacher’s judgment re-
garding the academic success and ap-
titude of students. Today, it would
appear that, in many schools, the
teachers’ competence and skills are

being questioned, and other measures
of student success, such as grades, are
being replaced by standardized test
scores. Teachers are being harshly
judged when pupils do poorly on
standardized tests, even when the stu-
dents’ work is deemed satisfactory by
other measures of evaluation.

According to Chase, when stan-
dardized tests are used to make deci-
sions concerning student promotion

or retention, such tests should carry
the least weight and other factors
such as teacher observations and stu-
dent maturity levels and attitude
should carry more weight.10

A further concern, alluded to ear-
lier in this article, is whether class-
room instruction correlates with what
is being measured by standardized
tests. Schools and school districts
should use care in choosing which
standardized tests to use. They need
to ensure that there is a good match
between their curriculum and what is
being tested. It is unfair to expect stu-
dents to recall information they have
never been taught. 

Some things to think about when
choosing and administering a stan-
dardized test: 

• Since a single standardized test
cannot provide a complete picture of
any student’s academic aptitude or
progress, the school needs to com-
bine such tests with other methods of
evaluation (grades, teacher evalua-
tions, etc.) to obtain a balanced pic-
ture of each child. 

• Have any studies been done to
correlate the school’s curriculum with
what is being measured by the stan-
dardized tests? 

• Since there is no such thing as a
culture-free test, students from cer-
tain backgrounds may score poorly on
standardized tests, despite good apti-
tude and skills. 

• Have teachers received instruc-
tion in how to help students succeed
on standardized tests?

• Is an excessive amount of  time
being devoted to testing? Has this
caused teachers to neglect the sub-
jects that do not appear on the stan-
dardized tests? 

• Are teachers under so much
pressure to produce high test scores
that they are tempted to “teach to the
test”?

• Have teachers and administra-
tors explained the appropriate uses
and limitations of standardized tests
to parents and school board mem-
bers?

Kohn11 states that norm-refer-

Critics allege
that. . . Standard-
ized tests bear lit-
tle resemblance
to the curriculum
in most schools,
so they are there-
fore not only un-
fair to students
who have not
been exposed to
the material being
tested, but also
constitute a poor
measure of the
quality of teach-
ing or learning.

The U.S. Public Looks at Standardized Tests
According to the 35th Annual Phi Delta Kappa/Gallup Poll of the Public’s

Attitude Toward U.S. Public Schools, reported in the September 2003 Phi Delta
Kappan:

• 66 percent of people responding to the poll believed that no single test pro-
vided a fair assessment of whether a school needed improvement; 

• 72 percent believed that it was impossible to accurately judge a student’s
proficiency in English and math on the basis of a single test; 

• 67 percent believed that students enrolled in special education should not
be required to meet the same standards as other students in the school, 

• 66 percent believed that the current emphasis on standardized tests will en-
courage teachers to “teach to the test,” rather than teaching the subject

• 60 percent believed that “teaching to the test” was a bad thing to do.
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enced tests such as the Iowa Test of
Basic Skills have as their objective to
determine who is beating whom and
not to measure how well a student is
learning. The tests are designed so
that knowledge gained outside the
classroom provides a big advantage.
Consequently, students whose parents
are affluent and well educated, have
computers, take them on interesting
trips, and provide a print-rich home
environment have a decisive advan-
tage. 

Kohn also indicates that test de-
signers typically discard a question in
which African-Americans would do
well and whites would not.12 Other
researchers have stated that standard-
ized tests intentionally exaggerate dif-
ferences between students. For exam-
ple, questions answered correctly by
the “better” examinees are considered
good questions. Items answered cor-
rectly mainly by the lower-scoring
students are discarded as invalid.13

These are examples of the kind of
bias that is built into standardized
tests.

People who point to standardized
test scores as a measure of innate in-
telligence and ”quality schools”
would do well to consider that 80
percent of the factors determining
who makes the dean’s list as compared
to those on academic probation come
from sources not measured by the
SAT.14 Unfortunately, the public
often assumes that standardized tests
are objective, accurate measures of
teaching and learning. Furthermore,
the public has been led to believe that
all students should be taught the same
way and be tested on the same things. 

Many U.S. states are rethinking

Helping Students Overcome Test Anxiety
Test anxiety is a significant problem for many students. Teachers can help re-

duce students’ fear of standardized tests by taking the following steps:
1. Give students a pep talk, reassuring them of your confidence in their skills

and commitment to succeed. 
2. Bring in counselors with whom students can share their anxiety and who

can lead out in deep breathing exercises. (If this is not feasible, you can help the
children visualize themselves doing well on the tests, and teach them how to relax.
Alternating testing with vigorous exercise and reminding students to eat a health-
ful breakfast the morning of the test will help, too.)

3. Prepare students for the test by using fun-filled games such as Jeopardy.
4. Pray with your students. 

[Kohn] believes
that we are de-
stroying schools
by choking cre-
ativity and forcing
teachers to teach
to the tests.
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their high-stakes testing require-
ments. Some have upped the number
of chances students have to pass the
tests, and many are trying to make
sure that the tests reflect what is
being taught. Others are offering tu-
toring for students with special needs
and those who are considered to be at
high risk for failure.

Conclusion
There is no scientific evidence

that standardized testing and ac-
countability will improve student
achievement. Real accountability for
teachers should be based on their ef-
fect on the lives of students. Chase15

says that parents and teachers need to
join together to put standardized test-
ing in its proper place. A growing
number of parents and teachers feel
that too much emphasis is being
placed on tests and that too much
time is being devoted to standardized
testing. In some places, parents are
refusing to allow their children to
take the tests.

Although teachers may be able to
improve test scores through drills,
test preparation, and teaching to the
test, the price they pay will be the de-
emphasizing of subjects not taught on
the tests (including Bible), less time
allotted for creative projects, as well
as a curriculum that emphasizes rote
learning of facts in order to produce

higher test scores, rather than teach-
ing students to be thinkers and not
mere reflectors of other people’s
thoughts.16

How can teachers, administrators,
and other educators make sure that
standardized tests are being used ap-
propriately? 

First, and most important,
make sure that test scores are used
solely to improve teacher instruc-
tion.

Second, insist that standardized
tests correlate with the curriculum
being taught in schools. 

Third, do not require students
to state their race on the test,
since this is not a factor that
should be considered and is an in-
appropriate use of the test. 

Finally, keep in mind that many
vital skills and concepts are not in-
cluded in standardized tests, but
need to be taught in order to en-
sure a wholistic and balanced edu-
cation—for example, science, Bible,
art, music, and physical education
should not be shortchanged by
overemphasizing the limited areas
covered by standardized and high-
stakes tests. ✐

Carol H. Ham-
mond, Ph.D., is
currently Adjunct
Professor of Coun-
seling Psychology
and Education at
Bowie State Uni-
versity in Bowie,
Maryland; and
Adjunct Professor

of Psychology at Columbia Union College in
Takoma Park, Maryland. She served for
many years as an elementary teacher in
Adventist schools in the U.S. and Africa,
and as an elementary principal. She has
been listed twice in Who’s Who in Teach-
ers in America and is a popular seminar
presenter.
___________________________________
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InDefenseof
Poetry

A
colleague of mine—expressing what I
suspect is a view held by more than a
few persons in higher education—re-
cently told me that what today’s stu-
dents need is “practical English” lan-
guage skills that are “functional” as
opposed to “poetic.” I’m not quite sure

what my friend meant by practical and functional (who,
after all, would defend impractical and useless English?).
But I think he defined “practical” English as having lit-
tle to do with aesthetic matters like meter and metaphor
and everything to do with social utility. The folks who
hold this pragmatic view value language study only as
a tool to some other economic, religious, or political
end. Poetic and literary studies make neither bricks nor bread, they reason, so let the lilies of poetry
grow where they may. The practical English department must till the rocky soil of grammar and
usage, training its students to create more utilitarian literary forms such as the office memorandum,
the morning devotional, and the ceremonious speech.

Now, I have nothing against memorandums, devotionals, or speeches—not in principle, at any
rate. And surely, grammar and usage must be taught and taught well. But I do think
that creating a dichotomy between the practical and the poetic is both false and
dangerous. 

All Language Is Poetic
It is false because all language is, broadly defined, poetic. When we study language, we discover

that it is endlessly analogical, allusive, and even pictorial. Poetry—that is, metaphor—cannot be
avoided, even when suppressed. Indeed, in making his case for “practical English,” my very practi-
cal colleague disparaged poetry on the grounds that it is too “flowery.” (Behold, the hearty weed!)
The real gulf is therefore not between the “poetic” and the “practical,” but between good poetry and
bad poetry, between metaphors that illuminate and enliven and those that obscure, stupefy, and con-
trol.

By Ronald Osborn

Those who value language
only as a means to what
they call “practical”
ends—whether economic,
religious, or political—
may in fact harbor only
contempt for language it-
self. And contempt for lan-
guage invariably leads to
contempt for humanity.
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And herein lies the danger: Those who value language
only as a means to what they call “practical” ends—whether
economic, religious, or political—may in fact harbor only
contempt for language itself. And, I believe, contempt for
language invariably leads to contempt for humanity.

I
In the realm of business and economics, the temptation

to obscurity seems particularly grave. Bureaucratic institu-
tions fixated on the “bottom line” exude verbal and written
language that is bloated with redundant phrases, sterile
metaphors, and stupefying jargon.1 Consider the following
paragraph, selected almost at random, from a folder of doc-
uments on my desk:

“The budgeting exercise requires the analysis of vari-
ables affecting each department of the organization. This
analysis transforms into information that is to be used in

preparation of the financial budget.
Two-way communication of informa-
tion is advocated here in preparation
for budgets. This means that informa-
tion is communicated both ways be-
tween top management and those in-
volved in the primary activities of the
college.”

The writer means (I think) that fac-
ulty members need to ask for permis-
sion before they spend money. One can-
not be certain, though; for this kind of
language is not really intended to com-
municate. It is meant, consciously or
not, to inflate the status of some office
by spewing out directives that make it
sound authoritative and in control. The
utility of the words lies precisely in their
ability to suffocate meaning.

Other vacuous construc-
tions from the same
folder include the fol-
lowing: Instead of job
skills, students of today

will be taught “knowledge-based com-
petencies.” In the process, they will not
mature; but rather “develop socio-emo-
tional maturity.” And if this sounds like
an infectious disease, rest assured: Ad-
ventist schools no longer simply have
rules that promote health—they “em-
power students to take responsibility
for their own well-being through a
health-promoting lifestyle.” Health-
promoting? Never mind that the phrase
is as verbally clotted as a chain-smoker’s
lungs. The real message beneath all this

linguistic clutter, by its very obscurity, is clear enough: Here
is an institution that is big and important and complicated
in ways you shouldn’t ask or think about: Just trust us.

The classic illustration of how the mandarins of “practi-
cality” reduce meaning to murk and fuzz comes from George
Orwell’s essay, “Politics and the English Language.”2 Orwell
quotes a well-known piece of poetry from Ecclesiastes and
then translates it into modern English. The Authorized Ver-
sion reads:

“I returned and saw under the sun, that the race is not to
the swift, nor the battle to the strong, neither yet bread to
the wise, nor yet riches to men of understanding, nor yet
favor to men of skill; but time and chance happeneth to them
all.”

Now, here is Orwell’s rendition of the same passage in
contemporary bureaucratic prose:

“Objective consideration of contemporary phenomena
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compels the conclusion that
success or failure in compet-
itive activities exhibits no ten-
dency to be commensurate
with innate capacity, but that
a considerable element of the
unpredictable must invariably
be taken into account.”

Notice what has been lost
in the transformation. Gone
are the precise and vivid im-
ages from actual human ex-
perience. Gone, too, are the strong one-syllable words. In
their place is an unwholesome syrup of slick sounds, a pre-
tentious and euphonious chirping that substitutes for real
thought or feeling. Managers are consumed by the fear that
simple language is the mark of a simple person. But the sim-
plicity of the biblical poem is the result of hard thinking and
a high regard for truth. It is the “practical” and “objective”
style, by contrast, that has all the marks of a vain and mud-
dled mind.

II
Orwell’s illustration points to a fact that should give Chris-

tian advocates of “practical English” further pause: Much of
the Bible—the prophets, Psalms, Proverbs, Ecclesiastes, Job,
the Song of Songs—is poetry. By all indications, Jesus was
steeped in these books, expressing Himself time and again
through allusions to the Psalms in particular. Yet few of us
study the Bible as literature as well as theology. I was taught
from an early age, for example, that when Jesus said, “My
God, my God, why hast thou forsaken me?” He was fulfill-
ing a prophecy contained in Psalm 22. In other words, Psalm
22 is not a poem but a crystal ball. But while the Psalms may
contain prophetic hints of the Crucifixion, Jesus surely
wasn’t bound in some fatalistic sense to quote from them in
His moment of desolation. As far as I can tell, Jesus said what
He did because Psalm 22 was a poem He knew and loved for
its insights into human suffering. It was this poem that best
gave voice to His anguish.

Formulaic Mantras and Fossilized Rituals
Biblical poetry does help protect the church from the to-

tally debased speech of the marketplace. But even the best
language can be drained of meaning through the wrong kinds
of usage. Lightening flashes of spiritual insight are turned
into formulaic mantras to calm the nerves. Hard-won truths
are ground into a fine and palatable powder by sheer force
of repetition. The bread of life is fossilized into the stone of
ritual. The pulpit may thus serve not to free minds but to re-
inforce a stultifying conformity.

The problem isn’t necessarily the words used in religious
settings. But when the same words are trotted out repeat-
edly in a careless or doctrinaire fashion, they grow slack and
stale. Next, they go rotten. Stephen Carter calls such clichés

of religion “God-talk”: seemingly pious language that through
mendacious or repetitious usage trivializes faith, the very
thing it claims to serve.3

Spiritual atrophy therefore has to do not only with stone
hearts—with insensitivity to social injustice; but also with tin
ears—insensitivity to balance and beauty. Hence, my friend
and mentor Ottilie Stafford wrote in 1978 in response to a
utilitarian push in Adventist education, that English teach-
ers “who feel comfortable teaching grammar, but do not like
poetry, ought not to be in Christian classrooms, for they will
limit the ability of their students to experience and to express
the feelings and thoughts that are at the center of the Chris-
tian experience.”4

Restoring the Meaning
Could it be the old and true words some of us prefer will

only be restored by being used less often and with greater
care? It’s useful to remember that the ancient Hebrews would
not even say the name of the Almighty. We might also recall
Jeremiah’s withering blast at those pious souls whose mode
of worship consisted of repeating ad nauseam, “This is the
temple of the Lord, the temple of the Lord, the temple of
the Lord. . .” (7:4). For truth be told, much of religious lan-
guage, Adventist language included, recalls not the rich and
varied metaphors of Scripture but the trials of Soviet dissi-
dent poet Joseph Brodsky, who was tortured by the secret

Creating a di-
chotomy between
the practical and
the poetic is both
false and danger-
ous.
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police by being forced to say his own
name over and over again: “Joseph
Brodsky, Joseph Brodsky, Joseph Brod-
sky. . . .”

III
This brings us to the third pillar of

this Tower of Babel that I have been at-
tempting to describe. The language of
marketing and management is little
more than smoke and mirrors, and the
language of religion is often pressed
into the service of mortal designs. But
the language of modern politics is
“practical” language par excellence.
Here at last is speech that really gets
things done.

The way political language gets
things done is by bewildering ordinary
citizens with pernicious cant and dou-
ble-talk that masks massive waste and brutality. A billion-
dollar missile crashes and we are told, as William Zinsser
points out, that it “impacted prematurely with the ground.”5

Vast sums are spent on bombs and tanks the public does not
want, while the military reports that the money was spent

on “counterforce deterrence.” 
Meanwhile, as America’s ongoing

war in Iraq amply illustrates, armies no
longer maim and kill. It’s much more
palatable to hear that they “engage”
and “neutralize” with “assertive disar-
mament,” “surgical strikes,” and “area
denial ordinances” (i.e., cluster bombs).
Because nearly all acts of violence are
now defined as “defensive” (don’t ex-
pect to see a Department of Offense),
innocent people killed by “friendly fire”
or “incontinent ordinance delivery” are
not victims of aggression; they are “col-
lateral damage,” just as anti-people
bombs are described as “antipersonnel
devices.”

Every war in history, from the stand-
point of the aggressor, has been fought
for defensive reasons. Adolph Hitler

“pre-emptively” bombed Czechoslovakia in “defense” of hy-
pothetical dangers and German “national interest.”

We can find many similar examples of governments using
language largely as a mask. When the United States dropped
poisonous herbicides and incendiary bombs on Cambodia,

Ottilie Stafford wrote in
1978. . .that English teach-
ers “who feel comfortable
teaching grammar, but do
not like poetry, ought not
to be in Christian class-
rooms, for they will limit
the ability of their students
to experience and to ex-
press the feelings and
thoughts that are at the
center of the Christian ex-
perience.”

Mag_Dec_Jan2004  12/8/03  11:38 AM  Page 31



32 Journal of Adventist Education DECEMBER 2003/JANUARY 2004

Laos, and South Vietnam, it claimed to
be “defending” the South against “in-
ternal aggression” from the North.

The managing of information by the
U.S. Government included assertions
that the Vietnam “police action” was
being won because American forces were
daily “producing” favorable “kill ratios.”
In a perfect reversal of meaning, de-
struction became “production.” As one U.S. major told re-
porters after the shelling of the civilian population of Ben
Tre, “It became necessary to destroy the town in order to
save it.”6 

The difference between good and bad language, these
cynical euphemisms show, is not merely a matter of personal
taste or style, but literally of life and death. Once again, I am
indebted to Orwell, who wrote in 1946, “In our time, polit-
ical speech and writings are largely the defense of the inde-
fensible. Defenceless villages are bombarded from the air,
the inhabitants driven out into the countryside, the cattle
machine-gunned, the huts set on fire with incendiary bul-
lets: this is called pacification. Millions of peasants are robbed
of their farms and sent trudging along the roads with no more
than they can carry: this is called rectification of frontiers. Peo-
ple are imprisoned for years without trial, or shot in the back
of the neck or sent to die of scurvy in Arctic lumber camps:
this is called elimination of unreliable elements. Such phrase-

ology is needed if one wants to name
things without calling up mental pic-
tures of them.”7

Poetry as Defense
Against language such as this, hon-

est words may offer a feeble defense. But
if there is any hope of resistance, it is, I
think, the hope that comes from poetry.

This is not to say that being cultured and knowledgeable
about literature and art will make one a humane or ethical
person; there were men operating the death camps in Ger-
many who could recite Goethe and Schiller by heart. But if
one cannot discriminate between good and bad metaphors,
between the pathos of tragedy and the tragedy of bathos, be-
tween honest sentiment and crude sentimentality in language,
one is likely to be swindled out of purse, home, and life.
There may be no greater protection against the propagan-
dists and political manipulators of our age than verses like
these from W. H. Auden’s “The Shield of Achilles”:

“Out of the air a voice without a face
Proved by statistics that some cause was just

In tones as dry and level as the place:
No one was cheered and nothing was discussed;

Column by column in a cloud of dust
They marched away enduring a belief 

Whose logic brought them, somewhere else, to grief.”8

The difference between
good and bad language. . .
is not merely a matter of
personal taste or style,
but literally of life and
death.
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IV
We need a vision of learning that is out of fashion these

days. Education by poetry can occur only at schools com-
mitted to teaching the liberal arts and the humanities as part
of the work of humanizing their students. But the idea that knowl-
edge should be pursued in a spirit of free inquiry and con-
cern for truth does not set well with the technocratic, utili-
tarian spirit of our age. Parents, students, and even teachers
are increasingly skeptical of anything that does not promise
an immediate return on one’s investment. 

Administrators, too, are anxious about making learning
“marketable,” which is to say, market-based and market-
driven. So emphasis on quantity quickly overrides emphasis
on quality, attention to image replaces attention to reality,
and the pursuit of diplomas crushes the pursuit of wisdom.

In this technocratic milieu—with its relentless demand
for “quantifiable results,” “efficiency,” “responsiveness to
market-based trends in higher education,” “factor analysis
for quality assurance,” and so forth—English departments
might try, as some urge, to prove their “relevance” by de-
emphasizing literature and composition and offering in their
place trendy vocational courses of one sort or another. Why
teach poetry, after all, when one can offer “practical” and (it
is hoped) profitable courses in “business English,” “English
for industry,” “legal English,” or “English of mass commu-
nication”?

But when language studies are not merely related to but
are in fact subordinated to the values and demands of the po-
litical economy, much of the reason for studying language
as an academic discipline is lost. Further, in the end, the util-
itarian conquest of language harms not only the English lan-
guage, but also those who speak it. 

A Betrayal of the Humanities
The attempt to make English departments more “prac-

tical” by bringing them into conformity with the values of
the marketplace, social sciences, or other disciplines is a be-
trayal both of the humanities and of human beings. For the
teaching of poetry is not incidental to the “serious” task of
preparing students for the “real” world. It is the critical lens
that allows students to see the real world as it really is, in both
its beauty and its barbarism. It is also the mental training by
which Christians can learn to resist the tyrannous and idol-
atrous claims that Lord Caesar and Lord Mammon routinely
make on their lives.

Factories or Greenhouses?
I am not in fact such a purist as to think that getting a

job after college is a trivial matter. But there are two ways to
prepare students for careers. Mission College President Siri-
porn Tantipoonwinai frames the question in terms of two
contrasting metaphors. “Will school be a factory where peo-
ple are produced like bolts?” she asks. “Or will it be a green-
house where knowledge is allowed to freely grow and flour-
ish?”9

The greenhouse model suggests that the role of educa-
tors is to help students become, in the words of Ellen White,
“thinkers, and not mere reflectors of other people’s
thought”10—a fine and poetic turn of phrase. The factory
model, by contrast, says that education’s goal is to produce
well-trained, well-heeled functionaries—persons suited to
the execution of tasks but not the challenge of thought. The
former goal is the business of poetry. A slavish devotion to
practical English will surely produce the most impractical
and deadly creatures of all. ✐

Ronald Osborn teaches English at Mis-
sion College, Muak Lek, Thailand. He is
a graduate of Atlantic Union College in
South Lancaster, Massachusetts, and the
Graduate Institute of St. John’s College in
Annapolis, Maryland.
______________________________
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one is likely to be swindled out of
purse, home, and life.

Mag_Dec_Jan2004  12/8/03  11:38 AM  Page 33



34 Journal of Adventist Education DECEMBER 2003/JANUARY 2004

Copyright
Guidelines

S
cenario 1: The students at Pleasant View Elemen-
tary School have demonstrated excellent behavior
and hard work during the winter semester, so they
are being treated to a presentation of The Sound of
Music in the school’s cafeteria.

Scenario 2: Professor Elaine Mushnik wants to
show her online students video clips from selected

movie adaptations that she occasionally uses in her classroom.
In particular, she wants to show scenes from the 1983 movie version of King Lear. Dr. Mushnik
first asks the reference librarian, Amy, if there are any digital versions that can be streamed. Amy
checks the U.S. Library of Congress and learns that only the VHS version exists at this time. Pro-
fessor Mushnik digitizes and edits short video clips from King Lear and streams these to her online
students, who are the only ones able to see the clips.1

What do you think of these scenarios? Are they legal? Or are the participants breaking the
law? Do you know what constitutes “fair use”? Does your school or institution follow and teach
the latest copyright laws? In a moment, we will examine in closer detail the law and its implica-
tions for educators.2

But first, does the Bible have anything to say about this? We’re all aware of the commandment,
“Thou shalt not steal” (Exodus 20:15, KJV). To use copyrighted material inappropriately is steal-
ing. Paul offers this counsel: “Let every soul be subject to the governing authorities. For there is
no authority except from God, and the authorities that exist are appointed by God. Therefore

whoever resists the authority resists the ordinance of God, and those who resist will
bring judgment on themselves. For rulers are not a terror to good works, but to evil. Do
you want to be unafraid of the authority? Do what is good, and you will have praise from
the same” (Romans 13:1-3, NKJV). As Adventist educators, we have a responsibility to

uphold the law (both the law of the land and the Ten Commandments) and to teach our students
to do likewise. Copyright owners have specific rights to determine how their materials shall be
used. To usurp an owner’s right in any of these areas is stealing from him or her. When we have a
correct understanding of copyright law, “fair use,” and recent laws on digital works and distance
learning, we can effectively model appropriate protection and use of copyrighted material and
teach our students to do the same.3

Copyright Basics
Webster’s dictionary defines copyright as “the right of an author or his assignee, under statute,

By Janine Lim

Does your
school or institu-
tion follow and
teach the latest
copyright laws?

Copyright
Guidelines
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to print and publish his literary or
artistic work, exclusively of all other
persons. This right may be had in
maps, charts, engravings, plays, and
musical compositions, as well as in
books.”4 The intention of copyright
law, then, is to protect intellectual
property. 

Copyright protects original medi-
ums of expression such as: “poetry;
prose; computer programming; art-
work; musical notation; recorded
music and/or song; animations; video
footage; Java applets; a Web page; ar-
chitectural drawings; photographs.”5

In addition, anything published after
March 1, 1989, is automatically copy-
righted when it is fixed in a tangible
medium. Just because material does
not include a copyright notice does
not mean it is in the public domain.
This is especially significant with re-
spect to materials on the Internet.6

Examples of items not copyrightable
include the following: “mere facts;
exact duplications of public domain
works; ideas; systems; works created
by employees of the Federal Govern-
ment; titles and short phrases; logos
and slogans; forms that only collect
information.”7

Five rights are granted to an
owner of a work: “the right to repro-

duce the copyrighted work; the right
to prepare derivative works based
upon the work; the right to distribute
copies of the work to the public; the
right to perform the copyrighted
work publicly; and the right to display
the copyrighted work publicly.”8

These rights are limited, reserved to
the owner except under certain con-
ditions of fair use. 

Fair Use
The principle of “fair use” has de-

veloped over the years as courts have
tried to balance the needs of society
to use copyrighted material for edu-
cation and journalism with the rights
of the copyright owners. Fair use
does not give anyone blanket permis-
sion to use material in any manner.
Fair use is applicable only at non-
profit educational institutions. In ad-
dition, there are four factors for de-
termining fair use:

1. “the purpose and character of
the use, including whether such use is
of a commercial nature or is for non-
profit educational purposes;

2. “the nature of the copyrighted
work;

3. “the amount and substantiality
of the portion used in relation to the
copyrighted work as a whole; and

4. “the effect of the use upon the
potential market for or value of the
copyrighted work.” 9

In summary, educators should use
as little as possible of the work and
consider each factor carefully when
using the material. The copyrighted
material can be used in the classroom
for one semester or course, but any
additional use requires permission
from the author. What does this
mean specifically for various medi-
ums? 

Print Materials
Teachers may make one copy of

the following materials (from legally
acquired originals):

• “A chapter from a book. 
• “An article from a periodical or

newspaper. 
• “A short story, short essay, or

short poem, whether or not from a
collective work.

• “A chart, graph, diagram, draw-
ing cartoon or picture from a book,
periodical, or newspaper.”10

Single copies of these materials
may be made available in the library
reserve for a class of students. These
students may borrow the materials
and make a single copy (however, the
library should clearly post copyright
notices). In this case, each student is
responsible for following copyright
law.11

When creating multiple copies of
print materials to distribute to stu-
dents, the material must be necessary
to meet the teacher’s instructional ob-
jectives (i.e., not for entertainment or
as a diversion from study). In addi-
tion, for multiple copies, the follow-
ing length guidelines apply:

• “For an article, the limit is 2,500
words. 

• “For a longer work of prose, the
limit is 1,000 words, or 10% of the

To use copyrighted
material inappro-
priately is stealing.
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work, whichever is less. 
• “For a poem, the limit is 250

words. 
• “For a longer poem, an excerpt

of no more than 250 words may be
used.

• “No more than one chart, dia-
gram, cartoon, or picture from a
book, periodical, or newspaper.

• “No more than one work is
copied from a single author. 

• “No more than three authors
are copied from a single collective
work (such as an anthology).”12

In addition, for multiple copies: 
• “The copying must be done at

the initiative of the teacher (at the
moment of inspiration). 

• “The copying must be done at a
time when it is unreasonable to get
permission from the copyright owner.
(If there is time, you must get permis-
sion.)

• “Only one copy is made for each
student. 

• “No charge is made to the stu-

dent except to recover only the cost
of copying. 

• “The copying is done for only
one course. i.e., The same item can-
not be reproduced for more than one
course. (Permission must be acquired

to use the item for more than one se-
mester or term.)

• “Nine instances of multiple
copying occur during a single term or
semester (with the exception of news-
papers and periodicals. You may copy

Since we’ve now convinced you (we hope!) that you need
to obtain copyright permission to use a variety of materials
and resources, how do you find out who owns a given item,
anyway? The Web sites listed below will be of help:

A warning: In many cases, large conglomerates have
bought up smaller companies and their copyrights, and it may
be difficult to identify the current owner of a work. In spite of
this, you have a legal and moral obligation to make a serious
effort. Be sure to keep good records of the attempts you have
made to locate the copyright owner(s). The U.S. Library of
Congress, for a price, will do a copyright search to identify
current holders of copyrights.

http://www.utsystem.edu/ogc/intellectualproperty/permissn.
htm
Very thorough and helpful information on obtaining copyrights 

The Copyright Clearance Center:
http://www.copyright.com/UseAccount/Useaccount.asp?
log=NO

http://www.virginia.edu/finance/polproc/pol/xvf7.html
Also very thorough and helpful information on obtaining copy-
rights

http://www.cetus.org/fair7.html
Sample letter for requesting permission

http://www.copyright.gov/circs/circ22.html
How to investigate the copyright status of a work

http://www.utsystem.edu/ogc/intellectualproperty/whowns.htm
Information on who owns what 

http://www.utsystem.edu/OGC/IntellectualProperty/
architec.htm

http://www.apra.com.au/Licence/RecIntro.htm

http://www.wwu.edu/depts/pubs/pdf/copyrightquestions.
pdf

http://www.utsystem.edu/OGC/IntellectualProperty/
permissn.htm

http://www.bitlaw.com/copyright/ownership.html

http://www.nolo.com/lawcenter/ency/article.cfm/objectID/
BABFA71E-97C9-479F-8A9D4C3DB2498663/catID/
2EB060FE-5A4B-4D81-883B0E540CC4CB1E

http://www.cyberspaceattorney.com/guideview.asp?
layer=2&article=170

How to Find Copyright Owners
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as many times as you like; however,
you must still remain within the
length guidelines listed above).

• “‘Consumable works’ shall not
be copied, such as workbooks and
standardized tests.”13

Illustrations and Photographs
“Single works may be used in

their entirety, but no more than five
images by a single artist or photogra-
pher may be used. From a collection,
not more than 15 images or 10 per-
cent (whichever is less) may be
used.” 14

TV and Cable
“Broadcasts (i.e., ABC, NBC,

PBS, etc.) or tapes made from broad-
cast may be used for instruction.
Schools are allowed to retain broad-
cast tapes for 10 school days (some
rights holders, such as PBS’s Reading
Rainbow, allow for a longer period).

“Cable channel programs may be
used with permission. Many pro-
grams may be retained by teachers for
years. Visit Cable in the Classroom at
http://www.ciconline.org for more
details.” 15

Performance and Display of
Audio-Visual Material

The following guidelines apply to
“performance and display” of an
audio-visual work in the classroom.
This includes videos, DVDs, 35 mm
slides, filmstrips, etc. To show or play
audio-visual material for students
constitutes performance and dis-
play—which comes under a different
area of copyright law than “fair use.”

• “The performance of the AV
work must meet the instructional ob-
jective.”16 (i.e., you may not show a
movie rented from your local video
store at school as described in the sce-
nario at the beginning of this article).

• “The AV work must be acquired
legitimately.

• “It is illegal to copy an entire
AV work or convert it to another for-
mat.”17

• You may copy brief portions of
videos, as long as the copy does not
include the creative essence of the
work.18

If you would like to show movies
for non-instructional use at school, a
motion picture license can be pur-
chased.19

1996 Fair Use Guidelines for
Educational Multimedia 20

In 1996, the U.S. Congress estab-
lished the Fair Use Guidelines for
Educational Multimedia. These
guidelines were created by represen-
tatives from a broad cross-section of
education, software, and publishing
associations. Following these guide-
lines will ensure that you stay within a
safe interpretation of the law when
using various materials in multimedia
presentations in the classroom.

The work from which portions
are used in the multimedia presenta-
tion should be lawfully acquired (i.e.,
you cannot use portions of music
downloaded from a peer-to-peer file-
sharing service, since you don’t know
how the music was acquired).

The following portion limitations
apply for using multimedia in proj-
ects. The portion limitations apply as
a cumulative limit for the academic
term or semester.

• Motion media of “up to 10% or
3 minutes, whichever is less.”

• Text of “up to 10% or 1000
words, whichever is less.”

• “An entire poem of less than
250 words may be used, but no more
than three poems by one poet, or five
poems by different poets from any
anthology may be used.”

• For long poems, “250 words
may be used but no more than three
excerpts by a poet or five excerpts by
different poets from a single anthol-
ogy may be used.”

• Music, lyrics, and music video of
“up to 10%, but in no event more
than 30 seconds.”

• Illustrations and photographs:
“no more than 5 images by an artist

Copyright protects
original mediums
of expression such
as: “poetry; prose;
computer program-
ming; artwork; mu-
sical notation;
recorded music
and/or song; ani-
mations; video
footage; Java ap-
plets; a Web page;
architectural draw-
ings; photo-
graphs.”
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or photographer. . . . Not more than
10% or 15 images from a published
or collective work.”

• “Up to 10% or 2500 fields or
cell entries, whichever is less, from a
copyrighted database.”

Students may perform and display
their projects, and keep a copy in

their portfolio.
Educators may perform and dis-

play their presentations in face-to-
face instruction, for student self-
study, and for remote instruction,
provided that access is limited to the
students only. If the network over
which it is shared cannot prevent du-

plication, the work may be made
available for 15 days only. Students
should be advised that they may not
make copies of the multimedia pre-
sentation.

Educators may perform and dis-
play the presentation at conferences
and in their portfolios.

T
he Recording Industry Association of America
(RIAA)1 is targeting users of file-sharing appli-
cations in order to prevent copyrighted music
from being shared illegally. Schools that pro-
vide Internet access2 to students should take
note. The RIAA’s new “fear and awe” cam-
paign3 is intended to frighten users of file-

sharing networks into complying with copyright law. In the
spring of 2003, the RIAA began by prosecuting four students
for $150,000 per copyright violation (illegal song files). The
RIAA settled out of court for around $15,000.

What Is File Sharing?
This type of software allows any two computers con-

nected to the Internet to access and share files on each
other’s hard drives through a peer-to-peer network.4 The files
most commonly shared are music and video performances,
which are generally copyrighted. One of the most common
programs is Kazaa; however, there are many others.

Why Is It Wrong?
There are three fundamental issues involved with copying

songs from a CD (or other media) and sharing them via the
Internet.

1. Legal Liability: Students are violating copyright law by
owning and sharing illegally acquired copies of song files.
Schools may be subpoenaed to produce the names of stu-
dents participating in this activity.5 Parents of minors may be
prosecuted as well.6

The RIAA recently announced a “Clean Slate Program”
that grants amnesty to users who voluntarily identify them-
selves and promise not to share music on the Internet. The
RIAA says it will not sue users who sign a Clean Slate Pro-
gram affidavit and have it notarized.7

2. Practical Problem: File sharing utilizes network re-
sources at astonishing rates. A few people copying and shar-
ing songs can use all the available bandwidth, slowing down
the network for legitimate Internet users.

3. Intellectual Property Theft: Many people, believing
that music CDs are overpriced, do not view sharing music
files as stealing. They reason that they aren’t actually stealing
a physical object. However, sharing music files deprives musi-

cians and songwriters of just compensation for their creative
efforts. Sharing of music files constitutes theft of intellectual
property and as such violates both international law and the
sixth commandment.

What Should We Do?
School faculty members, administrators, and technology

support staff should educate students regarding ethical be-
havior online. Many universities across the U.S. have begun
to teach incoming freshmen about copyright issues.8 Every
student should be required to sign an acceptable use policy
(AUP) form before being allowed to use the school’s Internet
connection. Technology support staff should use firewalls and
other means to block the use of peer-to-peer networks on
campus. Staff members could look for students knowledge-
able in this area and recruit them to help teach other stu-
dents.9 As we seek to help our students apply biblical princi-
ples to all aspects of their lives, we should dialogue with them
on how these principles relate to current issues.—Lorena Bid-
well, Chief Information Officer, Information Technology Ser-
vices, Andrews University, and Janine Lim, Instructional Tech-
nology Consultant, Berrien County ISD, Michigan.
_________________________________________________

REFERENCES

1. http://www.riaa.com/.
2. The school is an Internet Service Provider for its stu-

dents. See http://cobrands.public.findlaw.cominternet/
nolo/ency/1902780E-68C9-436B-925AC37E42F4CD71.html.

3. http://newsvote.bbc.co.uk/mpapps/pagetools/print/
news.bbc.co.uk/2/hi/business/3201399.stm.

4. “What is P2P?” http://www.openp2p.com/pub/a/p2p/
2000/11/24/shirky1-whatisp2p.html.

5. http://www-tech.mit.edu/V123/N31/31riaa.31n.html.
6. http://news.bbc.co.uk/2/hi/business/3201399.stm.
7. For information about the amnesty program, see

http://www.musicunited.org.
8. See http://www.berkeley.edu/news/media/releases/

2003/08/20_copyright.shtml.
9. See http://www.cnn.com/2003/TECH/internet/06/27/

music.sharing.column/index.htm.

Beware of Students Sharing Music Files Via the Internet
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Educators may use the project for
up to two years after the initial dis-
play of the project; any use thereafter
requires permission from each copy-
righted portion of the production.

No more than two copies may be
made of the project. 

Any other use or distribution re-
quires permission from each copy-
righted work used in the project.

The opening screen of the multi-
media presentation should include a
notice that copyrighted works have
been used and that further use is re-
stricted.

Credit should be given to each
work used in the project. It may be
separate from the actual piece, except
for images. The copyright notice and
the name of the creator of the image
must be incorporated into the image
in the presentation.

Internet
In addition, the Fair Use Guide-

lines for Educational Multimedia
provide instruction on use of materi-
als from the Internet.21

“Access to works on the Internet
does not automatically mean that
these can be reproduced and reused
without permission or royalty pay-
ment and, furthermore, some copy-
righted works may have been posted
to the Internet without authorization
of the copyright holder.”

Use of multimedia works on the
Internet should follow the same
guidelines as listed above (i.e., for im-
ages, etc.).

Although it is very easy for stu-
dents to use the Google Image Search
to find pictures for projects, pupils in
grades 6 and above22 should be taught
to check for copyright and permis-
sion. For example, a Google search
for “trees” found a very beautiful
photo taken by Philip Greenspun.
The image graphic itself has a copy-
right notice on it. This notice might
make a student think he or she cannot
use the photograph. However, the
page where the photo is displayed in-

cludes a copyright link to http://
philip.greenspun.com/copyright/. 

On this page, Greenspun gives ex-
plicit permission for use of his pic-
tures in school projects. In fact, he
says, regarding school projects, “feel
free to print anything from my site.”
In this case, the owner allows use of
more than five images in one collec-
tion in a school project.

In contrast, the Internet site
http://www.webshots.com includes,
among other things, beautiful nature
pictures. A link appears just below
with a copyright notice. It says,
“Webshots images are specially en-
coded to protect the copyright privi-
leges of our professional photogra-
phers. We are unable to license
Webshots images to third parties; you
may not print them, use them in pre-
sentations, or use them on your Web-
site. We have purchased the rights to
use these images only within the
Webshots Desktop software and on
our Website. If you would like to use
any of the images, you will need to
contact the photographer or company
listed under the image.”23

It is important to investigate the
copyright notices like these on the In-
ternet before using materials in as-
signments and projects. If a site does
not have a copyright notice, then you
should follow the guidelines listed
above.24 To be safe, use sites such as
http://pics4learning.com, which allow
use in projects, and provide biblio-
graphic information for students to
include in their projects.

Software
Many people erroneously believe

that the fair use guidelines apply to
software as well. The Software and
Information Industry Association
provides the following guidelines for
software use.

• “Software is automatically pro-
tected by federal copyright law from
the moment of its creation. . . . 

• “Those who purchase a license
for a copy of software do not have the

right to make additional copies with-
out the permission of the copyright
owner, except when it is necessary to:
(i) copy the software onto a single
computer in order to use the soft-
ware, and (ii) make a backup copy
“for archival purposes only”, which
are specifically provided in the Copy-
right Act (Section 117). . . .

• “Some licenses allow for soft-
ware to be installed at home and at
school; however one should read the
license agreement carefully to see if it
is allowed for that particular software
package. . . . 

• “Public or private schools and
universities are not exempt from
copyright laws. On the contrary, be-
cause of their unique position of in-
fluence, schools must be committed
to upholding copyright laws. Schools
should make every effort to uphold
the law, because it is by their example
that students will learn to have re-
spect for intellectual property.” 25

Distance Education: 2002
TEACH Act

In November 2002, the “Technol-
ogy, Education and Copyright Har-
monization Act” (known as the
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TEACH Act) was signed into law by
President George W. Bush. This law
greatly expanded the ways that educa-
tors can legally use copyrighted mate-
rials in distance education.26 Before
the TEACH Act, educators were re-
stricted from presenting audio-visual
material over the World Wide Web
or other digital networks. The law
clarifies the responsibilities of the in-
stitution, the technology support
staff, and the instructor.

Responsibilities of the 
Institution

Only a nonprofit organization
may perform copyrighted works.

The institution must “institute
policies regarding copyright.”

The institution must provide
copyright information to faculty, stu-
dents, and staff members.

Notice must be given to students
that the materials used are copy-
righted. (This could be included in
the syllabus.)

The access must be restricted to
the students in the course.27

Responsibilities of the Informa-
tion Technology Staff

Access must be restricted to the
students in the course.

Storage and dissemination must
be controlled, to prevent “retention
of the work in accessible form by re-
cipients of the transmission . . . for
longer than the class session.”

The institution should not inter-
fere with technological measures em-
bedded in the content.

The temporary retention of copies
is limited.28

The long-term retention of copies
is limited.

Responsibilities of the 
Instructor

Only “reasonable and limited”
portions of the works may be used.

The work should be available to
the students only during a brief pe-
riod of the class when it meets the

specific instructional objective, not
during the entire duration of the
class.

A digital version of the work must
be used if one is available. Remember
Scenario 2 at the beginning of this ar-
ticle? Note how the librarian checked
to see if a digital version was avail-
able. The use described in Scenario 2
is acceptable if the institution has fol-
lowed the guidelines listed above. If
no digital version is available, 

• An analog version may be digi-
tized (following the portion limita-
tions listed previously) for streaming
purposes.

• The digital copy may be stored
on the network as long as others don’t
have access to it.

• The portion of the work should
be small and limited (as listed above).

• It should apply directly to the
instructional purposes of the class.

• Only the copy used for digital
transmission is allowed.

The instructor must oversee the
planning of the educational experi-
ence.29

Clearly, the TEACH Act makes
distance education much easier. How-
ever, the instructor should still be
aware of and follow the guidelines of
fair use and be sure that any copy-
righted materials used are directly re-
lated to the instructional activity and
objectives.

International Law
The U.S. laws described in this

article were created in compliance
with the Berne Convention, which
protects intellectual property world-
wide. To learn more about specific
laws in your country, visit http://
www.law.cornell.edu/treaties/berne/
overview.html or do a search on copy-
right law in your country.

Scenarios
Reading about various scenarios

helps make the copyright laws easier
to understand. Two Web sites in the
footnotes provide quizzes and scenar-

ios to increase your understanding.30

It is recommended that you review
these laws and scenarios regularly
with fellow colleagues to ensure that
everyone understands, follows, and
teaches proper use of copyrighted
materials in the school setting. In this
way, we can model for and teach our
students to be Christian witnesses and
responsible citizens. When teachers
and students alike understand and fol-
low the laws of the governing author-
ities in our lands, this will be an effec-
tive witness to the world around. ✐

Janine Lim is an
Instructional Tech-
nology Consultant at
the Berrien County
Intermediate School
District in Berrien
Springs, Michigan.
She is an active Ad-
ventist Virtual

Learning Network (AVLN) board member
and chair of the AVLN Course Committee.
She also teaches online regularly for
AVLN, the Berrien County ISD, and the
ATA Technology Academy, a Michigan
grant project.
________________________________

Permission granted to copy this ar-
ticle freely for educational purposes. 
________________________________
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DISTANCE EDUCATION:
COLLABORATING 

AND
CONNECTING

Sponsored by the Adventist 
Virtual Learning Network

W
elcome to our new column—a space where you
will find inspiration, practical ideas, resources,
and people who will expand your ideas about
how to “do” Adventist education. This space will
serve as a forum to support those who use or
wish to use technology for distance learning. It

will strive to increase collaboration and connectivity among Ad-
ventist educators worldwide. The column will begin on this page
but will be continued on the AVLN/JAE Web site: http://www.
avln.org. 

At the end of each column on the Web, there will be a place
where you can discuss it with others. Here you will have an op-
portunity to share your thoughts, ideas, and concerns as well as
to hear those of others. At the end of each column, there will
be directions on how to participate in the online discussion. We
hope to “see” you there!

This time, our column features three exemplary courses: cal-
culus, foreign language (Spanish and French), and curriculum
development. Each of them highlights valuable instructional
strategies and online instructional design concepts.

If you would like to present your research and/or experiences
with distance education in this column, please send an E-mail
message to Shirley Freed at freed@andrews.edu or to Marilyn
Eggers at marilyne@verizon.net.

Now, go to http://avln.org to read more!
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T
he Andrews University Edu-
cational Research Index is
published yearly in the
JOURNAL OF ADVENTIST

EDUCATION.  This index
constitutes a report of the
formal research conducted

by students in the School of Education
at Andrews University in Berrien
Springs, Michigan.  Recognizing that
some of these studies are of particular
importance for teachers and educa-
tional administrators in the Seventh-
day Adventist Church, the School of
Education at Andrews University
makes this information available to
readers of this journal.

In addition to students who engage
in research at the Master's and doctoral
levels, undergraduate honor students
under faculty guidance are given the
opportunity to do significant research
in a field of their choice.  Reports of the
findings of these studies by the honor
students (Andrews Scholars) are also
available.

On the graduate level, members of
the faculty guide students in major re-
search for Master’s theses and doctoral
dissertations.  These studies cover a
range of research literature in which
the following are emphasized:

1. analysis and testing of theory;
2. the application of theory;
3. specific problems in education, coun-

seling, and psychology;
4. development of specific curricular

materials or psychological instruments.
The areas covered in these studies

include curriculum and instruction, ed-
ucational administration and supervi-
sion, educational and counseling psy-
chology, and religious education.

Use of the Educational Research
Index

This edition of the index references
Ph.D. and Ed.D. studies completed by

students who graduated between Au-
gust 2001 and August 2003.

The indexed titles of student re-
search include: (1) author, (2) title, (3)
date completed, (4) number of pages in
the complete report, and (5) the name
of the faculty advisor(s).  A 350-word
abstract is available for each of the
studies.  This contains the purpose of
the study, the methods and procedures
that the researcher used to develop the
research, and the conclusions reached.

Readers may obtain an abstract
upon request for one U.S. dollar (U.S.
$1.00).  This fee includes mailing ex-
penses to readers in the U.S. and
Canada.  The fee to readers in other
countries is 40 cents per page.  Pay-
ment should be made to Andrews Uni-
versity by International Money Order
or check payable in U.S. dollars.  To
order or request further information
about the Andrews University Educa-
tion Research Index, please write to:

Dr. Jerome D. Thayer
Professor of Research and 
Statistical Methodology
School of Education
Andrews University
Berrien Springs,  MI 49104-0100,
U.S.A.
Doctoral dissertations are available

only through University Microfilms In-
ternational, 300 N. Zeeb Road, Ann
Arbor, Michigan 48106, U.S.A.  Phone
inquiries: (313) 761-4700, Ext. 3781
(domestic) or Ext. 3461 (international).
FAX inquiries: (313) 973-2088.  Re-
quests for abstracts of these should be
made directly to that organization.

August 2001
Anderson, Vincent Charles.  The

Effectiveness of Cooperative Learning
Teams Using the Bcube TM Process.  xiii +
191, Elsie Jackson.

Frick, Peggy L. The Effect of a Jail-
Based Substance-Abuse Program on Anxi-

ety, Depression, and Locus of Control. vii +
120, Frederick Kosinski.

Huerfano, Pablo Eliesar.  Venezue-
lan Adventist University Institute: The
Development of a Seventh-day Adventist
Educational Institution, 1962-1999.  xvii
+ 395, John Youngberg.

Krafcik, Nancy H.  The Impact on
Team Effectiveness of Personality Prefer-
ences of Team Members Involved in the
Connecticut Early Intervention Project. vii
+ 111, James Tucker.

Lepke, Wolfgang.  An Evaluation
of a Contextual Witnessing Project Within
a Resistant People Group. xiii + 368, Paul
Brantley.

Lopez, Annabelle.  Teaching Strate-

ANDREWS UNIVERSITY E
28th EDITION By Jerome D. Thayer
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gies and Adaptations of Teachers in Multi-
culturally Diverse Classrooms in Seventh-
day Adventist K-8 Schools in North Amer-
ica.  xi + 364, Shirley Freed.

Mainda, Philip Omenge Agoki.
A Study on Selected Factors Influencing
School Choice Among the Seventh-day Ad-
ventist Population in Southwest Michigan.
xii + 237, Lyndon Furst.

Marroquin, Medardo Esau.  The
Historical Development of the Religion
Curriculum at Battle Creek College, 1874-
1901. xxvii + 345, Jerry Moon. 

Rosado, Kevin Adolfo.  Level of
Acculturation of Children of Mexican De-
scent as Perceived in Their Kinetic Family
Drawings. ix + 199, Donna Habenicht. 

Scameheorn, Denise. Cognitive
and Non-Cognitive Characteristics as Pre-
dictors of College Success Among African-
American and Caucasian Students in a
Comprehensive Community College. xii +
206, Frederick Kosinski.

Vyhmeister, Walter R. Job Satis-
faction Among Psychologists in a Managed-
Care Environment. viii + 126, Frederick
Kosinski.

Watson, Elizabeth Darby. The Im-
pact of the College Experience on the Lives
of Female Single-Parent Students.  xii +
284, Shirley Freed.

Wiseman, William Thomas.  In-
tergovernmental Mediation: A Technique
for Successful Local Government Partner-

ships. vii + 148, Elsie Jackson. 

December 2001
Ntaganda, Javan L. College Gradu-

ates’ Perception of Placement-Service Im-
pact at Three Selected Institutions of
Higher Education in the Michiana Area.
vi + 83, Edward Streeter.

St. Brice, Hillman E. An Analysis
of Role Perceptions and Job Satisfaction of
Secondary School Counselors in Trinidad
and Tobago.  x + 165, Lenore Brantley.

May 2002
Abbott, Ruth Francis. A Compari-

son of the Health Beliefs of Florence Night-
ingale and Ellen G. White and the Incor-

Y EDUCATIONAL RESEARCH INDEX
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poration of Them Into Their Respective
Schools of Nursing.  viii + 306, Paul
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News About the JAE Web Site

The JOURNAL OF ADVENTIST EDUCATION Web site (http://education.gc.
adventist.org/jae/) has been up and running for more than a year now.
By late September 2003, the departmental site had more than 5,200 hits,
the majority of which are probably visits to the JOURNAL homepage.

CIRCLE and the Southern Asia-Pacific Division are working together
to scan back issues and get them indexed so visitors to the JOURNAL’s
Web site can use the search engine to find things they’re interested in
and download them in PDF format. Most photos and sketches have been
removed, so they download quickly. Articles from 1991-2002 have been
archived, including the continuing-education study materials.

Other items at the site include information on continuing-education
credit for denominational recertification, links to Adventist educational
institutions and administrators worldwide, as well as other education-re-
lated sites such as CIRCLE and the Adventist Education Forum, guide-
lines for writers, how to subscribe, topics we’d like to receive, and infor-
mation about copying and reprinting from the JOURNAL.

Visit the JOURNAL Web site often!

ful judge who would soon take his
place.

The story offers to educators a
myriad of lessons. In the ministry of
education, we are called to faithfully
serve our Lord as character-builders
of students entrusted to us by parents.
As parents offer their prayers to God
for their children’s spiritual growth,
in much the same way Hannah did,
our commission is to faithfully part-
ner with the Lord and parents in shap-
ing a noble character in each child
who enters an Adventist classroom.

If we, as educators, are of noble
character and seek to instill the same
in each of our students through the
pursuit of true education, our church,
our world, and our future will be
brighter and better. ✐

Hamlet Canosa is
Vice President of Edu-
cation for the Columbia
Union Conference of
Seventh-day Adventists
in Columbia, Mary-
land, and a member of
the JOURNAL’S Advisory
Board. He previously
served as Vice President

for Education in the Georgia-Cumberland Con-
ference. He has been a principal of both day and
boarding academies and has teaching and ad-
ministrative experience on the elementary level
in large and small schools. Mr. Canosa has taught
college and graduate-level education courses.
This editorial is slightly adapted from one that
appeared in the Columbia Union Visitor and
is reprinted by permission. 
___________________________________
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Student Healthy Lifestyle 
Contest 2004

The 2004 Student Healthy Lifestyle Contest is well underway. Students
from Adventist schools and churches in the North American Division are in-
vited to participate. The contest’s main emphasis is to encourage youngsters
in grades 1-12 to commit to a healthy lifestyle and to become more aware of
the dangers of using tobacco, alcohol, or other harmful substances.

Prizes range from $100-$250 for grades 1-8, and $100-$500 for grades 9-
12. Awards are shared by the teacher and student.Young people compete with
their peers (grades 1-4, grades 5-8 and grades 9-12), and can select one of
four categories to enter: Posters, Essays, Videos, and Computer Generated
Graphics or Skits. All entries must be original. Adult friends or parents may
assist in some brainstorming or collecting source materials, but the actual
work must be entirely that of the student. Quotes must include full source in-
formation.

Entries should be sent to the local conference department of education
and postmarked by March 10, 2004. Full and complete rules, entry forms, and
instructions appear on the North American Division Health Ministries Web site
(http://www.nadadventist.org/hm).

Click on the link for the Student Healthy Lifestyle Contest.
Even though this contest is primarily designed for Adventist schools, ed-

ucational administrators are encouraged to invite students from public schools
to join in. In 2004, the Baltimore, Maryland, city schools will be participating—
with a potential pool of 96,000 students.

Scientific studies have shown that young people who make a commitment
to live drug free by signing a pledge card are more likely to resist peer pres-
sure to use drugs. Participating in the Healthy Lifestyle Contest is a great way
for your students to reinforce their commitment to healthy living and making
lifelong positive choices.

Mag_Dec_Jan2004  12/9/03  10:48 AM  Page 47



Mag_Dec_Jan2004  12/8/03  10:32 AM  Page 48


