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Is Adventist Education 
Worth It?

A
ccording to the General Conference Working Policy (FE 05 10), the dis-
tinctive characteristics of Adventist education, derived from the Bible
and the writings of Ellen G. White, point to the redemptive aim of
true education—to restore human beings into the image of their
Maker—mentally, socially, spiritually, and physically. Our church ex-
ists to prepare individuals for God’s kingdom, and education is a cru-
cial process through which this preparation occurs. Should this vi-

sion of mission be lost, there would be no reason for our schools to exist. 
Since God is the Author of all truth, and the aim of each educational discipline is

to discover truth, the Bible provides the basis for the best possible education. When
biblical principles underlie the essential ingredients of the curriculum, the result is a
unified rather than fragmented understanding of our world. When biblical principles
shape the context and instructional attributes of schools, this provides a solid basis for
promoting students’ growth in critical thinking, social interaction, spiritual insight,
and knowledge about a healthy lifestyle, as well as the principles of psychological and
physical well-being. In other words, scriptural principles become the lens through
which other knowledge is interpreted and evaluated. 

The promise we make to Adventist parents and students is that we seek to pro-
vide the best education possible. This biblically based education helps students un-
derstand what matters most in life, enables them to distinguish between truth and
error, and provides them with an opportunity to develop a personal relationship with
Jesus Christ. This wholistic context for learning prepares them for life here on Earth
and for eternity. This is higher-order knowledge, interpreted
in the light of God’s Word. 

Adventist institutions, developed within this framework,
serve as “Redemption-Oriented Schools of Excellence (ROSE).”
I refer to it as a ROSE because the students graduating from this
type of school should come out smelling like one!

There are other characteristics of Redemption-Oriented
Schools of Excellence:

1. They are very clear and unapologetic about their
mission.

2. Their goals and objectives stimulate attitudes
and processes of operation that convey academic and
behavioral expectations which are consistent with their mission.

3. Their personnel (faculty and staff) exemplify institutional ideals and are selected
with this in mind.

4. They provide their students with opportunities for service and outreach, and
inspire them to make a contribution to society and to the church. 

THE JOURNAL OF

Adventist Education

Continued on page 46

E d i t o r i a l

By C. Garland Dulan
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Adventists andHuman
Dignity
I. Why do Adventists believe in human dignity?

On November 17, 1998, the General Conference of
Seventh-day Adventists published a Statement on the 50th
Anniversary of the Universal Declaration of Human Rights.
It asserts: “In promoting religious freedom, family life, health,
mutual assistance, and meeting crying human need, Seventh-
day Adventists affirm the dignity of the human person created
in the image of God.” 1

Why do we believe in human dignity? From the first
page to the last, the Bible teaches us that every human
being is precious to God: (A) God created humans; (B)
Christ died for humanity; (C) He wants to dwell in us
through the Holy Spirit; (D) God gave us His command-
ments so we can live healthy, happy lives. God could not
have shown more clearly how important we are to Him.

A. God Created Humans
The roots of human dignity are found in the first

chapters of the Book of Genesis. God created Adam and
Eve and gave them the breath of life. Human beings were

the crowning act of creation: “Then God said, “Let Us make man in Our image, accord-
ing to Our likeness; let them have domination over the fish of the sea, over the birds of
the air, and over the cattle, over all the earth and over every creeping thing that creeps on
the earth. So God created man in His own image; . . . male and female He created them.

Then God blessed them and God said to them, ‘Be fruitful and multiply; fill the earth and subdue
it; have dominion over the fish of the sea, over the birds of the air, and over every living thing that
moves on the earth” (Genesis 1:26-28, NKJV).2

The place of human beings in creation is absolutely unique. All other living creatures are
merely referred to as “living things,” but God created humans in His own image. As persons,
Adam and Eve received a mission: to be God’s managers on Planet Earth. The difference between

By John Graz

The difference between
the biblical concept and
ancient pagan tradi-
tions or the theory of
evolution is dramatic.
Human beings are not
the product of natural
processes or the arbi-
trary actions of a lu-
natic divinity. We are
the fruit of God’s love
and part of His global
design.
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the biblical concept and ancient
pagan traditions or the theory of evo-
lution is dramatic. Human beings are
not the product of natural processes
or the arbitrary actions of a lunatic
divinity. We are the fruit of God’s
love and part of His global design.
We are called to be the main actors in
an extraordinary destiny. When we
also deal with other human beings,
we deal with God, their Creator. We
cannot escape that basic truth: We
have been created by God in His
image, in His resemblance, for a spe-
cial purpose. This is the foundation
of human dignity. This concept
should be incorporated in Adventist
schools at all levels.

B. Christ Died for Humanity
After Adam and Eve sinned, God

did not abandon them. The promise
of salvation came right after the Fall:
The devil, represented by the serpent,
would be crushed. Human dignity
would be restored. Because of God’s
love for humanity, “He gave His only
begotten Son, that whoever believes
in Him should not perish but have
everlasting life.” When Jesus came to
Earth as the Son of God, He identi-
fied with the poorest among the poor

and commended us to do the same.
“‘Assuredly I say to you, inasmuch as
you did it to one of the least of these
My brethren, you did it to Me.’”
Human beings, despite their sinful-
ness, have intrinsic worth. Every time
one of them is abused, tortured, or
humiliated, Christ is distressed. The
creatures made in the image of God,
for whom Christ died, should never
be treated like ordinary objects to be
used and discarded, but like irreplace-
able jewels. 

C. We Are the Temple of the
Holy Spirit 

Because they were created by God
and redeemed by Christ, human be-
ings are the temple of the Holy
Spirit. The Apostle Paul writes: “Do
you know that you are God’s temple
and that God’s Spirit dwells in you? If
anyone defiles God’s temple, God will
destroy that person. For God’s temple

is holy, and you are that temple” (1
Corinthians 3:16, 17, NRSV). In the
same letter to the Christians of
Corinth, Paul states: “Or do you
know that your body is the temple of
the Holy Spirit who is in you, whom
you have from God, and you are not
your own? For you were bought at a
price . . .” (6:19, 20).

We are therefore responsible for
the way we treat ourselves. We can-
not say “my body belongs to me; I
can do whatever I want with it.” Our
bodies belong to our Creator, so we
must respect and manage them the
best we can. Treating our own bodies
poorly not only negatively affects our
health and personality, but also the
global image we develop about
human dignity.

D. God Gave Us His Command-
ments

The Ten Commandments consti-
tute the first charter of human rights.
Violating their principles has a direct
effect on one’s quality of life, peace,
and dignity. Positive human relations
can be built only when murdering,
lying, and stealing are not sanctioned. 

The first four commandments un-
derline our allegiance to God, the

When we also deal
with other human be-
ings, we deal with God,
their Creator.

Slave auction, Richmond,Virginia
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Source of our rights. Jesus summa-
rized this part of the law in a few
words: “‘You shall love the Lord your
God with all your heart, with your
soul, and with all your mind . . . You
shall love your neighbor as yourself’”
(Matthew 22:37).  God is the supreme
reference for the respect we should
give to others. 

In giving us the Decalogue, God
provided us with a mandate to pro-
mote and protect human dignity.
Each person has great value. The
people of God are to build relations
with others based on a recognition of
the intrinsic value of each person. For

example, God commands us not to
disrespect others by killing them,
stealing from them, or coveting their
possessions.

II. Human Dignity in the Bible
Through the Bible, God teaches

us to be sensitive about the protection
and defense of human dignity. When
God’s people betrayed these princi-
ples, He taught them through their
mistakes to value every human being.
Through Nathan, God taught David
that even a mercenary had rights, and
the king had to respect them (2 Sam-
uel 12:3). Jacob had to learn that

lying and stealing are not the way to
succeed. No one has the right to ex-
ploit or to oppress others. 

Jesus, of course, is our ultimate
Model. He spent hours with prosti-
tutes and publicans who were de-
spised by society, giving them hope.
He listened to the sick and those pos-
sessed by devils, and healed them in
spite of the prejudices of His time
(Matthew 9:36; 15:22-28). He talked
with women and played with children,
who had few if any rights in ancient
society (Matthew 18:6). He valued
each person as a creature of God,
vested with dignity. He said of the
children: “‘If any of you put a stum-
bling block before one of these little
ones who believe in me,  it would be
better for you if a millstone were
hung around your neck and you were
drowned in the depth of the sea’”
(Matthew 18:6, NRSV). 

When Jesus saw the
needs of the mul-
titude, “He was
moved with com-
passion for them,

and healed their sick” (Matthew 14:
14). He could have used His popular-
ity to manipulate people and benefit
Himself. But He did not. He was
moved with compassion for their
plight. He saw them as creatures of
God. These who have nothing, who
are rejected, have value to Jesus be-
cause of their importance to God.

In ancient times, the poor were
seen as having lost their human dig-
nity. Because they were dependent on
the generosity of others, they were
treated with contempt. But God said:
“Blessed is he who considers the
poor; The Lord will deliver him in
time of trouble. The Lord will pre-
serve him and keep him alive, and he
will be blessed on the earth” (Psalm
41:1, 2).

The people of God were not put
on Earth just to decry all the trans-
gressions and oppressions. They
should seek to correct these problems
and to further human dignity in every
way they can. Whenever human dig-

Women’s suffrage parade,Washington, D.C., 1913
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nity is attacked, the devil is victorious.
James wrote to the Christians: “if you
show partiality, you commit sin and
are convicted by the law as transgres-
sors” (2:9). “Partiality” means dis-
crimination, which oppresses the dig-
nity of human beings created in God’s
image.

III. Human Dignity as a Test of
Our Actions

Humans have always been
tempted to isolate religion from their
daily lives. But when God orders us
to love Him with all our being and
our neighbor as ourselves, He brings
us back to reality. Our religion has to
be put into practice every day. Our
relationships with other human be-
ings form the core of our lives. The
prophet Isaiah denounced a religion
that is only a matter of ritual and tra-
dition: “‘In fact, in the day of your
fast you find pleasure, and exploit all
your laborers . . . . Is this not the fast
that I have chosen: To loose the
bonds of wickedness, to undo the
heavy burdens, to let the oppressed
go free, and that you break every
yoke? Is it not to share your bread
with the hungry, and that you invite
to your house the poor who are cast
out; when you see the naked, that you
cover him, And not hide yourself
from your own flesh?’” (Isaiah 58:3,
6, 7). 

Religion must be more than ritu-
als. It is not just inspiring prayers,
lovely music, and uplifting sermons in
a beautiful church. James gives us a
wonderful definition of true religion.
It is not a catalogue of doctrines, even
if the doctrines are right. It is life!
“Pure and undefiled religion before
God and the Father is this: to visit or-
phans and widows in their trouble,
and to keep oneself unspotted from
the world” (James 1:27). It is the pro-
tection of human dignity.

A. The Adventist Commitment
From the time their church was

founded, Seventh-day Adventists have
stood for human dignity. Early on,
they took positions against slavery

and all forms of social injustice. Ellen
White wrote:

“Slavery, the caste system, unjust
racial prejudices, the oppression of
the poor, the neglect of the unfortu-
nate, these all are set forth as unchris-
tian and a serious menace to the well-
being of the human race, and as evils
which the church of Christ is ap-
pointed by her Lord to overthrow.”3

On the subject of human dignity,
Ellen White wrote: “The Lord Jesus
demands our acknowledgment of the
rights of every man. Men’s social
rights, and their rights as Christians,
are to be taken into consideration. All
are to be treated with refinement and
delicacy, as the sons and daughters of
God.”4

Based on the teachings of the
Bible and Ellen White, the Seventh-
day Adventist Church has developed
a ministry of restoration and respect
for human dignity. We have thou-
sands of schools, hospitals, commu-
nity services, and other institutions
and associations. The Adventist De-
velopment and Relief Agency is
working in approximately 150 coun-

When Jesus came to
Earth as the Son of
God, He identified with
the poorest among the
poor and commanded
us to do the same.

Holocaust Memorial
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tries throughout the world. We have
taken a leading role in promoting re-
ligious freedom for all. In these ways,
our church has positively affected the
quality of life for millions of people. 

But what about the defense and
promotion of human rights and
human dignity? What about legisla-
tive discrimination? What about poli-
cies dealing with war and terror?
What about systems and political
structures that negatively affect peo-
ple’s lives, creating famine, refugees,
and concentration camps? What
about the AIDS pandemic? What
about child slavery? Abuse of
women?5

B. The Silent Church
In 1998, Zdravko Plantak pub-

lished a courageous and eloquent
book about our church and human
rights entitled: The Silent Church. In it
he wrote: “Adventists must become
involved [in the world] because their
God cares and wants them to care for
each other. Identifying with Jesus
means identifying with the poor, op-
pressed and those whose basic rights
and freedoms are denied them. It is
not enough to care for a person and
have no concern about the laws that
affect the life of that person in soci-
ety.”6 When faced with the very sensi-
tive problem of slavery, Ellen White
was very clear. While calling for an
improvement in the condition of the
slaves, she forcefully condemned this
evil system. She wrote: “The institu-
tion of slavery . . . permits man to ex-
ercise over his fellow man a power
which God has never granted him,
and which belongs alone to God.”7

She went further, condemning the
keeping of slaves as “an insult to Je-
hovah.”8

The Adventist pioneers
understood that in
order to uphold and re-
store human dignity,
the church cannot be

isolated from the community. Ac-
cording to James White, the Chris-
tian “has really as much interest in

this old world as any man. Here he
must stay and act his part until the
Prince of Peace shall come and
reign.”9 This vision, that the Chris-
tian role in helping people must go
beyond the traditional welfare ap-
proach, was reflected in an 1865 Gen-
eral Conference resolution: “Re-
solved that in our judgment, the act
of voting when exercised in behalf of
justice, humanity, and right, is in itself
blameless, and may be at some times
highly proper; but that the casting of

such crimes as intemperance, insur-
rection, and slavery, we regard as
highly criminal in the sight of
Heaven.”10 This means that the pro-
motion and defense of human dignity
involves “the act of voting” to change
laws. However, a limit has been set:
“But we would deprecate any partici-
pation in the spirit of party strife.”11

What Ellen White wrote about the
promotion of temperance in Novem-
ber 1881 may be extended to any
activity that positively affects the

In Fisheni Village, Zambia, ADRA’s literacy program furthers fundamental human rights
and dignity by educating the 79 percent of childbearing women who are illiterate.
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restoration of human dignity: “Every
‘temperance’ advocate is duty-bound
to counteract [the moral paralysis
upon society] by precept and exam-
ple—by voice and pen and vote.”12

This means that church members
should act to reform the societies in
which they live.

Human Dignity: A Core Value
We must teach our students that

human dignity is a core value of Ad-
ventism. We should never support
policies or attitudes that deny it. As a
church, we should be prudent and
wise when speaking officially. Being a
Silent Church on such a vital issue for
millions of people is like being
ashamed of Jesus our Saviour and
God our Creator. Christians should
not be part of any enterprise that
transforms a creature of God into a
thing or an object. It is not only a
question of consistency, but one of
testimony. We should never forget
that on Earth, we are the ambassadors
of the Kingdom of God. We are wit-
nesses of a new world that God will
establish where human dignity will be
totally restored and established for-
ever. 

Such a commitment will have a
great effect on our individual and col-
lective testimony and on the scope of
our students’ potential contributions
to society. God has promised: “Then
your light shall break forth like the
morning, your healing shall spring
forth speedily, and your righteousness
shall go before you; The glory of the
Lord shall be your rear guard” (Isaiah
58:8). ✐

John Graz, Ph.D.,
is Director of Public
Affairs and Reli-
gious Liberty, De-
partment of State
Liaison, and United
Nations Liaison for
the General Confer-

ence of Seventh-day Adventist headquar-
ters, Silver Spring, Maryland. A citizen
of both France and Switzerland, Dr.
Graz is also Secretary General of the In-

ternational Religious Liberty Association.
________________________________

Classroom Application Ideas
“Adventists must become involved [in

the world] because their God cares and
wants them to care for each other.”

—Zdravko Plantak

1.  Look up the definition of
human dignity in various dictionaries
and discuss the differences between
the definitions.

2.  In newspapers and magazines,
look for examples of respect and non-
respect of human dignity. Work to-
gether in small groups, then report
from each group on what you find.

3.  Investigate an area where Ad-
ventists have been traditionally in-
volved in promoting and defending
human dignity. Report your findings
to the class.

4.  List some areas where Ad-
ventists have been part of a “Silent
Church” and cite reasons why you
think this has occurred.

5.  Discuss Jesus’ defense of the
poor, women, children, etc. Cite texts
and references to support your points.

6.  Did Jesus take risks in defend-
ing human dignity? If so, how?

7.  Divide into small groups. Each
group is to write the names of three
people in the Bible who made a dif-
ference when defending human dig-
nity. Share your findings with the
class.

8.  Organize a local chapter of the
International Religious Liberty Asso-
ciation.

9.  Organize “The Day of Human
Dignity,” with exhibitions and guest
speakers;

10. Send letters to the legislators
and the president/prime minister of
your country, encouraging them to
promote and defend human dignity.

11.  Visit Web sites that promote
and defend human dignity. For exam-
ple: http://www.IRLA.org and
http://www.uscirf.gov. Report on
your findings.  

Read:
Bible texts about: justice, poor,

rich: For example, Genesis 1: 26, 27;
John 3:16; Matthew 18:6; Isaiah
58:3c, 6, 7.

Ellen G. White, True Education
(Nampa, Idaho: Pacific Press Publ.
Assn., 2000).

Zdravko Plantak, The Silent
Church: Human Rights and Adventist
Social Ethics (New York: St. Martin’s
Press, 1998).

Bert B. Beach, Bright Candle of
Courage (Nampa, Idaho: Pacific Press
Publ. Assn., 1989).

Bert B. Beach and John Graz, 101
Questions Adventists Ask (Nampa,
Idaho: Pacific Press Publ. Assn.,
2000).

Ask yourself: 
How do the Bible teachings about

human dignity influence my life?
How can Jesus’ example influence

my involvement in my school and
community? 
________________________________
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Student Success:

How toHelp 
Your Child

A Primer for Parents

A
dventist education is both a bargain and a
good investment, but it isn’t cheap. Par-
ents work hard to pay the tuition, and in
return, expect their children both to get a good education and to be brought
closer to God and to eternal life.

This is a fair expectation. Unfortunately, some students don’t do as well as
everyone would like. Why is that? It’s easy to blame teachers, and sometimes

teachers are the problem. More often, though, the problem is the students. What the students are
depends to a large extent on what the parents have made of them.

After teaching college English classes for 25 years and reading papers by some 1,500 students, I
have a pretty good idea of what students know and don’t know, and why. I’ve also come to realize
that the education debate is blaming the wrong culprits.

Parents want their children to do well, they say, but they expect teachers to do all the work and
achieve miracles. That’s not the road to success! There has to be a partnership be-
tween teachers and parents for students to succeed.

Learning problems are most common when parents prefer entertainment to
lifelong learning. When parents neglect their duty by not teaching children to

love learning and not giving them time to learn, teachers are condemned to providing remedial
education, rather than expanding horizons and fostering excellence.

What Can Parents Do?
Our children’s minds are gifts from God. We should aid in their development so they can bring

Him glory. This process takes time. Yet time is scarce for today’s children because they have been
allowed to fill their lives with things that steal their time.

By Ed Christian

There has to be a
partnership between
teachers and parents
for students to suc-
ceed.
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If parents give their children time
and point them toward productive
ways of using that time that help
them discover the joy of learning for
learning’s sake, they will excel. Many
of the differences among students are
due less to variations in intelligence
than to different attitudes toward
learning.

The following solutions
may sound pretty ex-
treme, and children will
accept them best if par-
ents begin early, but

they really do work, and late is better
than never. They require parents’
time and attention, but they’re cheap.
If children are worth our money,
aren’t they worth our time, as well?

So What Can Parents Do?
First, get rid of the television, or

at least limit its use. An hour or two

weekly is plenty, even for preschool-
ers and even for parents. Choose na-
ture or history programs on PBS, or
educational videos. The fast pace and
superficiality of most ads and pro-
grams dull the mind. Perhaps you are

saying, “But television is an important
part of my life! What’s wrong with re-
laxing in the evening?” Relaxing is
good, but it can be done in more use-
ful ways. Try reading together, hob-
bies, taking nature walks, and just
talking with your kids.

Second, get rid of the video
games. The excitement exhausts chil-
dren and makes them think every-
thing else is boring. Children who are
used to searching a screen for objects
to zap find it very difficult to quietly
read a book. I’ve had students argue
that playing video games increases
manual dexterity, but they’d get more
useful manual dexterity working in
the garden or building something.

Third, limit computer use to edu-
cational games, writing, or learning
to type, and even then not more than
an hour or two a day. Chat rooms and
Web surfing have little to do with
learning and can introduce children

When parents neglect
their duty by not teach-
ing children to love
learning and not giving
them time to learn,
teachers are con-
demned to providing re-
medial education,
rather than expanding
horizons and fostering
excellence.
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to dangerous people and ideas. The
computer is a wonderful tool, but it
can also be a great waste of time. 

Sit down with your children and
show them how to use computer
search engines to find answers to an
amazing number of questions. When
a question arises at the dinner table,
say, use the computer to find the an-
swer. In a few hours, students can
learn more about a topic than anyone
they know. (Of course, you’ll need to
help them recognize reliable Web
sites, or they’ll also learn a lot that
isn’t true. Also, many Web sites are
quite superficial.)

Athletics or Education?
Fourth, consider whether you

should encourage your children to
watch or participate in sports. When
we watch sports on TV we aren’t get-
ting any exercise, and neither are our
children. Playing sports is fun and
healthy (barring injuries), but it eats
up study time and can leave students
too exhausted or excited to study.
Running or walking a few miles or
shooting hoops for half an hour are
fine, but the competition of team
sports is wasted time and effort. It can
also develop bad attitudes.

Most of my weakest students have
been high school athletes. They argue
that high school rules for participat-
ing in sports (generally a C average)
kept them in school. They also claim
that sports taught them the value of
cooperation. If we want children to
learn to cooperate, however, we’d do
better to suggest the school choir or
band than the football team.

A lot of students participate in
athletics because this helps them gain
their parents’ admiration. Dads, espe-
cially, often live vicariously through
their children’s triumphs and urge
them to go farther than the young
athletes actually want to go. This can
lead to resentment and can ruin par-
ent/children relationships for young
people who don’t excel at sports. 

Athletics also give students a way
to become heroes; everybody loves a
winner. But the chance of making a

living as an athlete is nearly as low as
that of winning the lottery. Sports are
not a good investment of time and
money, and they take time away from
academics and personal devotions.  

Some Adventist schools see
intervarsity sports as a good
way to attract students, and
perhaps they are. Students
may see their athletic ability

as a method of opening doors to
scholarship money for college. How-
ever, spending 20 hours a week or
more practicing and playing any sport
makes it difficult to find enough time

for studying. Athletes may be able to
do enough studying to get decent
grades, but it will be much harder for
them to go beyond the basics and do
the sort of deeper studying that leads
to excellence.

Book Worms
Fifth, buy books; visit libraries;

have books and magazines in the
house. When toddlers see their par-
ents reading, they decide reading
must be fun. It may be that your chil-
dren are having a hard time learning
to read because you yourself haven’t
developed a habit of reading. 
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Many of my students claim they
never read for pleasure, and quite a
few say they have never read an entire
book (in high school they cheated,
borrowing notes and watching
videos). Few of these students have
parents who love to read.

For the price of a new computer,
you can build a good reference library
for your children. (Start with an old
set of encyclopedias at an auction or
library sale. That’s what I did.) For
the price of a cable TV subscription,
you can buy several books a month. If
you can’t afford to buy new books,
visit used bookstores and check out
books from the public library.

Students who develop a habit of
reading and have books in the house
are seldom bored, so they are less
likely to get into trouble. Children
enjoy books about how things work,
picture books about animals and na-
ture, and biographies. If you can in-
terest them in reading good stories
about faithful Christians, you will also
be encouraging their walk with God.
But remember, they can’t read these
books unless you make room in their
lives for reading.

Nearly every Sunday af-
ternoon for the past
decade, I’ve taken my
children to lunch and
then to the bookstore

of their choice. They love it. They
call it “going out for fun.” Children
love to peruse the great variety of
books, and this also builds family
closeness.

Sixth, read to and with your chil-
dren. Start out by reading to your
preschoolers, and encourage older
children to read to you as their skills
improve. For many years, either my
wife or I read to our children nearly
every night for half an hour or more.
We still do so when we have a special
book to share. If you choose books
that are interesting but a little above
your children’s level, their interest
will lift them higher. For example,
most 10-year-olds aren’t ready to read
Charles Dickens’ novels, but they will

listen intently. Be sure to leave time
to talk over the night’s reading. This
is a wonderful opportunity for dis-
cussing Christian ethics.

Such reading and listening helps
students build a large working vocab-
ulary and improve their grasp of ge-
ography, history, and social condi-
tions. Reading a variety of good
books ties together many fields in the
context of a story, so it’s easier for stu-

If parents give their
children time and point
them toward produc-
tive ways of using that
time that help them
discover the joy of
learning for learning’s
sake, they will excel.
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dents to remember and use than facts
memorized for an achievement test.

Grounded
Seventh, keep your children home

after supper. Little useful learning
takes place in malls, restaurants, par-
ties, street corners, or cars. The hours
after supper should be reserved for
study, reading, and family activities.

My developmental writing stu-
dents tell me that in high school most
of them could stay out until 11 p.m.
on school nights and 1 a.m. on week-
ends. Top students don’t do that. Par-
ents who want their children to suc-
ceed shouldn’t allow them out at
night except, say, until 10 p.m. on
Saturday nights.

Eighth, early to bed. Students
who have read for several hours after
supper often grow sleepy. If they’re
asleep by 9 or 10, they’ll get plenty of
sleep. Then they’ll be alert in school
and learn more. If they stay up read-
ing, at least they’re learning.

Ninth, limit phone calls.
Hours of telephone
gossip are not educa-
tional. Do your chil-
dren have their own

phones? How many books could you
buy with that money? My students
argue that they acquire valuable social
skills talking on the phone. Given
that the majority of students are ex-
troverts, they don’t really need the
practice. One does not find a positive
correlation between the level of
meaningful communication in a mar-
riage and the number of hours spent
gossiping on the phone in adoles-
cence.

Tenth, cultivate a sense of wonder.
If you are continually fascinated by

the world around you, you’ll be in-
spired to share the excitement with
your children. Such learning for the
fun of it translates readily into high
grades and SAT scores. Life is so
wonderful, so amazing. There are al-
ways more things to learn, and learn-
ing is fun. Students who see life that
way nearly always excel.

Eleventh, don’t disparage aca-
demics or make jokes about “nerds.”
Nerds run the world and earn a com-

fortable living. Many of my students
are first-generation college students
who report that their parents are
proud of them, yet also feel threat-
ened by their growing knowledge. In
unconscious ways, families often sab-
otage their children’s success by com-
plaining about the time invested in
study. “You don’t have time for your
family anymore,” they may say, or
“You’re getting too big for your
britches.” Involve yourself with your

Limit computer use to
educational games,
writing, or learning to
type, and even then
not more than an hour
or two a day.
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children’s schooling. Discuss with
them what they’re learning, and do
some reading yourself to stay up to
date. 

Home/School Cooperation
The result of following these sug-

gestions is a sort of informal home
schooling that frees classroom teach-
ers to do their best. Any parent can
do it.

The neurosurgeon Dr. Ben Car-
son tells of growing up in a single-
parent home in a Detroit ghetto. His
mother demanded that her sons go to
the library every week, check out a
book, read it, write a report on the
book, then read the report to her.
Only years later did Carson realize
that his mother was in fact illiterate.

Want your school to improve?
This will happen automatically when

parents start enrolling students who
love to learn because the parents have
made learning interesting and given
the children time to learn by freeing
them from extracurricular activities
that rob them of that time.

Children, too, play an im-
portant role in improv-
ing their own learning.
Studies have shown that
self-motivated learners

whose parents provide them with a
rich learning environment in the
home manage to learn quite a bit and
succeed even in the worst schools. If
they can succeed in the worst schools,

imagine what they can do in Advent-
ist schools!

A pastor who read this manuscript
mentioned to me that he found it dis-
appointing because nearly every prin-
ciple in it is already in Ellen White’s
books. How clever of him to notice!
If we put these principles into prac-
tice, both our students and our
schools will succeed. ✐

Ed Christian teaches
English and biblical
literature at Kutztown
University of Pennsyl-
vania. His most recent
book is Joyful Noise:
A Sensible Look at
Christian Music. He
spent 18 years studying

in Adventist schools. Teachers and educational
administrators are encouraged to use or
adapt this article as a handout for parents.

Consider whether you
should encourage your
children to watch or
participate in sports.
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“REBIRTH”
Christ-Centered 

Values 
Education

T
eaching values to children has become
much easier with a new set of materi-
als recently completed by the South-
ern Asia-Pacific Division Education
Department. These materials are enti-
tled REBIRTH and are part of a set of
resources designed to help teachers

achieve the ideals of Christian education. 
Almost everyone will agree that teaching values is one of the most important tasks of a parent

or teacher. Values may be expressed as character traits, virtues, fruits of the Spirit, Adventist
lifestyle, beliefs, or faith. But they go to the heart of
what we want our children to believe and the kind of
people we want them to be.

But what values should we teach? When you list
them, or harder yet, try to teach
them; it’s easier to speak in gener-
alities than to be specific. But
what could be more important

than finding ways to inculcate them in our youth? 
This was the challenge that led to the REBIRTH

Christ-centered values-education materials. Dr. Stephen
R. Guptill, director of education for the Southern Asia-
Pacific Division, and Martha Johnson, curriculum coor-
dinator for the division, recognized the need while

By Stephen R. Guptill

Values may be ex-
pressed as character
traits, virtues, fruits of
the Spirit, Adventist
lifestyle, beliefs, or
faith.
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preparing textbook supplements for
Adventist primary and secondary
school teachers. They identified one
of the approaches teachers can use in
making their classes Christ-centered
as “teaching specific values or beliefs
of faith.” But what were these values?
They were not as clearly defined as
the subject content. A search for the
values to teach produced a number of
partial lists, with certain favorite val-
ues amplified but no systematic ap-
proach for teachers. 

Guptill and Johnson began to
compile a list of virtues and beliefs
considered essential to Christian edu-
cation. The list grew very large and
included many synonyms and over-
lapping virtues. It was clear that some
organization and grouping was neces-
sary. In the end, 89 of the most cen-
tral Adventist values and Christian
character traits were selected and

What values should we
teach?
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grouped into seven categories. Each
of these categories or groups ad-
dresses the great issues of life and
helps set children on the right path of
salvation and successful living. Each
letter of the REBIRTH name repre-
sents one of these virtue groups. 

The Religious virtues help us be
like Jesus and respond to His perfect
character. The Ethical virtues help us
make wise decisions in life. The Bibli-
cal group includes core scriptural be-
liefs that form the basis for our faith
and experience with God. The Indi-
vidual virtues help make us become
people with noble, God-like charac-
ters. The Relational virtues help us
build wholesome relationships with
others. The Temporal values relate to
time and Adventist lifestyle. And fi-
nally, the Healthful values help us take
good care of our bodies. 

Each virtue is expressed in terms
of its relationship with God. This is
how Christian values are different
from secular ones. Despite having a
similar name, a Christian value may
be completely different from a value
taught from a humanist or secular

perspective. Also, it may be valued for
a totally different reason.

With the core virtues identified,
the next challenge was how to
teach them. Visual aids and re-
sources were needed. How could
teachers help students progress
from knowing what is right and
wrong to owning and affirming
the value as part of their charac-
ter?

A beautifully illustrated flip
chart was created. Finding art-
work that illustrated all the
virtues and beliefs proved to be
difficult. Fortunately, Marvin
Marcelino, a local pastor and
artist, offered his talents. He and
two other artists produced a

wonderful set of illustrations for each
of the core values. 

In developing the curriculum ma-
terials, we sought to provide a simple
definition of each value that helps
students understand what is right and
good and how it came from God.
“Choice statements” for each value
help the children express their desire
to embrace that value or belief as
their own.

Next, we collected resources and
teaching ideas for each value. This

A search for the values
to teach produced a
number of partial lists,
with certain favorite
values amplified but no
systematic approach
for teachers.
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proved to be an endless task. Students
and faculty from the Adventist Inter-
national Institute for Advanced Stud-
ies (AIIAS), the General Conference
graduate school located near the
division office in the Philippines,
provided a wealth of materials. A
workshop for college education de-
partment faculty and secondary and
primary teachers produced additional
resources. The product was the RE-
BIRTH Resource book, a companion
to the flip chart, which included
teaching aids for every virtue. It be-
came a model for teachers to use in
building their own collection of value
resources. The resource book in-
cludes art, music, Bible stories, Ellen
White comments, value stories from
other books, links to school subjects,
student activities, applications for stu-
dent life, and evaluation questions. To
assist teachers wanting to create their
own value materials for bulletin
boards, handouts, and projects, there
is a clip art CD with the pictures and
drawings for each value. 

Looking back on the project, we
have several observations:

1. The process of selecting values is
almost as important as the final deci-
sion. When a community focuses on
the specific values they want their
children to learn, they are more likely

to cooperate in the process of teach-
ing the values. Discussing and decid-
ing on which values to teach is an ex-
ercise that the board, faculty, church,
and parents would do well to con-
sider. It helps highlight what they
really want to accomplish beyond
conveying the subject content. For
instance, what do Christian parents
want their 4th graders to learn about
a Christian lifestyle, personal devo-
tional habits, health, and Bible be-
liefs? How can we find out? Should
we schedule a brainstorming session
where these character traits are iden-
tified and expressed in tangible and, if
possible, measurable terms? School

leaders, teachers, and par-
ents can work together to
make specific plans about
how and when these
virtues will be taught. This
does not negate the work
of professional curriculum
developers, who also ad-
dress these values, but it
does give focus to local
concerns and increases
local participation and in-
volvement.

2. We also learned that
there will never be a com-
prehensive or inclusive list
of values or resources to
support them. The more

you work at it, the more you discover. 
3. Finally, values must be owned,

not just memorized. Values education
must go beyond the primary level
where students are taught what to do.
As children grow, the values must be
addressed at a more mature level.
Louis Rath some years ago suggested
that for virtues to become values, a
person must choose them freely after
understanding the alternatives and
consequences of the different choice
(see sidebar). 

If students really value something,
they will embrace it and be willing to
publicly affirm and act on it. The
challenge is to help older students
work through this process. They
must be shown the consequences of
other choices and given opportunities

Louis Rath’s Values Criteria

1. Choosing freely. No one can force you to embrace a value. You choose 
it and act upon it even when you are not being observed.
2. Choosing from alternatives. You choose after thoughtful consideration 
of the consequences of each alternative. You choose this way to believe 
and act, even when you are unable to say so out loud. 
3. Choosing after thoughtful consideration. You are committed to your 
choice even after thoughtful consideration of the consequences of each 
alternative.
4. Prizing and cherishing. You feel happy about your choice.
5. Affirming. You are willing to affirm your choice to others.
6. Acted upon. You act upon your choice. Although values are embraced 
mentally and emotionally, the actions they produce “speak louder than 
words.”
7. Repeated. Acting repeatedly on your values creates a pattern of be-        
havior.—Louis E. Rath, Values and Teaching: Working With Values in the 
Classroom (Columbus, Ohio: Charles E. Merrill Publ. Co., 1966).

Each virtue is ex-
pressed in terms of its
relationship with God.

Values - “Freedom”“Salvation”

Value - “Learning”
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to express the reasons for their values.
They also need help clarifying their
questions and concerns. 

The REBIRTH materials are
being enthusiastically received by Ad-
ventist parents and teachers. Kent
George, a teacher from Palawan,
Philippines, says: “Our school selects
a value from REBIRTH to feature
every week. We tell stories about the
selected value and bring it into our
discussions during the different class
subjects. The REBIRTH materials
give us a visual and systematic way to
talk about the core values we are try-
ing to teach in our school.” 

Eleanor Roque, associate director

of education for the North Philippine
Union, says: “The teaching of values
is so important and central to the
mission and objectives of our Ad-
ventist schools that we want every
teacher involved. Every classroom has

the REBIRTH flip chart and resource
book, and it provides an organiza-
tional structure and visual aid for ad-
dressing the essential values we want
our students to adopt.”  

The REBIRTH materials are not
intended to take the place of the Bible
or values classes but serve as a supple-
ment for teachers or parents as they
seek to emphasize or teach values.
The materials provide a starting place
and organization for the work of
teaching Christ-centered character
traits and beliefs. 

The REBIRTH materials are now
all on the Web. See http://www.ssd.
org/rebirth. For more information,
contact the Southern Asia-Pacific Di-
vision Education Department by E-
mail at edu@ssd.org ✐

Stephen R. Guptill,
Ed.D. M.P.H.,
M.Div., is Director of
Education for the
Southern Asia-Pacific
Division in Silang
Cavite, Philippines.

In developing the cur-
riculum materials, we
sought to provide a
simple definition of
each value that helps
students understand
what is right and good
and how it came from
God.

Value - “Law of God”

Value - “Church Organization”

Value - “Creation”

Value - “Gratitude”
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Disaster 
Preparedness

for Schools

O
n May 1, 2003, 198 students 7 to 16 years of
age were trapped under a pile of rubble fol-
lowing an earthquake in southeastern
Turkey. They had been sleeping in a four-
story dormitory of the Celtiksuyu Boarding
School when the quake hit. Two days later,
60 students were still buried beneath the

rubble, 45 bodies had been recovered, and no more cries for
help were heard. The parents immediately filed a lawsuit against
the dormitory’s builders. The prime minister vowed to hold re-
sponsible both the builders and those who failed to inspect the
building. Ironically, the school’s teachers lived in a nearby build-
ing that was largely undamaged.1

In far too many cases, disasters such as this must happen be-
fore school administrators seriously consider appropriate pre-
ventive measures. Yet, Proverbs urges the wise to learn from the ants, which store their winter
provisions during the summer time (6:8). 

In this case, the risk was well known. Previous earthquakes had killed thousands of people only
a few miles away.2 Yet, only one of the school’s residences was built wisely; the other might as well
have been built on the sand (Matthew 7:26, 27). 

Disasters are a serious threat to schools worldwide. In order for
educators to prevent and manage disasters, they must have a basic
knowledge about what to expect. 

But first, a definition: Disasters are major crises that result in
damage to property, sickness, injury, and/or death and that cannot be
prevented or managed through applying standard protocols or re-
sources. Disasters come under three categories: natural, non-natural (including manmade), and
other, such as infectious disease outbreaks.3 This article will give a brief outline of the essentials
for disaster preparedness and emergency response plans. 

Natural disasters: Unpreventable and largely uncontrollable, natural disasters often occur

By Emmanuel Rudatsikira 
and Brian Hayward

Disasters are a
serious threat to
schools worldwide.
In order for educa-
tors to prevent and
manage disasters,
they must have a
basic knowledge
about what to ex-
pect.

Schools need to have a disaster plan in place be-
fore a natural calamity strikes.
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with little warning. They include
floods, earthquakes, volcano erup-
tions, mud slides, and windstorms. 

• Because of deforestation, urban-
ization, and the consequences of El
Nino, floods—which cause 30 percent
of disasters worldwide—have been in-
creasing more rapidly than any other
type of disaster.4 Floods can cause se-
vere loss of life and property. The
threat is increasing due to the high
concentrations of people living on al-
luvial plains.5 Recent floods in Viet-
nam, Russia, and Kenya killed a total
of at least 109 school children, sub-
merged more than 690 schools, dam-

aged some 100 educational institu-
tions, and kept almost 157,000 stu-
dents out of school for an extended
period.6 However, this toll could have
been reduced, as meteorologists and
hydrologists can now predict floods
with a high level of accuracy..7

• Earthquakes, generally regarded

as the most terrifying and ruinous of
all forces of nature, have also taken a
toll on schools. Three months prior
to the recent earthquake in Turkey,
children in China’s Xinjiang province
were injured and killed as their school
buildings collapsed from a quake,
which destroyed or damaged 900
classrooms.8 On October 31, 2002, 26
students and one teacher in San Giu-
liano, Italy, were killed when an
earthquake struck, leveling their
school.9

Compared to other disasters in
Asia in the 1990s, earthquakes caused
the most economic loss.10 Many cities

In far too many cases,
disasters. . .must hap-
pen before school ad-
ministrators seriously
consider appropriate
preventive measures.
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in developing nations such as Lima,
Peru; Santiago, Chile; Quito, Ecua-
dor; and Caracas, Venezuela, are es-
pecially vulnerable. They lie on or
near dangerous fault lines, and their
residents are generally unable to af-
ford structures that can withstand the
damage.11 Even in wealthier coun-
tries, evidence suggests that building
schools on firm ground and/or adding
structural reinforcement could have
averted tragedies. 

• Violent volcanic eruptions, espe-
cially those leading to lava flows, mud
streams, clouds of volcanic gases, and
even tsunamis can leave a trail of
death and destruction. In January
2003, lava from a volcano 10 miles
north reached the center of Goma,
the most populous eastern city in the
Democratic Republic of Congo.
About 20 percent of the city was
wiped out, including 45 schools, and
more than 100 people were killed.
Similarly, a mudslide in Tajikistan in
August 2002 seriously damaged a
school and killed 24 residents in one
mountain village.12 Experts can use

data about previous eruptions to fore-
cast volcanoes and lava flows. Mag-
netic fluctuation and unrest by ani-
mals helped forecasters predict an
eruption in Hawaii with surprising
accuracy.13

• Mud slides may be predicted by
monitoring the natural disasters that
provoke them, such as floods. Fight-
ing deforestation and soil erosion, as
well as avoiding construction in dan-
gerous areas (such as locations down-
hill from rivers) are several ways to
prevent schools from being inundated
by mud slides. 

• Windstorms. Windstorms’ seri-
ous danger to schools worldwide can
also be minimized. In the 1990s,
floods and windstorms were not only
the most frequent disasters in Asia
and the Americas, but they also killed
the largest number of people. Wind-
storms were the most frequent disas-
ters in Oceania, and they affected the
greatest number of people in both
Oceania and Europe. Compared to
other disasters, windstorms caused
the most economic damage in Africa,

41 percent of economic losses in
Oceania, and half of the reported eco-
nomic damage in the Americas.14 For
example, Hurricane Hugo damaged
51 of the 72 schools in Charleston,
South Carolina.15

• Tornados, whose wind velocity
can top 200 miles per hour, originate
from violent thunderstorms. Schools
can prevent tornado injuries by devel-
oping “redundant warning systems”

Recent floods in Viet-
nam, Russia, and
Kenya killed a total of
at least 109 school
children, submerged
more than 690
schools, damaged
some 100 educational
institutions, and kept
almost 157,000 stu-
dents out of school for
an extended period.
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such as shelters, appropriate drills,
and media alerts.16

• Hurricanes are powerful storms
originating from the Atlantic,
whereas typhoons come from the Pa-
cific Ocean and China seas.17 The
greatest damage to life and property
from hurricanes or cyclones—whose
winds may reach 300 km/h—actually
result from tidal waves and flash
floods. These may severely affect
food availability by destroying stand-
ing crops as well as food stocks. How-
ever, radar, satellite data, and even
warnings from airplanes are helping
forecasters predict hurricane severity
and their likely path of destruction.18

Non-natural disasters: Schools
are also threatened by non-natural
disasters. In the 1990s, Europe was
the only continent where non-natural
disasters caused more deaths (58 per-
cent of the total) than natural disas-
ters. Half of these deaths were due to
transportation accidents.19

Manmade disasters: One of the
greatest concerns for schools is acts of
war, including torture, taking of
hostages or prisoners of war, inva-
sions, hijacking, and terrorist at-
tacks.20 While such acts against chil-
dren may have been unthinkable
years ago, recent experience shows
that children, because they are highly
prized by their families, have become
a target of violence..21 One particu-
larly deadly manmade disaster is
bio-terrorism, which may involve
chemical, biological, or radiological
attacks.22

Students and teachers may get
caught in the crossfire when
war breaks out. In Septem-
ber 2002, 160 students—
mostly Americans—and 39

staff members at an international mis-
sionary school in Ivory Coast were
stranded inside as rebels and govern-
ment soldiers waged war outside.
Mortars flew overhead, and 50 mm
shells exploded against the walls.23 Be-
fore violence escalates, policies should
be in place to help officials decide
when evacuation is in order. 

Other: Other preventable disas-
ters that may affect school communi-
ties include transportation-related ac-
cidents, structural damage to schools,
infectious disease outbreaks, fires and
explosions, and serious air pollution
problems. 

Disaster Preparedness and Emer-
gency Response—The School’s
Role

Schools can play a very significant
role both in responding to and pre-
venting disaster. They can offer
trained professionals to help the com-

munity in the process of recovery. In
Charleston, South Carolina, the
school’s maintenance employees
agreed to work 12- to 15-hour days
following a hurricane even though
they themselves had no home.24

Schools also provide a place for
children to receive counseling and
treatment. After September 11, 2001,
one study shows that 58 percent of
American children 4-18 years of age
received in-school counseling for dis-
aster-related issues.25 

Schools can function as a source
of volunteers and a means of raising
funds for the community. Following
Hurricane Andrew, schools func-
tioned as the primary social institu-
tion in their community. Teachers
provided lessons and after-school
activities in Red Cross shelters and
relief camps. The Dade County,
Florida, school system helped secure
$11.5 million in federal funds to keep
schools open during the summer and

In the 1990s, floods
and windstorms were
not only the most fre-
quent disasters in Asia
and the Americas, but
also killed the largest
number of people.
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to expand library hours.26 In Iowa, the
school community donated time to
make sandbags, cook meals, and assist
the Red Cross at shelters in a variety
of ways, and the Ottumwa Education
Association donated $2,000 for flood
relief.27

Instructions
A school emergency and disaster

preparedness plan should include the
following:

1. Risk assessment: Identify and
correct hazards such as poorly con-
structed buildings, places where water
may erupt during flooding, and fire
hazards.28 

2. Teacher preparation: Teachers
need to learn how disasters affect
children and how to respond to chil-
dren’s questions and anxieties.29 They
need to help children understand po-
tential dangers in their environment
such as landslides, floods, falling ob-
jects like trees and high-voltage ca-
bles, and airborne hazards propelled
by high winds.30 Teachers should also

be able to recognize in their students
the warning signs of suicide and post-
traumatic stress disorder (PTSD).31

3. Preparing students: Research
shows that children who have been
adequately prepared are likely to suf-
fer only minimal and short-term reac-
tions to disaster. Self-efficacy, social
support, and intellectual understand-
ing will help adolescents cope.32  Pre-
paredness through practice, especially
using drills, helps children know how
to respond to various disasters.33

4. Alert and evacuation: Before an
emergency occurs, contingency plans
should be clearly spelled out. Plans to
shelter-in-place should be made and
communicated to all employees.
Teachers and staff should be trained
to evacuate students and turn off util-
ities.34

5. Search, rescue, and first aid:
Teachers, staff (including the school
nurse), and even students should be
taught first aid, as uninjured survivors
may be the only help for some time
after a disaster.35 Such training should
include identifying necessary emer-
gency medical service and proper use
of basic equipment.36

6. Returning to buildings or homes:
Before people return to buildings fol-
lowing a disaster, experts and/or staff
should ensure that there are no struc-
tural hazards, gas leaks, or live elec-
tric wires. No candles, torches, or gas
lanterns should be used; rather, peo-
ple should return during the day
and/or utilize battery-powered flash-
lights or lanterns.37 Schools should
keep on hand waterproof gloves, rub-
ber boots, and disinfectant, and main-
tain an up-to-date list of volunteers
for clean up.38 

7. Coordination and communication:
This may be the most important area
in writing policy. Schools should spell
out how service providers39 should be
organized.40 It is also important to de-
termine ahead of time how to com-
municate with parents and the com-
munity.41

8. Role of school buildings: How will
the school buildings be used during
and following a disaster? People may
want to use the campus as a tempo-
rary shelter. However, this may hin-
der the school’s ability to provide in-
struction. 

9. Helping the most vulnerable: At
each step, policies need to take into
consideration children with special
needs or in vulnerable populations.42

Supplies to Stock
The school should keep the fol-

lowing items on hand: medical, food
and water, and other general supplies: 

1. Medical: bandages and antisep-
tic, splints, oxygen, oral airways, suc-
tion, cervical spine stabilization, and
anaphylaxis kit with epinephrine.43

2. Food and water: Ready-to-eat
foods that do not require refrigera-
tion, and one gallon of bottled water
per person should be stored at the
shelter-in-place. If bottled water runs
out, water in a toilet tank may be
boiled and consumed.44 Food rations
for an extended disaster situation
should include a staple such as cereal,
a source of concentrated energy (fat),
and a source of concentrated protein.
Use the following rules of thumb to
estimate requirements: (a) 1,000 peo-
ple can be sustained on 16 metric tons
of food per month, (b) two cubic me-
ters is needed in order to store one
metric ton of food.45

3. General: First aid kits; flash-
lights, battery-powered radio and
extra batteries; duct tape and scissors;
plastic sheeting and towels; stove and
fuel for boiling water, a working tele-
phone.46

Long-term disaster response:
Disaster experts and educators with
experience in natural disasters point
out that: “emotional scars, logistical

One of the greatest
concerns for schools is
acts of war, including
torture, taking of
hostages or prisoners
of war, invasions, hi-
jacking, and terrorist
attacks.

• Develop a disaster prepared-
ness and emergency response plan.

• Reinforce buildings if needed.
• Conduct periodic drills.
• Train teachers to perform first

aid and recognize warning signs of
suicide as well as indicators of post-
traumatic stress disorder.

• Advise students about wading
or driving through water where
power lines or other hazards lurk.

• Develop policies that take into
consideration children with special
needs.

• Keep on hand stocks of food,
water, first-aid kits, flashlights, bat-
tery-powered radio and extra bat-
teries, duct tape and scissors, plas-
tic sheeting and towels, and a
working telephone or two-way
radio (walkie-talkies).

Important Things for 
Schools to Do or Have on

Hand for Emergencies
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nightmares, financial problems, and
red tape that follow such an event can
persist long after the relief workers
have departed and the television cam-
eras have gone.47 The disaster coordi-
nation team should re-organize itself
to deal with such problems once the
emergency is over.48

Identifying those most at risk: The
school staff should play a key role in
monitoring children’s behavior, per-
formance, and particularly their nega-
tive reactions.49 For example, teachers
should watch for the warning signs of
depression and suicide.

Children who are closest
to the disaster, who are
affected more severely,
who receive little social
support, or whose lives

are most disrupted are more vulnera-
ble to emotional stress.50 Children
with serious health conditions may
also be more psychologically vulnera-
ble. In one study, asthmatic children

showed a significantly higher level of
distress following a volcanic erup-
tion.51

Counseling: If you have a large
group of disaster survivors, provide
group treatments as the first line of
therapy. Divide by gender, in groups
of six to eight.52 After Hurricane
Hugo, the use of Catastrophic Stress
Intervention (CSI), a long-term psy-
chosocial nursing assistance designed
with precise protocols for small and
large groups, significantly decreased
adolescents’ mental anguish in an
easy and cost-effective manner. Its re-
searchers found that the first 12 to 24
months following a catastrophic event
was the best and most economical
time for intervention.53

Community challenges and recovery:
Since the school provides an ordered
and natural environment for children,
it should function as a key community
resource for crisis intervention.54

First, students should be allowed to
explore their own feelings and

thoughts relating to the disaster.
Some schools have even developed
their own situation-specific curric-
ula.55 Second, the school can act as a
resource for the community’s recov-
ery. School officials with experience
in this area agree that getting the
school functioning again is of utmost
importance to regaining normalcy for
the community at large.56 For Chris-
tian schools especially, working with
the community to recover from a dis-
aster provides a great witnessing op-
portunity as well as a good way to
train students for community service.

Although schools and their com-
munities have historically worked to-
gether toward recovery, outside assis-
tance has also been helpful. Following
a flood in Valmeyer, Illinois, the en-
tire town cooperated to restore the
school system. They dug 850 holes in
which they set up concrete piers for
30 portable classrooms. 

School officials should not hesi-
tate to request assistance early on, as
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needed. A good first step is to ask a
donor to send an expert to assess the
damage and create a reconstruction
and rehabilitation program. 

Disaster recovery depends on the
population’s access to relevant infor-
mation, readiness for the event, the
environmental conditions that reduce
or increase vulnerability, and the
availability of insurance, savings, and
other resources.57  All schools and
their communities will face chal-
lenges in the areas of communication,
transportation, finances, and clean-
up. 

The disaster coordination team
needs to have on hand a reliable

means of communication “it’s best
not to rely on the telephone, since
lines may be down.”58 Although food
supplies may be close by, they may be
difficult to obtain due to transporta-
tion, communication and distribution
problems, or lack of money to obtain
food.59

Conclusion: Despite the enormous
challenges that disasters bring, some
schools have transformed obstacles
into opportunities. Following a hurri-
cane, Dade County, Florida, school
officials developed a $25 million ini-
tiative to weave educational reforms,
including a competency-based cur-
riculum, into the process of recon-

struction. The new schools offer
preschool services, before- and after-
school programs, family resource
centers, and a multitude of other so-
cial services. They proved that vision-
ary school leaders can combine a re-
bound from disaster with increased
government efficiency and add a
proud chapter to the school district’s
annals.60

Advancements such as new soft-
ware that measures the magnitude of
approaching earthquakes offer new
hope for preventing injury and death
in schools. With such equipment, a
school located 35 miles from an
earthquake’s epicenter would have a
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15-second alert; during this time, stu-
dents could move away from windows
and tuck themselves underneath their
desks.61

However, our greatest hope is the
Lord’s promises: “In times of disaster
they [the blameless] will not wither;
in days of famine they will enjoy
plenty” (Psalm 37:19, NIV). “If you
make the Most High your dwelling—
even the LORD, who is my refuge—
then no harm will befall you, no dis-
aster will come near your tent. For he
will command his angels concerning
you to guard you in all your ways;
they will lift you up in their hands, so
that you will not strike your foot
against a stone” (Psalm 91:9-12,
NIV). Though disaster may come
near, as believers we need not be
afraid, but rather trust in the Lord
and learn from the wisdom of His
Word and His creation. ✐
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ternational Health and
Coordinator of the Cer-
tificate of Humanitar-
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the Department of In-
ternational Health at
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Schools can play a
very significant role
both in responding to
and preventing disas-
ter.
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Brian Hayward
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Binge
Drinking

ANewCollegeEpidemic

M
ake a punch, man. The chicks go for punch. It tastes like a fruit
drink, and anyway, everyone thinks it’s a light drink . . . .”

“Yeah, but what are you going to spike it with?”
“Vodka, of course—it’s got hardly any taste, so we can make the

punch quite strong.”
The “boys” were making their party concoction in a large plastic

tub. They poured in fruit juices and even—in a stroke of culinary
genius—opened a couple of cans of peaches, blended them, and added the slurry to the juice.
“Just like Mom makes for Sunday company,” Tom gave John a wink. 

“Have you got the vodka?” asked John. 
“Yeah. It’s under my bed.”
Four bottles of vodka went into the punch. “How’s it taste?” “Not bad.” “How many are you expecting

to the party?” “Perhaps 20.” “Then I’ll add a couple more bottles of vodka. That’s a fair-sized tub.”
“Are you inviting Steve?” asked John. “No, he’s too uptight; anyway, I want to make a move on his sis-

ter Mandy if I can get her loosened up.”

Such are the preparations at colleges around the U.S.A. and other
places for the “big bash” events that are proliferating as weekend college
“binge-outs.”

Binge drinking (consuming, at one sitting, five or more drinks for males, or four or more for
females) is a major problem among young people. In fact, high-risk alcohol and other drug use is
considered the “most widespread health problem on college and university campuses in the
United States.”1

Studies suggest that between 1993 and 2001, approximately 44 percent of college students

By Allan R. Handysides

High-risk alcohol and
other drug use is
considered the “most
widespread health
problem on college
and university cam-
puses in the United
States.”
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were heavy drinkers, defined for men
as five or more drinks in a row on at
least one occasion in the past two
weeks, and for women as four or
more drinks.2 

A report developed by a special
taskforce on U.S. college drinking of
the National Institute on Alcohol
Abuse and Alcoholism (NIAAA),3

composed of college presidents, alco-
hol researchers, and students, and re-
ported by Hingson, reports that each
year in the U.S.:

• Some 14,000 college students
between 18 and 24 years of age die
from unintentional injuries related to
alcohol, and more than 150,000 de-
velop an alcohol-related health prob-
lem. 

• 500,000 students in the same
age group are unintentionally injured
while under the influence of alcohol.

• More than 600,000 college stu-
dents are assaulted by another stu-
dent, and more than 70,000 suffer
sexual assault or date rape related to
alcohol.

Other startling facts about alcohol

use by college students: 
• As many as 360,000 of America’s

12 million undergraduates will ulti-
mately die from alcohol-related
causes. This is more than the total
number who will be awarded ad-
vanced degrees. 

• Each year, American college
students spend $5.5 billion on alcohol
(mostly beer). This is more than they
spend on books, soda, coffee, juice,
and milk combined. 

Heavy drinking is occurring at
younger ages, as well. Binge drinking
during the past 30 days was reported
by eight percent of youth ages 12 to
17. Among persons under the legal
drinking age (12 to 20 years old), 15
percent were binge drinkers, and
seven percent were heavy drinkers.4

Alcohol poisoning—a severe and

potentially fatal physical reaction to
an alcohol overdose—is the most seri-
ous consequence of binge drinking.
With the HIV/AIDS epidemic rag-
ing, there is increasing concern about
the combination of alcohol consump-
tion and unsafe sex, with no precau-
tions against pregnancy or sexually
transmitted disease. This, in the U.S.,
involves some 400,000 students annu-
ally, a quarter of whom (100,000) are
so intoxicated, they don’t know
whether they consented or not.5

U.S. students missing class, falling
behind, or doing poorly because of al-
cohol amount to 25 percent of the
student body. Hingson reports that in
2001, between 1.2 and 1.5 percent of
students tried to commit suicide due
to drinking or drug use, and 2.1 mil-
lion students drove while under the

Each year, American college students spend
$5.5 billion on alcohol (mostly beer). This is
more than they spend on books, soda, coffee,
juice, and milk combined.
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influence of alcohol.6

Not only are these students likely
to harm themselves, some 11 percent
of them admit to vandalism while
under the influence of alcohol.7  Each
year, some five percent of four-year
U.S. college students become in-
volved with police or campus security
over alcohol problems, and some
110,000 students are arrested for an
alcohol-related violation.8

It does not take a genius to de-
duce that American colleges have a
crisis on their hands. In fact, U.S. col-
lege drinking constitutes a serious
public health problem. 

Alcohol consumption is not just
an American problem. The World
Health Organization calls abuse of al-
coholic beverages “one of the most
serious public health problems in the
world.”9 

The age when one begins to drink
is related to alcohol dependency.

More than 40 percent of persons who
began drinking before age 15 were di-
agnosed as alcohol-dependent at
some point in their lives; compared to
only about 10 percent of those start-
ing at age 20 or older.10 These figures
offer a most powerful argument for
abstinence.

Of special concern is alcohol con-
sumption by college women. Women
tolerate alcohol less well than men, so
those who attempt to compete with
men to see “who can hold their liquor
best” are putting themselves at seri-
ous risk. Not only do females weigh
less than males—and therefore have
less total body water to dilute the al-
cohol—but they also have smaller liv-
ers, so their bodies have a harder time
cleansing alcohol from their systems.

The liver is the body’s major
detoxification center. Here, enzymes
break down the alcohol so it can be
absorbed. Energy is released from al-

cohol metabolism at a rate of seven
calories per gram. 

Alcohol is alcohol,
whether in hard liquor,
wine, or beer. The alco-
hol content of a 10-
ounce can of beer, a five-

ounce glass of wine, or a shot of
liquor (1.5 ounces) is the same. This
means that the “dainty” drinks
women consume, thinking they are
less toxic, are just as damaging as a
shot of hard liquor when compared
“drink” to “drink.” In addition, alco-
hol’s empty calories supply no nutri-
ents such as vitamins or minerals.
This may contribute not only to
weight gain, but also to the “fatty
liver” of many regular drinkers, a fac-
tor in the development of cirrhosis.

Binge drinking, or drinking heav-
ily over a period of time, is a major
health hazard during pregnancy, and
is more common among 18- to 24-
year-olds—also a woman’s prime fer-
tility period. White women are more
likely to drink than black women; but
the latter drink more heavily, as a
group, if they do drink.11

Even moderate drinking is haz-
ardous to the fetus. There is no “safe”
level of alcohol consumption during
pregnancy. Alcohol in any concentra-
tion is a toxic poison. Its effect is par-
ticularly noticeable in developing
brain tissue. The brain’s functional
reserve allows it to compensate for
minor damage, so the effect of alco-
hol on the fetus is often hard to mea-
sure. But a child whose intelligence is
only average might have had an intel-
lect in the exceptional range if his or
her mother had not drunk alcohol
during pregnancy. 

Because of her lower concentra-
tion of body water, a woman will have
a higher blood concentration after
consuming a smaller amount of alco-
hol, compared to a man of the same
weight. In addition, women process
alcohol more slowly than men, owing
to differences in liver mass.12 Women
also develop alcohol-related liver
damage sooner than men, and at a
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lower level of consumption. They are
more likely to die of cirrhosis of the
liver.13 Because of their different re-
sponse to alcohol, women need dif-
ferent strategies for managing alco-
holism.

Other alcohol-related risks for
women include the following: 

• Breast cancer risk increases
when drinking exceeds one drink per
day.14

• Violent victimization of young

women increases in the circles of
those drinking alcohol. They are
more likely to be shoved, kicked, or
punched than their peers who attend
religious services and have frequent
parental monitoring.15 Such young
women are mixing with a crowd that
drinks more and are, consequently,
less controlled in their behavior. Al-
cohol consumption may also be an in-
dicator of poor self-esteem and social
skills. 

• There is some evidence of
higher levels of violence in homes
when premarital drinking has oc-
curred during the courtship. In fact,
though husband drinking patterns are
the predominant factor in alcohol-re-
lated domestic violence, problem

drinking by wives has also been
linked to husband-to-wife aggres-
sion.16

Data such as these should give
pause for thought to parents, educa-
tors, and students. Schools need to
establish alcohol education programs
and effective disciplinary deterrents
to student drinking. Many students
are concerned about their peers’ de-
structive behavior and can be induced
to participate in drinking prevention
programs and peer counseling. 

The search for excuses to drink—
such as the oft-quoted benefit to mid-
dle-aged persons of one drink per
day, is for many but a desire to salve
the conscience. Even young people
are aware of the toll of alcohol in vio-

lence, automobile accidents, and
crime.

Middle-aged persons with fatty
plaque buildup in their blood vessels
may gain some limited benefit from
the anticoagulant (blood-thinning)
results of consuming one drink per
day, but there is no evidence of such
benefit in healthy people. In fact, ex-
perts consider this one positive effect
insufficient to overcome the many
risks of alcohol. No editorial on the
subject in medical journals has rec-
ommended that people start drinking
for health reasons, despite the im-
pression fostered by the liquor indus-
try.

Even individuals who would bene-
fit from alcohol’s anticoagulant effect
can obtain the same results by taking
a low-dose aspirin each day, with
none of the negative side effects of al-
cohol. Alcohol would never pass FDA
approval as a medication, if it were
recommended for this purpose.
Rather than being beneficial to soci-
ety, its side effects are measured in
billions of dollars of health costs,
property damage, human misery, and
premature mortality.

A number of studies have shown
that there are ways to change these
statistics.17 Working out of the Har-
vard School of Public Health, Wech-
sler and his associates report: “Stu-
dents who attend college, in states
that have most restrictions on under-
age drinking, high volume consump-
tion, and sales of alcoholic beverages,
and devote more resources to enforc-
ing drunk driving laws, report less
drinking and driving.”18

An article by the same team re-
ported on the role of low prices and
special promotions of alcohol. Study-
ing more than 10,000 students at 118
colleges, they found special weekend
low price sales and large volume cases
of alcohol were positively associated
with the amount of alcohol consumed
by students.

The authors concluded: “The
regulation of marketing practices
such as sales prices, promotions, and
advertisements may be important

With the HIV/AIDS epi-
demic raging, there is
increasing concern
about the combination
of alcohol consumption
and unsafe sex, with
no precautions against
pregnancy or sexually
transmitted disease.
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strategies to reduce binge drinking
and its accompanying problems.”19

Interventions at the college level
need to take into account the envi-
ronment of the college, the personal-
ity traits of students, and the cogni-
tive processes that help to form the
students’ thinking and expectations in
relation to drinking. The institution
can shape many of the emotional, so-
cial, and interpersonal factors related
to student drinking behavior. 

What about students
attending Chris-
tian colleges—and
particularly, Ad-
ventist schools?

Those piously thinking that this is
“not an Adventist problem” need to
reacquaint themselves with Gary
Hopkins’ data which—though show-
ing a smaller percentage of alcohol
and drug usage—nevertheless con-
firm anecdotal impressions that, in-
deed, Adventist schools are not im-
mune to these problems.20 It is time
for parents, school officials, board
members, and students to work to-
gether to implement a comprehensive
program like the 3-in-1 program rec-
ommended by the taskforce of the
NIAAA.21

Its recommendations include a re-
search base, the collection of baseline
information, the setting of incremen-
tal goals, and an ongoing method of
evaluation. Outside support is avail-
able, and in the U.S., funding from
federal, state, and local agencies is
there for the asking for well-planned
programs.

Research strongly supports a pro-
gram of multiple components that
complement one another. These must
be integrated so that the program has
a clear target and unified objectives.
The first target is the “at-risk” or “al-
cohol-dependent drinkers” as individ-
uals. The second is the student body
as a whole. The third target is the
community of the college (teachers,
administrators, staff, and students)
and its surrounding community.22

The NIAAA taskforce recom-

mends that presidents, administra-
tors, college prevention specialists,
students, and community members
think in broad and comprehensive
ways about college drinking. Student
drinking is the outcome of multiple
factors, including genetic and bio-
logic factors, family and cultural
background, previous drinking expo-
sure, and student activity and behav-
ioral patterns. This makes a multifac-
eted approach vital.

Alcohol problems form a contin-
uum from occasional misuse to seri-
ous dependency. Individual students
need to be engaged in a process of
screening and support on a one-to-
one basis.

The student body as a whole is
best addressed by examining the fac-
tors on campus that encourage or
permit alcohol usage. These include
the availability and promotion of al-
cohol. On an Adventist campus, im-
portant factors include students hav-
ing large amounts of unstructured
time, inconsistent publicity and en-
forcement of campus policies and
local laws, and perhaps most signifi-
cant—student perceptions of alcohol

usage as the norm.
The community of the college,

and the community in general, can
discourage college drinking through
collaborative strategies that involve
student affairs offices, residence life
directors, local police, retail alcohol
outlets, and even the courts.

Of course, the number one initia-
tive is a decision by administration to
address the problem in a way that is
perceived as supportive of students
rather than condemnatory. It is im-
portant to change the culture of
drinking at an early stage because life
patterns quickly become entrenched.
Family drinking patterns can visit the
ravages of alcohol on multiple gener-
ations. 

But we must move beyond the
statistics and the cold numbers to the
overall societal burden created by
school and college drinking, to put
faces on the problem. The faces
should be those of our children and
loved ones. Once we see that the lives
at stake are those we love, we may be
moved to become involved, to change
the attitudes from those that foster
consumption of this legal drug to ac-
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tively discouraging its use. 
For educators, this problem is not

going to go away spontaneously. It af-
fects students’ grades and their
health, as well as their ability to bene-
fit from education and to connect
with God. In an Adventist setting, we
must be concerned not just with
transmitting information, but also
with developing the whole person. 

Behavioral change requires com-
plex interactions. Dissemination of
information is insufficient to achieve
behavior modification. Behavior is
predominantly determined by the
presence of meaningful relationships.
The influence of a caring adult is very
important in teen behavior. Teacher-
student relationships are known to be
of a high order of influence, where
these are positive.

Student-to-student relationships
are also influential, but not to the
same extent as teacher-student inter-
actions. A sense of belonging and
connectedness, as was shown in the
National Longitudinal Study on Ado-
lescents, is the single most powerful
influence on behavior.23

This places a high responsibility
on the educator to personalize his or
her interaction with students. Such
interactions must be spontaneous and
real, rather than contrived and forced.

Teachers must show they really
do care—not only about students’
grades, but also about their personal
lives. Ellen White puts it well: “Our
schools. . . .should be family schools,
where every student will receive spe-
cial help from his teachers as the
members of the family should receive
help in the home. Tenderness, sympa-
thy, unity, and love are to be cher-
ished. There should be unselfish, de-
voted, faithful teachers, teachers who
are constrained by the love of God
and who, with hearts full of tender-
ness, will have a care for the health
and happiness of the students.”24

Adventist educators, as profes-
sionals with a sacred vocation, must
commit themselves to helping stu-
dents make good choices for time and
eternity. ✐

Dr. Allan R. Handy-
sides is Director of the
General Conference
Health Ministries De-
partment in Silver
Spring, Maryland.
_________________
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Theology
forChildren

T
hree-year-old Alisha wore a puzzled expression
as her family settled themselves on a church pew,
waiting for the service to begin. Soon Mother
felt a tug on her sleeve and heard Alisha whisper,
“Mommy, Teacher said the church is God’s
house. Where is His bed? Where does He
cook?” Mommy tried to hide her amusement as

she replied, “I’ll explain after church.”
Children often misunderstand theological concepts. After

all, many adults are not too clear themselves on the meaning
of some theological ideas, and books on the subject are not
generally known as light reading. Many theological ideas are
abstract and symbolic, hard for children to understand. So the
teacher has the responsibility to help explain theology to stu-
dents. The really important parts are not difficult to under-
stand. 

Learning Theological Concepts
When children are very young, they do not have the mental ability to understand theological

ideas. But they are building a foundation for later theological thought. Every experience the child
has is a part of the foundation for later thinking processes and for understanding theology.

Young children have difficulty putting all the facts together to form a concept. For example, a
young child might call every woman “Mommy” and every man “Daddy.” Later on, the child would
learn that mommy, sister, and grandma are all
women. We say the child has learned the concept of
women. As thinking progresses, the child will real-
ize that men and women are people. For young
children, facts can be disjointed. Two unrelated facts might become linked in the child’s mind and
cause confusion.

Many experiences help to shape a child’s theological concepts. Five-year-old Brianna, learning
about the second coming of Jesus, might have these thoughts or experiences:

By Donna J. Habenicht and Larry Burton
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• Brianna sees a picture of Jesus
coming and notices the open graves.
She feels afraid. 

• Teacher said Jesus will come
soon, but He hasn’t come yet! He
should be here by now.

• Teacher said everybody would
see Jesus when He comes. Brianna
wonders whether Jesus will be on TV.

• Brianna’s playmate told her that
Jesus is going to burn all the bad peo-
ple when He comes. She didn’t obey
her mommy. Will Jesus burn her?

• Brianna went to her grand-
daddy’s funeral. Mommy says Grand-
daddy will come out from the grave
when Jesus comes. Brianna wonders
who will dig the dirt from the grave
so Granddaddy can get out. 

• Mommy goes out for the eve-
ning. Brianna wonders if Jesus will
come while she is gone. How would
she find Mommy?

• Mommy said Jesus was very un-
happy with her because she told a lie.
Brianna’s afraid. She doesn’t want
Jesus to come. 

• Teacher says all the good people
will go up in the air to meet Jesus.
Brianna wonders whether there will
be airplanes or helicopters or rockets
to take all the people.

• Mommy reads a story about
heaven. It shows a picture of a family

in white robes. Brianna thinks that
wouldn’t be very much fun—she
couldn’t play because her robe would
get dirty.

• Brianna’s mommy and daddy are
divorced. She wonders whether Jesus
will know where to find her daddy
when He comes.  Will she and
Mommy and Daddy be together as a
family again in heaven?

All of these thoughts and experi-
ences—and others—might be part of
Brianna’s concept of the second com-
ing of Christ. 

The child’s home provides a very
important foundation for theological
and doctrinal ideas. Children associ-
ate many ideas about God with the
way they feel about their parents and
relate to them. Children also hear
many comments about theological is-
sues at church and at school, which
influence their thinking. 

Mental Development and Theo-
logical Ideas

Children’s stages of mental devel-
opment will influence what theologi-
cal ideas they can understand and
whether they associate doctrines with
a particular church. Research1 on
children’s thinking about churches
shows that before age 7, most chil-
dren have no understanding of what
it means to belong to a certain church
or what that church believes. Many

Brianna wonders who
will dig the dirt from
the grave so Grand-
daddy can get out.
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don’t know which church they belong
to; they even think animals could be
members of a church. By 7 to 9 years
of age, as children mature into con-
crete operational thinking, they know
that all children do not belong to the
same denomination and that animals
cannot be church members because
they cannot participate in church ser-
vices.  However, they use outward
signs to tell that a person belongs to a
certain church: “I know he is a mem-
ber of the Catholic Church because
he goes into that church.” Usually
they do not have a clear idea how a
person becomes a member of a
church. 

Not until 10 to 12 years does the
word religion appear spontaneously in
response to questions about churches.
Children now grasp that religious
identity requires an inner commit-
ment and describe it by using words
such as “repent” and “pray to God.”
Church membership means the per-
son thinks, studies, and observes a
certain code.

In his study for a Master’s thesis at
Andrews University, Arthur Kroncke
found that even 6th graders (usually
12 or 13 years old) who attended
church schools were hard pressed to
identify what their church believed.
Most could think of only one belief.
The Catholic children identified “the
Virgin Mary,” the Lutherans, “the
Holy Spirit,” and the Adventists, “the
Sabbath.”2

How Misconceptions Occur
Childish misconceptions about

scriptural ideas can occur for many
reasons.3 First, many children experi-
ence mental overstimulation. Too
much input from the mass media
clutters their minds with ideas that
they cannot really organize or assimi-
late. 

Sometimes teachers mistake
quantity for quality, and urge children
to memorize more and more Bible
verses, to know more and more sto-
ries, without paying attention to how
much they really understand. Chil-
dren may repeat mechanically what

they have been taught, but without
any real idea of what it means. Never
urge children to learn theological
concepts that are too advanced for
their level of thinking.

Children have no way of checking
their own observations or what adults
tell them. They must depend on their
senses, because they do not yet have
the mental capacity to judge and rea-
son. They believe what others tell
them, and sometimes misunderstand
what is being said. Children can also
pick up much misinformation from
their friends who don’t understand
any more than they do.

Sometimes a child’s previous ex-
periences cause him or her to draw
conclusions contrary to biblical con-
cepts. Mickey insisted that the Flood
story his teacher told was wrong. “It
didn’t happen that way,” he said. “I
know. I saw a video.” Young children
believe TV and videos are real life.
Religious videos create much confu-
sion because of their inaccuracies.

Many words have more than one

meaning. While you may be perfectly
clear about the meaning you are try-
ing to convey, the child may infer
something else. Visuals may be mis-
leading (such as videos), or perhaps
no visual is used when one is needed.
One little boy thought Peter walked
on water covered with ice, but his
brother knew what really happened
because his teacher had shown the
class a picture of Peter walking on the
water.

Children often hear words incor-
rectly, especially in songs. When
words are unfamiliar, they insert a
word they know and come up with an
incorrect idea of what is being taught.
One little girl thought the birth of
Jesus was announced by angels
“While shepherds washed their socks
by night.”4 Another child, asked if he
had seen the Dead Sea Scrolls at a
Chicago museum, responded, “Mom,
why did we want to go see the Dead
Sea squirrels?” Another child, asked
to recite the text “He that humbleth
himself shall be exalted,” responded,
“He that humbleth himself shall be
exhausted.”5

Try asking kindergartners or pri-
mary-grade children to tell you what
“He’s the bright and morning Star,”

Many theological ideas
are abstract and sym-
bolic, hard for children
to understand.
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“amazing grace,” “fishers of men,” or
“This little light of mine” mean. You
may be surprised at the response.

Checking Children’s Thinking
To understand what your students

are thinking, first study child devel-
opment. Knowing the kind of think-
ing most children do at a particular
age will help you identify ideas that
might be confusing. You will also be
able to listen with greater under-
standing.

Listening to your students’ con-
versation is very helpful. Listen to the
meanings given to stories and events.
Listen to how songs are sung. Listen
to their answers to questions. Careful
observation will give you invaluable
insights into their thinking.

Talking with your students infor-
mally will also help you find out what
they are thinking. Ask questions
about common religious words and
ideas. When they give you pat an-
swers, be wary. These are not evi-
dence of insight and understanding.
Pursue the idea further. Ask them
what they think the word really means.

Often children can express their
religious ideas better through art,
music, or role playing than in words.
Ask your students to draw a picture of

the Bible story. You may be amazed at
their interpretations. Then you will
have an opportunity to clarify mis-
conceptions. After a child has drawn a
picture, ask him or her to tell you
about it.  Just say simply, “Tell me
about your picture.”  Never make fun
of what the child says or has drawn. If
the explanation reveals misconcep-
tions, note these for future reteach-
ing. Never belittle or embarrass a stu-
dent because of a misconception. 

More than one child has drawn
Adam and Eve leaving the Garden of
Eden in a car driven by an angel or
Jesus. When teachers say, “Adam and
Eve were driven out of their beautiful
garden,” they set young children up
for this kind of misconception. Watch
your words carefully, especially when
teaching younger students.

.
Learning Correct Theological
Ideas

1. Be sure you understand clearly
what you are trying to teach your stu-
dents. If you are fuzzy about the
meaning of salvation, you will have
difficulty explaining it. 

2. Use easy-to-understand words.
Avoid complicated religious phrases
and symbolic explanations. On the
other hand, be sure your simple ex-
planation is doctrinally correct.

3. Use familiar objects and everyday
events to teach Bible truths.

4. Use illustrations familiar to the
child.

5. Explain the Bible lesson using ob-
jects to handle or visuals to look at.

6. Illustrate your teaching with sto-
ries.

7. Don’t rush the students. Use
short periods of instruction. Teach
here a little and there a little. Give
the students time to digest what they
are learning.

8. Do not confuse the students with
many ideas at a time; teach one idea
well before moving on to another.

9. Teach the same idea in many dif-
ferent ways. Strive for real understand-
ing of a few very important ideas
rather than encyclopedic knowledge
with little understanding. Teach an

Children’s stages of
mental development
will influence what
theological ideas they
can understand and
whether they associate
doctrines with a partic-
ular church.
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God the Father

Law of God

Life of Jesus 

Scripture

Salvation

Victorious Life

Creation

Healthful Living

Heaven

Pillars of Faith

Prayer

Reverence in 
Worship

Sabbath

Service

Stewardship

God is a loving father who wants loving obedience from each child. God is
love. God cares for children. Angels help us.

Children should love God and obey His law. They need to understand what
is right and what is wrong.

Tell your students about Jesus’ life, death, and resurrection as soon as they
can understand. Associate every lesson with Christ. Help them understand
that God shows His love through Jesus.

The children should learn to love the Bible as the rule of life. The Holy Spirit
will help them understand. Reading the Bible is very important.

Teach the Plan of Salvation simply. Disobeying God’s law is sin. Jesus will
forgive sins; help your students believe He does. They should ask daily. In-
vite them to give their hearts to God. Help them to understand that Jesus
loves us so much that He came to live on Earth and to die so we might be
forgiven. Teach with love and tenderness. Explain about the Day of Atone-
ment and forgiveness.

Help your students look to God for strength. He hears their prayers. If they
believe and trust God, He will send the Holy Spirit. Encourage them to
thank God for His goodness and to use the Bible as a guide and help. With
God’s help, they can be true to Him in all circumstances. Explain how to ob-
tain eternal life.

Nature is God’s second book. Rightly understood, it teaches many different
lessons—God’s care, love, creation of the world, sin and suffering, the new
earth. Provide a strong foundation on creationism.

Teach about self-control and self-denial, the laws of health, and the function
of the human body. Help your students understand that many kinds of ill-
ness are caused by what one does.

Describes the glories of heaven and how to enter the Holy City.

Help your students understand the pillars of the faith, the reasons why Sev-
enth-day Adventists are separate and distinct from the world.

Teach your students how to pray clearly, distinctly, and simply. Help them
memorize the Lord’s Prayer.

Teach your students to have the highest reverence for God and His house.
Describe proper deportment in the sanctuary and in other religious settings.

Teach your students about Sabbath observance and preparation and about
the importance of attending worship services. Explain that keeping the first
day of the week is not true Sabbath keeping since it contradicts God’s law.

Teach your students to be helpful to others, starting with their own family.
Encourage missionary activities.

Teach your students to deny self and to give to others or earn money to
help others. Help them understand the need to return tithe and offerings.
Center birthday celebrations around God’s blessings.
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ventist Home 320, 321; Testi-
monies vol. 8, 320

Counsels to Parents, Teach-
ers, and Students 172

Counsels on Sabbath School
Work 79, 80;Child Guidance
490, 491; Messages to Young
People 15; Testimonies vol. 5,
520

Counsels to Parents, Teach-
ers, and Students 109, 50,
131; Testimonies vol. 2, 287;
Child Guidance 146, 147,
172, 173

Testimonies vol. 8, 326, 327;
Counsels to Parents, Teach-
ers, and Students 185-190;
Education 99-120

Testimonies vol. 3, 567; Child
Guidance 104, 362 

Child Guidance 487, 488

Testimonies vol. 5, 330, 331

Child Guidance 522, 523

Child Guidance 541, 542; Tes-
timonies vol. 5, 494 

Child Guidance 530; Testi-
monies vol. 6, 193, 356; Edu-
cation 251

Adventist Home 286, 486,
487

Counsels on Sabbath School
Work 139-143

THEOLOGY FOR CHILDREN 
from Ellen G. White

Theological Idea What to Teach References
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important idea in 10 different ways,
instead of teaching 10 different ideas.

10. Don’t talk too much. Avoid
long, tedious explanations and prayers.
Children will become bored with reli-
gion.

11. Give the students an opportunity
to explain in their own words what they
have learned.

Wise counsel from an inspired
source makes the point very clear:
“Make sure your scholars understand
you. If they cannot comprehend your
ideas, then your labor is lost.”6

Important Theological Concepts
for Children

The same inspired source gives us
important counsel about the theolog-

ical ideas children need to under-
stand. The chart on page 39 summa-
rizes this information. Notice that the
theological concepts mentioned first
and most often are really fundamental
to understanding grace. They are the
essentials. Teach them often and in
many different ways.

The first six theological ideas are
stressed many times by Ellen White.
Over and over, she indicates that we
should teach our children that God is
their Father, that He and Jesus love
them very much, and that they should
study the Bible and obey God’s law.
When they do wrong, Jesus, who died
to save them, will forgive their sins
and help them live a victorious life.
They will be filled with the Holy
Spirit and the grace of their Saviour.

The remaining theological ideas
are in alphabetical order. Ellen White
specifically mentions that each of
them should be taught to children,
but they are mentioned less fre-
quently than the first six, which are
really the core of salvation.

Teach these doctrines frequently
and thoroughly. Begin with very sim-
ple ideas for young students. Little by
little, add more information as their
mental ability matures.7 Be sure older
students understand what God’s
Word teaches about these doctrines
and what they mean in everyday liv-
ing by the time they complete ele-
mentary school. This will give them

a “sure foundation”
for the future. ✐
________________

This article has been
adapted from a forth-
coming book by Donna
J. Habenicht and
Larry Burton, Teach-

ing the Faith: An Es-
sential Guide for
Building Faith-
Shaped Kids (Review
and Herald, in press)
and is printed with the
permission of the au-
thors and publisher.

Donna J. Habenicht is Professor Emerita of
Educational and Counseling Psychology at
Andrews University in Berrien Springs,
Michigan. Larry Burton is Associate Profes-
sor of Curriculum and Instruction at An-
drews University. Both have taught at all
levels from elementary school to graduate
school and have also been involved in chil-
dren’s ministry in churches. 
___________________________________

NOTES AND REFERENCES

1. David Elkind, “The Study of Sponta-
neous Religion in the Child” in The Child and
Society (New York: Oxford University Press,
1979.

2. Arthur J. Kroncke, “A Comparative
Study of Religious Attitudes of Elementary
Students in Seventh-day Adventist, Roman
Catholic, and Lutheran Schools in Berrien
County, Michigan,” Master of Arts Research
Project, Andrews University, Berrien Springs,
Michigan, 1978.

3. For an excellent discussion of this topic,
see “Children and Their Theological Con-
cepts” by Norman Wakefield and Robert E.
Clark, in Childhood Education in the Church,
Revised and Expanded by Robert E. Clark,
Joanne Brubaker, and Roy B. Zuck, eds.
(Chicago: Moody Press, 1986). We are in-
debted to Wakefield and Clark for inspiration
and ideas for this article. Also see A Theology
for Children by William L. Hendricks (Nash-
ville, Tenn.: Broadman, 1980), a classic book
with many useful ideas for explaining theology
to children and helpful connections between
child development and an understanding of
theology.

4. Dick Van Dyke, Faith, Hope, and Hilarity:
The Child’s Eye View of Religion, Ray Parker, ed.
(Garden City, N.Y.: Doubleday, 1970), p. 70.

5. “Give & Take,” Adventist Review (Octo-
ber 13, 2003), p. 7.

6. Ellen G. White, Counsels on Sabbath
School Work (Washington, D.C.: Review and
Herald Publ. Assn., 1938), p. 118. 

7. To help you do this, obtain the CD,
which accompanies the authors’ upcoming
book, Teaching the Faith: An Essential Guide for
Building Faith-Shaped Kids, where you will find
the 27 doctrines of the Seventh-day Adventist
Church broken down into ideas children can
understand, including suggested ages at which
each idea can be taught. 

CHECK IT OUT 
and Learn More

The following books tell the
story of the great controversy be-
tween God and Satan for children
of different ages:

✔ For kindergarten and pri-
mary children: Forever Stories, vol.
1-5, by Carolyn Byers (Hagerstown,
Md.: Review and Herald Publ.
Assn., 1989). Margie Asks, Why Do
People Have to Die? by Laura Rocke
Winn (Hagerstown, Md.: Review
and Herald Publ. Assn., 2000).

✔ Sally Pierson Dillon, Michael
Asks Why (Boise, Idaho: Pacific
Press Publ. Assn., 2000). [ISBN:
08163175953]

✔ For primary and junior chil-
dren: Sally Pierson Dillon, The War
of the Ages, vol. 1-5 (Hagerstown,
Md.: Review and Herald Publ.
Assn., 2000-2003). 

Donna J. Habenicht

Larry Burton

KEYS TO THEOLOGY FOR CHILDREN

✞ Teach simply, but always teach accurately.
✞ Increase complexity as your students’ thinking matures.
✞ Check your students’ thinking for misconceptions.
✞ Teach important doctrines thoroughly so children understand what they

believe.
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I
met Miguel* when he entered my multigrade classroom in the middle of the school year,
flanked by his older brother Juan and two younger sisters, Carmen and Maria. His
mother trailed behind, anxiously looking to her children for a response when I addressed
her in English.

It became apparent, after a few basic tests, that although Miguel was 10 years old, he
would be joining my 2nd-grade class. The fact that his classmates were younger and
smaller than him made no difference to Miguel, who settled into his desk, all smiles, ea-

gerly grasping the brightly colored reader that I handed him.
As the weeks went by, I discovered that Miguel had lived in Mexico, Texas, and Florida before

joining my class in Massachusetts. He had weeded crops, harvested fruit, and taken in what educa-
tion he could, gratefully. He lived with his mother, older brother, two older sisters, their babies
(four in all), and the two younger sisters. Of his father, he never spoke.

Miguel’s enthusiasm in the classroom was rivaled by only one thing—his enthusiasm for

Pathfinders. Arriving early each Tuesday evening, he eagerly sought to help, setting up chairs, ar-
ranging flags, and passing out songbooks, his face radiating excitement. 

When the director of the club announced a weekend camping trip in the fall, Miguel could
scarcely contain himself. For weeks, he spoke of nothing else. He arrived at the church parking lot,
early as usual, with a worn satchel and one thin blanket.

For two days, Miguel relished every waking moment. He scrubbed spaghetti off a pot with as
much enthusiasm as he bounced a ball in the game of 4-Square. He put his tent in order for in-
spection as happily as he arranged his collection of rocks and leaves for a display.

At night, making the final rounds, I discovered him quietly shivering in his corner of the tent,
his lone blanket wrapped tightly about him. I found an extra sleeping bag, zipped him up, and

patted his thick, straight locks. “Thank you,” he said simply, and although it was
dark, I knew his eyes were shining.

With the end of the campout came a return to our regular Tuesday Pathfinder
meetings, leathercraft, stories, and knot-tying. As one meeting came to a close late

in December, a group of our older boys wandered out of the fellowship hall. Moments later, I
heard the sound of hurried feet running up the basement steps. A door slammed, and the boys ran
outside, breathless. A trip down to the basement revealed a can of spray paint minus its cap and a
four-letter word brazenly decorating the storage room wall.

We quickly re-assembled the club and demanded the facts. Who, we wanted to know, would
dare do such a thing? Feet shuffled, nervous glances were exchanged, and fingers tapped the sides

By Sandra Doran

“Trying to Get the

BadOut”
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of metal chairs. The clock ticked out
the time. No one volunteered any in-
formation.

We took the children out of the
room, one at a time, and questioned
them. Still nothing. And then, finally,
as car headlights began to signal rides
home, a hand went up.

“It was Miguel,” whispered our
informer, and then his head dropped.

“Miguel?” I searched the room

for his smiling denial, but noticed
that Miguel was missing. “It is not
fair to accuse someone just because he
is not present.”

Unbelieving still, I left the room,
determined to find Miguel. He was
not outside, not in the other class-
room. Finally, my sweeping gaze
rested upon him, seated on the first-
floor stairwell. He looked up, as if he
had been waiting for me.

“Miguel?” I asked softly.
“Was it you?”

He nodded. 
“But why?”
He took a deep breath

and turned his eyes toward
mine. “My dad died last
night, and I was trying to
get the bad out.”

I held him as he wept. It
seemed as if all the evil in
the universe were breaking
out of his small frame with
every shuddering sob. 

I never saw Miguel
again. I heard that he was
not allowed to attend his fa-
ther’s funeral. I heard that
the family moved again, this
time someplace out West
where Miguel could once
again take his place in the
fields. 

In 20 years, I have not
forgotten my eager student,
nor the lesson he taught me.
Whenever I am tempted to
chastise a student for a
senseless act, rush in and ac-
cuse when a wrong is done, I
remember the words choked
out between heart-rending
sobs on that darkened stair-
well. “My dad died last
night, and I was trying to
get the bad out.” How many
others, I wonder, caught in
acts of school destruction,
defiance of rules, ill-spoken
words, are searching for a
way to “get the bad out”?
For Miguel’s sake, I have re-
solved to listen. ✐

________________________________

*All names have been changed.

Sandra Doran,
Ed.D., is an associate
superintendent of edu-
cation for the Florida
Conference of Seventh-
day Adventists in
Winter Park, Florida.
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August 2003

Principal, Staff, and Board Members
Boontown Seventh-day Adventist School

Dear Friends,

Today, our family visited your school. We have decided our two sons, Kyle and Brandon,* will not be attending. But I am get-
ting ahead of myself.

Our neighbor brags about your caring teachers, Bible-centered curriculum, and high values. While our local public school
does offer caring teachers, a humanistic curriculum and a dearth of values are also evident. We are definitely in the market for a
Christian school.

As we parked our car, I couldn’t help but notice last fall’s leaves blanketing the base of the overgrown bushes in front of your
school. Bare dirt next to the front door greeted us except for a deteriorating McDonald’s french fry box on one side and a smashed
soda can on the other. Smudged fingerprints clouded the glass doors. 

Our negative first impressions were temporarily forgotten with the graciousness of your assistant in the front office. In the
business world, her genuineness, warmth, enthusiasm, and wealth of information would be in great demand! But she mentioned
that she worked only part time. 

As we toured your facility, our eyes were drawn to dirty walls, torn, faded posters, drooping live plants, and dust-laden silk
ones. Torn and dirty carpet or dull, scarred tile was underfoot. 

In one classroom, we saw bright, artful bulletin boards, desks reasonably clean and in neat rows, and several attractive study
areas, making us wish one of our children could be a fortunate student in that room. 

Unfortunately, a brief visit to what would be Kyle’s room disappointed us. A variety of “stuff” lay atop the low bookcases that
lined the windows. The teacher’s desk was piled high, and books and papers were strewn about the tables and floor. The old couch
in the reading nook was stained and torn. The room bulged with everything from a sailboat to a tree house to a fire station. All
good ideas, but they made the room seem cluttered and messy. 

Perhaps most disturbing—our tour of the bathroom. The stench announced its nearness before I even rounded the corner. I
opened the door and found: no paper towels, water dripping from the faucet, unsightly wax buildup, and an overflowing, cracked
plastic wastebasket.

The principal wasn’t there when we visited, so I called back to discuss our concerns about Kyle’s learning disability. I phoned
at three different times of day, but never got an answer, and the answering machine did not pick up. What if I had had an emer-
gency and needed to contact my child’s teacher? I finally reached the principal late one afternoon, but she brushed off my con-
cerns, saying she was sure that in her school’s smaller classrooms, children received more individualized attention than they would
in the public system. 

Why do I write this letter? Because from what I understand, your teachers and curriculum for the most part are exceptional.
However, if a school does not take care of its physical plant, I wonder if they will take care of the needs of my children. In busi-
ness, we have been taught that people have choices, so the packaging had better “look good,” or you may not even get the con-
sumer through your door—curb appeal, I believe it is called.

So I write this letter not to make you feel bad, but to alert you that you may be losing other good students. Don’t underesti-
mate the power of “sprucing up” a bit and enhancing your customer service.

We’ve chosen to send our children to a smaller school in a nearby town. This school also has caring teachers and a curricu-
lum with Christian values. Their physical plant is considerably smaller, so I am guessing the constituents have much less money
than those of your larger institution. But let me tell you, that Seventh-day Adventist school is sharp. You would do well to visit!

Sincerely,

The Clark Family*

AN OPEN LETTER

_________________________________________________________________________________________________________________
*A pseudonym. The author is a church employee in North America. This article is based on more than 30 years of observations made

by quietly walking through front doors of schools public and private, outside and inside the U.S., East Coast to West Coast, North to
South, kindergarten through university, historic buildings and modern complexes.
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HOW DOES YOUR 
SCHOOL RATE?

Outside
• Bushes and trees trimmed
• Pavement clean and in good repair
• Healthy grass—no bare patches. (Of

course, in drought conditions, brown grass
may be the norm)

• Flower beds—don’t underestimate the
beauty of a well-mulched, weed-free
flowerbed (even if the area is small)

• Sidewalks in good condition
• Signs—attractive (fresh paint, if

needed) and informative

Entrance
• Visually appealing. What first draws

your eye when you walk in the front door? 
• Healthy live plants or good-looking

silk ones
• Is there clutter (old magazines, bro-

chures, notices, lost and found)? If there is a
table or bookcases in the entry, are they neat
and attractive?

• What is on your walls? Nothing? Pic-
tures or posters? Are they in good shape? 

• If your entryway has glass windows or
doors, do they sparkle?

• Are there clues that this is a Christian
school?

Throughout the Building
• Walls clean and recently painted (most schools will

need yearly painting)
• Floors waxed or tiles and grouting clean and un-

stained
• No clutter in the halls
• Carpet clean, not raveled or torn
• No spider webs in corners
• Areas well lit, burned-out bulbs replaced
• Water fountains working and clean

Bathrooms
• Clean-smelling. Solve odor problems; don’t just

cover them up.
• Waste baskets in good repair and emptied regularly
• Regularly checked to ensure sufficient tissue and

towels, and to keep floors free of clutter and trash
• No dirt or wax buildup
• Mirrors clean and unbroken
• Faucets and toilets working well
• If there are lockers in the bathroom, be sure the area

around them is tidy. 

Classrooms
• Attractive bulletin boards
• Desks and bookcases orderly and in good repair
• Paper and books stored in desks and carrels, not on

the floor or piled on tables and desks
• Clean cages or aquariums for class pets
• Limited number of study areas—too many make the

classroom look chaotic and make it difficult to walk
around the room

• Good air circulation and comfortable temperature
• Supplies organized and readily available 
• .Pleasant colors; clean paint
• Can you tell that this is a Christian classroom?

Playground and Driveway
• Equipment regularly maintained, safe and freshly

painted (if applicable)
• Free of clutter and trash
• Signs painted and repaired
• Flowerbeds weeded and mulched
• Bushes and trees trimmed and healthy
• Grass mowed and trimmed 
• Fence in good repair and freshly painted
• Free from any “hidden” danger (e.g., objects in the
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grass that children could trip over, un-
filled holes inviting a broken ankle,
etc.)

• If there is a storage shed, is it in
good repair and freshly painted? Is it
locked? Are tools lying about? If you
don’t have a storage shed, perhaps you
should buy one.

Customer Service
•.Are you responsive to the con-

cerns of parents and students? 
• Is your office assistant well in-

formed, polite, and helpful? If you
don’t have an office person, do you
have an answering machine that is
checked regularly? Does someone re-
spond promptly to phone and E-mail
messages?

• Does the school have a Web site
that features the institution’s mission
and curriculum, seasonal programs and
outreach activities, and a list of teach-
ers and administrators? (Be sure to in-
clude attractive photos of the school,
its activities, students, and staff.) The
site should include a map showing how
to get to the school, as well as contact
information, such as phone number
and E-mail address(es). Update the in-
formation regularly.

A Final Note . . .
At first glance, this list may seem

overwhelming. However, school up-
keep and marketing is everyone’s re-
sponsibility, not just the principal or
head teacher. Enlist the support of
other staff and constituents. Schools
that look great and serve constituents
well do so because of a team effort.

Enlist the support of your board and church member-
ship to get your facility in shape. Perhaps a parent or
home and school leader could help with redecorating or
could design and maintain your Web site. (Provide the
budget limit in advance so the project doesn’t bankrupt the
school!)

Enlist the support of your students, too. Let them
know there will be a random check of the bathroom many
times over a two-week period. Points will be given for
each check. If enough points are gained, a reward or spe-
cial event will be provided for the whole student body.
School clean-up can also be part of their community ser-
vice credit.

The goal, of course, is to help students understand that

a great-looking school brings its own reward! Awareness is
the first step.

It’s not how large or expensive your school is that
makes an impact. A homely little 50-year-old school build-
ing can be transformed into an educational wonderland
with sparkling windows, shining floors, and eye-catching
bulletin boards framing a simple but carefully planned
learning environment. Live plants, creative reading cen-
ters, special areas of interest—there are a thousand possi-
bilities for the creative teacher. Add to this excellent cus-
tomer service, and you have a winner!

Remember, if you like what you see when you drive up
to your school and walk through your front doors, chances
are students and parents will, too! ✐
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DISTANCE EDUCATION:
COLLABORATING 

AND CONNECTING
Sponsored by the Adventist
Virtual Learning Network

W
ebagogy—a term we introduced in the previous col-
umn—suggests that as teachers incorporate Web-based
technology in their teaching and learning, they must
always consider pedagogy first. The three exemplary
courses referred to in the previous column (and de-
scribed in greater detail at http://avln.org/jae/) demon-

strated the wide variety of possible instructional designs. In the Web link
for this column, we expand the possibilities with three more course de-
scriptions: a curriculum-design class, a Web-design class, and a biocom-
puting class. In each case, instructors use technology in unique ways to
help them meet their goals for student learning.

Because interactivity and assessment continue to challenge online in-
structors, we focus on how the teachers successfully incorporated these
into their classes. Of course, there is much more to instructional design
than these two components, however, these appear to be the some of the
most difficult areas for online instructors.

In the April/May issue, we will highlight a new initiative that requires
significant cooperation between academies and higher-education institu-
tions. Historically, public colleges have provided courses in which both
high school students and college students can enroll. Such courses are at-
tractive to bright students who want to earn college credit while still at-
tending high school. It is time for Adventist students to have this oppor-
tunity in a denominational setting.

This is a recruitment and enrollment management issue that needs
broader discussion and implementation. High school students who make
connections with Adventist colleges and accrue a number of credits at
these institutions are more likely to attend an Adventist institution of
higher learning. We invite your input on this new initiative You will be
able to read about it and respond in a special AVLN online bulletin board.

If you would like to present your research and/or experiences with dis-
tance education in this column, please send an E-mail message to Shirley
Freed at freed@andrews.edu or Marilyn Eggers at marilyne@verison.net.

Now, go to http://avln.org/jae/ to read about three more exemplary
online courses.

Editorial
C o n t i n u e d  f r o m  p a g e  3

5. Their programs are strong in
quality and content.

6. Parents, constituents, and
church leaders perceive the education
as excellent and well worth the cost,
and provide solid financial support. 

7. The school, the local commu-
nity, and the church constituency col-
laborate for success. 

8. The facilities reflect what is ex-
pected of a school with high standards.

Whenever church members dis-
cuss the cost of Adventist education,
I believe they are really asking: “Is an
Adventist education worth the cost?”
Homes and automobiles are also ex-
pensive, but this does not necessarily
deter people from purchasing them.
What makes the difference? I believe
that part of the answer lies in one’s
level of commitment and willingness
to sacrifice. However, the greater part
of the answer may lie in the percep-
tion that our schools do not provide
a quality of education that warrants
commitment and sacrifice. 

The ROSE concept may be lost
to parents and students if greater value
has been placed on prestige, acclaim,
and social placement, rather than on
opportunities for gaining wisdom that
is of eternal value. I believe that to the
extent that our schools exemplify the
mission, ethos, and educational prac-
tices of the Seventh-day Adventist phi-
losophy of education, God will sup-
ply their needs “according to his riches
in glory by Christ Jesus” (Philippians
4:19, KJV). Our biggest problem will
be how to handle the waiting lists for
admission because the education pro-
vided will be seen as of eternal value,
and parents, students, church mem-
bers, and leaders alike will commit
themselves to pay for it.  ✐
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Student Healthy Lifestyle
CONTEST 2004

The 2004 Student Healthy Lifestyle Contest is well underway. Students from Adventist schools and churches in the
North American Division are invited to participate. The contest’s main emphasis is to encourage youngsters in grades
1-12 to commit to a healthy lifestyle and to become more aware of the dangers of using tobacco, alcohol, or other harm-
ful substances.

Prizes range from $100-$250 for grades 1-8, and $100-$500 for grades 9-12. Awards are shared by the teacher and
student. Young people compete with their peers (grades 1-4, grades 5-8, and grades 9-12) and can select one of four
categories to enter: Posters, Essays, Videos, and Computer-Generated Graphics or Skits. All entries must be original.
Adult friends or parents may assist in some brainstorming or collecting source materials, but the actual work must be
entirely that of the student. Quotes must include full source information.

Entries should be sent to the local conference department of education and postmarked by March 10, 2004. Full and
complete rules, entry forms, and instructions appear on the North American Division Health Ministries Web site
(http://www.nadadventist.org/hm).

Click on the link for the Student Healthy Lifestyle Contest.
Even though this contest is primarily designed for Adventist schools, educational administrators are encouraged to

invite students from public schools to join in. In 2004, the Baltimore, Maryland, city schools will be participating—with a
potential pool of 96,000 students.

Scientific studies have shown that young people who make a commitment to live drug free by signing a pledge card
are more likely to resist peer pressure to use drugs. Participating in the Healthy Lifestyle Contest is a great way for your
students to reinforce their commitment to healthy living and making lifelong positive choices.

Prize-winning
posters from

the 2003
contest.
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