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“Big Ideas”

THE JOURNAL OF

Adventist Education EDITORIAL

A
couple of years ago, I began talking to a broader
cross-section of educators about future directions
the JOURNAL should take. Since December 2001,
I have made presentations at several Adventist
colleges and universities, spoken to educational
administrators in India, Kenya, Thailand, Spain,
and the Dominican Republic, talked to special-

ized groups such as deans of students, academic vice presidents, and
theology chairpersons, and held discussions via E-mail and in person with a number of
Adventist educators at various levels. 

Typically, in the course of such discussions, I say: “This is not my JOURNAL, it is
your JOURNAL. I want to know what sorts of articles will be helpful to you and to your
teachers and colleagues. What challenges are you and they facing? How can we help
you solve them?”

The result has been some ideas for theme issues, as well as some suggested topics
and writers. I don’t have space to list them all here, but you can visit the JOURNAL OF

ADVENTIST EDUCATION Web site (http://education.gc.adventist.org/jae) to see a “starter
list” of desired topics. It is certainly not exhaustive—if you desire to read about other
topics or want to write about a subject not listed there—let us know! (You’ll find our
Guidelines for Writers at the Web site, as well as a search engine that will help you fig-
ure out whether we’ve printed anything on your chosen subject recently.)

A new direction for the JOURNAL is what I call “Big Ideas.” This encompasses a fairly
broad range, but briefly, it is an attempt to help teachers deal with current issues that
have moral implications. Such articles offer a summary of current research and think-
ing on the topic, as well as some suggestions for teaching about it or advising students
regarding it. The authors represent a broad spectrum of thinkers and researchers, from
genetics professors to history teachers, health ministries specialists, historians, church
administrators, and cburch liaisons with the United Nations and religious liberty or-
ganizations. Some of these topics have already appeared; more are in the works. In the
past several years, the JOURNAL has printed “Big Idea” articles on cloning, genetic treat-
ments for disease, religious liberty, HIV/AIDS, the drug Ecstasy, binge drinking, ecol-
ogy, peacemaking, competition, dealing with different sources and views of history,
ethics and science, noncombatancy, and human dignity. Stay tuned for more! We wel-
come input from readers about these articles, as well as suggested topics for additional
“Big Ideas.”

In addition, the JOURNAL’S editorial staff continues to be committed to printing ar-
ticles on the integration of faith and learning, “how to” teach specific skills and subject
areas, inspirational articles, ways to improve Adventist education, guidance for school
boards, and reports on innovative programs. 

We welcome your input! Contact us by letter at the General Conference office
(12501 Old Columbia Pike, Silver Spring, MD 20904, U.S.A.) or E-mail: rumbleb@
gc.adventist.org (NEW ADDRESS). Let us know what you would like to read about
in the JOURNAL. And since editors love volunteers, let us know what topics you’d like
to write about, too!—B.J.R.
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FORMER 
CHRISTIAN

COLLEGES AND 
UNIVERSITIES:

Why Are There So Many?

T
hough differing in various details, the sto-
ries describing how Christian colleges and
universities become secular institutions usu-
ally possess a similar plot. This narrative
typically consists of three chapters. The first
is a saga of early struggles, heroic sacrifices,
and tense relationships between churches

and campuses. The second is a celebration of eventual aca-
demic, financial, and religious successes. The third is a
strange and sorry picture of churches and campuses for-
saking the dream of Christian higher education just when
it is finally starting to come true. How could this happen?

Four Helpful Studies
Because it describes the different ways colleges and uni-

versities can be Christian, an anthology edited by Richard T. Hughes and William B. Adrian is a good
place to begin reading about these issues. Their book, titled Models for Christian Higher Education:
Strategies for Success in the 21st Century,1 consists of reports written by different specialists about how
14 campuses in North America live out their Christian commitments. These stories reveal that “there

is no such thing as generic Christian higher education.” 
Institutions in the Reformed tradition, like Calvin and Whitworth colleges,

place a premium upon approaching every topic from a Christian point of view.
While not denying the value of Christian beliefs, schools in the Mennonite

tradition, like Goshen and Fresno Pacific colleges, put more emphasis upon how their students and
faculty live. “The Reformed model,” according to one report, “tends to be cerebral and therefore
transforms living by thinking. The Mennonite model, on the other hand, transforms thinking by liv-
ing.” 

Even those schools that attempt to transform living by thinking do so in various ways. Wheaton
College over the years has tried four different approaches: The convergence model senses little or no

By David R. Larson

Models for Christian
Higher Education:
Strategies for Success
in the 21st Century
consists of reports writ-
ten by different special-
ists about how 14 cam-
puses in North America
live out their Christian
commitments.
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tension between Christianity and the
best secular learning. The triumphalist
model experiences irreconcilable con-
flict between the two and is confident
that Christianity will prevail. Accord-
ing to the value-added model, the church-
related college or university’s role is to
provide Christian insights and experi-
ences, especially the latter, as a supple-
ment to what can be learned elsewhere.
The integration model seeks to transform
all of the academic disciplines by hav-
ing the professors do their work based
on more adequate Christian convic-
tions. According to Hughes and Adrian,
the more explicit a campus can be
about these and other alternatives, the
better. 

There may never be a more thor-
ough and witty lament of what so often
goes wrong than The Dying of the Light:
The Disengagement of Colleges and Uni-
versities From Their Christian Churches.2

Authored by James Tunstead Burtchaell,

formerly at the University of Notre
Dame and more recently at Princeton,
this huge tome mourns and mocks the
divorces of 17 colleges and universities
from their religious organizations. 

Academic specialization is one of
many factors that contributes to this
unintended but frequent outcome,
Burtchaell claims. In order to be effec-
tive in teaching, research, and service
when knowledge is exploding, profes-
sors concentrate on smaller and still
smaller areas of study. This makes it
progressively more difficult to articu-
late in substantive ways how the con-
cerns of some specialty or subspecialty
relates to the whole of Christian life.
Furthermore, over time the con-
stituencies with whom professors stay
most in touch shift from the ones on
their campuses and in their churches to
similar academic specialists scattered
around the world. Eventually, such pro-
fessors serve “in” the Christian college

or university without actually being “of”
it. Once this pattern becomes wide-
spread, neither the churches nor their
campuses see much point in maintain-
ing their unions. The neglect of con-
nections, both conceptual and human,
has contributed to yet another dissolu-
tion. 

Quality With Soul: How Six Premier
Colleges and Universities Keep Faith With
Their Religious Traditions3 by Robert
Benne of Roanoke College is not filled
with instant remedies for complex and
subtle problems. It stresses instead the
importance of cultivating over long pe-
riods what he repeatedly calls “robust
connections” between the vision, ethos,
and personnel of the campus and those
of its sponsoring religious organization. 

Benne underlines the importance
of embedding the vision of the church
and its campus in its promotional liter-
ature—but even more so in its people:
administrators, newcomers, members
of the religion or theology department,
faculty in other areas, and those who
lead centers and institutes or hold en-
dowed professorships.

Without neglecting other methods
of religious formation, Benne writes
that excellent chapel services that are
well attended by administrators, faculty,
and students are exceedingly effective
in nurturing an institution’s ethos. He
holds that in schools that attempt to
make a Christian paradigm the orga-
nizing principle, at least one-third of
those who teach, learn, and support the
institution should be active members of
the church, with at least another third
willing to cooperate. Those who are in-
different or even part of the loyal op-
position should comprise no more than
one-third, he writes.

Although they reject all attempts to
provide “recipes” or “blueprints,” the
eight professors on different Protestant
and Catholic campuses who wrote Men-
toring for Mission: Nurturing New Fac-
ulty at Church-Related Colleges4 offer a
rationale for mentoring programs as
well as helpful guidelines to ensure their
success. These arrangements encour-
age and enable experienced members
of the faculty to gently introduce
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younger professors, over whom they
have no administrative authority, to the
vision and values of the campus. Al-
though their benefits greatly exceed
their costs, effective mentoring pro-
grams are more than an institution’s
prudent attempts to counteract “mis-
sional amnesia,” these authors claim.
They also exemplify how to integrate
into campus life such Christian virtues
as love, hospitality, and humility.

One way or another, these various
methods take seriously the words of
Scripture about “not neglecting to meet
together, as is the habit of some, but en-
couraging one another, and all the more
so as you see the Day approaching” (He-
brews 10:25, NRSV). As these ancient
lines suggest, successful communities
of faith foster continuity by making
large investments in ongoing compan-
ionship and conversation. Much de-
pends upon what Benne calls “robust
connections.”

Key Questions
The point is not merely to spend

more money to maintain denomina-
tional connections, but to do so in ways
that are efficient and effective. This can
happen only if both church leaders and
campus administrators ask and answer
certain key questions with kindness and
candor.

One of these is whether both the
church and the campus really want to
continue their union. Campus leaders
sometimes suggest that things would be
better if the college or university were
independent. Church leaders sometimes
express regret at how expensive such
campuses can be, particularly when
compared with what could be accom-
plished if similar amounts were invested
in evangelistic projects.

Measuring the health of a church
only by how many more members it
baptizes each year is not compatible
with sound Christian scholarship, how-
ever. Unless church leaders and cam-
pus leaders both value growth “in wis-
dom, and in stature and in favour with
God and man” (Luke 2:52, KJV) as well
as growth in numbers, the dream of
Christian higher education cannot come

true. This dream can be
fulfilled only where a
theology of institutions
grounds and guides the
lives of Christian col-
leges, and universities
and churches regard
them as intrinsically
valuable components of
the denomination’s
comprehensive ministry.

Another important
question concerns what
it should mean to be a
Christian college or uni-
versity. Although, as we
have seen, there are
other alternatives, the
two primary ones are
the value-added ap-
proach and the integra-
tionist approach. The
primary difference is
that the first tries to achieve its objec-
tives through extracurricular activities,
whereas the second attempts to make
Christian views and values significant
in every academic and professional en-
deavor. A campus that moves in the sec-
ond direction invests its human and ma-
terial resources differently than does
one that fulfills its whole mission by
creating settings in which Christian stu-
dents can worship, relax, socialize, and
be entertained when not studying.

A third question concerns what can
be done over time to develop the per-
sonnel, ethos, and vision favored by both
church leaders and campus leaders. Col-
leges and universities that take this se-
riously are selective in their admissions
and employment practices. They also
provide rich orientation opportunities,
offering and rewarding employees for
participating in seminars on the history,
literature, self-understanding, and pur-
poses of the institution, which should
require as much time and preparation
as taking one of the university’s gradu-
ate courses. Such campuses also fre-
quently fund “Centers for Faith and
Learning” that sponsor conferences,
workshops, and research projects that
nurture ongoing “robust connections”
between academic specialties and Chris-

tian life and thought, and between pro-
fessors and administrators and their col-
leagues on campus and in the church.

Christian institutions of higher
learning toy with diminishing the role
of chapel services at their own peril. So
do those that schedule chapels with ex-
tremely casual formats that are more
appropriate for mountain campfires and
beach outings than campus houses of
worship. Also, if the top administrators
of the campus are too busy to partici-
pate in the chapel worship services on
a regular and visible basis, others on
campus often conclude that they are,
too.

Chapel services are best viewed as
a specific academic community at wor-
ship. Usually, this means that those who
lead the congregation in music, prayer,
and exposition of Scripture must know
the campus and be known by it. Al-
though visiting speakers make essential
contributions to academic life in other
settings, local administrators and teach-
ers can be more effective in providing
leadership when all those who live to-
gether on a particular campus come to-
gether to worship. Chapel is the time
when a specific academic community
renews itself from within by centering
upon the One who is the author of
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everything true, beautiful, and good.
Leading these occasions should usually
not be an assignment for strangers.

Impersonal Trends
The secularization of Christian col-

leges and universities more often oc-
curs as the result of impersonal trends,
each of which is intrinsically benign,
rather than from disloyal students,
teachers, and administrators. Over time,
replacing personnel is likely to make
little difference if church and campus
leaders do not address these unintended

side effects directly and successfully. As
has been noted above, one of these
trends is increasing specialization and
professionalism; however, at least three
others also deserve attention.

1. The trend toward larger student bod-
ies and more complex campuses. It is pos-
sible to convene an entire academic
community for regular worship services
if the institution serves fewer than 1,500
students. This is impossible if it serves
10 times that many. In such cases, the
responsibility of nurturing the Chris-
tian ethos of the campus necessarily de-
volves to smaller units such as schools,
divisions, departments, and programs.
Too often, however, limited resources
and competing priorities make this dif-
ficult or impossible.

2. Increased numbers of part-time stu-
dents and teachers can also unintention-

ally increase secularization. The less
time a student spends on campus, the
fewer opportunities he or she has to ab-
sorb its distinctive ethos. Likewise, the
less time a professor spends on campus,
the fewer are his or her opportunities
to appreciate and convey the distinctive
views and values of the institution. The
financial benefits of enrolling part-time
students and hiring part-time teachers
can be attractive; however, the other
costs can be very high unless church
and campus leaders purposefully take
steps to offset them.

3. The trend toward multiple off-cam-
pus learning centers and long-distance ed-
ucational opportunities that rely almost en-
tirely on the Internet often results in
greater secularization, albeit uninten-
tionally. Because such programs usually
benefit the institution, making it pos-
sible to serve more students, the answer
is not to eschew these options. The so-
lution is to recognize the limitations of
these educational experiences and find
ways to overcome them.

These trends, and others that could
be mentioned, have in common the un-
intended tendency to weaken, and
sometimes even to sever, the “robust
connections” that Robert Benne and
others pinpoint as essential to main-
taining and enhancing the Christian
character of a college or university.

Conclusion
The evidence is in, and it is con-

clusive. Unless church and campus lead-
ers commit themselves to ongoing col-
laboration in identifying and addressing
the negative side effects of trends that
are otherwise positive, every successful

Christian college and university even-
tually will become secularized. This will
happen even if there are never any
“heretics” on campus. About this, there
can be no reasonable doubt. ✐

David R. Larson,
Ph.D., is Professor of
Religion at Loma
Linda University in
Loma Linda, Califor-
nia, where he has spe-
cialized in Christian
ethics since 1974. Be-

fore that, he was a pastor in Southeastern
California for three years. He is the current
president of the Association of Adventist Fo-
rums, the sponsor of a Web site (http://www.
ponderanew.com), the editor of one book, and
the author of a number of articles. 
________________________________
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Character 
Building:

A Call to Action
Our mission is to offer “an excellent Christ-  

centered education that prepares students for 
productive lives of useful human service and 

uncompromising personal integrity.”1

M
y remarks are set against the backdrop of challenges and opportunities in
the world. I believe we in Adventist higher education have a continuing
commitment to both academic excellence in education and research, and to
accessible and affordable learning. My remarks focus on the core of what we
must ALSO do; the core of who we are and what we can become as individ-
uals living in a time of unprecedented opportunities and unexpected chal-
lenges.

This millennium burst upon the world with globe-encircling celebrations. A cascade of spec-
tacular fireworks lit up the midnight sky. Optimism was ubiquitous. The 20th century Age of Sci-
ence and Technology, with its unprecedented progress in all areas of our lives, had given way to
the Information Age and global connectivity. The human genome had been codified, promising
cures for inherited diseases. The Cold War had evaporated under the collaboration and coopera-

tion of international friendships. Peace seemed within reach. Economic prosperity
seemed secure.

Today, not long into the new millennium, for so many persons around the globe,
a host of dreams lie shattered in a thousand pieces. Reality stands in stark contrast

to the hopes of hometown America. 
Addicts continue to destroy their own lives, to shatter their families and, all too frequently, to

bring tragedy into the lives of innocent bystanders.
Since September 11, 2001, America and her allies have been at war defending freedom against

a regime of terror. It is a new war, a war fought against an “invisible army” of terrorists led by
well-educated zealots and fanatics.

By B. Lyn Behrens
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Today, Americans are anxious
about many things: health care, jobs,
and the national deficit. And, else-
where, famine, natural disasters, and
environmental degradation continue
to pose enormous challenges.

The corporate world is in eco-
nomic disarray. Early in this century,
the stock market spiraled downward,
the economy slowed, and unemploy-
ment climbed. Bankruptcies of busi-
ness giants left investment portfolios
in ruins and turned the pension plans
of thousands of employees into a heap
of ashes. Whistle-blowing publicized
scandalous behavior. Well-educated
leaders were dismissed under a grow-
ing cloud of suspicion. Some CEOs
are under indictment for illegal and
unethical behavior. 

Thought-leaders are questioning
the fabric of our society and the core
of our personhood. In Business Week,
Bruce Nussbaum wrote about the
corruption in the Enron debacle. He

said: “It is difficult not to contrast the
professionalism of modestly paid fire-
fighters and police doing their duty
on September 11 with the secretive
and squirrely behavior of six- and
seven-figure accountants, lawyers,

CEO’s, bankers, and financial analysts
who failed at their duty with Enron.”2

Nussbaum calls for us to get back to
the basics—to restore “basic integrity
to the bottom line” and “ethics to
business professionals.”

Academic colleagues, this is a call
to accountability and action. It is a
call to ensure that our agenda consis-
tently extends beyond the preparation
of professionally competent gradu-
ates. We are called to intentionally
prepare our students to be principled,
responsible citizens. This is not a new
calling. In 1896, Stanford University
defined dual goals for its educational
programs. Its students would be qual-
ified for “personal success . . . and . . .
to promote the public welfare.” Its
graduates would “respect . . .order,
morality, personal honor and the
rights of others” rather than have self-
centered concern for “upward mobil-
ity . . . narrow careerism . . . and . . .
competitive individualism.”3

As academic col-
leagues at Seventh-day
Adventist Christian 
colleges and universi-
ties, we are called to
“the most important
work ever entrusted to
human beings.” We are
tasked with building
and reshaping charac-
ter.

JAE_AprilMay_swcg  3/31/04  3:03 PM  Page 9
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As academic colleagues at Sev-
enth-day Adventist Christian colleges
and universities, we are called to “the
most important work ever entrusted
to human beings.”4 We are tasked
with building and reshaping charac-
ter.

One hundred years ago, Ellen
White defined the greatest need of
the world to be persons “who will not
be bought or sold; . . . who in their
inmost souls are true and honest; . . .
who do not fear to call sin by its right
name; . . . whose conscience is as true
to duty as the needle to the pole; . . .
who will stand for the right though
the heavens fall.”5

Character is not a mantle to be
put on and taken off at will. Char-
acter is the fabric of our being. It is
the accumulation of a multitude of
thoughts and choices. It is manifested
in our attitudes and behavior.

It is clear that moral capacity can
be built.6 Moral conduct flows from
the integration of morality with self.
Intentionally and explicitly weaving

values into the curriculum builds
character. But ultimately, character is
shaped and reshaped by the choices
each individual makes and by the
virtues he or she chooses to practice.
Choice develops character, and char-
acter determines our choices.7

Reframing the words of George
Gallup, Jr.: “The focus of the 20th
Century was on outer space;” but for us
living and working in the 21st cen-
tury, the focus “must be on the inner
space of the human life.”8 We are
called to action, to help our students
build and rebuild their characters.

On September 11, 2001, we wit-
nessed in stark relief cowardice con-
trasted with courage; the acts of fa-
natical villains who were determined
to annihilate innocent victims con-

trasted with the behavior of self-sacri-
ficing rescue workers who were will-
ing to die, if necessary, in heroic at-
tempts to save the lives of strangers.

September 11 was more than a
wake-up call to the vulnerability of
America and the world. On that day,
the curtain on the cosmic conflict be-
tween good and evil was drawn aside.
It is a conflict that has raged through-
out the millennia. It impacts the
whole world—every nation, commu-
nity, and family. It is a conflict also
fought out within the human heart.
Each of us is caught in the midst of
that conflict.

History records that 2,700 years
ago, Hezekiah, a youthful leader
stepped onto the stage of life. His na-
tion was under attack from within and
without. Time-honored values had
been neglected and forgotten. Invad-
ing nations of superior strength were
steadily advancing, victorious in every
encounter. The future looked hope-
less.

In the midst of the chaos and con-

We are called to inten-
tionally prepare our
students to be princi-
pled, responsible citi-
zens.
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fusion of the time came a simple and
profound message. It was carried by
Micah, a little-known prophet
preacher. He crafted a prescription
for living in just eight action-packed
words—“act justly,” “love mercy,”
“walk humbly with God.”9

To act justly is a mandate to in-
vestigate carefully; to analyze rigor-
ously; to conclude fairly; to take well-
reasoned, unbiased action.

To love mercy is a calling to con-
nect with broken humanity; to forgive
and restore; to be God’s agents of
love and compassion.

To walk humbly with God is an
invitation to a lifelong journey of
dedication, nurture, and renewal; to
an intimate journey—the creature
with the Creator, the fallible with the
Infallible, and the sinner with the
Saviour; to an authentic journey that
frees us to look inward and face our
own brokenness. It is an invitation to
joyfully accept God’s unconditional
love and grace; to walk as Jesus
walked in constant communion with
His Father.

These eight action-packed words
are as relevant in the 21st century as
they were millennia ago. They are a
call to core virtues. They are a pre-
scription for daily living in the midst
of our complex and challenged world.
They are values that must guide us as
educators and engineers, as musicians
and merchants, as business executives
and bus-boys, as parents and children,
and as accountants, athletes, and ad-
ministrators.

In the 30 years that followed
Hezekiah’s coronation, remarkable
progress was achieved. He led the na-
tion of Judah to heartfelt revival and
sweeping reformation. Prosperity fol-
lowed.

But Hezekiah was not immune to
failure. His greatest point of vulnera-
bility was not when, as a 25-year-old
newly crowned king, he faced de-
plorable apostasy—the legacy of his
father’s reign. It was not when his
royal capital was under siege by Sen-
nacherib and 180,000 fearsome As-
syrian warriors. It was not as he lay

critically ill and at the point of death.
Hezekiah’s greatest point of vulnera-
bility came at a time of marked pros-
perity. Blind to his dependence upon
God, Hezekiah became proud of his
accomplishments. Pride eclipsed the
reality that he was no longer walking
with God. Tragic were the conse-
quences of Hezekiah’s failure.

May we learn from the past. May
we daily walk with God and testify to
the reality that “a life centered in
God is a life of completeness.”10

In each of our schools, we must
make the focus of our “excellent
Christ-centered” education to be
both “useful human service” and “un-
compromising personal integrity.”11

Teachers, you are
builders for eternity.
Model for your stu-
dents the highest
Christian virtues,

which are foundational for competent
professionals and responsible persons.
Integrate a vibrant faith in God into
your teaching so that your alumni will
be inspired to integrate faith into per-
sonal living and professional ministry.
Prepare them for a life which is here
and now and stretches into eternity.12

Inspire them. Help your students
choose to live “God-centered lives,”
“walking humbly” with the Sovereign
Lord of the Universe, blending pro-
fessional competence with personal
virtues; turning away from power,
prestige, position, possessions, pas-
sion, popularity, and pleasure; and
courageously plunging into the ocean
of need that waits for self-forgetful
service.

Members of the governing board,
“Preserve the core mission” as you
“Stimulate progress”13 in your school.
Require strict accountability of your-
selves and your administration. Al-
ways select dedicated, competent ser-
vant leaders. Support and nurture
your president.

Administrators, seek to demon-
strate a “rare blend of personal hu-
mility, intense professional will,”14 and
vision. As challenges confront you—

and they will—may you have the per-
sistence of Noah, the foresight of
Joseph, the patience of Moses, the
steadfastness of Elisha, the wisdom of
Solomon, the courage of Nehemiah,
the daring of Daniel, and the ardor of
Paul. May you daily sense the pres-
ence of God and experience His sus-
taining power in your life.

May God continue to bless each
of you as you fulfill your mission and
reach out to impact a disordered and
hurting world. ✐

Dr. B. Lyn Behrens
is President of Loma
Linda University,
Loma Linda, Califor-
nia. This article is
adapted from a speech
at Pacific Union Col-
lege in February 2002.

The spoken quality has been retained.
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Taking 
Missionto

Market
Revisioning Adventist Business Curricula 

in the New Millennium

T
he business program at a Seventh-day
Adventist college or university must find
creative ways of linking its mission with
that of the institution of which it is a
part, as well as its parent denomination.
It must respond effectively to the needs
of students and their prospective employ-

ers—and, indeed, God’s whole creation. A transformed
curriculum could help it fulfill its multiple missions ef-
fectively. With their wholistic vision of the gospel to
which health and education have always been central,
Seventh-day Adventist colleges and universities should
be places where a commitment to positive social change
is consistently evident. That commitment should be apparent not only in religion, social work, or
political science programs, but also in schools and departments of business.

1. Identifying Core Values
Adventist business programs should seek to fos-

ter God’s shalom—wholeness, fulfillment, and flour-
ishing in community—in the context of economic

life. They must give students an array of crucial business tools to enable them to mirror God’s cre-
ativity in the economic arena. And they must challenge them to use those tools to empower people
in need. They must be guided by a vision of global service that is rooted in their Seventh-day Ad-
ventist Christian convictions and expressed in their commitment to celebrating and participating
in God’s work of creation and liberation. They should draw inspiration from several key convic-
tions:

Adventist Business Curricula

Adventist business
programs should seek
to foster God’s
shalom—wholeness,
fulfillment, and flour-
ishing in community—
in the context of eco-
nomic life.

By Gary Chartier and John Thomas
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Reflecting as it does the effects of
both God’s loving intentions and on-
going providential activity, and suf-
fused as it is with the presence and
glory of God, the entire world is—in
principle and at root—good, and is
thus an appropriate focus for our ac-
tivity and concern.

Our understanding, insight, and
capacity for action, and our relation-
ships with one another, with other
creatures, and with the rest of the
world are gifts of divine grace that
call for gratitude and challenge us to
exhibit a respectful and sensitive re-
sponsibility for God’s creation.

• Each of God’s creatures is
uniquely valuable and precious and
deserves attentive, nurtuant care.

• God is constantly active in the
world—fostering novelty, beauty, or-

der, joy, and community; seeking to
meet the material, intellectual, emo-
tional, spiritual, and æsthetic needs of
created beings; and working to heal
personal and social brokenness and
bring liberation from injustice, lack of
resources and influence, meaningless-
ness, and alienation.

• God’s liberating work focuses
especially on the needs, claims, and
rights of those without social, cul-
tural, or economic power—not be-
cause they are more deserving of love
than others but because decisive ac-
tion on their behalf is more crucial in
fostering their well-being.

• God’s declaring creation “good”
points to the worth of the material
world and to the value of developing
and transforming it.

• The symbol and experience of

Sabbath rest highlights the goodness
of creation and the importance of see-
ing work of all kinds as important but
not ultimate.

• We exercise our responsibilities
as God’s image-bearers in the world
to the extent that we join God in the
ongoing work of creation and libera-
tion.

• God’s ongoing work in the
world, which accompanies, guides,
and sustains our own, along with the
prospect of life beyond death in com-
munion with Deity, gives us reason
for hope that our efforts on behalf of
development and liberation matter
and that they will bear fruit.

These convictions give rise to a
distinctive conception of economic
life as stewardship—acknowledging
our gifts and accepting our corre-

La Sierra University business students and faculty engage in meaningful discussion on the role of business in the world.
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sponding tasks in God’s world. This
conception centers on ethics, spiritual-
ity, and social entrepreneurship. It is this
conception that Adventist business
programs should seek to impart to
their students and the members of
their various publics.

2. Enriching the Curriculum
Obviously, every business pro-

gram must offer its students a solid
grounding in key business skill areas,
including accounting, finance, economics,
and management. Despite moral con-
cerns about the manipulative charac-
ter of some advertising, there is still
widespread support for including
marketing on the list. And in an in-
creasingly dynamic economy, the
flexibility, creativity, and openness to
risk associated with entrepreneurship
make it a crucial focus of study as
well. But we need to do more.

An Adventist business program
can enable students to create value by
equipping them to make effective use
of the tools provided by the core
business disciplines. But it can also
inspire, motivate, and equip students
to use these skills to make a difference
by engaging in social entrepreneur-
ship, demonstrating a commitment to
personal and social ethics, and explor-
ing and nurturing spiritual life in the
workplace. A program focused on en-
couraging students to make a differ-
ence while creating value would likely
have several distinctive features. It
would include special courses focused
on values-related issues. Ordinary
business courses would feature val-
ues-focused modules. And fieldwork
would supplement and reinforce in-
class experiences designed to help
students catch a Christian vision of
business.

A. Special Coursework
Special coursework in a Seventh-

day Adventist business program
might productively focus on three
topics: ethics, social entrepreneur-
ship, and workplace spirituality.

1. Ethics. Many graduate and un-
dergraduate business programs—es-

pecially those located on Christian
campuses—require coursework in
ethics. And the scandals that have re-
cently rocked the business world will
undoubtedly lead to increased calls
for attention to ethics in business cur-
ricula. The study of personal and so-
cial ethics, from an unequivocally
Christian perspective, needs to be the
bedrock of a values-driven Adventist
business curriculum. Adventist busi-
ness professors can and should be en-
thusiastic about sharing a gospel-in-
formed vision of justice, compassion,
and integrity with their students.
Business and political leaders who call
for enhanced ethics education in busi-
ness schools hope for training that
will help tomorrow’s business leaders
become better people. However,
many secular business programs seem
to think they’ve done enough if they
expose their students to a range of al-
ternative approaches to moral deci-
sion making and teach them to apply

competing moral theories. But on a
campus that takes the gospel seri-
ously, that is committed to a positive
vision of Christian service, business
students should acquire a passionate
devotion to owning and implement-
ing a distinctively Christian under-
standing of the ethics of economic
life.

A course in Christian business
ethics might explore the groundwork

of Christian ethics; examine some
general themes relevant to Christian
thinking about business; and offer
students religious perspectives on im-
portant ethical issues they will likely
face on the job. Taught with passion
and conviction, such a course can
help students realize how attractive
and demanding Christian business
ethics can be. But a single class in
ethics isn’t enough. An Adventist
business curriculum should also in-
clude required courses in two other
areas currently receiving considerable
attention from business leaders and
scholars: social entrepreneurship and
workplace spirituality.

2. Social Entrepreneurship. An
ethics course will help business stu-
dents see what goals to pursue and
why these goals matter; a social entre-
preneurship course, by contrast, helps
them see how they can create busi-
nesses that make a difference.1 Social
entrepreneurship occurs in a variety

An Adventist business
program can enable
students to create
value by equipping
them to make effec-
tive use of the tools
provided by the core
business disciplines.

The “Sky High” project created by La Sierra Students In Free Enterprise (SIFE) taught high
school students about ethics and social responsibility through the airline business. Here, a
student makes a paper airplane for his team.
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of settings.2 There are for-profit busi-
nesses begun with the deliberate goal
of making the world a better place.
There are not-for-profit organiza-
tions supported, not by donations but
by the income generated by associ-
ated for-profit activities.3 Some social
entrepreneurs simply use entrepre-
neurial management techniques to
plan and organize the activities of
not-for-profit ventures.4 “Venture
philanthropy” uses techniques and
strategies derived from the experience
of venture capitalists to support inno-
vative work in the social sector.5

“Corporate social innovation” hap-
pens when a company replaces tradi-
tional, hands-off philanthropy with
direct community involvement to im-
prove its bottom line while empower-
ing hurting people.6 Some social en-
trepreneurs—who might be labeled
“intrapreneurs”—act as “moles”
within larger, more conventional for-
profit organizations, nudging them to
look beyond the bottom line and im-
prove the lives of their communities.

But while there are innumerable ways
of being a social entrepreneur, all of
them have one thing in common:
They use business skills and creativity
to transform the world.

Students can already take courses
in social entrepreneurship—usually
focused on the not-for-profit sector—
at major business schools, but such
courses are not mandatory. A core
course in social entrepreneurship puts
Christian service on center stage in
the Adventist business curriculum. It
symbolizes the fact that being a
Christian business leader involves
more than avoiding obvious wrong-
doing—false advertising, say, or em-
bezzlement. It will make clear that,
on an Adventist campus, learning to
be a business leader means using one’s
gifts and opportunities to make the
world a better place. At the same
time, it will provide budding Ad-
ventist business leaders with the tools
they need to become effective social
entrepreneurs. It will examine the
distinctive challenges social entrepre-

neurs confront as they seek to finance
their ventures, satisfy investors, de-
sign governance structures, interact
with diverse communities, address le-
gal concerns, and, most importantly,
generate the creative ideas needed to
initiate and sustain social change-ori-
ented business ventures. If it incorpo-
rates a practical element, such a class
can also help students hone their en-
trepreneurial skills while learning
more about the world’s many needs.

3. Workplace Spirituality. Work
consumes an exceptional amount of
human time and energy in today’s
economy.7 Often, before we realize it,
it becomes the center of our lives. At
the same time, as we work more, we
find that, in a global economy in
which every decision seems to have
wide-ranging and unpredictable ef-
fects, we may find ourselves faced
with almost overwhelming responsi-
bilities. So it is hardly surprising that
today’s business leaders are devoting
increased attention to workplace spiri-
tuality. This means keeping one’s re-

The La Sierra SIFE team started a shampoo business at the International Children’s Care Orphanage in Chiang Mai,Thailand, to help pay for
students’ tuition and to upgrade facilities.
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lationship with God lively while fac-
ing the demands of the workplace. It
means seeking God’s presence when
one feels unsure of where to go or
what to do. It means understanding
how to forgive others (and oneself)
for failure—or worse. It means seek-
ing wisdom from God at difficult
times. It means understanding the
meaning of Sabbath rest in a work
world in which achievement is seen as
the principal measure of per-
sonal value. It may mean seek-
ing a vocation—a task that is
distinctively one’s own.

A relatively small number of
business schools offers courses
in workplace spirituality. None
includes such a course in its
core curriculum. For a Seventh-
day Adventist Christian busi-
ness program, however, con-
cern with spiritual growth isn’t
optional. It should be included
in the core curriculum. Spiri-
tual formation must be a key
component of effective business
education. Students attend Ad-
ventist colleges and universities
because they expect distinctive
opportunities for spiritual
growth. An unequivocal focus
on preparing business leaders
for the spiritual challenges and op-
portunities of the workplace is a vital
means of fulfilling that expectation.

B. Curricular Integration
Specialized, focused courses that

address the three related topics of
personal and social ethics, social en-
trepreneurship, and workplace spiri-
tuality are crucial to ensure that key
issues receive adequate attention.
These relate to an Adventist business
program’s distinctive vision and
should expose students to important
ideas in concentrated fashion. But
while these kinds of courses can play
a vital role in helping students catch a
Christian vision of business, they ad-
dress issues that need to be addressed
in every course in the business cur-
riculum.

Integrating faith and learning isn’t

easy anywhere.. But it’s worth the ef-
fort, and with some creativity, each
business teacher can find opportuni-
ties to address concerns relating to
the core of Christian faith8: 

• In management classes, it will
be easy to address issues related to
ethics, social entrepreneurship, and
workplace spirituality. 

• Normative questions about the
goals of business decision-making and
public policy, as well as assumptions
about the way human beings reason
and make decisions, fit naturally into
the economics curriculum. 

• Marketing courses can examine
not only the meaning of truth and fal-
sity in advertising, but also the role of
marketing in creating and sustaining
desire for particular products9—ex-
ploring questions related to personal
autonomy and asking what sorts of

needs are genuine. 
• Finance classes can explore

moral constraints on investment deci-
sions and examine normative ques-
tions related to the structure and
function of markets. 

• Accounting classes can discuss
how people make judgments regard-
ing cost allocation, what counts as a
cost, and how financial information is
represented and reported. 

• All classes can discuss career
choice and the temptation to link per-
sonal value to performance. Teachers
can help students to see social entre-
preneurship as a normal, expected ca-
reer path by using social entrepre-
neurial examples.

There is, obviously, no single for-
mula for successful integration. It is
best accomplished through the use of
wide-ranging conversations among
faculty members in particular subject
areas and between those faculty mem-
bers and others—including both busi-
ness colleagues and persons from
other disciplines (education, religion,
and philosophy come to mind) who
have devoted serious attention to the
challenge of integrating faith and
learning. Individual faculty members
and subject-area groups should con-
stantly re-evaluate strategies for link-

The study of personal
and social ethics,
from an unequivocally
Christian perspective,
needs to be the
bedrock of a values-
driven Adventist busi-
ness curriculum.

Farmers in Kalaala, Ethiopia, are eager to learn about business concepts brought to them by La
Sierra SIFE students.The students set up three small businesses in their village last September.
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ing faith and learning. 
It’s also important for business

program administrators and faculties
to make integration a priority by indi-
cating that all faculty members are
expected to think creatively about
ways their courses can address issues
related to faith. A dean or department
chair shouldn’t become Big Brother,
scrutinizing teaching materials and
lectures for evidence of theological
correctness; but each faculty member
needs to know that his or her col-
leagues expect to see a good-faith
commitment to dealing with issues of
faith in each classes.

Students must, of course, acquire
business skills in the core areas of
management, marketing, finance, ac-
counting, economics, technology, and
entrepreneurship. Due to time limita-
tions, discussions about spirituality,
ethics, and social entrepreneurship
need to be carefully woven into the
curricula; they obviously can’t be al-
lowed to dominate classes in business
subject areas.10 Similarly, each of the
core courses in values might be worth
only two quarter units at the graduate
level; the three required undergradu-
ate values-related courses might be
worth between two and four units
each.

C. Practica
In addition to this relatively lim-

ited in-class exposure to key ethical
issues, students need opportunities to
practice what they have learned. A
practicum can challenge them to syn-
thesize the curricula from special val-
ues-linked courses and classes in core
business skill areas. It can supplement
and reinforce their understanding of
moral norms, social entrepreneurial
techniques, and spiritual dynamics.
Practica can help students become
aware both of the crushing poverty
that leads to stunted lives for so many
people around the globe—two-thirds
of the world’s people live on one dol-
lar per day or less—and of the cre-
ative ways in which business skills can
be and are being used to address eco-
nomic injustices. Field experiences

confront students with the need to
make real-world decisions that pose
powerful, complex moral challenges.
And they force students to discover
the power of faith and tap previously

ignored spiritual resources as they
face unexpected crises.

Practica are required by a number
of business schools today, but Ad-
ventist business programs should be
distinctive in offering fieldwork op-
portunities that reinforce their basic,
values-driven message. Adventism’s
commitment to global mission means
that church entities like Adventist
Development and Relief Agency
(ADRA) International are already in-
volved in social entrepreneurial ven-
tures students can observe and in
which they can participate. Business
professors and program administra-
tors will likely find willing partners if
they propose new and creative pilot
programs in tandem with church-
based development activities. 

4. Meeting Market Needs
A commitment to making a differ-

ence fits naturally into Adventism’s
dedication to global service. The
good news is that it’s also a popular
theme among business leaders and
business educators. Fulfilling our
mission can help us succeed in today’s
business school marketplace.

Adventist business programs will
be effective only if they ground stu-
dents solidly in accounting, finance,

economics, management, marketing,
information systems, and entrepre-
neurship. But equipping students
with skills in these basic areas is not
enough to distinguish Adventist busi-
ness programs from countless others.
Our programs should prepare busi-
ness, church, labor, and community
leaders dedicated to exhibiting in-
tegrity, compassion, and social justice
in the world of work and business.

A Market Niche
Teaching students to create value

in order to make a difference will al-
low Adventist business programs to
fill a distinctive market niche. Con-
cern about values has become a grow-
ing emphasis within the business
community. A recent Fortune cover

For a Seventh-day
Adventist Christian
business program . . .
concern with spiritual
growth isn’t optional.

La Sierra SIFE students partnered with the International Medical Aid Association to help chil-
dren attending the Kalaala Primary School in Ethiopia learn about business.
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story highlights the existence of a
“spiritual revival in the workplace,”
an increasing number of people “who
want to bridge the traditional divide
between spirituality and work” who
“are getting organized and going
public to agitate for change.”11 Nu-
merous recent books address linkages
between spirituality and work. And
though this is not the reason Advent-
ist business programs should foster
the integration of work and spiritual-
ity, “Spirituality is in convergence
with all the cutting-edge thinking in
management and organizational be-
havior” and “creates a higher-per-
forming organization.”12

A distinguished professor of man-
agement at the University of Santa
Clara now offers regular seminars in
workplace spirituality for M.B.A. stu-
dents and executives.13 Beyond Grey
Pinstripes, a report co-sponsored by
an initiative of the prestigious Aspen
Institute, documents the business
world’s increased emphasis on incor-
porating concern about positive social
change into the mission statements of
business schools and corporations. It
also stresses the need for businesses
to develop “products and services that
solve environmental and social prob-
lems while creating business value” and
emphasizes the importance of “inte-
grating social concerns into the very
charter, operations, and sources of
revenue for business.”14 A focus on
values would thus give Adventist busi-
ness programs a distinctive, mission-
linked way to tap into an important
contemporary trend.

Business leaders and scholars are
seeing the value of business skills and
business creativity in addressing
pressing social problems. This sensi-
tivity to the contribution business can
make to changing the world doubtless
has its roots in a combination of ide-
alism and realism—both an altruistic
desire for social improvement and a
recognition that businesses can learn
from successful social entrepreneurial
ventures (as Rosabeth Moss Kanter
has argued) and benefit from promot-
ing social stability and productivity. 

Thus, for a variety of reasons, the
value of social entrepreneurship is be-
ing trumpeted by everyone from
management theorist Peter Drucker
to students at top business schools.
Student enthusiasm for social entre-
preneurial courses and the growth of
organizations like Net Impact suggest
that in the minds and hearts of many
thoughtful and conscientious busi-
nesspersons and students, the era of
Ivan Boesky and Gordon Gekko is
over. At the same time, the scandals
associated with corporate entities like
Enron, WorldCom, and Adelphia
suggest that learning key lessons
about fairness, integrity, and compas-
sion is more vital than ever for today’s
business leaders.

Getting Serious About Service
The spring 1999 issue of Newsline,

published by what is now the Associa-
tion to Advance Collegiate Schools of
Business, notes that business schools
may be uniquely positioned to help
residents of inner-city communities
resolve significant social and eco-
nomic challenges and create measur-
able, long-term economic change.
Apart from the charitable work done
by their students, business schools
have been minimally involved in ser-
vice ventures. Seriousness about ser-
vice, and the experience and contacts
provided by activities like Students In
Free Enterprise teams (these organi-
zations, committed to business educa-
tion and community service, are in-

creasingly common on Adventist
campuses) mean they can and should
take a leading role in changing this
pattern. Doing so could help them at-
tract students and the support of cor-
porate and not-for-profit sponsors.

Widespread enthusiasm for
“faith-based” private programs as en-
gines of positive social change be-
speaks, and will likely help to feed, a
desire to draw on the skills of social
entrepreneurs to foster economic em-
powerment. One need not view social
entrepreneurship as a panacea for so-
cial ills to see that a climate hos-
pitable to public-private partnerships
will encourage people to explore so-
cial entrepreneurship as way to ex-
press their compassion and idealism,
and thus to seek educational qualifica-
tions that will help them to do so.

Distinctive Programs?
A focus on social entrepreneur-

ship makes sense for Adventist busi-
ness programs in particular because of
the educational environment in which
they function. They compete for stu-
dents with other Christian colleges
and universities and with a variety of
other higher educational institutions.
Though Adventist colleges and uni-
versities have long sought to empha-
size their distinctiveness, their busi-
ness programs look remarkably like
those offered at non-Adventist and
non-Christian institutions across the
United States. Offering genuinely
distinctive business programs will
help Adventist colleges and universi-
ties move beyond fuzzy rhetoric
about “integrating faith and learn-
ing.”

Putting social entrepreneurship,
personal and social ethics, and work-
place spirituality front and center can
play a valuable role in highlighting
the spiritual vitality of Adventist col-
leges and universities. Initiating a
vibrantly Christian program that
emphasizes spiritually relevant con-
cerns—without sacrificing a commit-
ment to rigorous coursework in basic
skill areas—will help them assure
students, parents, and prospective

Specialized, focused
courses that address
the three related top-
ics of personal and
social ethics, social
entrepreneurship, and
workplace spirituality
are crucial to ensure
that key issues re-
ceive adequate atten-
tion.
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donors that they remain committed
participants in the enterprise of Ad-
ventist global service.

Whatever actually happens in
their classrooms, even confidently
Christian institutions like Hope,
Wheaton, Goshen, and Westmont
colleges devote little or no attention
in their catalogues to explaining how
their business programs reflect Chris-
tian convictions and advance religious
goals. Prospective undergraduate and
graduate students have little reason to
think that studying business at these
institutions will focus in more than
cursory ways on preparing them to
embody Christian ideals in the busi-
ness world. A focus on personal and
social ethics, workplace spirituality,
and social entrepreneurship—ex-
pressed in special coursework, infused
into every class, and emphasized
through meaningful opportunities for
practical training—could help Ad-
ventist business programs win the at-
tention of non-Adventist students
attracted to Christian higher educa-
tional programs capable of helping
them learn how to make a difference
using business skills and creativity.

Vigorously implementing a new
mission also makes sense if Adventist
business programs want to strengthen
their financial base. Defining a mis-
sion that distinguishes Adventist busi-
ness programs from their competitors
will give donors a reason to support
them. Businesspersons of conviction,
whether Adventist or not, may find an
authentic commitment to service ap-
pealing—and worth supporting.

5. Conclusion
Adventist business programs con-

front an exciting opportunity to
diversify and grow while giving
renewed emphasis to a gospel-moti-
vated commitment to global service.
Developing new curricula that place
increased emphasis on personal and
social ethics, social entrepreneurship,
and workplace spirituality; that fea-
ture the course-by-course integration
of Christian faith with the business
disciplines; and that involve students

in transformative fieldwork experi-
ences can help Adventist business
programs build positive relationships
with students, faculty members, em-
ployers, and donors. This will enable
them to take advantage of their dis-
tinctive strengths and meet the chal-
lenges they face in the new millen-
nium. ✐

Gary Chartier is As-
sistant Professor of
Business Ethics and
Law at La Sierra
University in River-
side, California. He
earned a J.D. from the
University of Califor-
nia at Los Angeles and
a Ph.D. in Christian
theology and ethics
from the University of
Cambridge. His re-
search and scholarship
focuses on areas dealing
with law, ethics, and
education. John

Thomas is Dean of the School of Business at
La Sierra University. An enthusiastic advo-
cate of social change through business and an
active business consultant, he enjoys exploring
areas including entrepreneurship, social entre-
preneurship, political economy, and behavior
finance. He holds a Ph.D. in political economy
from Claremont Graduate University.
___________________________________

NOTES AND REFERENCES

1. See Sherri Leronda Wallace, “Social En-
trepreneurship: The Role of Social Purpose
Enterprises in Facilitating Community Eco-
nomic Development,” Journal of Developmental
Entrepreneurship 4:2 (Fall 1999), pp. 153-174.

2. On the for-profit versus not-for-profit
question, see Yair Levi, “Rethinking the For-
Profit vs. Non-Profit Argument: A Social En-
terprise Perspective,” Economic Analysis 1:1
(February 1998), pp. 41-55.

3. For good recent treatments of this kind
of social entrepreneurship, see Michael E.
Porter and Mark R. Kramer, “Philanthropy’s
New Agenda: Creating Value,” Harvard Busi-
ness Review 77:6 (November/December 1999),
pp. 121-130; William H. Shore, The Cathedral
Within: Transforming Your Life by Giving Some-
thing Back (New York: Random, 1999); Peter
C. Brinckerhoff, Social Entrepreneurship: The
Art of Mission-Based Venture Development (New
York: Wiley, 2000); Jerr Boschee, “Eight Basic
Principles for Nonprofit Entrepreneurs,” Non-
profit World 19:4 (July/August 2001), pp. 15-

18; J. Gregory Dees, Peter Economy, and Jed
Emerson, Enterprising Nonprofits: A Toolkit for
Social Entrepreneurs (New York: Wiley, 2001).
Compare with Mark Pomerantz, “Social In-
vesting Helps Create Sustainable Nonprofits,”
in Business 22:4 (July/August 2000), p. 12.

4. Compare with David O. Renz, “Chang-
ing the Face of Nonprofit Management,” Non-
profit Management and Leadership 11:3 (Spring
2001), pp. 387-396; Astad Pastakia, “Grass-
roots Ecopreneurs: Change Agents for a Sus-
tainable Society,” Journal of Organizational
Change Management 11:2 (February 1, 1998),
pp. 157-173; Ganesh Prabhu, “Social Entre-
preneurial Leadership,” Career Development In-
ternational 4:3 (1999), pp. 140-145; Sandra A.
Waddock and James E. Post, “Social Entrepre-
neurs and Catalytic Change,” Public Adminis-
tration Review 51:5 (September/October 1991),
pp. 393-401.

5. See Charles R. Fellers, “Charitable Giv-
ing With a Venture Bent,” Venture Capital
Journal 165:10 (July 1, 2001), pp. 6-10;
Quentin Hardy, “The Radical Philanthropist,”
Forbes (May 1, 2000), pp. 114-121; D. Wayne
Silby, “Social Venture Capital: Sowing the
Seeds of a Sustainable Future,” Journal of In-
vesting 6:4 (Winter 1997), pp. 108-111.

6. See Rosabeth Moss Kanter, “From Spare
Change to Real Change,” Harvard Business Re-
view 77:3 (May/June 1999), pp. 122-132; Peter
F. Drucker, “Social Innovation—Manage-
ment’s New Dimension,” Long Range Planning
20:6 (December 1987), pp. 29-34; Shirley
Sagawa and Eli Segal, Common Interest, Com-
mon Good: Creating Value Through Business and
Social Sector Partnerships (Cambridge, Mass.:
Harvard Business School, 2000).

7. Juliet B. Schor, The Overworked Ameri-
can: The Unexpected Decline of Leisure (New
York: Basic, 1991).

8. See, e.g., David Newton, “Economics
and Business, Relative Truth, and the Liberal
Arts,” Curriculum Presentation, Council for
Christian Colleges & Universities New Fac-
ulty Workshop, October 2, 2001, http://www.
cccu.org/resourcecenter/rc_detail.asp?resID=
855&parentCatID=11.

9. See Jean Kilbourne, Can’t Buy My Love:
How Advertising Changes the Way We Think and
Feel (New York: Simon, 1999).

10. Permitting or requiring them to do so
would not only prevent teachers from address-
ing key content issues; it might also lead to a
resentful student—or teacher—backlash.

11. Marc Gunther, “God and Business,”
Fortune (July 9, 2001), p. 62.

12. Hamilton Beazley, quoted in Gunther,
p. 80.

13. See André L. Delbecq, “Spirituality for
Business Leadership: Reporting on a Pilot
Course for MBAs and CEOs,” Journal of Man-
agement Inquiry 9:2 (June 2000), pp. 117-128. 

14. Jennifer Finlay et al., Beyond Grey Pin-
stripes: Preparing MBAs for Social and Environ-
mental Stewardship (Washington, D.C.: World
Resources Institute; New York: Initiative for
Social Innovation Through Business, 1999),
pp. 2, 15.

Gary Chartier

John Thomas

JAE_AprilMay_swcg  3/31/04  4:02 PM  Page 19



20 Journal of Adventist Education APRIL/MAY 2004

Connecting 
Cowsand 

Currency
La Sierra University Students Make a 
Practical Commitment to Community

“For I know the plans I have for you,” declares the Lord, “plans to
prosper you and not to harm you, plans to give you hope and a future”
(Jeremiah 29:11, NIV).

I
still remember the thrill I felt when we
first came up with the idea. Three of us
sat in my office one warm August after-
noon trying to think of a business idea
for a project in rural India that would
utilize a micro-lending model1 but that
wouldn’t require a monetary loan. Then

it struck us. What about cows?
Cows. One of the most highly regarded objects

in India. Could it work?
Our SIFE (Students In Free Enterprise) team

at La Sierra University in Riverside, California,
was just getting back into action after a two-year
break. The team had been hugely successful in the
mid-1990s under the leadership of Johnny
Thomas, then assistant professor of economics

and finance, and now dean of the School of Business and Management. Now, under my direction,
we were looking for a flagship project for the 1999-2000 school year. Maybe this was it!2

We decided to join a group from the La Sierra University church that was going to Spicer
Memorial College in India in late 1999. Planning for this trip had given us the impetus to create
the new project. But we wanted to move beyond our traditional classroom-based projects, which
had done a great job of teaching people about free enterprise but hadn’t had a long-term commu-

Adventist Business Curricula

[We were] trying to think
of a business idea for a
project in rural India that
would utilize a micro-
lending model but that
wouldn’t require a mone-
tary loan. Then it struck
us. What about cows?

By Heather Miller With John Thomas
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nity impact. This project would be
the first of its kind by our team to ap-
ply the free enterprise model to a so-
cial need.

Thus the Cow Bank was born.

Getting Started 
We worked out a plan for the

team to raise money for an initial
herd of 20 milking cows. These
would be loaned, one cow each, to 20
families. The recipients would pay
back the loan with the firstborn fe-
male calf when she reached 15
months of age. Then the families

would own their cow free and clear.
They could keep all male cattle and
additional female offspring of their
cow to grow their herd.

It was immediately clear that we
would need a local partner to make it
work. We sought out a Rotary Club
in India because of the organization’s
long history of service projects in lo-
cal communities. We sent E-mails to
some 30 clubs in Pune, India, and
very quickly received a response from
the Pune Mid-East Rotary Club, say-
ing they were very interested in the
project. Their club already had sev-
eral service projects in Karandi, a
one-toilet, one-telephone village of
about a thousand residents, located 40
kilometers from Pune. They had a
veterinarian in their club—a man who
had been involved in cow husbandry
for many years; and they were look-
ing for another project.

Through numerous E-mails with

our primary Rotary contact, Mr.
Ramesh Sathe, over the next six or
eight weeks, we refined our proposal.
Our SIFE team would fund the entire
project—including 20 cows, vaccines
and insemination supplies, a training
shelter, and our trip to India. Our
Rotary partners would introduce us
to the villagers, locate the appropriate
cows to purchase, provide ongoing
technical assistance to the villagers,

and oversee the project in our ab-
sence. In addition, we brought in stu-
dents and faculty from Spicer Col-
lege, also in Pune, to help collect data
and provide a third-party evaluation. 

The end of October rolled around
quickly, and we set off for India. One
SIFE student (Geovanny Vielmann)
and I joined the group from the La
Sierra church. When we finally ar-
rived in Pune, Sathe took us to visit a

The alpacas these Peruvian women re-
ceived as a micro-loan are helping increase
their income and improve their opportuni-
ties and quality of life.

Families in Karandi, India, that received a loan of a cow are benefiting from increased income,
improved nutrition, and better opportunities for their future.

The La Sierra University SIFE team celebrates after winning the SIFE World Cup Champi-
onship in Amsterdam in 2002.
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number of places, including the BAIF
Development Research Foundation,
which had developed a unique system
of cross-breeding cows. We had de-
cided to follow the Rotarians’ advice
and purchase this breed—a cross be-
tween an indigenous Indian cow and
a European bull—even though they
cost about twice as much as the in-
digenous cows. The cross-bred cows
thrive in the Indian climate and pro-
duce a high volume of milk.

As we traveled the 40 kilometers
along the Pune-Bangalore Highway
toward the village, we shared the road
with buses, scooters, jeepneys, and
even ox carts! Finally, we turned off
the highway onto the four-kilometer
bumpy, narrow dirt road to the vil-
lage. There the two of us, our Rotary
guide, and some of the Spicer mem-
bers met with the village leaders and
several members of the Rotary Club.
Our tour of the village included visits
to several homes, where we saw a few
buffalo calves living in an enclosed
shed, the central water well (and only
local source of clean water), the one-
room school, and a vat in which they
processed buffalo dung for kitchen
fuel.

That evening, some of the village
women adorned us in their saris, and
we enjoyed a wonderful supper to-
gether, along with a ceremony of
blessing for the ground that would
grow the fodder for the cows. Even
though we had just visited the Taj
Mahal, this day in the village was by
far the highlight of our trip.

The next day, the Rotarians
hosted a press conference to tell the
story. At this time, we officially
handed over the money we had raised
to set up the training facility and
purchase the first few cows. Eleven
reporters showed up. The story
appeared in a number of local news-
papers and was aired on All-India
Radio and at least three local televi-
sion stations.

Shortly after we returned home
from the trip, we began to get E-
mails from Sathe about the progress
of the project. Within a month, the

training shelter was complete, they
had purchased the first six cows, and
the first few families selected to par-
ticipate in the project had started
their training.

Throughout the next 12 months,
the team continued to raise money,
which we wired to India to purchase
more cows, for a total of 20. We even
held a Cow Art Auction on the La
Sierra University campus, to which
students, faculty, staff, and commu-
nity members contributed many kinds
of art, all with a cow theme. That
event alone raised $3,000—which
translated into about six cows. Every-
where we went, people asked about
the Cow Bank—and handed us
checks! A number of small groups
sponsored an entire cow.

A Tangible Project
What was it about this project

that was so magical? Looking back,
we can see several things that made
the Cow Bank such a desirable proj-
ect. First, it was tangible. You could
donate $100 or $500 and know that
some family in Karandi, India, was
going to get a cow. They would milk
the cow, and their income would in-
crease. You could see a picture of the
village with the women smiling as
they received the family cow. It wasn’t
some ministry that might have an im-
pact. It was a sure thing.

Meeting a Need
Second, it met a real need. Up till

this point, the small farming village
had had only one source of income—
a single crop produced and sold once
a year from a piece of land they didn’t
even own, and for which they had to
pay a high rent. Owning a cow-—a
tangible economic resource—put
financial freedom within their reach.
In fact, during the first year of the
project, participating families realized
a 40 percent increase in their annual
income. They could sell milk from
their cow and grow their own herd by
re-impregnating her each season. It
was just the break they needed.

We even held a Cow
Art Auction on the La
Sierra University cam-
pus, to which stu-
dents, faculty, staff,
and community mem-
bers contributed
many kinds of art, all
with a cow theme.

Selling the thick, luxurious wool of alpacas like this one helps the women in Pinaya, Peru, in-
crease their household income.
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A Sustainable Investment
Third, it was sustainable. Unlike

individual acts of charity, this idea of
creating a small enterprise to address
a social need—in this case, poverty—
was self-sustaining. The loan of a cow
would always be paid back with an-
other cow, which would then go to
the next family, and so on. Because it
was a business and not a donation, it
could perpetuate itself. In addition, it
would have a measurable, long-term
economic impact. Where a one-time
gift of $500 to a family might help
them financially a year or two, it
would eventually be used up. To help
them again, you would have to donate
more money. But the gift of an eco-
nomic resource—in this case, a cow—
enables them to become stewards of
their own resources, replacing depen-
dency with economic independence.

Promoting Social Change
Finally, it brought positive social

change. Not only would this project
help individual families increase their
income, it would also uplift the entire
community. It removed economic in-
equities that had existed, perhaps for
generations, and empowered these
families and their community to ex-
pand their economic opportunities.

But 20 cows was not the end of
the story. In fact, it was just the be-
ginning! Not only did the project in-
crease individual families’ income, but

community wealth also began
to grow. First, we heard that
the narrow dirt road into the
village had been paved. Soon
another report came that, be-
cause of the new dairy busi-
ness in Karandi, the local
transportation agency had
begun bus service to the vil-
lage twice a day.

The children’s nutrition
was also improving, not only
because of the milk in their
diet, but also because the
families could afford a wider
variety of better quality food.
And one of the women from
the village, who previously would
have never considered it a possibility,
ran for and won a local election. Re-
cently, several of the families have
been able to install telephones and in-
door toilets in their homes. Changes
like these are having a profound im-
pact on these villagers’ quality of life.
In addition, the state electricity board
has just built a substation between the
highway and the village that is bring-
ing them power. That will definitely
impact the milk business!

Linking Ideas
The Cow Bank project became

for our SIFE team, as well as for the
La Sierra University School of Busi-
ness and Management, a model of
social entrepreneurship (using entre-

preneurial and business concepts to
address a social need) to use as a pat-
tern for numerous other projects as
well as an anchor point for our devel-
oping philosophy. We began to link
together two significant ideas that al-
lowed us to carve out a niche for our-
selves in the business school market.
The notion of creating value, or mak-
ing money, is nothing new to business
schools; in fact, many are built solely
on this single standard and teach it
extremely well. However, linking this
skill to the notion of making a differ-
ence is something one does not find in
many programs. LSU’s School of
Business and Management has taken
these two concepts and woven them
together, adopting as its motto: “Cre-
ating Value, Making a Difference.” 

Inspiring Volunteerism
Projects like the Cow Bank, im-

plemented through the SIFE pro-
gram, are done solely on a volunteer
basis. While some institutions do
similar projects as classwork, the vol-
unteer approach at LSU adds the
important concept of introducing
voluntary action into co-curricular
learning. This inspires the students to
make a difference through volun-
teerism as a way of life, and not just
to participate only if and when their
job calls for it. “My personal life was
changed in a way I never expected,”
says Geovanny Vielmann. “I realized
how people throughout the world are

Setting up a computer lab and getting connected to the Internet gives students at Valle de la
Trinidad elementary school in Mexico a new window to the outside world and helps expand
the possibilities for their futures.

The final class of the childcare project calls for partici-
pants to give a presentation about their business, in-
cluding a business plan, the layout of their home,
schedule, etc.
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challenged by creed, gender, wealth,
and statute. I learned to embrace my
roots as an American and our beliefs
of liberty and the pursuit of happi-
ness, and saw how the free enterprise
concept and values could directly ef-
fect change.”

Other Projects
With the tremendous success of

the Cow Bank, the SIFE team began
looking for other projects based on
the same principles. Soon after, SIFE
partnered with the LSU Stahl Center
for World Service and the LSU Cen-
ter for Social Entrepreneurship to es-
tablish the Alpaca Bank in the high
Andean village of Pinaya, Peru. Like

the Cow Bank, the Alpaca Bank oper-
ates on a micro-lending model to
help families become self-sufficient.
The Alpaca Bank provides a loan of
five suri alpacas to single-mother
families, who harvest and sell the lux-
uriously soft wool, increasing their
income by about 30 percent. And,
like the Cow Bank, the loan for the
Alpaca Bank is paid off by returning,
in this case, the first five alpaca off-
spring. 

The SIFE team also set up a
“chicken bank” project at an elemen-
tary school in Mexico. This egg-lay-
ing business, called the Little Red

Hen project, provides regular income
for the school. In addition, the SIFE
team helped the school (1) set up a
bio-intensive garden; (2) improve
their small bakery by purchasing an
industrial mixer; and (3) establish a
computer Internet lab. These small-
business activities have helped school
enrollment climb from 35 three years
ago to 140 for the 2003-2004 year.
Profit generated from the egg busi-

ness and the bakery is paying for
eight student scholarships.

Closer to home, the SIFE team
began a partnership four years ago
with Family Service Association of
Western Riverside County to set up a
childcare business course project.
These 12-week modules teach former
welfare-dependent and/or low-in-
come individuals to become childcare
providers. Family Services teaches the
first six weeks on childcare, then
SIFE offers six weeks of instruction
on running a home-based business. In
the first four years, the project has in-
volved more than 250 people in half a

dozen communities around Riverside,
and this year will host several more
modules. Approximately one-third of
the participants who completed the
program have started their businesses.

Students’ Reactions
While these community-based

projects effect positive social change,
they also enhance the educational ex-
perience of the students who create
and administer them. Among the
most notable is the ability to connect
classroom theory with real-world ex-
perience. 

“After many years of struggling
and being broke,” says Pablo Velasco,
a recent business graduate and cur-
rent M.B.A. student and SIFE presi-
dent, “my vision had become blurred.
My focus was: Make money and sur-
vive. That is, until I helped set up the
Peru projects.”

This kind of connectivity goes be-
yond on-the-job training and class as-
signments. It provides an opportunity
to engage the student’s mind and
heart in a values system that can be
life-changing. Students can experi-
ence firsthand the results of their
work, including both business and so-
cial outcomes. This kind of experi-
ence stimulates a passion for making a
difference that will remain with them
and shape them throughout their
lives.

“In Peru,” Pablo continues, “my
heart was once again opened to help-
ing others help themselves. I had al-
most forgotten the dream I had had
when I was 15, but it was revived
when I felt the huge impact these
small enterprises made on the single
women and their starving families.
The opportunity SIFE gave me to
help these families was an opportu-
nity that revived my reasons and de-
sires to become a successful person,”
he adds.

Jessica Bearden, a 2003 religious
studies graduate and current M.B.A.
student and SIFE project director, has
coordinated the childcare project for
three years. “There’s nothing more
gratifying than seeing these women

Looking back, we can
see several things
that made the Cow
Bank such a desirable
project.

Participants in the childcare business course not only increase their knowledge about early
childhood education, but also learn how to manage a successful home-based business.

JAE_AprilMay_swcg  3/31/04  3:07 PM  Page 24



Journal of Adventist Education APRIL/MAY 2004 25

and their satisfaction that they will
soon be off of welfare, and may be
able to increase the income of their
family and be self-sufficient,” she
says. “As a religious studies major,
there are many ministries that I could
be involved in, but I found a major
ministry within SIFE that has allowed
me to help people.”

The SIFE projects also help stu-
dents hone their leadership, team-
work, and communication skills
through participating in SIFE. Laura
Lee McIntyre, a 1997 LSU psychol-
ogy graduate and SIFE member, has
just completed a yearlong pre-doc-
toral internship in pediatric psychol-
ogy at Johns Hopkins University and
is starting a tenured faculty position
in the psychology department at
Syracuse University. She says that
SIFE provided many valuable learn-
ing experiences, but probably “the
most personally important has been
SIFE’s focus on teamwork. We brain-
stormed together, we implemented
projects together, and we changed
lives together (our lives included!),”
she recalls. “I’ve learned the impor-
tance of communicating effectively to
others, advocating for underprivi-
leged or neglected populations, and

not only teaching others, but also
learning from others.”

Community Partnerships
Community partnerships provide

the students with valuable learning
experiences and play a key role in the
success of many projects. LSU’s SIFE
partnerships with the Pune Mid-East
Rotary Club (for the Cow Bank proj-
ect) and with Family Service Associa-
tion (for the childcare project) are
two excellent examples.

These projects, of course, are not
the end of the story. At the time of
this writing, the SIFE team has re-
cently returned from Thailand, where
they set up a small shampoo business
at an orphanage in Chiang Mai; and
from Ethiopia, where they established
a goat bank, a bakery, and a voca-
tional training center in the village of
Kalaala. New projects. New destina-

tions. Same purpose.
Engaging in society may not al-

ways be the easiest thing to do,
whether through fostering economic
empowerment or any other means. It
costs money and time, and requires a
long-term commitment. But it pro-
vides a meaningful way to bridge the
gap between theory and practice. It
gives students hands-on experience
that helps them define and develop
their values and hone a variety of
skills. And it certainly makes a differ-
ence in the world. As students partici-
pate in fulfilling God’s plan of giving
“hope and a future,” they will testify
that “once you’ve experienced it,
you’re hooked.” ✐

Heather Miller is Di-
rector of Special Proj-
ects and SIFE Faculty
Fellow, La Sierra Uni-
versity, Riverside, Cali-
fornia. John Thomas
is Dean of the School of
Business and Manage-
ment at La Sierra
University.
________________

NOTES

1. Making a small
loan to an individual or
group for the purpose
of starting a business.

2. Students In Free
Enterprise (SIFE) is an international organiza-
tion started in 1975 by corporate America to
help college students develop their leadership,
communication, and teamwork skills, and give
them hands-on experience in learning, teach-
ing, and practicing the principles of free enter-
prise. The La Sierra University SIFE team was
established in the fall of 1991, and won the
SIFE International Championships in 1994,
1995, 1996 and 1997, and the SIFE USA Na-
tional Championship and SIFE World Cup
Championship in 2002. Today, there are more
than 1,500 SIFE teams on college campuses in
37 countries. At LSU, SIFE is an entirely vol-
untary, extracurricular activity; though housed
in the School of Business, it includes students
from every major and is not directly connected
to any course of study.
________________________________

*Just a few highlights of the more
than 100 La Sierra University SIFE
projects over the past four years, which
have helped more than 10,000 people
and involved several hundred students.

Unlike individual acts
of charity, this idea of
creating a small en-
terprise to address a
social need—in this
case, poverty—was
self-sustaining.

La Sierra University SIFE Projects 2000-2003*
Project People Impacted Students Involved

India Cow Bank 100+ 5

Peru Alpaca Bank/Bee 
Business/Micro-lending 400+ 5

HeadStart Christmas party 200+ 100+

Mexico Garden/Bakery/
Chickens/Computers 100+ 25

Summer SLAM Kids’ 
Day Camp 200+ 5+

Childcare Business Course 250+ 10

Thailand Orphanage Business 60+ 3

Ethiopia Goat Bank/Bakery/
Vocational Training 400+ 4

Heather Miller

John Thomas
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Integrating 

Employability Skills
in the Business 

Curriculum:
A Biblical Rationale

T
he employability of new graduates is
of ongoing concern to educators
and employers alike. Recent studies
support the oft-heard contention
that many entry-level workers lack
basic employability skills and com-
petencies.1

Corporate organizational structures are allowing
greater decision-making at the point of service. Con-
sequently, in contrast to the workplace of only a few
years ago, many employees now interact more closely
with others in an intercultural team setting, spend
more time at a computer, and rely less on supervisory
staff. For employees to function well in this changing work environment, they must have good
communication skills, teamwork and leadership skills, high ethical and moral values, and a good
work ethic. While this article will focus on developing these skills in the college business curricu-
lum, other academic disciplines must also prepare graduates with these attributes. Whether one is
preparing for employment in a health profession, the school system, or the business world, these
skills are essential.

Christian colleges are sometimes perceived as lacking the ability to impart the technical skills
that are so highly prized by employers.2 As Smith notes, such skills are
resource-intensive, so many Christian colleges may lack the finances
to obtain and maintain the hardware and software, as well as the qual-
ified people to teach these skills.3 Although this may be problematic
for some small institutions, most faith-based schools generally do a
good job of providing basic knowledge and skills. More advanced

technical skills are often available through on-the-job training.
Graduates of Christian schools of business may actually have an edge over other job candidates

if their institutions have integrated biblical principles into the curriculum. By emphasizing and
modeling a positive work ethic, clear ethical and moral values, the ability to communicate, leader-

Graduates of Christian
schools of business may
actually have an edge
over other job candi-
dates if their institutions
have integrated biblical
principles into the cur-
riculum.

Adventist Business Curricula

By Patrick Williams and
Charles H. Tidwell, Jr.
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ship, and teamwork throughout the
curriculum, Christian business pro-
fessors will produce “value-added”
graduates. Adopting specific teaching
strategies used by Christ can help
business professors incorporate the
desired skills into the business cur-
riculum.

Finding a Biblical Rationale
To discover a biblical rationale for

these employment skills, we need to
focus on and apply Scripture. Gille-
spie4 outlines three steps essential to
this process. First, determine the
original meaning of the biblical pas-
sage. Second, identify the universal
principles involved. Third, apply the
text on a personal level. Teachers and
students alike must set aside precon-
ceived ideas and allow the themes,
concepts, and instructions that arise
from the lives of biblical characters,
and especially from the life and teach-
ings of Christ, to speak to general
business principles.

While Scripture does not clearly
address every business concept or
practice, careful analysis and applica-
tion of many passages does provide
support for certain skills, attitudes, or
practices commonly accepted in to-
day’s business world. The Christian
business curriculum must not only
address important social needs, but
also ensure that the curriculum en-
hances the mental, spiritual, social,
and physical well-being of its stu-
dents. 

A Biblical Rationale for a Strong
Work Ethic

Max Weber has been credited
with codifying what contemporary
society refers to as the Protestant
work ethic, which includes a prefer-
ence for physical labor, respect for
authority, and an emphasis on hon-
esty and integrity. Weber’s seminal
work, The Protestant Ethic and the
Spirit of Capitalism (1930),5 asserted
that capitalism originated from the
understanding and acceptance of
work as an opportunity for human
beings to display reverence for God.

Conversely, indolence and wasteful
consumption were regarded as sinful. 

The Bible provides the rationale
for a strong work ethic. Ecclesiastes
9:10 admonishes believers to dili-
gently apply themselves to any given
task while they are able. The Scrip-
tures also suggest some important
benefits from a good work ethic.
Specifically, a work ethic and team-
work complement each other. Collab-
orative work enhances a sense of
community. The interaction and in-
terpersonal relations that result from
group work help individuals value one
another (see Proverbs 27:17; John 17;
Nehemiah 12:44-47).

The Bible also requires that be-
lievers impose a sense of balance in
their lives. The story of the rich
young ruler (Luke 12:16-21) reminds
us that an impassioned desire to accu-
mulate wealth to the exclusion of ser-
vice to God and community leads to
separation from God and neighbors.
If Christian teachers focus on the bib-
lical basis for a work ethic, the pas-
sage from Proverbs 28:19 (KJV), “he
that tilleth his land shall have plenty
of bread,” can become a reality for
faculty and students alike. 

A Biblical Rationale for Ethical
and Moral Values

Ethical and moral values such as
honesty, integrity, trust, empathy, and
respect for coworkers are highly val-
ued by employers. With the influx of
women and minorities, the workplace
is becoming increasingly heteroge-
neous. Consequently, a variety of le-
gal, ethical, and moral imperatives re-
quire that employers select workers
possessing the necessary skills and at-
titudes to function in a heteroge-
neous, multicultural environment.

Scripture supports the importance
of ethical and moral behavior and ad-

dresses the issue of honesty, integrity,
and trust from both a personal and an
organizational perspective. Luke
10:30-37 poignantly illustrates the ir-
relevance of race, ethnicity, religious
and cultural background, and social
standing when individuals are con-
fronted by ethical and moral dilem-
mas. The lawyer’s question of “Who
is my neighbor?” implicitly addresses
issues of kindness, love, respect, em-
pathy, and inclusiveness. At the cor-
porate level, this passage implies that
employees and administrators must
be sensitive to any action or inaction
that would negatively affect others. 

The biblical account of the
wealthy businessman, Nabal, who was
“churlish and evil in his doings” (1
Samuel 25, KJV), should be a stark
reminder to business practitioners of
the consequences of pride. His in-
crease in wealth was to some degree
attributable to the protection he re-
ceived from David’s men. Yet, Nabal
discounted their protection and the
resulting social stability, crediting his
success to his own efforts. Business
professionals in contemporary society
often fall into the same trap. They
forget the contributions of employees
and the local community when mak-
ing decisions about layoffs or reloca-
tion to a more favorable economic
environment. While the Bible does
not criticize prudent business deci-
sions that increase profit, it does
forcefully condemn the selfish use of
profit or the abuse of others (see
Proverbs 10:2; 16:8; 21:13; 21:29).

The deceitful practices of the tax
collectors in Luke 19 and the money-
changers in the temple (Mark 11:15-
17) are similar to price fixing, tax eva-
sion, fraud, and other unethical
practices commonly found in con-
temporary business environments.
The experience of Ananias and Sap-
phira in Acts 5 is a sobering reminder
that integrity and honesty in business
affairs is more important than short-
term monetary gain. 

The collegiate business curricu-
lum, then, should reflect this biblical
rationale for moral and ethical values

To discover a biblical
rationale for these
employment skills,
we need to focus on
and apply Scripture.
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and be infused with the timeless val-
ues of trust, honesty, integrity, and
consideration for others. Through
modeling and classroom discussion,
students can learn such values and re-
sist the subtle practices of some cor-
porate cultures.

A Biblical Rationale for Communi-
cation Skills

Communication skills, both oral
and written, have consistently ranked
high as requisites for job success.6

Some may see this as a Western con-
cern, from a culture that values a lib-
eral-arts education whose graduates
can communicate effectively. How-
ever, for a biblical rationale, one need
look no farther than the Genesis cre-
ation story, where God modeled ef-
fective communication. Prior to
Adam and Eve’s banishment from the
Garden of Eden, God spoke with
them face to face (Genesis 3). Yet di-
vinity has used other methods to
communicate with human beings. In
a post-Fall world, the Bible serves as a
primary source of communication be-
tween God and humankind.7

The example of Jesus is also in-
structive. While on Earth, He relied
heavily on the use of descriptive and
colorful verbal communication, using
stories filled with images, metaphors,
and symbols to which His audience
could readily relate. 

Finally, a part of the biblical ratio-
nale for developing effective commu-
nication skills is the inspired advice
regarding tone and content of a mes-
sage. Paul in Ephesians 4:29 suggests
that messages should be positive and
beneficial to others. Communication
skills, then, are important both in in-
terpersonal relationships as well as in
the pivotal interaction between God
and humanity.

A Biblical Rationale for Leader-
ship Skills

While scholars extol a large num-
ber of leadership qualities, employers
usually focus more narrowly on spe-
cific skills they want college graduates
to possess. Employers expect new

employees, particularly those in lead-
ership or middle management roles,
to be motivated to work enthusiasti-
cally with others and to inspire col-
leagues and subordinates. 

From a biblical perspective, how-
ever, leadership begins with mission.
For instance, Noah mobilized his
family to perform God’s mission of
building an ark while warning of the
impending cataclysm. Moses, who
was initially uncertain of his abilities,
stuck to his God-given mission to
lead the Israelites out of Egypt. Jesus
also had a clear mission, which He
pursued and accomplished. In Mat-
thew 20:28 (KJV), Jesus described
His mission of servant-leadership by
saying that “the Son of man came not
to be ministered unto, but to minis-
ter, and to give his life a ransom for
many.” 

Leadership from a biblical per-
spective also requires the leader to ac-

quire and develop human and physi-
cal resources. In Matthew 4:19 and
Mark 6:7-12, Jesus’ recruitment,
training, and subsequent motivation
of His disciples to spread the gospel
illustrates this important dimension
of leadership. Paul’s work of training
leaders in the early church and his
mentoring of Timothy reiterates the
importance of these attributes. Bibli-
cal leadership includes working with
and motivating others, using assets
wisely, and serving others to achieve a
shared mission. Adventist colleges
should use these principles to design
programs that equip students to effec-
tively participate in the community
and at their workplace. 

A Biblical Rationale for Teamwork
Skills

Teamwork skills include the abil-
ity to work collaboratively with oth-
ers. The growing reliance on small
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groups in the workplace has created a
demand for workers who can function
in a self-directed group. Because of
their strong sense of individualism
combined with ethnocentrism, people
in the Western world find it hard to
practice these skills. The Bible is re-
plete with advice to shun individual-
ism and to work with others to ac-
complish shared objectives. Exodus
17 shows how the teamwork of
Moses, Aaron, and Hur enabled the
Israelites to prevail over Amalek. In
both the Old and New Testament, we
find ample support for the value of
teamwork (see Nehemiah 3-6, 1
Corinthians 12; Ephesians 4). From a
scriptural perspective, working col-
laboratively not only makes humans
less selfish, but also provides them
with the opportunity to understand
themselves and their neighbors by de-
veloping interpersonal relationships
that emanate from teamwork. To
combat the debilitating effects of
sin—pride, jealousy, selfishness, and
exclusivity—God Himself, through
the Trinity, demonstrated teamwork
in the creative and redemptive
process. 

It is unlikely that any one person
will possess all the necessary manage-
rial, financial, marketing, and legal
skills needed to make any enterprise a
success. Therefore, both employers
and employees need to be educated to
embrace the diversity of skills and
abilities that each person can bring to
an organization. Consequently, col-
lege business courses must emphasize
the value of teamwork. Not only do
employers find it is essential for effec-
tive job performance, but the Bible
also clearly teaches it.

Methods for Teaching Employabil-
ity Skills

Four specific strategies can be
used to infuse these employability
skills into the business curriculum:
the lecture method, case studies, sto-
rytelling, and cooperative learning.
We will briefly describe each method
and show its biblical applications,
particularly in the life of Jesus. 

Lectures
While the lecture is still one of

the most popular teaching strategies
in higher education,8 it has often been
criticized by educational
practitioners as a passive
and ineffective means of
promoting learning. Yet
Christ included the lec-
ture in His repertoire of
teaching strategies9 (par-
ticularly when He had a
wide range of issues to
cover). But it is impor-
tant to note that Christ
varied the length of His
discourse in order to
maintain the attention of
His audience. According
to Horne,10 Jesus “spoke
in concrete, pictorial,
imaginative language,
which easily catches and
holds attention.” Be-
cause the business cur-
riculum includes a wide
range of issues, the lec-
ture is still a significant
tool. When lecturing,
like Christ, instructors
should employ meta-
phors, illustrations, and
descriptive images to
capture the attention of
their listeners. Most importantly, like
Christ, teachers need to vary the
length of lectures in order to main-
tain student interest. 

Case Studies
The case-based method of busi-

ness school instruction dates back to
the 1920s, when Harvard Business
School began to emphasize a prob-
lem-centered approach based on real-
life situations. By way of definition,
Carlson and Schodt11 state that “cases
are narrative accounts of actual or re-
alistic situations in which policymak-
ers are confronted with a need to
make a decision.” Some of Jesus’

parables may be seen as depictions of
real-life events or cases, which chal-
lenged His hearers to analyze and un-
derstand. The case study method en-
courages students to think critically
and to make decisions. Christ’s use of
the Good Samaritan story is an exam-
ple: It challenged the lawyer to iden-

tify the central problem and to offer
an objective assessment. Case studies,
particularly when done in connection
with a group approach, allow the
teacher to integrate ethical and moral
values into the classroom while also
providing practice in teamwork. 

Storytelling
Zuck gives four reasons why the

use of stories is effective and why
Christ used them. First, people enjoy
hearing about other people. Second,
parables or stories “have intrigue be-
cause of the challenge of analogies.”12

In other words, the story “challenges
the hearer or reader to decipher the

The Bible provides the
rationale for a strong
work ethic.
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point being made.”13 Third, people
are better able to appreciate abstract
ideas when they are presented in a
concrete way. Finally, stories allow
the listener to actively visualize,
imagine, and identify with others’ sit-
uations.

Business students are captivated
by stories about personal experiences
in the corporate world. When stu-
dents are reminded of the excesses of
the 1980s and 1990s and the ethical
lapses of former Wall Street maver-
icks or the Enron, Global Crossings,
and WorldCom fiascos, they acquire
a better appreciation of the need for
ethical practices in business.

Cooperative Learning
Because businesses want team-

work skills and there is a biblical
mandate for their use, Christian busi-
ness teachers need to identify effec-
tive ways to infuse these skills into the
curriculum. Johnson, Johnson &
Smith14 describe cooperative learning
as “the instructional use of small
groups so that students work together
to maximize their own and each
other’s learning.” Small group coop-
erative learning has a biblical prece-
dent in Jesus’ active involvement of
the disciples in His ministry. He sent
the Twelve in groups of twos to exor-
cize demons, to heal the sick, and to
preach the kingdom of God (Mark
6:7-13; Luke 9:1-6). He commis-
sioned the Seventy, sending them in
pairs to heal the sick (Luke 10:1-17). 

Johnson, Johnson & Smith15 also
suggest five basic elements that must
be included in a cooperative learning
session: 

• Positive interdependence (each
member of the group needs the oth-
ers to succeed individually and collec-
tively):

• Face-to-face interaction (stu-
dents help and teach one another to
make connections between past and
present learning); 

• Individual accountability (each
member has an obligation to com-
plete the assigned tasks); 

• Social skills (each group mem-

ber needs to acquire and use interper-
sonal and leadership skills); and 

• Group processing (activities
should enhance team building and
team effectiveness).

Students at Andrews University
School of Business in Berrien
Springs, Michigan, are encouraged to
work in groups. Teachers sometimes
encounter resistance to this, but by
the end of the semester, most stu-
dents agree that working as a team
helped them to develop a greater un-
derstanding of the concepts being
taught, as well as how to work with
others.

Conclusion
This article’s development of a

biblical rationale for the integration
of employability skills in the business
curriculum is certainly not exhaustive.
However, the authors hope that these
ideas will help those developing the
business curriculum in Christian in-
stitutions to adopt an intentional ap-
proach that integrates these skills
across the curriculum. Ideally, this
should include not only course con-
tent, but also assembly programs and
other campus and community activi-
ties such as Students In Free Enter-
prise (SIFE) and honor societies. 

While employer demand offers an
incentive for administrators and
teachers to integrate these skills, the
biblical rationale should provide an
even greater incentive. Applying the
strategies presented in this article can
help business students not only to de-
velop a deeper understanding of aca-
demic information, but also to de-
velop the necessary skills to advance
on the job and to better serve God
and their communities. ✐
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Making
International 

StudentsFeel at 
Home onYour 

Campus

M
oving can be a difficult undertaking for anyone. But packing
your belongings, your family, and your culture into a few
boxes and shipping them to a new country can be monu-
mental. International students deal with a vast amount of
change in a short period of time, emigrating temporarily
from their country to another land. Some of them have to
learn a new language before they are accepted for study

abroad. Some have to adapt to a different type of school system. And still others
must become well-versed in the art of layering their clothing to keep warm in the winter! But for
each one, the sacrifice is worth the challenge of setting up a new life for themselves because their
dream is to realize a scholastic goal.

Benefits of Diversity
Andrews University in Berrien Springs, Michigan, has one of the highest international student

saturation rates of any higher education institution in the United States. The university has been
ranked sixth in the nation for total number of undergraduate international students by
the 2003 America’s Best Colleges edition of U.S. News and World Report. Currently, 816
students are at Andrews on F-1 or J-1 visas or are Legal Permanent Residents (LPR),
comprising 27 percent of the total student body. Andrews Academy and Ruth Murdoch
Elementary School, both affiliated with the university, have a high concentration of international
students, as well. Nearly one-third of the total student body at Andrews Academy comes from
abroad, as do 60 of the 318 students at Ruth Murdoch Elementary School.

Camille Butler, a student from Toronto, Canada, decided to come to Andrews specifically be-
cause of the diversity. “Toronto is one of the most diverse cities in the world, and Andrews, with all
its international students, reminded me the most of home,” she said. Margit Waern, a graduate

By Katie Shaw

Coming to a foreign
country not knowing
anyone and some-
times not even know-
ing the language can
be a frightening
prospect.
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student from Denmark, also appreci-
ates the diversity on campus. “One of
the main reasons I chose Andrews is
because there is a wonderful mix of
cultures on campus, and being ex-
posed to so many different nationali-
ties is very important to me.”

Andrews University’s president,
Niels-Erik Andreasen, enrolled as an
international student (from Denmark)
at Andrews in 1963. More than 30
years later, he returned to Andrews as
president. “It was really like coming
back home again,” Andreasen said.
“The reason I accepted the position
at Andrews was a strong personal
commitment to the mission of this in-
stitution, particularly its international
character and outlook.”

Government Regulations 
Coming to the United States

from another country has become
more difficult since September 11,
2001, although Andrews has only
seen about a 2 percent decline in its
total number of international stu-
dents, says Najeeb Nakhle, director
of International Student Services.

Once an international student is
accepted by a college in the U.S., he
or she receives an I-20, a document
issued by the institution, which the
prospective student presents to the
American embassy in his or her coun-
try in order to receive a visa. In the
past, students would receive a visa
without difficulty. However, as a re-
sult of concern about terrorism, all
prospective students must be inter-
viewed by the Consular officer at the
American embassy to determine their
reason for seeking higher education
in the United States. Students must
present proof of strong ties to their
home country to convince the Con-
sular officer that they plan to return
home and will not stay in the U.S. af-
ter the visa expires.

Most students come to the United
States on F-1 visas, which allow them
to work on campus 20 hours per week
while school is in session and full-
time during school vacations. How-
ever, the dependents, spouses, and

children of F-1 students are not al-
lowed to work. F-1 dependents who
arrive with F-2 visas are not allowed
to study at a university unless they
change their visa status to F-1.

Students who are financially spon-
sored by an organization arrive in the
U.S. with J-1 visas. Such students can
work 20 hours per week on or off

campus during the school year and
full-time during school vacations. J-1
dependents can study and work full-
time on or off campus.

Realizing a Dream
Marcus and Mathilde Frey, with

their two daughters, Delia, 8, and
Chiara, 3, left their home and jobs in
Freiburg, Germany, so Mathilde
could pursue her Master of Divinity
and ultimately, Doctor of Ministry
degree at Andrews University.
Mathilde had worked as a pastor in
Freiburg for a number of years. Mar-
cus worked for a prominent chemical
industry company repairing pumps
and served as the company’s employee
rights advocate. Coming to Andrews
without sponsorship was a huge com-
mitment for the Freys, since they
plan to stay in the United States for at
least five years. Mathilde’s F-1 visa al-

lowed her to go to school, but ini-
tially, Marcus could not work. He was
able to apply for an F-1 visa 90 days
after their arrival, and received per-
mission to work in mid-November
2003. 

Although their parents spoke
some English, Delia and Chiara had
not had a lot of exposure to the lan-
guage. Delia entered the 3rd grade at
Ruth Murdoch Elementary School at
the beginning of the year. Chiara, still
too young for school, learns English
from her parents and older sister.
Delia’s teacher, Stacee Campbell, re-
calls, “On Delia’s first day of school,
the only English she knew was ‘Good
morning, teacher.’” Delia and Mrs.
Campbell were able to communicate
with the use of a German-English
dictionary and the help of a classmate
who spoke German. Delia was also
enrolled in English as a Second Lan-

Enrolling interna-
tional students can
greatly enrich a
school’s student
body—as well as its
bottom line.

Delia Frey and her ESL tutor, Francesca Lippi, focus on Delia's phonics and conversation
skills.
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guage (ESL) classes with Francesca
Lippi, and works one-on-one with
her. “Delia has made amazing
progress,” Mrs. Lippi says. After just
three months of school, she has
picked up English so quickly that she
is now writing complete stories. 

When they return to Germany,
Mathilde hopes to teach Old Testa-
ment at the seminary in Friedensau.
She and Marcus feel that their experi-
ence at Andrews has been enriched by
all of the other international students
they have met. “It’s very interesting to
get to know people from all over,”
Mathilde says. “Our neighbors are
from Rwanda.”

Services for International Stu-
dents

About 1985, because of the large
number of international students at
Andrews, the university realized the
need for a number of special services
to assist these students. The Interna-
tional Student Services (ISS) office
was created to fulfill this need. The
ISS personnel attend yearly state, re-
gional, and national conferences to
learn how to help the international
students successfully negotiate the
maze of regulations affecting their
visa status. The ISS office also pro-
vides emergency financial help, per-
sonal counseling on matters related to
student life, and different kinds of
scholarships for international stu-
dents. 

In addition, they plan activities
throughout the school year not only
to help these students feel a part of
Andrews, but also to help the student
body and faculty members appreciate
their international population. Rec-
ognizing that the vast majority of stu-
dents from abroad cannot afford to
go home for the Christmas holidays,
the ISS office hosts a banquet each
year on Christmas Eve. In April, the
university hosts International Student
Week, which features the Interna-
tional Food Fair, a favorite for both
the campus and community; Interna-
tional Chapel; and International Sab-
bath at Pioneer Memorial church

(PMC), the campus church.
Neighbor to Neighbor, the local

community services agency operated
by PMC on the university campus,
provides two invaluable programs for
needy students. First, Family Emer-
gency Assistance allows students and
their families to
choose clothes and
household items
every six months
free of charge. Stu-
dents in non-fur-
nished apartments
are also allowed two
major furniture
items per family.
Second, all students
are invited to shop
at the thrift store,
which resells do-
nated items at low
cost. “Community
Services plays the
Good Samaritan
role for students, especially when
they first arrive,” Nakhle notes.

At the beginning of each semester,
the ISS office hosts a mandatory
three-day international student orien-
tation that highlights the various ser-
vices available on campus. During the
August 2003 orientation, nearly 70
percent of the students who partici-
pated said that they had never experi-
enced winter. However, at least half
of those students owned vehicles!
The Department of Public Safety at
Andrews recognized that offering free
winter driving lessons to these stu-
dents would help keep everyone safer
on the roads. Lieutenant Russ Rob-

bins accompanies students in their ve-
hicles and teaches them what to do if
the vehicle begins to slide. “This al-
lows the students to get comfortable
in a controlled environment,” said
Kevin Penrod, chief of Public Safety.
“This training has definitely helped
keep the roads safer, and it has made
the students more aware of the poten-
tial dangers.” 

At the international student ori-
entation, each participant receives a
folder with general university infor-
mation including a campus map, the
previous year’s Cast (an informal pic-
ture book of all students, faculty, and
staff), a calendar for the current
school year, and a student handbook
with all the university’s rules and
guidelines. Many campus depart-

ments come to the orientation to pre-
sent their services. Students are given
brochures on procedures pertaining
to student labor, registration, and
medical services. Other services and
materials given to international stu-
dents include an orientation package
that includes local maps and a brochure
telling how to obtain emergency
medical care. Students at Andrews
University are required to have health
insurance, either a previous policy
under which they are still covered
or insurance they can buy after they
arrive. 

The housing office provides each
student with a handbook that outlines

About 1985, because
of the large number
of international stu-
dents at Andrews,
the university real-
ized the need for a
number of special
services to assist
these students.

Russ Robbins (left), assistant director for Andrews University's De-
partment of Public Safety, teaches international students each year
how to drive in winter weather.
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all the details about living in the cam-
pus apartments. Students can view
different floor plans, review rental
fees, and learn how to use the various
appliances. Also included are proce-
dures for the care of floors and car-
pets, fire safety, the location and use
of the laundry facilities, and where
and how to dispose of garbage.

Andrews University students who
do not pass the TOEFL (Test of Eng-
lish as a Foreign Language) or who
want to polish their language skills
can enroll in ESL classes through the
Center for Intensive English Pro-
grams. The rising need for teachers
equipped to assist ESL students
prompted Jeannette Bryson, director
of the Center for Intensive English
Programs, and Rita Seay, vice princi-
pal at Ruth Murdoch Elementary
School, to devise a new program,
with funding from the K16 Collabo-
ration, which trains students from
Andrews Academy to tutor elemen-
tary students in ESL. Eight high
schoolers were selected from 50 who
applied. After 11 weeks of prepara-
tion, they began working with ele-
mentary students during the latter
part of 2002. Additionally, the center
offers classes for spouses of students
and interested community members
at the beginning and advanced level,
as well as those preparing for the
TOEFL test.

Andrews University provides dor-
mitories for single undergraduate stu-
dents and apartments for families and
single graduate students. One of the

most helpful resources for students in
the university apartments is Project P.
Wilson Trickett, a retired staff mem-
ber, began this initiative when he re-
alized that a large majority of interna-
tional students were not getting
enough food to properly feed their
families. Distribution takes place
every Sunday through Friday at 5:00
p.m. at the university’s apartment
complexes. After Trickett’s death in
2002, Joyce Ward took over. “A lot of
foreign students would not have come
[to Andrews] without Project P,” says
Allan Freed, former director of hous-
ing for Andrews University. “They
counted on that to help them.”

International, academic, and sup-
port clubs are also invaluable re-

sources for international students and
offer a great opportunity for all stu-
dents to learn about other countries
and cultures, as nearly every country
and region of the world has a club at
the university. Clubs such as the Pre-
Med Society, Lambda Pi Eta, and the
communication honor society offer
students enriched academic experi-
ences. The Seminary Women’s Min-
istries group reaches out to wives of
pastors enrolled in the Seventh-day
Adventist Theological Seminary. Be-
cause of the rising number of women
enrolled in every seminary program,
the Center for Clergy Women was
established at the beginning of the
2003-2004 school year to deal specifi-
cally with the needs of women in
ministry. 

The Seventh-day Adventist Theo-
logical Seminary allows spouses of
students to enroll in classes at a
greatly reduced price. If a student is
pursuing a Master of Divinity degree,
his or her spouse can enroll as a part-
time student and earn an M.A. in one
of several different programs. “We
have sent an increasing number of
couple teams out into the field re-
cently,” says John McVay, dean of the
seminary.

Academic departments also pro-
vide a great deal of support for stu-

Indonesian students play native instruments for the International Student Sabbath in April
2003.

Mathilda (center) and Marcus Frey participate in the Multicultural Fair at Ruth Murdoch
Elementary School, showcasing their German culture.
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dents. “I have come to realize that my
department is one of the best in my
field,” says Leslie-Ann Williams, a ju-
nior from Trinidad and Tobago, of
the Speech-Language Pathology and
Audiology Department. “It is small,
but my three professors are excellent
and experienced. They love the disci-
pline and the students. In our depart-
ment, we are a family. I wouldn’t
trade my teachers, or Andrews, for
the world.”

Getting a Christian education is
very important to the international
students at Andrews. Margit Waern
noted: “There is so much secular ed-
ucation that would look great on a ré-
sumé, but that is not my major goal. I
want to experience the Christian
community and be a part of it even
when I am studying.” Students with
families also appreciate the opportu-
nity for their children to attend a
Christian school. Adebola Osundina,
a master of business administration
student from Nigeria, was looking for
a balanced education for his children.
“I found it here at Ruth Murdoch El-
ementary School and the Crayon Box
daycare center where all the values I
teach at home are reinforced in
school.”

Adapting to Life in a New Country
Coming to a foreign country not

knowing anyone and sometimes not
even knowing the language can be a
frightening prospect. Many times, the
only thing that compels students to
come to Andrews is the knowledge
that a support group awaits them. In-
ternational students at Andrews are a
very tight-knit group. Marcus and
Mathilde Frey had friends from Ger-
many at Andrews; however, they were
away when the Freys arrived. A group
from Romania stepped in to welcome
the family with lots of food and
friends. This sense of community is
one thing Adebola Osundina espe-
cially appreciates: “The community is
so warm around here, and people un-
derstand you are far from home and
do all they can to make it easy.”

Nakhle reported that the number

one struggle international students
face is having enough money to pay
their school bill and rent. “We get a
lot of people asking for scholarships,
but we have only so much money,” he
says. He works with several depart-
ments on campus to find extra funds
for especially needy students.

At the new international student
orientation, Enid Harris, administra-
tive assistant for the Institute of
World Mission, herself originally an
international student from South
Africa, told the group that coming to
America is actually the easy part. “Re-
turning to your country can be harder
than leaving it,” Harris said. She rec-
ommends attending a re-entry pro-
gram upon arrival, similar to classes
offered to missionaries who have
completed their terms.

Impacting the World
The high concentration of inter-

national students among the general
Andrews population is a great asset,
according to the professors, students,
and alumni. McVay appreciates the
fact that theological students from the
North American Division will know
what a world church is like after at-
tending the seminary. “They will
truly appreciate that in either Kansas

or Kenya, the same gospel is
preached, just with a different lan-
guage,” McVay says. Chris Bokich, a
1999 graduate of Andrews with a
bachelor of business administration,
notes: “Once in my job at Volkswagen
of America where I am constantly
traveling and dealing with other cul-
tures, I realized how valuable my
Andrews education truly was. I feel
comfortable with diverse groups of
people. After leaving Andrews, I now
feel like the world is literally at my
fingertips because I understand and
am at ease with a wide variety of peo-
ple and cultures.” 

Enrolling international students
can greatly enrich a school’s student
body—as well as its bottom line. Any
of the programs described above that
are used by Andrews University to
welcome such students can be
adapted to a local situation. This will
help make them more comfortable

and successful at
your institution. ✐

Katie Shaw is a News
Writer in the Office of
University Relations at
Andrews University in
Berrien Springs, Mich-
igan.

International students at Andrews University are given the opportunity to share food and
culture at the annual International Food Fair.

JAE_AprilMay_swcg  3/31/04  3:32 PM  Page 35



36 Journal of Adventist Education APRIL/MAY 2004

The Role of the 

Mentor on a 
Christian 

Campus

M
y first encounter with Christian edu-
cation was in a small multigrade
school in Palmerston North, New
Zealand. My teacher, Miss Gilmore,
daily shared her spiritual understand-
ings, shaped my handwriting, and
taught me my times tables, reading,

and writing. She inspired in me a passion for music, poetry,
literature, and art, as well as a curiosity for life. Best of all,
she modeled superbly the craft of teaching. Even today, she
continues to cheer me on, and her bright mind remembers
every detail of those years.

I also recall a college professor who modeled the jour-
ney of faith for me. Pastor Hefron was determined that his
students would learn to think. While he posed many ques-
tions, he also modeled a deep commitment to God. In those
days, teachers didn’t have the luxury of a private office, so he set aside a room in his home where
students could come and talk with him. I have never forgotten his thoughtful counsel and caring
spirit.

Many of us have been touched by a mentor teacher who modeled a deep compassion
for people, a profound curiosity for life, and an eagerness to join with other learners in
the search for meaning. For many of us, the fire within was fueled by an insightful in-
structor who caught a glimpse of what we could become and willingly invested time and

energy to nurture our growth.

Mentors Throughout History
The Jews called Yahweh their Mentor. They also looked to priests, rabbis, prophets, and wise

men as spiritual leaders. The early Christian Church fostered mentoring in the form of spiritual
guidance. St. Basil (330-379 A.D.) wrote to the believers, urging them to find a man “who may

By Verlie Ward

Many of us have been
touched by a mentor
teacher who modeled
a deep compassion
for people, a profound
curiosity for life, and
an eagerness to join
with other learners in
the search for mean-
ing.
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serve you as a very sure guide in the
work of leading a holy life,” one who
knows the “straight road to God.” He
warned that “to believe that one does
not need counsel is great pride.”1

In the fourth and fifth centuries,
the Desert Fathers in Egypt, Syria,
and Palestine modeled spiritual direc-
tion. Disciples would seek advice and
guidance from these holy men of the
desert who helped to shape the inner
life through prayer and pastoral care.
In the Celtic tradition, we find the
emergence of the “Soul-Friend,” who
was essentially a guide and counselor.
During the seventh century, St. John
Climacus insisted that “beginners
who wished to leave Egypt for the
promised land must find another
Moses [to be their] guide.”2 By the
10th century, there were many East-
ern religions with spiritual mentors.
Buddhism had medicant ascetics, and
the Chinese turned to sages for spiri-
tual guidance. During the 16th cen-
tury, we find a woman, Teresa of
Avila, establishing foundations to sup-
port men and women in their spiri-
tual life. She encouraged interior
prayer, which was regarded with sus-
picion at that time.3 In 18th century
Russia, spiritual guides inspired their
followers to live a simple, humble life,
devoted to acquiring the Holy Spirit.4

It is clear that since the beginning of

time, patterns of mentoring have ex-
isted throughout the world.

Literature abounds with stories of
mentoring. Plato was mentored by
Socrates, Beethoven absorbed the ex-
ample of Haydn into his musical life,
and Florence Nightingale turned to
Sidney Herbert for support in carry-
ing out medical reform that she could
never have accomplished alone. Men-
del the geneticist found renewal from
his physics teacher, Friedrich Franz.
Martin Luther King, Jr., was influ-
enced by his college president, Dr.
Benjamin Mays. In chapel talks, Mays
constantly reminded the students of
Morehouse College that “they could
be poor; they could be black; their
ancestors may have been slaves; they
may be segregated and discriminated
against, but still be free in their mind
and soul.”5

Dietrich Bonhoeffer’s life
abounded with mentoring relation-
ships. He mentored his peers as well
as his students. Finally, in a German
concentration camp, he shared hope
with fellow prisoners. Even his guards

were changed forever because of what
they saw in his personal life.6

Christian Mentors Today
What does it mean to be a faithful

mentor on a Christian campus today?
Most students come to college to ob-
tain a degree or to acquire job skills.
On the way to that degree, many stu-
dents discover that the road on which
they have embarked is full of surprises
and detours. In exploring these new
pathways, they discover goals they
had not considered, questions they
had not entertained, and challenges
for which they feel unprepared. The
role of the mentor is not to fix the
road but rather to help the young
adult to find meaning, create a pur-
poseful vision, and become a compe-
tent traveler.7

Young adulthood is the place
where habits and beliefs are forged.
To achieve these goals, the young
adult must pass through the process
of re-evaluating his or her beliefs and
developing a personal set of values.
These become the launching pad for
adulthood. Many young adults begin
this process in college. The evalua-
tion involves a careful examination of
the most elemental beliefs upon
which they have built their lives.
These beliefs are usually based upon
what Parks calls “an uncritical depen-
dence upon prevailing conventional,
family [church], and peer group au-
thority.”8 The young person embarks
on a search for richer understandings,
as well as an attempt to discover a
personal faith that gives significance
and meaning to life. As humans, we
seek to find meaning, to achieve or-
der and form, and to make connec-
tions. This process proceeds more
smoothly in a supportive, nurturing
environment among individuals who
have begun the walk and have devel-
oped a strong personal faith. 

A Place of Shelter
To describe mentoring, Parks

chooses the metaphor of the canopy,
which comes to life in the musical
Fiddler on the Roof. In this story, the

What does it mean to
be a faithful mentor on
a Christian campus to-
day?
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second daughter follows her revolu-
tionary lover to Siberia. As father and
daughter stand together on a desolate
prairie, waiting for the train, he ac-
knowledges his deep inner pain at not
knowing when he will see her again.
She offers this tender farewell gift: “I
promise you, I will be married under
the canopy.”9 The canopy symbolizes
her connection to the family and to
her heritage. 

For young Christians, the canopy
is a safe shelter where they can un-
pack the knowledge they have accu-
mulated thus far, a place where they
can investigate the fabric of life’s
meaning without unraveling the
weavings. It is a place of honesty and
integrity from which an adult can
emerge. It is also a place of safety,
even though the process may be un-
settling for them and those who sup-
port them.

Erikson says that the test of a cul-
ture is its capacity to nurture and to
receive its idealistic young adults and
initiate them into the future.10

To enter the canopy of mentor-
ship, the young adult needs to sense
support and trust. Erikson says that
trust is foundational to the develop-

mental process: “It is the well from
which we draw the courage to let go
of what we no longer need and to re-
ceive [what is of worth].”11 When that
trust is offered, the developmental
process can proceed. But if young
people are unable to unpack and ex-
amine their personal values, this task
is often delayed, sometimes until
midlife. In some situations, an indi-
vidual can become frozen at this stage
of development and never form that
core of self-chosen values that pro-
vide individual integrity, faith, and a
sense of worth.

Richard R. Niebuhr describes this
faith-growing experience as a time of
suffering when doubt, struggling,
yearning, and despair become a nat-
ural part of the young person’s life.12

Parks goes so far as to use the meta-
phor of a shipwreck to describe “the
coming apart of what has served as a
shelter and protection and has held
and carried one where one wanted to
go, the collapse of a structure that
once promised trustworthiness.”13

Such a shipwreck can be precipitated
by many events—a divorce in the
family, sickness, a poor moral choice,
breakup of a love affair, disillusion-
ment, or just the storms of life. How-
ever, Parks does not leave us there.
She goes on to describe the washing
up on a new shore where there is
gladness, relief, restoration, and
transformation. 

Models of Living Faith
Seventh-day Adventist universities

and colleges need to be places where
mature Christian mentors provide
living models of faith. While such in-
dividuals have experienced hope and
joy, they also know pain, loss, suffer-
ing, and disillusionment. Students
who are seeking approval for their
new, fragile, emerging selves look for
this canopy of faith, a shelter where
they can find confirmation, accep-
tance, and a sense of community. Un-
der the guidance of the Holy Spirit,
they can undertake the work of
restoration and transformation, mov-
ing beyond their doubts and losses to
a new meaning and a stronger faith. 

What Is Mentoring?
Mentors take many forms: parent,

coach, priest, host, guide, teacher,
sponsor, maestro, master practitioner,
spiritual director, counselor, friend,
role model, advisor, advocate, confi-
dant, scholar, and my personal fa-
vorite, “geezer.” Clark writes humor-
ously, “Latch on to the old geezers
and sop up all you can from them,”
and concludes by saying, “the more
wrinkles they have, the more stories
they can tell, the more experience and
wisdom they have. They have trav-
eled enough miles to become inter-
esting.”14

Mentoring cannot be assigned,
any more than one can plan a friend-

The role of the mentor
is not to fix the road
but rather to help the
young adult to find
meaning, create a pur-
poseful vision, and be-
come a competent
traveler.

JAE_AprilMay_swcg  3/31/04  3:32 PM  Page 38



Journal of Adventist Education APRIL/MAY 2004 39

ship or demand a caring relationship.
Friendships and relationships grow
from common ground, mutual re-
spect, and a willingness to be open to
the other. Some of the most benefi-
cial mentoring occurs without formal
intent or even the awareness of the
mentor. 

The mentor is a builder, a nur-
turer who looks beneath the layers
into the depth of the soul. A mentor
sees God at work in each person’s life
and views each individual as possess-
ing a rich potential. Bruno Bettel-
heim reminds us that with the sup-
port of a mentor, we can, indeed,
survive the terror of the coming jour-
ney and undergo a transformation by
moving through, not around, our
fear.15 Often, the mentor appears near
the outset of the journey as a helper,
equipping the mentee in some way

for what is to come, serving as a mid-
wife to help birth his or her dreams.

The Mentor’s Role
The first business of the mentor is

to listen to the dreams of the protégé,
to his or her stories, hopes for the fu-

ture, and fears. Daloz says that you
can tell a good mentor by how much
he or she knows about the family and
the life of the protégé. He describes
listening as the mentor’s most power-
ful intervention.16 This means listen-
ing thoughtfully, responding to what
one hears, and reinforcing parts of
the story. It is rather like holding a
mirror before the student, extending
his or her own self-awareness. 

Mentors invite protégés to ob-
serve their growth, acknowledge the
changes, and ponder their journey.
Reflection is necessary for lasting
growth. 

The mentor also provides vision.
The Christian mentor offers a light
that gives vitality, authenticity, and an
inner glow. Daloz writes that “Men-
tors ‘hang around’ through transi-
tions, a foot on either side of the gulf,
they offer a hand to help swing
across. By their very existence, men-
tors provide proof that the journey
can be made, the leap taken.”17

Mentors offer hope. Young adults
are not looking for exhortation but
for connection, nourishment, and
hope. They are searching for commu-
nities where the humble and the wise
learn together, where trusting strug-
glers lock arms with one another as
they walk on together. Protégés need
to hear not only of their mentors’
successes but also of their pain and
suffering, of the dark night of the
soul. Most of all, they need to see the
quiet working of the Spirit in the
mentor’s life.

The mentor also asks questions.
Writing about her mentor, Kidd says: 
“When I ask my mentor . . . a ques-
tion, she sometimes responds not
with an answer but with an even big-
ger question. Sometimes my soul has
to get on tiptoe just to hear it.”18 A
fellow questioner helps the protégé to
live with his or her questions, to hold
onto the unknown rather than rush-
ing into incomplete answers. It is of-
ten the patient act of living with a
question that helps us to unravel the
answer. Questions bend and reshape
us, making our souls malleable.

For young Christians,
the canopy is a safe
shelter where they can
unpack the knowledge
they have accumulated
thus far, a place where
they can investigate
the fabric of life’s
meaning without unrav-
eling the weavings.

The Path to Mentoring
How does the educator become connected with the mentee? While most Adventist

colleges and universities assign advisees, genuine mentoring often occurs outside of this
relationship. Very often, a student will resonate with the soul of a teacher and begin mean-
ingful conversations. From this, a bond is established that may last a lifetime. 

Mentoring relationships can also develop from reading and responding to students in
a class journal. Frequently, students who are reluctant to speak out in class will pour out
their heart on paper, and this provides an opportunity for a mentoring relationship to de-
velop.

Observe the body language of students as they walk into class; this may tell you whether
they are in pain. A word at the end of class, an E-mail, a phone call, or a card recognizing
the need, and assuring them of your availability can become the key to a rich mentoring
relationship.

I will always remember a college professor who came to me at a difficult time in my
life and said, “I think we need some time to talk.” How thankful I was that the professor
took the initiative to listen and guide me through that part of life’s journey. 

Open doors invite conversation. Leave your office door open at times during the day
to let students know you are available. By arriving 10 or 15 minutes before class and lin-
gering afterward, engaging students in dynamic conversations, you can convey the mes-
sage that you are approachable and available. Sharing appropriate parts of your own life
experience also helps show students that you are genuine and authentic. This process is
often enriched by describing your personal encounters with God. Occasionally, a student
will want to know more, and this becomes the key to a shared spiritual journey. 

Are there disappointments in mentoring? Of course. Idealistic college students often
look for perfect models. We cannot always be available, and we aren’t perfect. However,
we can be authentic, genuine, and honest. Sometimes, when we find students distancing
themselves, it is wise to give them space. Other times when students pull away, they are
deeply troubled and do not know how to maintain the link. This is the time to reconnect,
offer support, and be available. Occasionally, after some months or years, the mentee re-
turns to continue the relationship. 

To touch the life of another is a sacred calling that requires constant dependence upon
God. It is not a task to venture upon alone. When we are anchored in Christ, He grants
us the ability to meet the divergent path of mentoring and become a part of our students’
spiritual lives. As we assure them of our prayers and our unconditional love, asking noth-
ing in return, we will be rewarded by seeing their growth, both professional and spiritual.
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When we offer protégés time to work
through questions without forcing
answers, a God-given enlightenment
dawns from within that is well worth
the wait. 

The mentor helps facilitate the
intellectual development of the pro-
tégé. Often, this is an intense interac-
tive relationship from which both the
mentor and protégé benefit. This
function works best in the context of
a caring relationship. 

When I asked college students
what they respected most in a mentor,
they said: one who is genuine, au-
thentic, willing to help, one who
shows compassion and encourage-
ment. When I asked them what they

needed, the list was much longer. The
item listed most frequently was the
need for a good listener. They asked
for reassurance, suggesting that the
mentor should “guide me as I dis-
cover; do not make my discoveries for
me.” They asked for mentors who
were not judgmental, who looked for
the good in them and trusted their in-
telligence. At the same time, they
wanted sound advice. They were also
looking for mentors who were not
afraid to make mistakes or to laugh at
themselves. Finally, students looked
for mentors who would share their
personal spiritual journey and show
how knowing God has transformed
their lives.

Why Mentor?
Teaching is a relatively safe occu-

pation. It involves the creation of a

learning environment, sharing infor-
mation, and inviting participation and
feedback. Mentoring is not safe.
When you offer yourself as a mentor,
you become vulnerable, open, and
observed. 

Why, then, volunteer to be a
mentor? First, the mentor needs the
protégé as much as the protégé needs
the mentor. Mentoring changes us,
just as parenting does. We thrive on
meaningful interactions with the next
generation. As we explore learning
and faith with students, it rekindles
our own fires. We see the promise in
the next generation, and this gives us
hope. It awakens our own tired
dreams and invigorates us with re-

newed passion and vision.
In our inmost souls, we all need to

be needed. Antoine de Saint-Exupery
wrote: “Those who barter nothing of
themselves become nothing.”19 When
a life is lived selfishly, it lacks tension,
form, and direction. It is a lonely road
to nowhere. That is why Erikson
writes: “The adult . . . is so consti-
tuted as to need to be needed lest he
suffer the mental deformation of self-
absorption, in which he becomes his
own infant and pet.”20 He reminds us
that we need to teach and mentor, not
just for our students, but for ourselves
as well.

Successful people rarely reach
their goals alone. McGreevy writes,
“For centuries it has been said that al-
most always, wherever independence
and creativity flourish and persist and
important achievements occur, there

is some other person who plays the
role of mentor (or) sponsor.”21 The
mentor can provide us an awareness
of beauty, stimulate and challenge the
protégé’s potential, and encourage ex-
pansion in the aesthetic and spiritual
realm, as well as in intellectual pur-
suits. 

Throughout our lives, we want to
achieve growth, creativity, and suc-
cess. This is often accomplished
through our vocations. Yamamoto
speaks of three stages of growth in a
career: Initially, the emphasis is on
what we can accomplish alone. As
time goes on, however, those expecta-
tions change. In mid-career, it mat-
ters more what we can do in coopera-
tion and collaboration with others.
Finally, in the mature stages of our
careers, we are usually recognized not
for our own accomplishments, but for
what we have created through others.
To be able to do this graciously, we
need to see things from a higher
plane, to stand back, to let go and of-
fer our finest, knowing that our pro-
tégés will go farther than they have
ever gone.22

How Does One Mentor?
Kidd speaks of mentoring as

“mindful availability”23—receiving an-
other with a whole heart and an at-
tentive mind. This is not natural be-
havior for human beings, who find
themselves distracted and snared in
their own agenda, standing on the
sidelines rather than being present
and engaged. Availability leads the
mentor to accept individuals as they
are, without trying to fix or cure their
problems. The mentor reaches out
with an open heart. Henri Nouwen
calls this hospitality.24 This means not
only receiving others, but also being
authentic with them—not hiding be-
hind neutrality but offering ideas,
opinions, and lifestyle, clearly and
distinctly. 

Thoreau describes this hospitality
in concrete terms. He writes of sitting
at a table where the food was rich, the
wine abundant, but the atmosphere
was cold as ice. The luxurious house
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and grounds were nothing more than
props. He tells of calling on a king
who made him wait in the hall, com-
paring him to a man in Thoreau’s
neighborhood who lived in a hollow
tree but had manners that were truly
regal.25 To mentor is to offer a place
of hospitality where young adults are
welcome to dialogue, question, or
sort through the questions they bring.

Thus, the mentor is less an advi-
sor or director than a silent supporter.
Mentors must relinquish their lofty
status and sense of self-importance.
In its place, there must be attentive-
ness and acceptance, an offering of a
hospitable space where students and
mentors can learn and grow together.
This requires a deep sense of respect
for others, a recognition that God
dwells in every human heart and
speaks to each of us in different ways.
It means looking past the neediness
and asking God to reveal what is
needed in the mentee’s life. 

Finally, the mentor is called to a
re-examination of dreams so that vi-
sion may be transformed and passion

deepened. Only then is the mentor
prepared to share with the protégé. It
calls for a reconnection with the Mas-
ter of the soul, a coming together as a
community of believers, held to-
gether through a network of belong-
ing, trust, and commitment in which
a positive vision can thrive. 

When a religious institution of-
fers a safe place for students to exam-
ine their values, young adults are able
to come under the canopy and unpack
their faith in the presence of trusted
mentors. They can then recompose
their lives and form a living engage-
ment with God. They will learn to
value the wisdom of the past as they
step forward to embrace the chal-
lenges of the future.

As we become aware of the needs
of the young adults on our campuses,
this will awaken us to our own deep-
est needs. We will recognize the call
to faithful participation in the sacred
activities of the everyday. Our voca-
tion calls for both interdependence
and dependence. Frederick Buechner
calls this place of service, a “place
where your deep gladness and the
world’s deep hunger meet.”26 This is
what young adults are looking for—a
beacon to guide their future, demon-
strated in the lives of faithful mentor-
ing adults. Together, as mentors and
young adults in a spiritual commu-
nity, we will be open to questions,
willing to grow and learn, and pas-
sionate about a shared vision of the
“Commonwealth of God.”27 ✐

Verlie Ward, Professor
Emeritus at Walla
Walla College (WWC)
in College Place, Wash-
ington, recently retired
after 20 years in
teacher education at
WWC but remains in-
volved in education at

the graduate and undergraduate levels. She
spent the early years of her career teaching at
the elementary level before moving into
teacher education. Dr. Ward is a graduate of
Avondale College in Australia, Union Col-
lege, Andrews University, and Washington
State University. This article is gleaned from

a Distinguished Faculty Lecture given at
Walla Walla College.
________________________________
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Role of the Mentor

1. Practice the art of being present
and attentive, discerning what the Spirit
is already doing.

2. Immerse yourself in the Word of
God so that truth can impact your own
life.

3. Be honest but gentle, while cling-
ing to the vision of what the mentee can
become in Christ.

4. Listen with your whole heart to
what is important that is NOT being said.

5. Avoid giving advice unless it is re-
quested.

6. Recognize that all our hunger and
deep longings arise from a thirst for God..

7. Discover and share the unshake-
able joy that can survive life’s most crush-
ing losses.

8. Share your personal encounters
with God.

9. “Guard your heart, for it is the well-
spring of life” (Proverbs 4:23, NIV). This
can only be wrought through constant
dependence upon the Giver of life.
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Professional 

Ethicsfor
Educational 

Administrators

S
chool principals, business managers,
college presidents, vice-presidents
and deans, and other educational ad-
ministrators all face ethical chal-
lenges on a regular basis. When
those challenges have well-resolved
precedents, fit current policy, and are

handled by people with good motives, dilemmas
can be easily resolved. Unfortunately, issues vary,
the right policy often does not exist, and people
are fallible . . . so this type of task becomes rather
difficult. 

Solving ethical issues takes planning. And the
best solutions occur only when arrangements,
such as a code of ethics, policies, and a conscious
awareness of risks, are in place before problems
arise. 

How to Develop Professional Ethics 
According to Pack-Brown and Williams,1

there are four mainstream schools of philosophi-
cal ethics—Absolutism, Relativism, Intentional-
ism, and Consequentialism. Absolutism claims
that all ethical principles are given to us by a
higher authority. Relativism, on the contrary, as-
serts that there is no such a thing as immutable
ethical standards, that they will vary depending on

time, context, or convention. In-
tentionalists look at ethics and
morality as dependent on a per-
son’s motivation and intention

(e.g., an act is right as long as the actor means
well). Consequentialism looks at the results of be-
haviors in order to determine their ethical accept-
ability. 

None of the above is compatible with a Chris-
tian perspective. Taking the absolutist view would
not allow for discussion or alteration. With rela-
tivism, we would conclude that “There is no point
in discussing ethics since ‘everything is relative.’”2

Intentionalism would consider unacceptable acts
to be right if performed with good intentions (as
Christians, we can feel sympathy for the person’s
motives; however, the act remains unacceptable).
And as for Consequentialism, an immoral act can-
not become moral even if it produces apparently
good results. 

Seventh-day Adventist educational institutions
must choose a middle ground between the ex-
tremes of dogmatic absolutism and radical rela-
tivism to establish coherent ethical standards for
employees and students. The “absolutes” would
contain the fundamental Adventist beliefs and
principles founded in Scriptures—the non-nego-
tiables. The “relatives” would permit ethical stan-
dards valid in specific contexts (time, place, and
culture).

The matter of context and culture deserves
consideration. Ethical codes regarded as vital in
one context may be judged inadequate in another.
Take, for example, the Code of Ethics for School

By Julian Melgosa

Adventist educational ad-
ministrators need to de-
velop and adopt a code of
ethics founded upon Chris-
tian principles and tailored
to the specifics of their cul-
ture and local situation.
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Administrators from the American
Association of School Administrators
(AASA).3 Statement No. 4 reads:
“Obeys local, state, and national
laws.” In some countries, for a Chris-
tian to obey certain local or state laws
would be in flagrant opposition to ba-
sic human rights and biblical princi-
ples. Or statement No. 8: “Accepts
academic degrees or professional cer-
tification only from duly accredited
institutions.” Accreditation, as de-
fined in North America, does not ex-
ist in the majority of European coun-
tries. We must, therefore, be sensitive
when applying existing ethical codes
to new settings.

A Tentative List of Principles
From this centrist position, which

allows for fundamental principles as
well as flexibility, Seventh-day Ad-
ventist educators and administrators
need to engage in serious discussion
in order to craft a code of ethics that
deals adequately with the issues and
satisfies the majority of employees
and constituents. This product needs
to be constantly reviewed and modi-
fied with the input of those in the
profession. The following list of ethi-
cal principles for educational admin-
istrators represents an attempt to ini-
tiate such discussion. 

Integrity
Integrity is foundational to ethics

and morality. If it were to be consis-
tently implemented, few other guide-
lines would be needed. Having in-
tegrity means that one’s beliefs and
behavior adhere to a code of ethics
and are acted upon consistently. For
example, a school principal cannot
demand thrift of his staff and then go
on an expensive or unnecessary busi-
ness trip. 

People of integrity are trustwor-
thy. They are truthful and predictable
in their behavior. 

But how does the administrator
know which choices are morally
right? A helpful rule of thumb is to
ask, “What would Jesus do?”

Many contemporary ethicists

make a distinction between global
and local integrity. Albert Muss-
chenga4 asks whether integrity re-
quires internal coherence and consis-
tency between beliefs and behavior in
all (global) roles of life, or only in one
particular role (local)—say, the profes-
sional role. The local concept holds
that a politician has integrity if he or
she displays coherence and consis-
tency between judgment/beliefs and
behavior only while performing public
duties.5 However, Christian principles
demand a higher standard of morality,
as believers are answerable to God at
all times, in or out of the public eye. 

Lack of integrity can also occur
through passive behavior. An educa-
tional administrator sitting in a board
meeting hears accusations about a
colleague. He knows the statements

are untrue. Should he speak up? In-
tegrity demands that he correct the
misstatement if it will affect the col-
league’s reputation or the committee’s
decision-making, even though inter-
vening may make the administrator
unpopular or create extra work for
him. 

Professional Competence
Professional competence refers to

the duty of educational administrators
to improve their own personal and
professional competence and that of

those under their care. This requires
careful planning and budgetary provi-
sion for continuing education and/or
research activities. 

In certain instances, a lack of
competence may become a sensitive
issue. Suppose a high school principal
lacks financial expertise and would
benefit from taking a graduate-level
finance course. She is morally obli-
gated to become competent in this
area, but may feel embarrassed for
others to know about this weakness.
To avoid losing face (which is quite
important in certain cultures), she
could take the course online or ac-
quire the knowledge through tutor-
ing. 

Respect
The principle of respect requires

Solving ethical is-
sues takes planning.
And the best solu-
tions occur only when
arrangements, such
as a code of ethics,
policies, and a con-
scious awareness of
risks, are in place be-
fore problems arise.
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that educational administrators rec-
ognize the dignity of subordinates
and colleagues, as well as their own.
They should seize every opportunity
to show regard for others and appre-
ciation of their work. Their attitudes
and actions can enhance the self-
esteem and productivity of their
employees. Conversely, a critical,
overbearing demeanor tends to dis-
courage the staff and impair their per-
formance. 

Administrators should refrain
from all forms of unethical behavior
in this area, such as demeaning re-
marks about various cultural groups
and sexual misconduct. Like their
public counterparts, Seventh-day Ad-
ventist administrators have faced alle-
gations of sexual harassment, which is
defined as the use of sexual language,
unwanted touching, or requests for
sexual favors, usually coming from a
male having authority over a female.
This may occur in a variety of inter-
personal contexts—teacher to stu-
dent, school principal to teacher,
president to employee, chief accoun-
tant to junior accountant, etc. Schools
need to have in place and publicize
ethical statements and targeted policy
that provide specific guidance on how
to protect the victim, assure a fair
process for the accused, and specify
suitable disciplinary actions. 

Conflict of Interest
The Church Policy Manual defines

conflict of interest as follows: “Con-
flict of interest shall mean any cir-
cumstance under which an employee
or volunteer by virtue of financial or
other personal interest, present or
potential, directly or indirectly, may
be influenced or appear to be influ-
enced by any motive or desire for
personal advantage, tangible or intan-
gible, other than the success and well-
being of the denomination” (E 85).
Conflict of interest occurs when the
administrator’s private actions and in-
terests are, or appear to be, incompat-
ible with his or her professional
obligation to the school. Conflicts of
interest occur in many forms. For ex-

ample: 
• A college of technology dean

who owns a computer firm uses his
influence to get the school to buy
equipment from his company; 

• A college president accepts
bribes or gratuities from a company
seeking to bid on construction of a
new dormitory in exchange for rec-
ommending the firm to the board.

• After hearing that the school
will be purchasing property to expand
its facilities, the institution’s financial
officer and several friends purchase a
piece of land and sell it to the school
at an inflated price. 

• A department of education
chairperson accepts money in ex-
change for providing the names and
addresses of students to a company
seeking to market educational com-
puter games. 

• A college administrator sells in-
surance to coworkers during office
hours. 

Accepting gifts in exchange for fa-
vors is also a problem in certain Ad-
ventist schools, especially in cultures
where merchandise or services are
purchased from providers that are ex-
tremely generous to administrators or
purchasing managers. This creates a
sense of institutional indebtedness to
purchase from that provider. 

Appropriate policy/practice is
needed to avoid situations where the
administrator reaps personal gain or
power from these types of behavior. 

Nepotism is another area that af-
fects Seventh-day Adventists educa-
tional centers. This happens when
administrators use their position to
grant favors for their family and
friends or to expand their influence in
matters of hiring, salary reviews, pro-
motions, improvement of working
conditions, policymaking, etc. The
Seventh-day Adventist Church has
traditionally upheld the concept of a
couple or a family as a “team.” Often-
times, it is in the best interest of the
organization to have more than one
member of the family working for the
same educational institution. Yet, pol-
icy and practice must be established
to avoid situations where school ad-
ministrators intervene, directly or in-
directly, in matters that affect a family
member’s financial or professional in-
terest. 

Confidentiality
A great deal of the power of

school principals, superintendents,
and college/university officers stems
from their access to information. Per-
sonal data on individuals (i.e., stu-
dents, colleagues, church leaders)
should not be shared with anyone
without the specific authorization of
the individual involved (or parent/
guardian if a minor). Policies based
on the church handbook and local
and national laws should spell out
how to maintain confidentiality and
how to determine who can access
data. The school should implement
appropriate security measures for
storing paper documents and set up
firewalls and other deterrents to
unauthorized access to computer
data. Examples:

• Roy has a medical condition
that will require him to be out of the
classroom for several months. He has
asked his principal to keep the infor-
mation confidential. Even when there
is pressure from other teachers to
know the reason for Roy’s absence,
the principal should not disclose any
information about his condition.

• A research university wants to
study the health habits of Adventist

Seventh-day Advent-
ist educational insti-
tutions must choose
a middle ground be-
tween the extremes
of dogmatic abso-
lutism and radical rel-
ativism to establish
coherent ethical
standards for employ-
ees and students.
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students. The administrator should
study the proposal carefully to make
sure that the researchers obtain in-
formed consent from the students and
parents (for minors) before adminis-
tering the survey. 

Transparency
Transparency refers to the use of

administrative policies and proce-
dures that are known to colleagues
and open for inspection by con-
stituents. This could seem to conflict
with confidentiality—one hides, the
other reveals. But confidential infor-
mation is different from data subject
to transparency. The first relates to
persons, the second to data, proce-
dures, and practices. Examples: 

• When Carmen, a school princi-
pal, prepares to search for candidates
to fill teaching vacancies for next year,
she first reviews the process of selec-
tion, step by step, to ensure that she
abides by established procedure.
When reporting to the board, she
takes some time to explain the
process. She also makes herself avail-
able to answer questions from the lo-
cal pastor, parents, and students. 

• Sue, the school treasurer, pre-
pares monthly reports on school fi-
nance as well as year-end reports.
These are based on standard account-
ing procedures, and are made avail-
able to interested individuals who
want to know how tuition and subsidy
monies are being spent. The adminis-
trator has nothing to lose and much
to gain by being open and transparent
about such matters. 

Justice (or Fairness)
This principle ensures equal op-

portunity for those under the care of
the educational administrator. He or
she needs to be scrupulously fair and
avoid even the appearance of decep-
tion, partiality, or uneven application
of policy. Examples: 

• Solly, a college academic dean,
congratulates one of the teachers for
her recent publication and reminds
her to apply for a higher ranking. To
be fair, the dean should also remind

other professors in the same category
to apply for ranking. 

• Two students are caught smok-
ing on campus. Sam, the dean’s son, is
suspended for three days; while Alvin,
who is accused a few months later of
the same offense but whose parents
are common laborers, is expelled. 

Truthfulness 
Truthfulness refers to the admin-

istrator’s commitment to tell the truth
and to scrupulously avoid deception,
especially in cases where such behav-
ior produces benefits for the individ-
ual and his or her friends. Example:

• Lucy is a junior high school
teacher. Her request was extensively
debated by the school administrative
committee and voted down, 6 votes to
5. After the meeting, the principal
and committee chair, Ms. Klein, tells
Lucy that her request had been de-
nied. Disappointed, Lucy asks about
the vote. The committee rules do not
allow Ms. Klein to reveal names, but
they do permit her to tell how many
people voted yes and no. So she tells
Lucy the scores, though she knows
Lucy will probably appeal and this
will cause additional headaches.

The principle of truthfulness
touches many areas of school life—
plagiarism in research and writing by
students and teachers, copyright vio-
lations, cheating on exams, deception
in research (such as faking data to get
a research study published), disguis-
ing personal items in an expense re-
port, shading the truth to convince
board members to vote for the ad-
ministrator’s pet project, and so on.
We do not have space to discuss all of
these areas, but they demand scrupu-
lous attention. 

A Word of Caution
Today’s world is interconnected

and interacts on many different levels
at the same time. It’s difficult to even
imagine the ripple effect of decision
making and the consequences of
seemingly mundane choices. The
busy administrator is forced to func-
tion in many capacities, making it dif-

ficult to identify the ethical dimen-
sions of his or her various roles. In
our postmodern society, there are
fewer sources of moral authority for
guidance and a feeling that all choices
are relative.6

These trends highlight the com-
plexity of developing a global code of
ethics. However, attempts have been
made to simplify the task. For exam-
ple, the concept of local integrity is
emerging in an attempt to separate
personal and professional roles.
Christians see human beings wholisti-
cally and reject any attempt to sepa-
rate one’s private and public lives.
Christian educators must advocate to-
tal integrity and define professional
ethical principles that apply to every-
thing they do.

Conclusion
Adventist educational administra-

tors need to develop and adopt a code
of ethics founded upon Christian
principles and tailored to the specifics
of their culture and local situation.
This will allow them to be account-
able to their constituencies and free
from public suspicion and criticism.
In addition, this will bring peace to
their conscience, glory to God, and
honor to themselves—“Well done,
thou good and faithful servant: thou
hast been faithful over a few things, I
will make thee ruler over many
things: enter thou into the joy of thy
lord.”7

But adapting a biblically based
conventional code of ethics is not
enough. An ethical culture must be
created at the school and in the com-
munity. Educational leaders need to
make public statements about these
principles, include them in committee
agendas; debate them at board meet-
ings; share them with parents, mem-
bers of the community and church
leaders; and encourage faculty and
staff to review them in the context of
Christian ethics and practice. Policies
should grow out of these principles,
with appropriate disciplinary mea-
sures established for policy violations.

There will be times when policies
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An AVLN Supported Initiative: 
Adventist Dual Enrollment 

• Do you have academically gifted and/or
very focused, hard-working students enrolled
in your academy? 

• Does your college want to increase its
enrollment? 

• Have you looked around at what pub-
lic education is doing lately with early en-
rollment programs for college? 

• Do teenage students and their parents
ask if there is a way for juniors and seniors
to earn college credits while they are still in
academy? 

If you answered Yes to any of these ques-
tions, you will be interested in a new initia-
tive for Adventist education. The North
American Division Office of Education,
Walla Walla College, North Pacific Union
Conference, the NAD Technology and Dis-
tance Education Committee (TDEC), the
NAD college/university distance education
consortium (ADEC), and AVLN are inter-
ested in implementing a program that will
enable academically gifted students to si-
multaneously take classes and receive credit
for college and high school courses.. 

Visit the AVLN Web site at http://www.
avln.org/jae to read about this initiative. You
can also participate with AVLN board mem-
bers and the person spearheading this ini-
tiative in a bulletin board discussion about
how this would work, as well as the possible
merits or drawbacks of this idea. 

While you are at the AVLN Web site,
check out the current and future AVLN
course offerings, which are endorsed by the
North American Division’s Technology and
Distance Education Committee for recerti-
fication of NAD K-12 teachers. “Active
Online Teaching” began March 15. “Tech-
nology in the Early Elementary Class-
room” and “Integrating Technology in
the Curriculum” both begin June 14.

AVLN also presents a conference each
summer. This year, it will be held at Pacific
Union College in Angwin, California, and
will feature Rena M. Palloff and Keith Pratt,
authors of Building Learning Communities in
Cyberspace, Lessons From the Cyberspace Class-
room, and The Virtual Student. Plan now to
attend these excellent meetings June 30- July
2. For additional information or to register
for the conference, visit the AVLN Web site
(http://www.avln.org/) or contact Bob Paul-
son (E-mail): bpaulson@puc.edu or (phone):
(706) 629-7951, Ext. 306.

are insufficient. A new ethical di-
lemma emerges, and the question
arises: “Is this right for me to do?”
Ethics experts Marcia Whicker and
Jennie Kronenfeld say: “If in doubt,
do not do it.”8 When pressured to do
something immediately, if the admin-
istrator thinks the action may be un-
ethical, he or she should say: “I am
sorry; I cannot make this decision
right away. I am unsure of how to
proceed. I need time to review our
policies, to reflect and pray about it,
and to consult with trusted advisors.”

Paul Wagner, the executive secre-
tary of the Philosophy of Education
Society,9 summarizes professional ed-
ucational ethics into what he calls the
“rule of thumb”—“Be other-regard-
ing.” This brings to mind the Golden
Rule, a supreme piece of professional
advice, given by Jesus two millennia
ago: “’In everything, do to others
what you would have them do to
you’” (Matthew 7:12, NIV). ✐

Dr. Julian Melgosa is
President of Adventist
International Institute
of Advanced Studies in
Silang, Cavite, Philip-
pines. Previously the
academic dean of the
institution, he has also

served as head of the education department at
Newbold College in England and as a college

department head and site director for Advent-
ist Colleges Abroad, both in Spain. He serves
as the chair of a number of international
committees and holds a Ph.D. in educational
psychology and an M.A. in psychology. Dr.
Melgosa has authored a number of books and
articles and is a popular seminar speaker. 
________________________________
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For Additional Reading
Many institutions/organizations have posted ethical guidelines, which can

serve as basis for administrators to develop a code of ethics. They should care-
fully examine any statement before adopting it, and suffuse the chosen guide-
lines with a biblical perspective. Examples:

http://www.iit.edu/departments/csep/PublicWWW/codes/
http://www.aasa.org/about/ethics.htm
http://www.umanitoba.ca/admin/governance/policies/
http://www.aaup.org/statements/Redbook/Rbethics.htm
http://www.iit.edu/departments/csep/PublicWWW/codes/coe/acec.html 
http://www.hslc.org/~bmacgibeny/580AASACodeOfEthics.htm
http://www.naesp.org/ContentLoad.do?contentId=27
http://www.principals.org/advocacy/stmnt_ethics.cfm.

JAE_AprilMay_swcg  4/8/04  2:32 PM  Page 46



JAE_AprilMay_swcg  3/31/04  3:59 PM  Page 47



JAE_AprilMay_swcg  3/24/04  2:30 PM  Page 48


