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Adventist Education

Teacher Relationships: 
Key to Satisfaction and Success

A
t the beginning of our careers as teachers, we concentrate our ef-
forts on mastering our subjects and creating a classroom environ-
ment where students can learn and develop Christlike characters.
Slowly, we discover that we are not alone in this task, but that our
work connects us with a broad web of relationships that impact our

ministry.
After decades of teaching and interacting with colleagues in many coun-

tries, I am convinced that in order to achieve satisfaction and success in our sa-
cred vocation, we must cultivate constructive relationships at multiple levels.
Here are eight major areas that deserve our attention and can lead us to a healthy self-assessment:

With God
•  Maintain daily connection with God through Bible study, reflection, and prayer.
•  Seek His wisdom, trust in His guidance, and obey His will.
•  Pray for the Holy Spirit to be present in your classroom and in your students’ lives.
•  Be motivated by God’s unselfish love in all relationships.

With yourself
•  Cultivate a healthy lifestyle in diet, exercise, work, and rest.
•  Establish clear goals in life and take advantage of opportunities to grow.
•  Manage well your own time, money, and other resources.
•  Have a hopeful outlook on people and on the future.

With your students
•  Establish a personal relation with each student, leading him or her to Christ.
•  Provide a wholesome learning environment where all can grow at their own pace.
•  Foster the balanced development of each student.
•  Act professionally in class preparation, instruction, and assessment.

With your peers
•  Relate ethically with fellow educators and strengthen team spirit.
•  Avoid criticism of peers or administrators in front of students, colleagues, or parents.
•  Take the initiative in clearing misunderstandings and encouraging your colleagues.
•  Be willing to share ideas, techniques, and materials, especially with new teachers.

With your supervisors
•  Understand the school’s mission and take satisfaction in supporting it.
•  Manage yourself well and fulfill your duties without close supervision.
•  Think independently, communicate courteously, and be a problem solver.

With parents and guardians
•  Work cooperatively with parents and guardians for the sake of their children.
•  Communicate regularly with them regarding students’ achievements and challenges.
•  Participate in parent-teacher conferences and, if possible, make home visits.

Continued on page 47

Humberto M. Rasi
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Connecting children with God is the most thrilling
aspect of helping them grow spiritually. As teachers,
we can help them experience a direct connection to
the Power House of the Universe, to the God who is
the King of the Royal Heavenly Court, who loves
them more than they can imagine, and who wants the
very best for them. Children connect with God by
learning to pray, to worship, and to enjoy a personal
connection with God every day. Each is an indis-
pensable part of the connection.

Prayer and Worship
Worship and prayer belong together because they

both are part of connecting with God.What is prayer?
What is worship? How do they relate? 

The Nature of Prayer
Ellen White says that prayer is “the key in the hand

of faith to unlock heaven’s storehouse,where are trea-
sured the boundless resources of Omnipotence.”1 Chil-
dren understand this aspect of prayer easily. Ask, and
you will receive—God will give you what you want,
He can do anything—just pray and He will. Gradu-
ally, children learn that asking and receiving also in-
cludes asking for help, protection, and guidance—not
just things—and not just for themselves, but for oth-
ers, too.

Prayer is friendship with God.“Prayer is the open-
ing of the heart to God as to a friend.”2 Prayer is telling
God all about your life, sharing the intimate details,
the joys, sorrows, mountain tops—anything. As chil-
dren begin to understand friendship, they can more
easily relate to prayer as talking to a very special Friend
who is always there for them.They can always depend
on Him and can tell Him anything, anytime.

Prayer changes us,not God.“Prayer does not bring

By Donna J. Habenicht and Larry Burton

Children connect with God by learning to pray, 
to worship, and to enjoy a personal connection with

God every day.

Connecting Children With

GOD
THROUGH PRAYER
AND WORSHIP

�



God down to us,but brings us up to Him.”3 Prayer
opens God’s perspective to us; we begin to see
things as He sees them. Prayer pulls us out of our
self-centeredness.We open our hearts and lives to
God, not because He doesn’t know us, but be-
cause we want to receive Him.This perspective
on prayer is the most difficult for children to un-
derstand. It comes to them gradually, over time,
generally not until near the end of childhood.
Guidance from the family, church, and school are
an important help to children as they grow into
this more mature view of prayer.

Stages in the Development of Prayer4

Researchers in child development and reli-
gious education have concluded that children go
through four stages in their prayer life. Each stage
reflects changes in their thinking processes and in
their actual experiences with prayer.Children from
different religious faiths appear to go through the
same stages, but they may reach each stage at a
younger age if they have had many experiences
with prayer.The chart below summarizes these
studies, which begin with children 5 years of age.

The Nature of Worship
Worship is . . .

• giving of ourselves to God in response to His
love for us.

• reaching out to communicate with the Cre-
ator because He is worthy.

• praising God for who He is and what He has
done.

• giving reverence and honor to God.
• experiencing admiration and awe of the Eter-

nal One.
• responding with our hearts and wills to the

inspiration of the Holy Spirit.
Worship produces changes in us. It makes us

aware of our personal need, strengthens our faith,
and provides spiritual power.Worship also brings
personal fulfillment and results in commitment.5

Worship includes God’s Word, prayer, praise,
music, giving,devotional inspiration, and an emo-
tional response of commitment.Prayer plays a cen-
tral role in worship because it involves actual com-
munication with God—our hearts reaching out
to His heart.

Helping Children Pray and Worship
Prayer is both “caught” and “taught.” A lot of prayer is

“caught” at home if the home is a praying one. However,Ad-
ventist schools enroll many children who do not come from
real praying homes, including non-religious families and chil-
dren from other religious backgrounds. Do not assume that
even children from church families have had a strong praying
experience.Teaching your students to pray is a vital aspect of
Christian education.

Kindergartners
Prayer is natural to kindergartners if they have grown up

with daily devotions in their homes. Capitalize on these chil-
dren’s ease in “talking to God.” Soon other children who lack
the home experiences will begin to join in. Kindergartners
have a strong faith and belief that God can and will answer their
prayers. Providing many prayer experiences will help children
grow in their understanding of prayer.

Sing a prayer preparation song to get children into the proper
physical position and mood for prayer.A prayer response song
at the end of the prayer helps maintain an attitude of reverence
and worship.

Ask kindergartners for requests:“Is there something special
you would like to ask God today?” Teach them that God loves
to listen to their prayers—He bends down to hear them (Psalm
116:1, 2,NLT).6 He will answer in the best way for each child.
Sometimes,God may need to work on it for a while before He
answers.Sometimes,He will give them something different be-
cause He knows that is best for them.

Teach different kinds of prayers to older kindergartners:
• “Good morning, God!” prayers when they wake up.
• Prayers thanking God for the food before eating.
• Family prayers at worship time.
• Going-to-bed prayers—“Thank you for the good things

that happened today. I’m sorry for being naughty. Please be
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Stage Characteristics of Prayer

5 - 7 years Children are confused about how prayers reach 
God. They may believe that they must say their 
prayers “correctly” to receive an answer and 
that multiple prayers bring quicker responses.
They think that all children pray and that ani-
mals pray. Their prayers are self-centered.

7 - 9 years Children now realize that animals don’t pray, 
nor do all children. They believe that God has 
limited ability to answer prayers. They may be-
lieve that no answer means they were bad, silly, 
or prayed too quietly. They request specific 
things and begin to pray for others. They may 
hold a tit-for-tat idea:You respect God, and He 
will respect you. Doubts begin around 8 years 
of age.

10 - 12 years Children now see prayer as private conversa-
tion with God. It is intensely personal, is heard 
directly by God, and comes from feelings and 
needs.

Earliteen years 
(13 -15 years)

Stages in the Development of Prayer

As children
begin to

understand
friendship,
they can

more easily
relate to

prayer as
talking to a
very special
Friend who
is always
there for

them.

Children begin to realize that prayer changes 
the person who prays. They see prayer as valu-
able in and of itself. Although their overall belief 
in prayer declines, they pray anyway. Their re-
quests are often specific and mundane.



with me tonight. Please bless my family.”
• Prayer when they need help—“Please help

me, God!”
• Public prayers at church service—teach

parts of public prayers, one at a time: praise,
thanks, petitions, confession, and forgiveness.
Ask the children to listen for one part during
the prayer at church.

Older kindergartners may be ready to learn
the Lord’s Prayer, even though they may not
understand all the words.Explain the meaning,
using visuals or motions for each phrase, and
reinforce the meaning with stories. Ask them
to repeat the phrase several
times. Inform parents that
the children are learning
the Lord’s Prayer so they
can help at home. After
your students have learned
it, pray it once or twice a
month to keep it fresh in
their memories.

Kindergartners can
learn a model for prayer
if it is illustrated. Prepare a
scrapbook with a picture of
a child praying on the
cover. The children can
pose for pictures for the
contents to make it per-
sonalized.You can also use
pictures from magazines or
simple drawings. Use the
following simple model:
God, me, you, God.

God (hands pointed
upward) - Always begin by
saying “Thank You”to God
for all the good things He
has given you.

Me (hands pointed in-
ward) - Tell God you are
sorry for the bad things you
did. Ask Him to help you
be good.Ask Him for any-
thing you need.

You (hands pointed
outward) - Ask God to help and take care of other people:
Mom, Dad, brothers and sisters, missionaries, people who are
in war, anyone who needs help.

God (hands pointed upward again) - Tell God you love
Him and want to live with Him in heaven.Thank God for lov-
ing you.Amen.

Make your prayers appropriate to the level of your students’
understanding, but don’t underestimate them. Give individual
children an opportunity to pray in small groups where they can
be heard. If the other children cannot hear, they get restless. If

a child volunteers, but suddenly can’t say any-
thing, start praying and let the child echo you,
phrase by phrase. Echo prayers are an excellent
way to teach kindergartners to pray.

Early Elementary Level
Prayer time provides a splendid opportu-

nity to help primary children learn to enrich
their prayer life. Develop a prayer list for the
whole class,using a Prayer Book, divided into
Prayer Requests and Praise sections and stored
in a loose-leaf binder. Each child who makes a
prayer request enters the request on one page,

illustrated with his or her
own drawings, photos, or
pictures from magazines.
Each page is dated and
allows space for God’s
response to the prayer.
Children can also insert
individual Praise pages
where they praise God for
something wonderful He
has done for them.

Each request in the
Prayer Book is entered on
the prayer list, posted
prominently in the room,
and written on a small
card or piece of paper.
These small papers are
kept in a basket or small
box. At prayer time, sev-
eral requests are drawn
from the basket, including
all the new ones, for spe-
cial prayer that day.

Ask one boy and one
girl to pray with you at the
front of the room.Be sure
the others can hear. If pos-
sible, use a prayer prepa-
ration song and a prayer
response song to encour-
age a worshipful atmos-
phere.

Vary the prayer time
to maintain interest.When the children have had some expe-
rience with praying in small groups (see instructions below),
have them occasionally pray in their small groups instead of di-
rected from the front of the room.Distribute several prayer re-
quest cards to each group.The children pray for these requests
and any others their group has.

You may want to continue the God-Me-You-God model
from kindergarten. It is very easy to remember and use and is
based on people and relationships.

Introduce Promises for Kids by focusing on one promise
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aware of our
personal need,
strengthens our
faith, and pro-
vides spiritual

power.
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each month. Post it prominently, teach its mean-
ing, tell a related story, use it in activities, and re-
fer to it often.

Early elementary students are ready for group
praying experiences,but they need to be taught
some new skills.The simplest way is to ask each child to think
of one thing he or she is thankful for.Teach a model of this
simple prayer:“Dear God,Thank you for my new baby brother.
In Jesus’ name, Amen.”This teaches children how to address
God with respect and reminds them that we can pray to Him
because of what Jesus did for us. It also clearly marks the end
of the prayer with “Amen.”

Now, ask each child to pray in turn thanking God for one
thing.This provides enough structure so children feel com-
fortable.

A class of older students might try a conversational prayer.
Children ages 7 to 9 usually need coaching. Save totally spon-
taneous group prayers for older children.The “volleyball ap-
proach” is a good introduction for this age. Decide on a topic
(i.e., asking God to help someone).Ask each child to choose
someone to pray for. You begin, then “toss” the prayer to a
child by saying her name. She prays, then “tosses” the prayer to
someone who has not prayed. Continue the same way until all
have prayed.

By age 9, students are ready to think of prayer as a con-
versation with a good Friend.They can tell God everything
that has happened to them during the day—as they might do
with a close friend—their concerns, and anything they feel re-
ally happy or sad about. It may help some children to hold a
telephone receiver and pretend they are talking on the phone
to God. Others might like to write their conversations with
God in the form of an E-mail, if that is how they usually con-
verse with their friends. Facing an empty chair and pretending
Jesus is seated there helps some children make the conversa-
tion real.

Ages 10-14
Start each school day with worship, including a praise song,

prayer, a Bible verse, and a brief inspirational story that en-

courages a personal response.Use the same theme
as the Bible lesson. Set up the classroom to in-
clude a worship center where beauty, order, and
some symbol of God’s presence will draw the eye
during the worship service.The worship center

should be hidden (perhaps with drapes or a screen) during the
more active instructional portion of the day and revealed only
during the worship experience.

Review the previously taught prayer model, or teach a
new model.The ABCs of prayer also appeal:Ask, Believe, and
Claim God’s promises. Older students are ready to pour out
their hearts to God, especially teenagers.The friendship aspect
of prayer appeals to them.They also look to God for guidance
in the many decisions and events of their daily lives.They need
to hear you, as their teacher, share your prayer and worship
journey. Your prayers become models for them, so leave the
simplistic prayers of early childhood behind and model a more
mature prayer. Your students need to hear you presenting a
problem to God and asking how to solve it; interceding for other
people; confessing and asking forgiveness in a corporate way.

Continue to teach about prayer. Older students usually
have questions about the efficacy of prayer and what it really
means to pray. They have left the complete trust of the earlier
years and now have doubts.Respond to their feelings and ques-
tions honestly, but tactfully and lovingly. Try to “hear” beyond
the words to what the child is experiencing and really wants
to know. Encourage trust and faith.Express your own faith and
how you arrived at this point in your relationship with God.
Your students need to see a real-life model of what they have
been taught as it works in adult life.They may not be seeing
this at home, so your model becomes very important for their
spiritual development.

E
arliteens can begin to understand that prayer
changes us, not God.7 It is time for them to
grapple with the thought that “the whole
meaning of a journey into Prayer Country is
to find God, not answers.”8 When they find
God, the specific answers to their prayers do
not matter so much.They know they can trust

God with their future.They must give everything over to God
to do whatever He decides is best for them.This is a very im-
portant transition for earliteens. It will bring them to an en-
tirely new level of maturity in their relationship with God.

Prayer and worship come together in praise and thankful-
ness.Guide your students to see the joy of praising God and to
understand what praise can do for them personally when they
feel discouraged or are having a bad day. God wants to hear
about anything that perplexes them. He specializes in unravel-
ing perplexities and healing broken hearts.

Suggest some innovative ways to bring God into your
students’ daily lives. For example, as they jog, pray for the peo-
ple in each house as they pass by.Walking to school is a good
time for connecting with God in the same way. Riding in the
car with a parent and other siblings can be a perfect opportu-
nity to worship God through praises and songs.

Earliteens are ready for more serious thinking about prayer:
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What does God mean when He says,“Ask, and
you will receive”? Why are some prayers not
answered (or at least it seems so)? Are there
conditions for answered prayer? Should we pray
over and over for the same thing, or is once
enough? If we pray a long time, is God more
likely to answer? What does prayer really do
for a person? How does prayer give us spiri-
tual life and energy? If you are open to hear-
ing your students’ concerns, you may also have
the opportunity of helping them find a solid
prayer and worship relationship with God that
will see them through the turbulent years ahead.

A variety of prayer activities will make
prayer new and exciting for students.The next
section provides some suggested activities for
starters.

Pray a lot for your students.Ask God to give
you the wisdom to help them really connect
with Him before they leave your classroom.
Their connection with God is what will see
them through the next years of changes, deci-
sions, and pressure. It is indispensable for grow-
ing young Christians.

Prayer Activities for Children9

The following prayer activities are but a
sampling of what you can do with children to
enhance and broaden their prayer experiences.
Additional ideas may be found in our book,
Teaching the Faith.

Updated Bible Prayers (Ages 7-15). In
small groups, the students read one of the Bible
prayers, such as Psalm 23;Daniel 9:15-19;Rev-
elation 12:10-12; or Psalm 51:1-4,7-12.Then
the children write in their own words or draw
what this prayer means to them.Each child can
work on one or two verses,which can be combined at the end;
or the whole group can work together through several verses,
and one child can write the prayer. Pray the paraphrased ver-
sion at the end.

Prayer Letters (Ages 7-12). Each student writes or draws
a prayer letter to God. Volunteers can read their prayer letters
as a prayer.Quieter children can say their prayers
silently.

Praise Collage (All ages). Ask the stu-
dents to cut out pictures from magazines (reli-
gious,nature and geography,general,women’s)
to make a collage of things for which they want
to praise God.Write “We Praise God for . . .”
at the top of a large sheet of paper, and paste
the pictures on the paper. Each small group
shows its collage to the entire class, and then
prays a praise prayer about the things on the
collage.At the end, sing a praise song.

Musical Prayers (Ages 10-14). Pass out
hymnbooks/songbooks, and ask the children

to find songs that are prayers. Remind them that prayers in-
clude praise, confession, thanksgiving, and requests.Take a few
days to sing the prayers they have chosen.

Helping Children Connect Personally With God
Encouraging children to develop a personal devotional life

is vital to connecting them with God for the
rest of their lives.Communicate with your stu-
dents’ families to encourage them to help the
children experience personal time with God.
Show your students how to experience “God
Time” through reading and memorizing one
verse in the Bible, doing the suggested activi-
ties in the Bible lesson, talking with God using
the prayer model they have learned,writing or
drawing a response or idea in their journal,
singing praises with a tape/CD, listening to
God’s impressions, or responding to God
through nature experiences.

An important part of their daily connec-
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tion with God is learning to give their will to
Jesus every day and experiencing grace and
forgiveness, as well as how to forgive.Their
“God Time” is made to order for these expe-
riences.They need to experience getting rid
of the guilt—burning it or throwing it into
the bottom of the sea, as God promises to do.
Encourage them to focus on praising God
when tempted to think about the guilt. Pro-
vide experiences that show them what to do
at home.

Introduce your students to some of the
personal prayer journeys described below.
The analogy of journeying to God Country10

can provoke interest and deepen their per-
sonal connection with God.

Palms Up,Palms Down Prayers (Ages 13 and older).11

This is a prayer of release and acceptance. Say, “With palms
down, push away each of your concerns, one by one, talking
with God about each one. Give them all to Him.Then, with
palms up, prepare to receive God’s blessings.Ask for a specific
blessing in connection with each concern. Pause after asking
to listen for God’s impressions.Then go on to the next con-
cern. At the end, pause again to receive God’s impressions. A
Bible verse may come to mind or a distinct impression about
something you need to do or release.” This prayer can be writ-
ten on a sheet of paper and divided in half, one side for Palms
Down and the other for Palms Up.

Text Prayers (Ages 13 and older).12 Have students find
a Bible text that expresses what they need at this point in their
lives.They can make that text their own, thinking about every
word, one by one.Ask them to look up the words in a Bible
concordance to find similar verses and put them on cards or in
a computer file.They can also go to Christian bookstores to
find bookmarks or other memorabilia related to the verse. They
are to keep this verse for at least three months, maybe longer,
before moving on to another Bible verse.

Answering Questions About Prayer and Worship
So-called “unanswered prayers” raise the most questions

with children.Think carefully about how to respond to situa-
tions where a child was hurt or even killed in an accident or
as the result of violence, or a parent died or left the family
through divorce. Understanding tough times is difficult, espe-
cially for children who tend to see God as a Giver and Pro-
tector. They wonder:Doesn’t God send angels to protect peo-
ple? Then why did this terrible thing happen? 

Children need to gradually come to understand that there
is an Evil One roaming the world and that he is the one re-
sponsible for all bad things. God is the solution to the evil, not
the problem.Be careful how you say things.Do not subtly blame
God for hurricanes, wars, deaths, or family breakups.The Evil
One is at work in all of this, and God’s people are not immune
to his strikes.

You can help teenagers—and perhaps some younger stu-
dents—to understand, through searching and prayer, that we
may not know all the answers to our questions until eternity,

when we can ask God directly.We must trust
God in everything.He will see us through the
difficulties. If children continue blaming God
for what happened, bitterness may fill their
lives, and they will reject God.

Be careful with often-used Christian
phrases such as:“It was God’s will.”“God per-
mitted it.”They are very hard for children to
understand. Simply say,“Jesus is right beside
you. He will carry you in His arms. He loves
you and is crying, too. Jesus hates the bad
things that happen. Satan is to blame for the
bad things.”

Think through your own feelings and the-
ology carefully.When you work with chil-
dren, these difficult questions are sure to arise.

Try to translate the thoughts God gives you into children’s lan-
guage,considering what you know about your students’ thoughts
and feelings.Then you will be prepared for the tough ques-
tions.When the questions come, breathe a prayer for God to
give you the right thing to say and do. ✐

_____________________________________

This article has been adapted from a book by Donna
J.Habenicht and Larry Burton,Teaching the Faith:
An Essential Guide for Building Faith-Shaped
Kids (Review and Herald,2004) and is printed with
the permission of the authors and publisher. Donna
J. Habenicht is Professor Emerita of Educational
and Counseling Psychology at Andrews University.
Larry Burton is Associate Professor of Curriculum
and Instruction at Andrews University in Berrien
Springs,Michigan. Both have taught at all levels from
elementary school to graduate school and have also
been involved in children’s ministry in churches.
_____________________________________
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C
hildren born
between 1978
and 2002 are
the next great
generation.
They can’t
imagine a

world without instant messag-
ing and MTV. Their world
has been defined by school
massacres, September 11, and
worldwide terrorism.They’re
family-centered, morally
thoughtful, and want to be
committed to a cause.They
value tradition and are deter-
mined to be successful.At the
same time, they often feel
lonely and detached from the
world of adults.They can de-
tect hypocrisy at a glance, and
long for meaningful connec-
tions and authenticity.They are powerfully influenced by
teachers and church leaders whose lives demonstrate in-
tegrity.

Why must these millennials become the focal point of
Adventist education? They currently represent one-fourth of
the U.S. population (81-82 million).Why should this group
be listened to and engaged in service for the church? Because
they will be the most affluent,
the most confident, and best

educated of all living genera-
tions.Their desire to be in-
volved and to use their exten-
sive talents and abilities to
serve others makes them po-
tentially a powerful force for
good.

While they may appear to
be more openly spiritual than
their parents, millennials are,
or are likely to be, less com-
mitted to Christianity and to
Adventism than their prede-
cessors. It is predicted that the
older they get, the less they
will attend church.That’s why
Adventist educators, pastors,
administrators, and members
must make connecting with
and evangelizing this current
generation a top priority.

Let’s begin our examina-
tion of the older members of

this group by analyzing their characteristics.Then we will
look at some proven principles that can be used to reach this
generation for Jesus.

Who Are the “Millennials”?
Scholars generally agree that the millennial generation

began with those born about 1978 (some put the inception
as late as 1982) and ends with
those born around 2002.This

REACHING THE 
“MILLENNIAL”

GENERATION—
A Necessity for 

Adventist Education

B Y  J I M  J E F F E R Y
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group has many distinct characteristics
and concerns that differentiate it from
three previous generations in the 20th
century (the “builders,” born prior to
1945; the “boomers,” born between
1946 and 1965; and the “busters,” born
between 1966 and 1977). Considering
the unexpected impact of events like
the fall of the Soviet Union and 9/11,
it’s probably risky to make assumptions
about the future of younger millenni-
als, but research has revealed some
telling facts about those who are in
their teens.

In their book Millennials Rising: The
Next Great Generation, Howe and
Strauss note that the current generation
is not only expected to be the most
highly educated and affluent, it’s also
the most numerous and ethnically di-
verse generation in America’s history.
“The name ‘Millennial’ hints at what
this rising generation could grow up to
become—not a lame variation on old
Boomer/Xer themes, but a new force
of history, a generational colossus far
more consequential than most of to-
day’s parents and teachers (and, indeed
most kids) dare imagine.”1

Dawson McAllister in Saving the
Millennial Generation says of these

youth: (1) They use technology as a
way of life. Cell phones, computers,
MP3 players,TV, instant messaging, and
E-mail keep them in touch with
friends around the world.As a conse-
quence, they have poor verbal skills be-
cause they don’t talk to others as did
previous generations. (2) They are “pas-
sionately tolerant.”They don’t con-
demn any concept or idea that is dif-
ferent than their own. (3) They are
interested in spiritual things and very
“god conscious.” The bad news is that
they don’t know which “god” to pur-

sue. (4) They are not quick to trust the
older generation, condemning teachers,
parents, and other adults for being less-
than-adequate role models.2

Are millennials purely an American
generation? No.They’re global, but a
post-X generation is emerging in
North America (U.S. and Canada) a
few years in advance of youth in Eu-
rope and Asia.3 Whether in the U.S. or
elsewhere,Adventist millennials, like
their peers, are significantly affected by

the popular culture.
Recent research also reveals other

major trends relating to this group. In a
worldwide study of some 27,000 12-
to 19-year-olds called the Teen Planet
Survey, millennials scored high on self-
reliance. Having grown up feeling that
“it’s up to me,” they are unlikely to
look to others for help, whether par-
ents, teachers, or the government.
However, millennials worldwide have a
strong attachment to family and
friends, desiring to be with and to
please them. In many ways, millennials
view this group as their sanctuary
against the world.

Finally, millennials are filled with
hope for the future. Unlike the previ-
ous generation, today’s teens are not
cynical or alienated, but quite opti-
mistic, expecting to become happy
adults.4

Cause for Concern—and Hope
Despite being called the next great

generation, millennials have also be-
come a great cause for concern. McAl-
lister notes that,“We are in the middle
of a historic transition from a conserva-
tive Christian foundation to a culture
with Christian tradition but little actual
faith.”5

Millennials are the first U.S. gener-
ation to grow up in a postmodern,
post-Christian culture.While 61 per-
cent of their grandparents and 39 per-
cent of their parents were churchgoers,

it is projected that only four percent of
the 72 million American millennials
will become Christians. Kimball6 says
that this generation of young Ameri-
cans possesses no Christian experience
or education.Their spirituality has
been acquired from pop-culture icons,
non-Christian parents, liberal media,
and public school teachers who possess
little or no faith. Sadly, they have not
grown up in the church and generally
do not trust preachers, Christian lead-
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ers, or Christian education.Their post-
modern worldview causes them to ab-
hor absolutes, consider truth to lie “in
the eye of the beholder,” and to reject
any claim that seems exclusive or in-
tolerant.They embrace whatever seems
the most meaningful or “feels right to
me.”

George Barna’s research on 2,867
teens, conducted between 1997 and
2000, reveals that when young people
were asked to estimate the likelihood
that they would participate in church
life once they were living on their
own, only about a third responded pos-
itively. Seventy percent of millennials
feel there is no such thing as absolute
truth, and two-thirds think that the
devil is a symbol of evil, rather than a
living being.“Placed in context, these
results predict the lowest level of ex-
pected participation among teens
recorded by Barna Research in more
than a decade. If the projections pan
out, this will signal a substantial decline
in church attendance occurring before
the close of this decade.”7

The millennials’ faith is shallow, and
they are even less committed to Chris-
tianity than the baby boomer genera-
tion.As the millennials become older,
they attend church less and less. But
they will be the leaders of society, set-
ting policies and making decisions that
will shape our civilization in the 21st
century.What will this mean for public
policy and for the church?8

How to Reach This Generation
Harold Lee, in a 1999 Adventist Re-

view article entitled “Church Structure
in 2025,” summarized the challenges
facing Adventist educators:“For educa-
tion, the new century looms ahead like
white water, a test of nerves, skill, and
resourcefulness.” He also noted that “If
the purpose and work of Adventist ed-
ucation is to remain equal with the task
of evangelism, both people and ‘sys-
tems’ must constantly improve.”9 So,
how must we shape the work of educa-
tion in order to influence this millen-
nial generation for Christ? 

First,Adventist educators must con-
tinue to show that they care. As Ellen

White wrote:“All who are ordained
unto the life of Christ are ordained to
work for the salvation of their fellow
men.Their hearts must throb in unison
with the heart of Christ.The same

longing for souls that He felt will be
manifest in them.”10 For well over a
hundred years, since Ellen White wrote
these words,Adventist educators have
also consistently believed that “the
work of education and the work of re-
demption are one.”11 Following Jesus’
example,Adventist educators are called
to proclaim the good news of salvation,
redemption, justification, and reconcili-
ation to our young people. But how
should this be done today? 

Although Jesus preached to huge
crowds, He served as a teacher and
mentor to only 12 men.This tells us a
great deal about the way to carry out
the modern work of Adventist educa-
tion—we should teach and reach our
students relationally. Millennials have a
built-in distrust of adults. Educators,
administrators, pastors, and even youth
workers are viewed as “hired guns,”
there to do a job but having little real
interest in, or commitment to them as
individuals.

Millennials crave authenticity and
meaningful connections. Because they
support tradition and values, they will
listen to older generations, but lacking
a trust relationship, they will not hear
what they have to say.According to
Josh McDowell:“The better you con-
nect with your young person emotion-
ally and relationally, the better
equipped he or she is to sort through
the pressures and temptations of life
and make right choices.”12

Finally, although millennials expect
to spend less time than their parents on

religious activities, they do want to find
meaning in church, since they have a
strong natural desire for spirituality.
They are looking for something that
will fulfill the deep longing of their

heart. According to Howe and Strauss,
millennials see church as a way to cut
through the clutter of contemporary
life, find relief from pop culture, meet
like-minded members of the opposite
sex, and do some good deeds. Barna
backs this with research showing that
of those millennials attending some sort
of youth groups, 25 percent come to
learn about God, 20 percent come for
the activities, and 50 percent come to
interact with friends.

Whenever millennials attend a
function, they demand solid, personally
applicable content.They want to learn
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about faith and then apply it to serve
church and society. At a recent meeting
convened by Monte Sahlin, Columbia
Union Conference administrators and
educators met with millennials to dia-
log about their involvement in the life
and mission of their church. In the Visi-
tor’s report entitled “Millennials Dialog
With Leaders,” young millennials, one
after another, stated their firm desire to
have their talents and abilities used by
the church. In the words of Jonathan
Nino, a youth chaplain at Garden State

Academy,“We need to know that the
Church is willing to back us up and
take a risk on us.”13

Methods for Reaching the Mil-
lennial Generation With the
Gospel

In an article entitled “Seven Key
Characteristics of Teenagers Today,”
Kent and Nita Curry stress that millen-
nials are skeptical, shrewd, and knowl-
edgeable about life because most have
grown up with deep wounds from bro-
ken homes, abusive parents, income in-
equality, and shattered trust in adults.
The Currys note that to have any in-
fluence, adults have to “care every day
and every time you see them.You find
out what they like, dislike, who they
like, where they go after church, and
what subjects they like/dislike in

school. It takes more time than it
should, but then, most of them have
been hurt deeper than they should.”14

Unlike previous generations, mil-
lennials prefer to have a very few close
friends.As McAllister notes,“They long
for intimacy and connections because
of the breakdown in the family.”15 Mil-
lennials are seeking for closeness, but
for them, family means not so much
blood relations as a circle of close
friends.According to Egeler,16 the cen-
tral thing lacking in the millennial gen-
eration is the feeling that they are im-
portant to adults.

Millennials care for relationship
above ideology and see themselves as
skilled in forming lasting relationships.
As Howe and Strauss emphasize, this
generation will put an unprecedented
value on community and togetherness.

To that end, the Internet has become a
very important relational tool. E-mail
allows students to keep in touch with
friends from school, while they search
for new friends from around the
world.17

Adventist educators must build
strong, personal relationships with mil-
lennials, dealing with them in a way
that addresses their special needs, con-
cerns, interests, and problems.An article
entitled “Even More Key Characteris-
tics of Today’s Teens” says that educators
need to seek to understand millennials
and their world.When adults devote
their time and patience and interest to
millennials over an extended period,
these young people will respond favor-
ably.18

Since millennials seem to be “skep-
tical, shrewd, and knowledgeable,” one
might expect them to possess good rea-
soning skills. But the vast influence of
the media and advertising on them
suggests otherwise. Information over-
load is a serious problem for millenni-
als, as well as the rest of the population.
Therefore,Adventist educators have a
solemn responsibility to help these
young people sort out truth from hype.
They can do this by offering them
practice in analyzing sources of infor-
mation and applying knowledge to
real-life situations.

Often,Adventist educators must
mentor and correct bad behavior. No
young people of any era ever appreci-
ated adults telling them their actions
were stupid or nonsensical. Millennials
will welcome guidance and advice
when it is given in a non-judgmental

In their book Millennials Rising: The Next
Great Generation, Howe and Strauss note
that the current generation is not only ex-
pected to be the most highly educated and
affluent, it’s also the most numerous and
ethnically diverse generation in America’s
history.
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way and when they are treated as per-
sons of worth. Hopler, in an article en-
titled “Mentor the Next Generation,”
states that mentors should,“Notice
each young adult’s special qualities and
compliment him or her on them. En-
courage each young adult to put his or
her God-given talents to use.”19 She
also notes that adults should consider
which mentoring style feels most com-
fortable: counseling, teaching, sponsor-
ing, discipling, spiritual guiding, or
coaching?

Albert Einstein is reported to have
stated that example isn’t another way
to teach, it is the only way to teach.
Millennials need Christ and the gospel
just like previous generations.We must
be willing to meet them and mentor
them where they are, and love them
as Christ loved and mentored His
disciples.

Conclusion
The current generation has not

outgrown a need for God. Indeed,
these young people are actively search-
ing for Him in many ways in many
places: on the Internet in chat rooms,
in conversations with family, and in
sporadic attendance at youth groups
and church services.Are they finding
real acceptance and deep relationships?
Or are they disgusted with the hypoc-
risy and bad behavior of the church’s
representatives? Are they crying to be

included in the church and yet are be-
ing shut out—their talents unused and
wasted? As Trevor Osborn asked at the
Columbia Union meeting of millenni-
als and church officials,“How do you
empower us? Just ask us. Give us some-
thing to do—and we will do it.”20

The millennials are God’s children.
In the not-too-distant future, they will
take up the leadership of the church.
We, the church, as Christ’s body, have
the responsibility of passing on the faith
to this generation.As Dr. Humberto
Rasi, recently retired director of the
General Conference Department of
Education, summarized it:“Unques-
tionably what happens on Adventist
school campuses today will define the
quality of our leaders in the next gen-
eration, the strength of our global
church, and the future of our mission.
In view of these realities,Adventist
teachers and students demand our ut-
most consideration and prayerful sup-
port as we enter the new millen-

nium.”21 ✐
___________________

Jim Jeffery, Ph.D., is
Dean of the School of Edu-
cation and Associate Profes-
sor of Educational Adminis-
tration and Leadership at
Andrews University in

Berrien Springs, Michigan. He can be reached
on the Internet at http://www.andrews.edu/~
jimjeff/.
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E
ducators and psychologists recommend journal-keeping for
all ages.What are the benefits of asking children to keep a
journal? Do early elementary students have the skills to ex-
press their thoughts and feelings in writing?

Children start out by sharing their emotions with the
world. Everyone knows when a small child is happy, fright-
ened, angry, or sad. However, from the time they’re young,
we teach children to suppress their emotions. Journal-writing is a way for them to
express pent-up emotions in a socially acceptable way.

Linda Gallipoli is a 3rd-grade teacher at Ryerson Elementary School in Wayne,
New Jersey, who believes in the benefits of journaling for children. She says,“They can freely express
themselves in writing in many creative ways without the pressure of more structured writing where
punctuation, spelling, and grammar rules are so important.They are able to simply enjoy communi-
cating through writing.”

Aisling D’Art teaches journaling and art journaling to children in school and homeschool set-
tings. She believes that journal-writing is important for children because it gives them a sense of their
own story. She says,“If you ask a kindergarten student to write a story, he or she will often write it
in the first person, while a 5th-grade student has often switched to third person. He no longer writes
about himself. Sadly, many children have lost touch with their dreams and their sense of self-worth,
at least in relation to the rest of the world.”

A journal can be a problem-solving tool. Suppose a child in your classroom is not
getting along with a parent, is having difficulty understanding a religious doctrine, or
has had an argument with her best friend.There are journaling techniques you can
teach to help her clarify the situation and discover a solution.

Gallipoli talks about one of her students who was helped through journaling. She says,“This stu-
dent was very shy, but she began to open up to me through her journal-writing. She could write
things down that she had a difficult time saying.As a result, some social problems she was having with
her peers came to light, and we were able to work on them together.”

Fourth-grade teacher Sam Gerald*used journaling in his classroom to help thwart cliques. He
observed that some children were being excluded from playground activities. During free play, those
who lacked athletic ability or who weren’t popular were not invited to participate.

When Gerald introduced the concept of journal-keeping to his students, he suggested that they

Journals
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better understand-
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*To protect individuals’ privacy, some names have been changed in this article.An asterisk appears after such names
the first time they are used.



write their feelings and thoughts about
friendship—what is a friend, how does
one become a friend, and what does it
mean to have a friend? He took this
theme a step farther and asked the chil-
dren to explore what it feels like to lose
a friend or to be rejected by your peers.

After doing the journal-keeping unit,
the class discussed their writing.Many of
them expressed disdain toward people
who exclude others. Even those who
were in the cliques admitted that every-
one should be treated equally. Some of
the popular students recalled times when
they felt excluded and rejected.While
things didn’t change overnight, this wise
teacher did notice many of his students
becoming more accepting of others.

Children who write in their journals
regularly develop a better understanding
of themselves and of the world around
them.This helps them to realize that they
have choices and to understand the im-
pact their actions will have.

Some children are dealing with anger.
They’re upset because their parents are
getting a divorce, because they have lost
a loved one or friend and weren’t given
the opportunity and the tools to grieve
in a healthy way, or because they don’t
feel safe—even at home. Journaling can

help these children work through their
anger by helping them acknowledge it,
recognize its source, and make new
choices about how to deal with it.

Following are some ideas to get your
students involved in journal-keeping and
to help them benefit from the process:

• Explain that a journal can be a child’s
best friend—by helping him or her to
find answers to questions and solutions
to problems.

• Make journal books a class project
for language arts.

• Help your students commit to a time
for journaling.Allow classroom journal-
ing sessions, but also urge them to write
in their journal at home. Gallipoli sug-
gests having students write in their jour-
nals after recess. She says,“It’s a nice way
to calm and quiet them so they are ready
to learn more in the afternoon.”

• Establish a privacy rule regarding
journals in your classroom, and discuss
how to find a safe place for the students
to keep their journals at home.

• Provide a topic each week to en-
courage those students who aren’t very
spontaneous to write in their journals.

Beth Lewis teaches journal-writing
to her 3rd-grade class in a California el-
ementary school. In an article she wrote
for about.com, she says, “In my experi-
ence, students’ writing tends to get silly
with lack of focus.”So she typically gives
her students a topic.She recommends that
teachers select something that interests
the kids. She says, “Children are more
likely to write in a lively and engaging
manner if they are entertained by the
topic.”

She also plays classical music while
they’re writing because “it sets a serious
tone for productive, quality writing.”

Here’s a list of sample topics that stu-
dents may enjoy, and that will help them
get to know themselves better:

• Who do I admire, and why? 
• What can I do really well? (If the

children seem stuck on this one, offer
some suggestions: braiding hair, kicking
a football,hitting a baseball,writing,mak-
ing friends, telling the truth, taking care
of my pet, organizing my backpack)

• What can I do this week to help
someone?

• What has someone done to help me
lately?
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Web sites
Journal-keeping tips and ideas for
working with students
http://www.creative-journal.com

Journaling prompts for elementary
school teachers
http://www.canteach.ca/elementary/
prompts.html

Books
Write On! Journal-Keeping for Teens 
By Patricia L. Fry
Liguori, Missouri: Liguori Publications,
2001

The Creative Journal for Children: A
Guide for Parents, Teachers, and
Counselors
By Lucia Cappacchione
Boston: Shambhala Publications, 1989

Help your stu-
dents commit
to a time for
journaling.

Resources
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• What are my future plans?
• Where would I like to be scholasti-

cally/athletically/spiritually this time next
year?

• What do I want to be remembered
for when I leave this school? 

• What is the best gift I could give,
and who would I give it to?

• What is my favorite memory? 
• What do I value most in my friend-

ships?
• What are 10 things I like about my-

self?
• What three things would I like to

change about myself?

Manage Your Journaling Session—
Carefully

How does a teacher integrate a jour-
nal-keeping unit into a lesson plan with-
out encroaching on students’ privacy?
And how do you grade something that
personal? Here’s what the experts sug-
gest: Encourage each student to keep a
journal at home, but also give journal-
keeping assignments in class. Inform the
students that you will be checking their
journals periodically.

Of course, students can write what-
ever they want, but I recommend offer-
ing assignments such as those suggested
in the list above.Collect the journals every
week or once a month and provide some
constructive criticism for each student.
Your job is to offer guidance and en-
couragement.

Beth Lewis grades her students’ jour-
nals only occasionally.She says,“The kids
know that every so often, I will collect
the journals and grade them on their last
entry.But they don’t know when, so they
must be on their toes.”

Lewis’s grading system is not based
on content, but on neatness, whether or
not the student remembered to date his

or her entry, the number of sentences,
and so forth.

Be careful about critiquing how stu-
dents write in their journals.The best way
to help students with journaling is to of-

fer suggestions for making the assignment
useful for each child.

You might say, for example,“Susanna,
I admire your courage in confronting

your feelings.You might try offsetting
your fear by listing a page of happy mem-
ories here.”Or say,“Jonathan,you’ve done
a good job of working through your
problem with your friend.Why don’t you

write an essay about what makes a good
friend?”

If a journal contains an indication that
the child or someone else is in danger, it

is your duty to act on this information.
Either talk to the child about it or report
it to the appropriate authorities or both.
Aisling D’Art says, “If a child’s life or
someone else’s is actually in danger,go to
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How does a teacher integrate a journal-keeping
unit into a lesson plan without encroaching on
students’ privacy?
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the authorities immediately. You can deal
with the psychological consequences later.
If it’s a case of abuse, schedule a private
conference with the child and another
very understanding adult such as a min-
ister or school psychologist.”

Creative Journaling
A journal is personal, and each stu-

dent should be allowed to manage it how-
ever he or she wishes. It’s OK for the child
to use drawings to express himself or her-
self, for example.Some children will write
stories or poems either in conjunction
with or instead of a more traditional jour-

naling style.For some chil-
dren, the reality of their life
may be too painful to ex-
plore directly.

Things were pretty aw-
ful at home for 11-year-old
Bradley.* His father was in
jail, and his single mother
was addicted and unstable.
Bradley spent as little time
as possible at home. He at-
tended an activities program
every day after school. He
often ate dinner at the
homes of his friends. He

didn’t want his classmates to know about
his family, and he refused to write about
it during the journaling project in his
6th-grade class.

What Bradley did, however, was cre-
ate cartoon strips. Ms. Moulton,* his
teacher, was upset. She said, “Bradley,
you’re not following the assignment out-
line.”He assured her that he was and pro-
ceeded to explain the meaning behind
some of his cartoon figures,“This is my
Dad in a far-off land fighting his drag-
ons.Here’s my Mom at home struggling
with all of the things in life.”

The teacher asked, “Where are you
in all of this, Bradley?”

He said,“In this box, I’m the little co-
coon in the corner . . . .Here I am break-
ing out of the cocoon.See all of the color
and fireworks?”

“Yes I do,” said Ms.Moulton.“You’re
telling a wonderful story, and I like the
direction it’s going. Keep up the good
work.”

While a classroom journal-writing
unit can promote better communication
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The best way
to help stu-
dents with
journaling is to
offer sugges-
tions for mak-
ing the assign-
ment useful
for each child.
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skills,penmanship, spelling,grammar, and
punctuation, it has a larger purpose. Jour-
naling is an opportunity for a child to
grow as an individual through self-ex-
pression that leads to a deeper under-
standing of self and others.

Journal-Keeping as a Problem-
Solving Tool 

Do children bring their problems to
you throughout the school day? If you’re
like most grade-school teachers, you play
the role of referee, therapist, parent, and
friend.The fact is that children can work
out some of their problems through jour-
naling.

When there is a conflict between two
children, suggest that they write about
the problem. Help your students hone
their problem-solving skills by offering
some prompts. Ask them to write every-
thing they know about the situation—

what happened, how it happened, how
it escalated; and, in their opinion, how it
can be resolved.This may be a journal
entry that needs to be shared between
the children involved.

Journaling can also help children and
adolescents make good choices.You can
create scenarios or work with the stu-
dents as they write about actual situations
to help them make the best possible
choice.

Suggest a “pro and con”exercise.Have
your students write down all of the rea-
sons why it is a good idea to smoke cig-
arettes, cheat on a test, lie to their par-
ents, etc.Then have them write all of the
reasons why they should not do this.Ask
them to research their answers by using
the Bible and looking for facts in the li-
brary or on the Internet.Discuss the lists

with the class.
You can help your students with their

pro and con list by asking,“How would
your decision affect you an hour from
now, a week from now, a year from now,
and 10 years from now?” They may think
that smoking won’t hurt them much right
now. But what if they’re hooked and are
still smoking in 10 years—or 20? Help
your students explore the pros and cons
so they can make wise decisions.

Some of your students may already
keep a personal journal.With additional
instructions and guidance from you, they
can learn some valuable new journaling

techniques and solve personal problems,
as well. ✐

___________________

Patricia L. Fry is a freelance
writer and the author of 16
books, including Write On!
Journal-Keeping for Teens,
and Youth Mentoring:
Sharing Your Gifts With the
Future. She has taught writ-

ing courses to homeschoolers and was selected a
Living Treasure in the literary category in 1992.
As part of her obligation, she developed a program
called Write for Life,which she took into local pub-
lic schools. Ms. Fry writes from Ojai, California.
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If a journal
contains an 
indication that
the child or
someone else
is in danger, it
is your duty to
act on this in-
formation.
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Making
Elementary

Science
Exciting

P
lacing a shell in my outstretched hands, Sheila
said,“Isn’t it pretty?” We examined it to-
gether—a mottled brown, common garden
snail shell, with a tinge of yellow. The spirals
were opaque, letting the translucence sur-
rounding it glow in the afternoon light.
AA“What kind of snail did it come from?”

Sheila asked, her eyes lingering on this amazing treasure.
“Let’s find out!” I said. In the school library, we found a

nature book and began to compare pictures of land snails to
our shell. In those few moments, another scientist was born.

Science and nature are compelling topics for our young
students. How can we as teachers keep the fires of science
roaring? Let’s review the elements of science teaching as a
start.

Be excited about science. Children catch your love of
learning.You can enhance their learning by having your own
area of scientific expertise. How? Develop a scientific hobby.
This can be a collection of insects, butterflies, rocks and min-
erals, or nature photography.Whatever it is, you will be the
expert at least in this one area, and your enthusiasm will be
contagious.

Use metric only. In science, metric is the universal
measurement. Invest in inexpensive measuring items such as
tape measures with centimeters and meters, rulers with mil-

limeters, and measuring utensils for cooking with liters and
milliliters. Ohaus from Fisher Scientific (http://fishersci.com)
offers an inexpensive electronic balance scale that measures in
grams.

Be safety conscious. Prevention is an imperative in any
science class. Post safety rules in the classroom, and have stu-
dents review them each time they perform a science experi-
ment.Ask each child to purchase inexpensive goggles and put
his or her name on them. Do not allow them to share the
goggles with anyone, since eye infections are very contagious.
The goggles can be kept in a shoe caddy when not in use.
Also, have a first aid kit handy, and know how to use it.

Use science journals and resources. Schools need to
include in their budget some funds for subscriptions to sci-
ence publications for their libraries, and ensure that students
can access science materials on the Internet. Help your stu-
dents think critically about science “facts” they find, and en-
courage them to research from credible sources whether the
claims are true.
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By Gail Perry Rittenbach
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Encourage your students to create questions about their
learning.Ask them to record several questions after each day’s
lesson.These questions can be anything they’d like to learn
more about, a concept from the textbook that they don’t un-
derstand, or something they wonder about as they ponder
the day’s lesson.

At the next class, they can share the questions with each
other (this will give you some insight into areas that require
reteaching).Try organizing the students into small groups,
and have each group answer one of the questions. Or have

the class choose several of the questions, then research the
answers in the library or on the Internet. ( “Ask Jeeves” is a
good site to use: http://ask.com).The following day, the stu-
dents can share what they learned with the class or with
their small group. Each group can combine the information
from the members’ research and report to the class.This co-
operation builds community and knowledge and lessens the
paperwork for the busy teacher!

Employ trade books.There are numerous picture
books and reference books that illustrate the common strands
of elementary science. Use them to supplement your lessons
and the textbook.To encourage critical thinking, have stu-
dents read several books on the same topic and write in their
journals what they learned, as well as whether the books dis-
agreed on certain facts. Encourage students to research dif-
ferences between the sources’ evolutionary viewpoints and
their beliefs about Creation.1

Schedule blocks of uninterrupted time. Children
need adequate time to explore.Take them outside to observe

and record their ideas and ques-
tions in a journal. Encourage
them to draw what they see,
make notations about what they
feel, record what they hear, and
list questions they have about
their observations.

After this activity, ask the stu-
dents to try to find the answers to
the questions by using the Inter-
net, textbooks, or trade books.
They can even ask an expert!
When they are investigating the
answers to their own questions,
they will be motivated to learn
and will enjoy the activity.

Provide models. If you
have assigned a project or a
sketch, or even a paragraph, pro-
vide a model of the quality you
wish your students to emulate.
This allows them to visualize the
possibilities and improve upon the
example! Given a little encour-
agement, your students’ work will
often exceed the model you give
them.

Build community. “Ideally, classrooms are places where
teachers and students work as a unique community of
thinkers.”2 It is vital to the nurturing aspect of your science
classroom to take time to build a community of investigators
who share and collaborate. By meeting together to discuss
observations, share learning, and reflect, students directly
model the real world of scientists, who regularly use a team
approach for problem-solving. Learning to work together
and collaborate should begin in the elementary science class-
room.

“Community is also evident in the standards students set
for their work. Because they see themselves as practicing au-
thors or scientists, their results are presented to and evaluated
by peers.”3

Enhance your textbook. Gathering information from
one source is inadequate, especially if the source is a text-
book. No one source can contain all the facts about any sub-
ject. Also, students need to understand that researchers may
reach different conclusions. To broaden your students’ under-

Children catch your
love of learning. You
can enhance their
learning by having your
own area of scientific
expertise.
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standing, have them investigate and
share facts and research they’ve uncov-
ered on a specified topic.Ask each stu-
dent to find at least five facts from re-
search—either from a journal, the
Internet, or from an interview with an
expert.

After the research is completed,
have each student share at least three
facts from his or her journal while the
other students copy the facts into their
journals.This community approach to
learning creates an audience for learn-
ers and helps students better under-
stand the scientific method. If they find
discrepancies in the findings of various
experts, engage them in discussion of
the reasons for the differences, and help
them draw conclusions from the evi-
dence.

Emphasize discrepant events.
Try creating some magic in your class-
room by the use of a few simple ma-
terials.The unexplainable can be a
springboard of thoughtful questioning
that will set the stage for wonder-filled
learning.

“The 25-kilogram child who can
lift her 65-kilogram teacher with the
aid of a lever fashioned from a sturdy
two and a half-meter board can set a

group of young children to thinking.
Seeing an ice-cube floating in a clear
liquid (water) while a cube from the
same tray sinks in another clear liquid
(alcohol) can bring adolescents to their
feet.”4

“A good discrepant event tends to
create a strong feeling in the observer.
Generally, there will be an inner feeling
of ‘wanting to know.’”5

A good source is 333 More Science
Tricks and Experiments.6

Make room for science. If you
create a specific place in the room for
science, this makes a visible statement
of how important science is in the cur-
riculum. Furthermore, this allows chil-
dren to “do” science anytime, even dur-
ing free times.7

Assessment.The use of alternative
ways to measure knowledge and prog-
ress in science is crucial in a process-
oriented approach. Integrating other

subject matter into science class such as
reading, writing, and mathematics will
ensure that the ubiquitous worksheet
pages don’t comprise the bulk of the
grade.

“Assessments such as portfolios pro-
vide a valuable opportunity to integrate
other subject areas into a science les-
son.”8

“Journals can be used during sci-
ence classes to record observations, cal-
culations, concept maps, and so on.”9

Not only do journals help students or-
ganize their learning, but the pride of
ownership makes them careful about
their recorded observations, drawings,
data- and fact-gathering, as the work
acquires a personal dimension.

Integrate other subjects. Memo-
rable learning takes place when stu-
dents are engaged and interested.What
better way to teach science than to use
reading, art, Bible, math, or writing

Help your students think critically about
science “facts” they find, and encourage
them to research from credible sources
whether the claims are true.
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time to learn about science? Ask stu-
dents to read picture books, investigate
biographies of scientists (include
women scientists, too), create stories of
inventions, engage in art projects using
nature to hone observation and ques-
tioning skills, report on why things
work the way they do, identify insects
seen at recess, share information orally
with the class, graph and plot data, and
convert data using percentages. (These
are just a few suggestions to get you
started.)

Engage students in science
every day. “While the Bible should
hold the first place in the education of
children and youth, the book of nature
is next in importance. God’s created
works testify to His love and power.”10

Some American schools are cutting

science entirely from the curriculum at
certain grade levels to concentrate on
reading and mathematics in order to
prepare students for high stakes state
tests. Combined with many teachers’
lack of preparation and distaste for sci-
ence (including some at the secondary
level who lack a degree in a science
field), this often means that science

does not play a prominent role in the
curriculum.

Considering the importance of sci-
ence in modern society and the need
for students to be knowledgeable about
the many ways it touches their lives, as
well as to be prepared for advanced
topics in science at the college level, it
is important for science to have a visi-
ble place in the K-12 curriculum.
Modern living increasingly relies on
science and technology, so our students
need to be informed consumers. Fur-
thermore, to be productive workers,
students need to have a background in
science, since jobs are increasingly using
scientific and technical tools.

And perhaps most important, study-
ing science helps students develop a
clear, personal connection to God.
“Nature is full of lessons of the love of
God. Rightly understood, these lessons
lead to the Creator.”11 ✐

____________________

Gail Perry Rittenbach,
Ph.D., is Professor of Edu-
cation and Psychology at
Walla Walla College in
College Place,Washington,
where she teaches the science
and mathematics methods

courses, statistics and research in the graduate
program, along with gifted education and sec-
ondary methods.
__________________________________
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HOW TO
DEAL WITH
DIFFICULT

PEOPLE
BY JANET MALLERY

“My son, Tom, is not being treated fairly in class!
You don’t give him the good grades that he de-
serves. He says that all of the students dislike
him. At home, he causes no problems, but here
at school, no one seems to want to help him.
I’ve talked with many other parents, and they all
have the same kinds of problems with this
school!”

s Ms. Adams listens to
Mrs. Shaw, she wonders how to communicate with this irate
parent.Even though she has taught successfully for the past eight
years, it seems that when one of these “difficult people” enters
the classroom, she automatically becomes defensive and ends
up with an unpleasant situation. She has read Alper,Tjosvold,
and Law’s empirical study, which states that a cooperative ap-
proach works best in conflict management.1 But how can she

work with a parent who seems anything but cooperative?
There are no magic solutions for dealing with difficult par-

ents, colleagues, principals, school staff, students, and others.
There are, however, some basic principles that help ease ten-
sion and can produce a win-win situation.The examples in this
article relate to the classroom teacher, but the suggestions can
be used by anyone who has to deal with difficult people.2

For the Christian educator, resolving disputes involves an
additional dimension.Ellen White puts it well:“Souls who have
cost the life of God’s only-begotten Son must be estimated in
value by the immense ransom paid for them; and, rich or poor,
black or white, must be treated in respect to the value Christ
has placed upon the human soul.”3

The following suggestions are largely based on experience
accompanied by research, which is cited throughout the arti-
cle.The Bible and Ellen G.White also have some valuable rec-
ommendations about dealing with difficult people.So, the next
time you find yourself wondering how to handle a certain par-
ent or colleague, try using these principles:

Confine the Conflict
“Don’t tell your secrets to a gossip unless you want them

broadcast to the world” (Proverbs 20:19,TLB).4

Involve only those people who are actually participants in
the situation. In dealing with Tom’s mother, Ms.Adams would
do well to keep the discussion between teacher and parent. She
should avoid expanding the discussion to others unless there is
a good reason to do so.
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Mr. Samuels, the principal of a large Adventist elementary
school, received an anonymous letter declaring that the board
and the teachers were not doing “what they were supposed to
be doing” and listing a number of examples. Feeling confident
that the allegations were untrue, he decided to read the letter
at the Home and School meeting. Rather than handling the
problem with those who were actually involved in the situa-
tion, Mr. Samuels opened up the conflict to the community.
Most of the teachers and parents had not been aware that any-
one had issues with the school, but now they were! Everyone
began talking about the allegations.Whether they agreed or
disagreed, having rumors flying about only multiplied the ad-
ministrator’s problems.

Likewise, Ms.Adams would be wise to keep the discussion

between her and Mrs. Shaw if possible, involving the principal
only if this seems necessary.

Know How Many People Are Involved
“He who answers a matter before he hears it, it is folly and

shame to him” (Proverbs 18:13, NKJV).5

Determine how many people are actually involved in the
dispute. In Tom’s case, it appears that Mrs.Shaw is the only per-
son who has openly expressed dissatisfaction about Ms. Adams’
or other teachers’ treatment of students at ABC Adventist School.
Ms.Adams will certainly want to reflect on her own behavior
to determine whether Mrs.Shaw has legitimate concerns.How-
ever, it will be helpful for her to realize that since there have
been no formal complaints to the principal or school board,
probably very few parents feel this way.Hopefully, the problem
can be solved before Mrs. Shaw begins to complain to other
parents. On the other hand, if Ms.Adams has had previous in-
dications of significant parental dissatisfaction, she will want to
address the issue in another way, such as seeking counsel from

How many people are actually
involved in this situation? It will

make a difference in how you
should handle it.

30%
Involved?

70%
Not Involved?

OR

90%
Involved?

10%
Not
In-

volved
?

There are no magic solu-
tions for dealing with diffi-
cult parents, colleagues,
principals, school staff,
students, and others. There
are, however, some basic
principles that help ease
tension and can produce a
win-win situation.
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the principal or superintendent of edu-
cation.

Be Suspicious of the Words “Every-
one” and “No One”

“Any story sounds true until some-
one tells the other side and sets the record
straight” (Proverbs 18:17,TLB).

This should raise a red flag! Just be-
cause someone says that “All the parents
are talking about this!”or “Everyone be-
lieves that!” does not necessarily mean it
is true. It’s important for Ms. Adams to
realize this and to put things into per-
spective so she does not feel under sus-
picion by “all” of the parents or con-
stituents.Even if some parents are talking
about the problem, it’s unlikely that all of
them are doing so.This ties in closely with
the previous principle,“Know how many
people are involved.”Understanding this
principle can help you to view the situ-
ation more objectively.

Feelings Before Facts
“Gentle words cause life and health;

griping brings discouragement”(Proverbs
15:4,TLB).

If you don’t remember anything else
from this list,keep this in mind: The feel-
ings of the difficult person must usually
be dealt with before any problem can be
solved.Educators are great at taking a sit-
uation and designing a plan to correct it.
But beware! A difficult person who is an-
gry and emotionally distraught is not
ready to hear a rational solution based on
your “facts.”

When presented with a complaint, an
educator’s natural reaction is to dive right
in to fix the problem.We ask questions
to find the facts, and offer explanations
for why certain procedures are being used.
We tend to feel somewhat defensive,
which heightens the tension.

Ms.Adams may well react by saying
something like this: “I try to treat all of
my students fairly.You can look at the
grade book to see how I grade. My goal
is to help all of my students.” While this
defensive response might help her feel
justified, it will probably not make Tom’s
mother feel that her complaint is taken
seriously or that her feelings are ac-
knowledged.

Instead,Ms.Adams should handle the
situation by first taking the following steps:

• Don’t jump right into problem-solv-
ing mode. Before meeting with the dif-
ficult person, reflect on how best to ap-
proach the problem,and pray for wisdom.
At the beginning of the meeting, if the
person seems amenable, suggest that the
two of you pray together for God’s guid-
ance in resolving the issues.

B
e sure to listen intently,mak-
ing good eye contact and
showing through your body
language that you are inter-
ested in what the person is

saying. Don’t interrupt. Listen respect-
fully until he or she is finished talking.
Stephen Covey, internationally respected
leadership author, advises that in order to
create a win-win situation,people should
first try to understand–then they will be
better understood.6

• Show clearly that you hear the per-
son’s concern. Respond with statements
like,“Thank you for coming to talk with
me. I can see that this is a very serious

concern for you. I am sure it hurts you
to think that your child is not being
treated fairly.”

• Watch for body language that reveals
whether you are dealing appropriately
with the person’s feelings, or if the con-
frontation is escalating. Clues to watch
for in an upset person are crossed arms,
hands on hips, high-pitched voice, and
hand motions.Physical reactions to anger
include increased heart rate,muscular ten-
sion, and faster breathing, according to
Dean Ornish, renowned cardiac re-
searcher and author.7

When you see the person’s body be-
gin to relax (arms unfolded, slower, lower-
pitched speech, and relaxed facial mus-
cles), this suggests that he or she is calming
down and the angry feelings are being
addressed.

• Observe the person carefully for
signs that he or she is ready to talk about
the facts. Do not move into a problem-
solving mode until it’s clear that the emo-
tional issues have been resolved. Obvi-
ously, each person is different and
mannerisms will vary from one culture
to another. However, observing the per-
son’s hands (tense, tapping, tightly folded,
pushing away) and feet (tapping,kicking)
throughout the discussion will provide
hints about his or her reactions.

Once you are sure that the feelings
have been handled, then it is safe to deal

For the Christian
educator, resolv-
ing disputes in-
volves an addi-
tional dimension.
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with the facts. At this point, Ms. Adams
can talk about Tom’s relationships with
other students, show how grades are de-
termined, and provide proof of the
school’s care and concern for students.
But if she does not handle the feelings
first, these facts will only further irritate
the difficult person, making objective
problem-solving difficult to achieve.

You Can Disagree, but Take Peo-
ple Seriously

“It is harder to win back the friend-
ship of an offended brother than to cap-
ture a fortified city” (Proverbs 18:19,
TLB).

Ms. Adams is probably not going to
agree with Tom’s mother’s opinions;how-
ever, by listening carefully and not being
dismissive, she can make Mrs. Shaw feel
respected. In order to continue to help
Tom and develop a working relationship
with his mother, Ms. Adams must reas-
sure Mrs.Shaw that her concerns are be-
ing heard. By simply listening carefully
and taking notes, Ms. Adams can show
Mrs.Shaw that her words are important.8

When possible, give the difficult per-
son appropriate power.Maybe Mrs.Shaw
would be willing to help with bulletin
boards or listen to the class read so that
Ms.Adams has more time to work with
the children.Sometimes,however, it may
be necessary to say, “I appreciate what
you have told me. You have expressed le-
gitimate concerns.At this point,however,
I will not be able to follow your sugges-

tions.” By saying this, Ms. Adams ac-
knowledges that she takes Mrs. Shaw se-
riously. Usually, people can handle the
fact that someone does not agree with
them,but they become hostile when they
are not taken seriously.

When Helplessness Increases, Ag-
gression Increases

“The heart of the righteous studies
how to answer” (Proverbs 15:28,NKJV).

If Ms.Adams does not find some way
to acknowledge the earnestness of Tom’s
mother’s perceptions, the discussion is
likely to degenerate into name-calling
and threats. As Mrs. Shaw’s feelings of
helplessness and frustration increase, she
may become aggressive and irrational.As
early as 1939, Dollard, Doob, and others
at Yale established the link between pow-
erlessness and aggressive behavior, con-
tending that “aggression is always a con-
sequence of frustration.”9

In a recent workshop that featured
role playing, I found that the most com-
mon mistake was participants’ assump-
tion that the aggrieved person’s feelings
had been handled adequately, when, in
reality, they had not.Addressing the un-
derlying emotions requires more than a
dismissive “I’m sorry” followed by “Now
that we’ve gotten that out of the way, let’s
get to work on the problem.”Consciously
evaluate whether the person is really ready
to jump into the problem-solving mode
before moving to “let’s figure out how to
handle this.”

A Gracious Response Has Eternal
Implications

The Christian teacher has the op-
portunity to witness to the love of God
and the results of grace in his or her life
when dealing with difficult people.Ellen
White reminds us that: “We may never
know until the judgment the influence
of a kind, considerate course of action.”10

Conclusion
Research indicates that in general,

teachers are more accommodating and
conflict resistant than people in other pro-
fessions.11 However, sometimes everything
seems to fail.When this happens, always
pursue the next step: Call for assistance
from your principal or conference su-
perintendent of education.

Do these principles always work? No.
But my experience has shown that they
do help more times than not. And they
offer some tested approaches to help you
solve problems with difficult people. ✐

___________________

Janet Mallery, Ed.D., is
a Professor of Curriculum and
Instruction in the School of
Education at La Sierra Uni-
versity in Riverside, Califor-
nia. She was an elementary
school teacher, principal of La

Sierra Elementary/Junior High School, and As-
sociate Superintendent of Education for the South-
eastern California Conference prior to her current
position.
__________________________________
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E
very year, parents and guardians decide which schools
their children will attend.They may have chosen your
school because of its excellent academic reputation or
highly qualified Christian teachers. Perhaps they even
chose it for the extracurricular activities. However, it
is likely that their children’s safety ranked high among
their reasons for enrolling them in your school. Parents are thus

demonstrating their confidence in your institution’s ability to care for their most
precious possession.

Is your school worthy of that trust? When it comes to providing a safe envi-
ronment for learning and growth, is your school faithful in little as well as in
much? Whether you are an educator or an administrator, are you doing all that
you can to safeguard the hope and promise that children embody? Let’s explore
some methods you can use to ensure the safety of tomorrow’s leaders while they
attend Adventist schools today.

The Safety Officer and Safety Committee
Safety involves all aspects of education, from the physical

environment to the policies and procedures that define your
school’s operations. Good safety practices begin with estab-
lishing formal procedures for all school-sponsored activities.
A safety officer should be designated to coordinate this process, with the support
of a safety committee.

What does a safety officer do? In addition to working with the safety commit-
tee to establish formal procedures, he or she is responsible for assessing safety con-
cerns and educating faculty, staff, parents, and students on “best practices.” The
committee should be empowered to provide counsel, implement changes in pro-
cedures and policies, recommend action, and even eliminate programs or activities
deemed unsafe. However, even if your safety officer and committee are function-

By Gary Hile and A. Grace Brown

SchoolSafety:
Everybody’s 

Business
When it comes to providing a
safe environment for learning and
growth, is your school faithful in
little as well as in much?



ing effectively, everyone must take an
active part, because safety is everybody’s
business.

Many educational facilities have
safety committees but fail to use them
effectively.All too often, this group is
summoned only after an incident has
occurred, and the meetings are held
when there is limited time for discus-
sion.

During the safety meeting, some-
one might report that a student was in-
jured on the playground. Everyone is
dismayed and saddened by the incident
and inquires about the severity of the
injury, but the discussion often ends
there.

The committee must dig deeper.
Was the equipment in good repair? Was
there appropriate cushioning (padding

or wood chips, depending on the loca-
tion)? Where was the supervisor? Was
the child engaging in an activity be-
yond his or her skill level? Was this an
approved activity, or was it something
the child had been warned to avoid? 

These are the who, what, where, when,
and why questions. Once these are an-
swered satisfactorily, the committee
must formulate policies to prevent a re-

currence.This might involve improved
training for playground supervisors,
new policies, or replacement of equip-
ment.Whenever policies are changed,
make sure that they are clearly commu-
nicated to all the necessary people, and
develop a schedule for periodic follow-
ups to ensure their effectiveness.

First Aid
Most schools have first-aid kits on

hand for emergencies.When was the
last time someone checked the kit for
outdated materials and replaced them
with fresh supplies? How many mem-
bers of your staff are trained in first aid?
In some places, nurses are required by
law to be present during the school
day. Check with your local governmen-
tal agency to determine the require-
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ments for your area.
We also strongly recommend hav-

ing at least one staff or faculty member
trained and certified in cardio-pul-
monary resuscitation (CPR). Post an
updated list of those certified in first
aid and CPR in the office and class-
rooms. Being prepared is crucial in an
emergency situation, when a few sec-
onds can make the difference between
life and death.

Fire Protection
What if a fire broke out in your

school building right now? Would you
know where to take your students?
What route would you use to get
there? Have you thought about a sec-
ondary route if your first choice is
blocked? Constant vigilance and pre-
paredness for emergencies is essential.1

This applies not only to fires, but also
to other types of crises such as earth-
quakes, threats of violence or terrorism
from outside or within the school,
medical and biohazard emergencies,
and weather-related disasters. Emer-
gency protocol should detail who is re-
sponsible for what, and provide guid-
ance on how to proceed after the
danger subsides.

The local media may send a film
crew or ask for an interview, so have a
spokesperson trained in handling media
inquiries.When communicating with
the media, remember that your school’s
reputation, as well as the church’s, is at
stake.

Hazard Reporting
When you observe hazards in your

school, do you report them to the
proper person? Does the school have
an effective written reporting system,
rather than a word of mouth work or-
der? Many times, hazards are not abated
because they have been verbally ex-
plained to someone who later forgets
to take action. It is important to estab-
lish both a written work order system
as well as a follow-up plan to ensure
that repairs have been completed as
specified.

Building Inspections
When did you last schedule a for-

mal inspection of your facilities? Did

this include the condition of the build-
ing and equipment, along with all ac-
tivities related to their use? Have the
hazards discovered during the inspec-
tion been rectified? Maintaining vigi-
lance about possible risks on school
grounds allows you to remedy potential
problems before a crisis occurs, thereby
reducing the risk of accident and in-
jury.

People often claim that eliminating
or minimizing certain hazards is 
simply too expensive. However,
there is usually more than one 
way to remedy a hazard. Of course,
prevention is the best approach. But
sometimes, the solution may require
training others to recognize the hazard,
so that they can minimize or avoid it.
For example, if your building is located
in a flood-prone area, you 

should take the following precautions:
• Apply a water repellant sealer to

the foundations to prevent seepage.
• Have on hand a supply of sand-

bags and sand.
• Avoid storing items in low-lying

areas.
• Keep all roads within the property

open and clear in case evacuation be-
comes necessary.

• Post warning signs at locations on
roads that flood frequently.

High-Risk Activities
In analyzing risk, don’t forget

school-sponsored activities, both on
and off campus.Are students at your
school participating in any “high-risk”
activities that require special knowledge
or training (such as classes requiring the
use of power tools, rock climbing, cer-
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Hazardous Material
• Material Safety Data Sheet (re-

quired by law in the United States),
indicating the hazards of chemicals
or other product ingredients, made
accessible to employees or students
using such materials.

• Training provided in safe use of
all chemicals.

• Personal protective equipment
provided as required.

• Hazardous materials disposed
of legally.

• Containment procedure drills
for hazardous material spills.

• Hazardous materials locked up
if in lower-grade classrooms.

Fire Safety
• Two drills conducted during the

first month of school. One drill per month
during the remainder of the school year.

• Fire alarm tested during drills.
• Fire extinguishers serviced yearly by

a licensed technician.
• School personnel conduct a monthly

inspection of each extinguisher to ensure
adequate pressure.

• Combustibles kept to a minimum and
stored safely in a separate building (not in
the main school building). Flammables
kept away from open flame, hot surfaces,
and electrical exposure. No combustibles
stored in furnace rooms.

• Exit lights inspected regularly.
• Locking and chain devices not in use

on any panic hardware.1

• Large trash containers equipped with
flip-top lids.

• Oily rags and mops stored in ap-
proved metal containers.

• Compressed gas cylinders properly
secured.

• Emergency lighting provided.
• Exit doors open in the direction of

exit travel.
• Building evacuation plans are

posted.
• Doors on boiler and furnace rooms

are self-closing and latched.
• Meeting room capacity signs are

posted.
• Panic hardware on main exit doors.
• Corridors, exits, and stairs not used

for storage.

Disaster Management
• Policies in place to deal with various

types of disasters—natural (floods, torna-
does, hurricanes, severe air pollution), ter-
rorism, civil unrest; biohazard risks, and vi-
olence.

• Shelter-in-place plans, including ade-
quate quantities of water and food, sanita-
tion, and first aid.

Walking and Working Surfaces
• Uniform stair step height.
• All stairs equipped with properly se-

cured handrails and midrails on open
sides.

• Midrails and toe boards for bal-
conies.

• Floors free of tripping hazards and
slippery surfaces.

• Carpets free of tears and wrinkles.
• Floor openings and overhead stor-

age areas are equipped with railings.
• Adequate lighting, inside and out.
• Full-length glass doors and windows

properly marked with decals.

Transportation
• All drivers, staff, and volunteers have

good driving records and safe driving
habits.

• School-owned vehicles maintained
on a regular basis and checked often for
safety hazards—bald tires, malfunctioning
lights, worn brakes, etc.

• Transporting students with safety in
mind, including adhering to seating capac-
ity of vehicles.

• Seatbelts fastened by all drivers and
riders.

• Non-owned vehicles used for field
trips and various activities insured per
church working policy.

First Aid
• An area set aside specifically for

medical aid. All medicines and equipment
kept under lock and key.

• Adult supervisors who are certified in
first aid present at all times.

• First-aid kits located throughout the 

school facilities—gymnasium, main
office, etc.

• Emergency numbers posted
in prominent locations (fire, ambu-
lance, poison control).

• Emergency eyewash and
emergency shower equipment in
science classrooms.

• Fire blankets in labs and
maintenance areas.

Security
• Windows at the floor level

equipped with locks and screens.
• Safe combination changed on

a periodic basis or whenever a
change in personnel occurs.

• Locks re-keyed on a periodic
basis.

• Up-to-date records main-
tained for keys assigned to staff.

• Campus fenced to limit access.
• Policies in place to prevent and deal

with trespassers and persons carrying
weapons.

Miscellaneous Safety Items
• Main electrical switches and shut-off

valves labeled.
• Sturdy shelving in storage areas.
• Broken or cracked glass removed

and new glass installed.
• Proper guards on machinery and

equipment.
• Safety goggles, earplugs, and other

protective equipment available where
needed.

• Ladders are in good condition.
• Lockout-tagout procedures in place.2

_________________________________

NOTES

1. Panic hardware is the term used for
doors that open with only a push instead of a
knob that needs to be turned or unlocked,
etc. This makes the exit as easy as possible
to use in the event of an emergency.

2. Lockout/tagout is an OSHA (U.S. Oc-
cupational Safety and Health Administration)
standard that covers the servicing and main-
tenance of machines and equipment when
the unexpected energization/start-up or re-
lease of stored energy could cause injury. For
example, when rigged with a lockout device,
the equipment, once unplugged, cannot be
plugged back in by anyone except the person
who unplugged it. Tagout involves a device,
such as a tag, warning that the equipment is
being serviced and cannot be operated until
the tag is removed. For more information
about lockout/tagout devices, see the follow-
ing Web site: http://www.osha.gov/dts/
osta/lototraining/tutorial/defs.htm.

School Inspection Checklist
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tain tumbling routines, horseback rid-
ing, and high ropes courses)? Does the
school provide or require proper safety
equipment for students engaging in
high-risk activities and athletic events?
Check your insurance policy to be sure
that it covers these events or activities.

The school is legally required to in-
form parents or guardians of the poten-
tial risks of school activities. Permission
slips should thoroughly explain the ac-
tivities taking place. Many times, a law-
suit is filed because the plaintiff failed
to inform the victim and/or parent of
the potential dangers of the activity.

Lawsuits have become common-
place in developed nations, and their
numbers are increasing in developing
countries as well. Legal costs to defend
against even unsuccessful lawsuits can
be substantial. Detailed communication
is often the key to reducing the likeli-
hood of legal action against your
school, church, and even you person-
ally.

Transportation
The risks of transporting students to

and from school activities have at-
tracted a lot of media attention since
April 2001, when the National High-
way Traffic Safety Administration
(NHTSA) released a report on the
dangers of 15-passenger vans.These
vans do not meet school bus standards
and are more likely to roll over in
emergency situations, causing severe
injury and even death.Their roofs may
collapse if they flip over, significantly
increasing the risk to passengers.

The National Transportation Safety
Board (NTSB) has investigated several
serious accidents that highlight a dis-
turbing trend. Some schools are trans-
porting students to and from activities
in vehicles that do not meet the federal
occupant crash protection standards for
school buses.This trend puts children at
greater risk for serious or fatal injury in
case of an accident. During an 11-
month period beginning in the spring
of 1998, the NTSB investigated four
accidents involving nonconforming
buses that resulted in nine deaths and
36 injuries. Most of the victims, includ-
ing eight of the nine fatalities, were
children. In each case, the NTSB found

that the injuries would have been far
less serious if the victims had been rid-
ing in vehicles that met federal safety
standards for school buses.3

Many U.S. states have forbidden the
use of nonconforming vans to transport
students. In 1974, Congress made it
unlawful for dealers and manufacturers
to sell or lease new nonconforming
buses seating more than 10 passengers
for transporting students to or from
school-related activities. But even with-
out these laws and the fines for violat-

ing them, why encourage the use of
these vehicles, given the increased risk
of injury and death in the event of an
accident?

Another major cause of transporta-
tion accidents is inexperienced drivers.
Many times, volunteers who drive stu-
dents to school events have handled
only small cars, which are much easier
to maneuver than larger vehicles, such
as vans. Such drivers are more likely to
lose control of a larger vehicle in an
emergency. Requiring driver training
and using only qualified drivers are two
vital steps your institution can take to
prevent transportation risks.

Conclusion
Developing and implementing poli-

cies to protect the students in your care
is a significant part of your responsibil-
ity as an educator. Having an effective
safety committee is important for the
well being of students, staff, faculty, and
others who visit your facilities. But ul-
timately, every member of the school
staff must take a personal interest in the
safety issues affecting your school and
work together to create a safe learning
environment. Remember, safety is
everybody’s business. ✐

_________________

Gary Hile is the Associate
Director of Field Services
for Adventist Risk Man-
agement, Inc., in Silver
Spring, Maryland. A.
Grace Brown is the Ed-
itorial Coordinator and
Web Designer at Adventist
Risk Management, Inc.
_________________
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S
ervice learning has a long and distinguished his-
tory.This concept was modeled in the life of
Christ1 and has been emphasized in traditional
Adventist literature, where one sees a strong
connection made between service, education,
training/learning, and happiness and content-
ment. Ellen G.White wrote:“In our life here,

earthly, sin-restricted though it is, the greatest joy and the high-
est education are in service.”2

In the educational arena, current secular literature describes
service learning as altruistic participation in organized service
experiences.These activities, which are embedded in the cur-
riculum, help students learn to apply new knowledge, under-
standings, skills, and values as they meet real community needs.3

The foundations of service learning, according to U.S. edu-
cators Shelley Billig and Janet Eyler, are “inherently multi-disci-
plinary, attached to both academic and civic institutions, and
linked to personal de-
velopment.”4 Service

learning produces personal, social, and cognitive growth.The
positive effects include (1) increased self-esteem; (2) explo-
ration of new roles; (3) improved higher-level thinking skills
such as problem solving and open-mindedness; and (4)
greater social responsibility and concern for the welfare of
others.5

Background
This article describes a successful service-learning project

(SLP) in Thailand.The participating students attended Ad-
ventist International Mission School (AIMS), located at
Muak Lek, 84 miles (135 kilometers) northeast of Bangkok.
AIMS is a unique blend of mission school and church school
operated by Mission College under the auspices of the South-
east Asia Union Mission. Because Thai citizens want their
children to become fluent in English, over the past several
years, the school has grown rapidly, enrolling more than 200

students, 88 percent of
whom are Buddhists,

36 | JOURNAL OF  ADVENTIST  EDUCATION | O C TO B E R / N OV E M B E R  2 0 0 4

Service Learning
InThailand

BY PATRICIA FOSTER AND WILFRED RIEGER

Oct_Nov_04_swcg  9/21/04  10:16 AM  Page 36



JOURNAL OF  ADVENTIST  EDUCATION | O C TO B E R / N OV E M B E R  2 0 0 4 | 37

mainly from relatively well-off families.
The AIMS students’ SLP arose from the school’s pastoral

care policy and curriculum, which stress the well-being of
everyone connected with the institution: students, teachers,
parents, and neighbors. Initially, only Grade 4 ESL students
were involved, but because of the popularity of the project,
the multigrade class (Grades 5-8) also wanted to participate.

Rationale
The Rangsit Babies’ Home, a Thai government institu-

tion, was selected as the recipient partner of the students’
SLP. This project was chosen because it would enhance the
students’ reading, writing, speaking, and listening skills, with
emphasis on language arts and health. Other goals were to
promote awareness and appreciation of people in need; to
expose elementary students to a different social environment;
to enrich the lives of others by sharing and helping on a
consistent basis; to teach leadership skills and responsibility;
and to develop motivation and build empathy.

Planning Stage
During this stage, the planning team added an interested

college student who joined the administrator and the English
as a Second Language (ESL) teacher.This group met fre-

quently to plan and discuss the project.Three home-
schooled high school students were also asked to join the
project.They researched the beginnings and evolutionary
progress of orphanages.The Grade 4 ESL teacher, who also
assisted in the home-study program, felt that involving these
teenagers would decrease their isolation and improve their
research and writing skills.

Student Orientation to the Project
The ESL teacher launched the project by telling the stu-

dents about orphanages. She invited them to visit the Rang-
sit Babies’ Home on a fact-finding tour.The students and or-
phans interacted positively from the beginning. In addition,
some of the students talked to the director of the orphanage
about the operation of the institution.The director was de-
lighted to have the students visit and invited them to return.

Initially, the students met several times a week to plan ac-
tivities and to research the most urgent needs of the orphan-
age.They decided, after talking to the director, that the ba-
bies needed milk, toys, clothes, and books.The students’
bilingual skills came in handy here.They spoke to the direc-

tor in Thai and discussed their ideas in English.
The students felt it was important to establish a rapport

with the babies.To do that, they would need to visit as often
as possible. Since the orphanage is 80 miles (129 kilometers)
from the school and there would be transportation costs,
they decided to go every other week.The teacher divided
the classes into three groups. Each group would play with
the babies (ages 6-23 months), help feed them, put them to
bed, and then go to the cafeteria to help feed the older chil-
dren (2-6 years). One group was assigned to take notes about
the orphanage diet each time they visited. Another group
planned playtime activities for the babies.The third group
worked on fund-raising ideas. Each group kept individual
journals of their visits.

Activities
Due to the Indomilk Company’s proximity to the school,

the students decided to solicit milk for the orphans from this
organization.The teacher chose two of the less-confident
students as spokespersons: a Thai and a Malaysian.The stu-
dents met with four representatives of the company to dis-
cuss their project and make their request. Since the company
officials were not English-speaking, the Thai student trans-
lated for the Malaysian student.They must have done a com-
mendable job, since the company agreed to donate milk,
shirts, and toys on a regular basis.

The students decided to open a bank account.Three proj-
ects helped provide funds for the account:

1.A Songkran Festival6 at school, just before the Thai na-
tional Songkran holiday.The students were divided into three
groups: one to obtain donated supplies for snacks; another to
cook and sell snacks; and a third to organize the water play
and sell Thai toy water guns. Food and snacks were sold dur-
ing the lunch period.The students raised 2,500 baht (about
U.S.$65) from their efforts.

2.The sale of mangoes.Two children negotiated to buy

[Service-learning] activities. . .
help students learn to apply new
knowledge, understandings,
skills, and values as they meet
real community needs.
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10 kilograms of mangoes for 50 baht a kilo and sold them
for 100 baht a kilo, realizing a profit of 500 baht.

3. Donations—not only money, but also time, clothes, and
toys.After the teacher discussed various types of letter writ-
ing, each student wrote a business letter requesting dona-
tions.The letters were discussed and corrected in class, then a
composite letter was created with suggestions from all the
students.They translated the final copy into Thai and pre-
pared it for distribution.

The students also received a contribution of 2,000 baht
that was unconnected with the letter-writing campaign.

The students researched ways to use their money most
effectively.The director explained that the orphanage ur-
gently needed more caregivers, but its funds were limited. To
hire one caregiver would require 4,500 baht a month. The
students decided to raise funds to pay one-fourth of a year’s
salary. At that point, they had raised a total of 5,000 baht,
slightly more than one-third of their goal.

One of the high school students provided impetus to the
project by dedicating proceeds from “the SALTshakers,” a
new clown ministry she organized and directed, to the or-
phanage. Coincidentally, SALT (Sharing And Loving To-
gether) included all of the students participating in the or-
phanage project.

Academic Outcomes
The administrator and ESL teacher felt that integrating

reading, writing, speaking, and listening skills with activities
specifically targeted for helping and interacting with the or-
phans would transform academic tasks into practical ones for
the students.

The program’s goals are summarized well in the projected

outcomes in Profiles
in Service Learning:
“students think crit-
ically and purpose-
fully, communicate
effectively, work
productively with
others, and act re-

sponsibly as citizens.”7 The specific content areas were lan-
guage arts, health, and social studies.

In Language Arts, the high school students researched or-
phanages and prepared reports on their findings.They dis-
covered the importance of an adequate library, since they had
difficulty getting information.They were, however, able to
write informative reports using the books available and the
Internet.

The SALTshakers club provided practice in skills such as
planning, organizing, acting, and speaking, as well as critical
thinking and problem solving.

After some research, the ESL and multigrade classes con-
cluded that the business letter format was the most appropri-
ate for requesting funds for the orphanage. Each student then
composed a letter requesting donations.

The administrator asked the students to keep journals of
their observations and feelings about each visit to the or-
phanage.These journals were shared and discussed with par-
ents, teachers, and fellow students.

In another language activity,Thai students translated in-
formation from the handbook for the Rangsit Babies’ Home
to help non-Thai participants better understand the orphan-
age’s objectives.They reviewed the translations to ensure
good English usage.Valuable information such as the daily
routine, activities, number of children adopted over the past
five years, and who adopted them was included in the trans-
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lated pages. During subse-
quent discussions, students
expressed their thoughts
and feelings in English.

In Health, students
learned about a healthful
diet, including the essential
vitamins for healthy bodies and proper growth.After observ-
ing the menu during each visit, they evaluated the children’s
diet, drew conclusions, and communicated their findings.

In Social Studies, students who interacted with the or-
phans began to comprehend a variety of societal problems.
Since Rangsit Babies’ Home is a government institution,
they learned how the Thai government provides for aban-
doned children and assists parents who are unable to ade-
quately care for their children.

Funding Sources for the Project
This project required minimal school funding.
• Students collected toys and clothes from their various

communities and took them to the orphanage.
• The Indomilk Company donated milk, shirts, and toys

and will continue to do so as long as AIMS is active in the
orphanage project.

• Monetary donations made by companies and individu-
als helped pay a caregiver for a quarter of a year.

At the onset of the project, the only expense was trans-
portation costs.This was covered by the school evangelism
budget.

Evaluation
Service learning was a new concept for AIMS.The ad-

ministrator and ESL teacher assessed the impact of the expe-
rience on the students (Grade 4 ESL and Grades 5-8)
through personal observations and the use of an evaluation
tool.After each visit, students made entries in their journals,
which revealed very positive responses.They did not want to
put a time limit on the project and immersed themselves in
the activities.

Although the high school students were “drafted” into

the program, they soon be-
came enthusiastic partici-
pants. Interacting with the
babies contributed to the
students’ personal develop-
ment by improving their
social skills and giving
them a more positive atti-
tude.AIMS students and
staff also learned valuable
lessons for future SLPs,
such as the importance of
action plans and ownership
in relation to service-learn-
ing projects.

Conclusion
Reflecting on the out-

comes of the service-learn-
ing project, the participat-
ing adults felt that this type
of education is essential to
a school’s pastoral care pro-
gram and an important
strategy to encourage altru-

ism in youth.
Integrating service into the life of students during their

school years, as illustrated by the service-learning project at
AIMS, is an excellent way of teaching young people to expe-
rience a living faith, and to make sharing the “Good News” a
part of their education. ✐

____________________________________

Patricia Foster is a Teacher and Administrator at
Adventist International Mission School at Muak
Lek,Thailand. Wilfred Rieger teaches in the Fac-
ulty of Education at Avondale College,Australia. He
has made several education-related trips to Thailand.
________________________________________
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S
tudents who struggle with their times tables
have frustrated educators ever since . . . well,
pretty much forever. Students who don’t
learn their times tables make unnecessary
mistakes on problems, falling farther be-
hind as time goes on. For decades, teachers
have viewed such pupils as lazy or unwill-
ing to work through the needed drills or
flash cards.And consciously or uncon-

sciously, they have treated them with frustration and even
disgust.They at first encourage them to try harder, but even-
tually, even patient teachers slip into accusing looks and woe-
ful glances as students fail to memorize basic math facts.And
worst of all, these students view themselves as “dumb” or
“stupid.” They come to believe they can’t do math or figure
out problems.

After two decades of wrestling with the times-tables
problem, I think I have finally found a solution . . . in a place
I never would have expected—in a Rebecca Sitton Spelling
Workshop.This excellent program emphasizes the “look of
literacy,” not just with the weekly spelling words, but in all
the writing that students produce. It incorporates the most
frequently used words in the English language, although ad-
ditional words can easily be added from the curriculum. One
thing that especially caught my attention was the Priority
Word List. Certain words at each grade
level are considered so important that

they appear on this
list. For a student to
receive an “A” in
spelling, he or she
must spell or use
the words on the
Priority List cor-
rectly 100 percent
of the time,
whether on a
spelling quiz or in a

research paper for history. The Priority Word List is so im-
portant, in fact, that the words are posted on the wall at the
front of the classroom or listed in students’ notebooks for
ready access. If students do not feel certain of the spelling of
one of these words, they are to “develop the obligation to
look,” that is, to refer to the posted list, since Priority Words
must always be spelled right.

This line of reasoning appealed to
me because I had already concluded
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that not all students are inherently
gifted spellers. I believe that some peo-
ple have an “intelligence” for language
and spelling that others do not possess.
Most spelling programs require students
to memorize a list of words each week
for a quiz.This only reveals the good
memorizers and those with the gift of
spelling intelligence, but does nothing
to help every student develop the look
of literacy in all school work.The idea
that students are expected to look at
the Priority Word List to ensure correct
spelling of specific words emphasizes
the need for accuracy, while at the
same time accommodating students
whose brains are wired differently.The
goal is for students to produce quality writ-
ten work.

This basic principle can work for
math, as well.The goal is for all stu-
dents to deal confidently and accurately
with everyday math, and to be problem
solvers using the language of numbers
as tools. Just as some students possess a
language/spelling intelligence, others
have a number intelligence.These
number gurus find it easy to grasp and
memorize math facts.At an early age,
they can rattle off answers to addition
and subtraction and even
times-tables problems.

Their success can be
misleading, though, as many
teachers assume that if some
students can learn the times
tables easily, all of them
should be able to do so with
some effort.

By acknowledging that
some students struggle with
math skills, we open the
door to the “Sitton Solu-
tion.” We thus encourage
students to “develop the
obligation to look” in order
to solve number problems,
and to apply the laws of
math to confront simple and
complex challenges in life. If
we keep students forever
drilling on their times ta-
bles, not allowing them to
do real math until they have
fully mastered these facts,
many students will never
understand why they should

study math and will
eventually hate every
minute spent on it.

Posting the Facts
Instead of con-

tinuing this dance of
failure with students,
where the memoriz-
ers are rewarded for memorizing (and
usually not much else), and the non-
memorizers are totally eliminated from
math participation, why not change the
system? Imagine a classroom where
pertinent math facts are posted around
the room alongside priority spelling
words.A large grid, four feet square, is
mounted on one wall with the num-
bers 2 through 12 across the top and
down the left side, with the corre-
sponding product placed within the
grid. Students can see at a glance what
7 x 8 is, or 3 x 9, or any other times
table problem.This grid can also be
placed in each of the students’ note-
books for quick personal reference.
Why get hung up on students’ inability
to memorize basic math facts when
you can focus on more important
problems?

Some will say
that posting math
facts provides a
crutch for students
to depend upon in-
stead of learning the
facts, but I disagree.
I am convinced that
students will use the

chart only as long as they need to. I re-
mind my students that it is more effi-
cient and quicker to memorize the
times tables; but even if they have not
yet done so, they still must solve prob-
lems correctly.Therefore, they must
“develop the obligation to look” at the
grid. It isn’t as quick or efficient to
look, but it will help them produce
quality work with right answers.As stu-
dents succeed in math, they will even-
tually come to the point where they
don’t need the grid anymore.

Ibecame more convinced of the
validity of this idea recently as I
shared it with a 5th-grade
teacher.As I started to describe
the grid and what using it might

do for her classroom, I noticed a tear
slide down her cheek. I stopped in
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mid-sentence and asked if she was all
right. Had I had said something that
upset her? 

“No,” she said,“I actually agree
with what you are saying.The thing
that got to me . . . well, I was one of
those kids who struggled with math
and especially with times tables.” She
paused before continuing,“I’ve never

told anyone this before, but . . . I still
do. I still struggle with times tables.”

The teacher was not slow or lazy.
She had a postgraduate degree and was
thoughtful and articulate. Her col-
leagues considered her a sharp profes-
sional. Yet she maintained this quiet
struggle and felt so strongly about it
that tears welled up in her eyes when

she thought about it. Do we think that
our students are less affected than this
teacher?

Posting basic learning facts (e.g., ad-
dition tables for the lower grades, mul-
tiplication tables for middle grades and
up, formulas for area and volume for
upper grades) will improve student per-
formance in several ways. First, it high-
lights the priority of certain informa-
tion.These facts are so important that
we must always be accurate when using
them. Second, it helps students focus
on thinking skills and problem solving
rather than on rote memorization.And
third, because of the information’s con-
stant presence in the classroom, stu-
dents will learn and understand many
facts that eluded them before.Whether
it is priority spelling words, basic math
facts, or vital science information, why
make it a game of hide and seek? In-
stead, transform the classroom into a
billboard of important information, and
then design assignments that make ap-
plying the information more important
than memorizing it. ✐

__________________

Jim Roy has worked in
Adventist education his en-
tire career—the first 21
years in the K-12 system
as teacher, principal, and as-
sociate superintendent, and
the past four years teaching
in the Education Depart-

ment at Pacific Union College in Angwin, Cali-
fornia. He is the author of the soon-to-be-re-
leased book, Soul Shapers:A Better Plan for
Parents and Educators (Review and Herald),
which compares the ideas of William Glasser
and Ellen White. Mr. Roy is working on his sec-
ond book, an authorized biography of Glasser, as
part of his doctoral dissertation for La Sierra
University in Riverside, California.
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A
s we write this, we've just returned
from another exciting Adventist Vir-
tual Learning Network (AVLN) Con-
ference! This year, we met at Pa-
cific Union College in the lovely
mountains above the famed Napa
Valley, California. The conference

offered opportunities to network with old friends and
make new ones. The participants displayed an in-
credible vision and commitment to Adventist educa-
tion. It was inspiring to see so many educators who
are enhancing and extending their K-20 classrooms
through the use of the Internet and other technolo-
gies.

If you are new to the AVLN, you might like to
know a bit about us. We are a volunteer group of
Adventist educators who met for the first time in
Florida in 1999. We came together with a sense of
urgency. Public institutions were developing consor-
tia with business groups to offer education online.
Participants at the Florida meeting believed it was
critical for Adventist educators to find ways to col-
laborate. They also believed that the church's edu-
cation system could be substantially enhanced
through the use of technology and the Internet. At
that time, the group affirmed its belief that every
school is a "light" and should be kept burning and
that every young person desiring an Adventist edu-
cation should have access to the best schooling
possible.

The AVLN's mission “to promote global online
collaboration for lifelong learning among Seventh-
day Adventists and other faith-based organizations”
has three primary emphases:

1. Hold annual conferences to help people net-
work and develop new skills.

2. Provide online courses meeting the North
American Division technology requirement, as well
as training for K-20 online course development.

3. Encourage communication and collaboration
throughout the Adventist system of education.

The 2004 conference's keynote speakers, Rena
Palloff and Keith Pratt, are pioneers in the world of

online education. Their research and publications
have helped to enhance our understanding of effec-
tive online teaching strategies.

The full AVLN Conference report (including pre-
sentations, proposals, and mrecommendations) will
appear on the AVLN's Web site.You'll find Power-
Point presentations, Web sites to visit, papers, and
more! By visiting the conference home page, you'll
feel as if you were there! (See http://www.avln.org/
jae/.)

Joyful learning! ✐
_________________________________________
Marilyn R. Eggers is an AVLN board member and an As-
sociate Professor in the Curriculum and Instruction De-
partment at La Sierra University in Riverside, California.
She develops and teaches online courses, promotes the
effective integration of technology into teaching and
learning, and encourages collaboration in all areas of ed-
ucation.You can reach her by E-mail at meggers@
lasierra.edu. Shirley Freed is Chair of the Leadership
and Educational Administration Department at Andrews
University in Berrien Springs, Michigan. She is currently
President of AVLN and one of the organization's origina-
tors, and teaches all of her courses online.You can reach
her by E-mail at freed@andrews.edu.

2004 Conference –
Networking and Learning

By Marilyn R. Eggers and Shirley Freed
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T
he number of Adventist schools is growing tremendously.
Governments and nations appreciate the rich moral phi-
losophy that Adventist education offers, especially in such
challenging times.

At the tertiary level, many of the students who enroll
know exactly what they want. They know that we pro-
mote a vegetarian diet on our campuses, that we have
a dress code, that we abhor academic dishonesty, and
that we seek to integrate faith and learning in everything
we do. However, many of them find it difficult to liberate

themselves from the clutches of popular culture and preconceived ideas
about life and salvation.

Like these students, Peter knew what he wanted (Matthew 14:28).When
he saw Jesus walking on the Sea of Galilee, he desired to go to Him. Of
course, Peter saw the major barrier—the deep, raging waters. Yet, getting
to Jesus was more important to him than any risk of drowning.

At Jesus’ invitation, Peter stepped out in faith. But he took his eyes off
Jesus and looked back toward the disciples in the boat.Terrified by the mighty
wind and huge waves, Peter began to sink (Matthew 14:30). He knew he
could not help himself—but he knew Someone who could save him. No won-
der he cried, “Lord, save me!” (KJV). And the Bible says, “Jesus immedi-
ately reached out his hand and caught him” (verse 31, NKJV).

Many of the students on our campuses are like Peter. In a bid to meet
Jesus, they obtain our admissions forms, pass the required tests, attend our
rigorous interviews and orientation programs, and pay the admissions fees.
Some of them are able to adapt successfully to our program, while for oth-
ers, the rigors of academics and our lifestyle rules batter them, just as the
terrible wind struck Peter. For them, it is difficult to come to grips with our
frequent worships (morning, afternoon, evening, during classes, etc.), style
of teaching (integration of faith and learning), diet (vegetarian meals), rules
(no smoking or drinking, required chapel attendance, etc.), and our tuition
and fees.Though they may not seem to be shouting, “Lord, save me,” as Pe-
ter did, they just as surely need support from the faculty, staff, administra-
tors, and work supervisors on our campuses.

Jesus did not allow Peter to drown, even though he might have deserved
it. He had begged Jesus to let him walk on the water, and he became proud
of how well he was doing. But, despite this, the Bible says, Jesus “immedi-
ately” came and rescued Peter. What good news to know that Jesus saves
us even when we do not deserve it!

How well are we doing to help students on our campuses to develop a
loving relationship with Jesus? Jesus knew the difficulties
Peter had to encounter in order to get to Him. Because He
was aware that the terrible wind would blow, He was ready

to help Peter and to save him. Likewise, we must make adequate prepara-
tion to help our students physically, socially, mentally, and spiritually.

As Seventh-day Adventist teachers, we need the power of the Holy Spirit
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Matthew 14:28-31
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in our lives in order to successfully carry out the responsibility that
God has given to us, especially as we approach the end of this
world’s history.This is an enormous challenge—so who can pos-
sibly qualify? The answer is found in Psalm 24:4, “Those who have
clean hands and pure hearts; who do not lift up their souls to what
is false, or swear deceitfully” (NRSV). Every one of us should ex-
amine ourselves to see if our lives fulfill this requirement.We need
to pray that God will give us a humble, consecrated spirit and help
us witness to the work of grace in our own hearts (2 Chronicles
7:14; Isaiah 57:15; James 4:6).

Our students, like Peter, are eager to meet Jesus. They have
stepped out in faith by registering at our schools; seeking a knowl-
edge of the Master, as well as a quality education. To help them
achieve these objectives, much is required of us.

Each of us, as Seventh-day Adventist teachers and adminis-
trators, must learn lessons of love, humility, faithfulness, trust, obe-
dience, and tolerance from the Mas-
ter Teacher. We can achieve nothing
through our own power and clever-
ness. Relying on the power of the One
who has called us is the only way we
can gain the desired results.

We are accountable for every stu-
dent who comes to our schools. We
must seek daily, in everything we do,
to help them appreciate the love of
Jesus Christ for them. It’s time that we
got to know students well enough to
sense when they are sinking acade-
mically, socially, physically, or spiritu-
ally. A gentle, timely intervention can
help save a soul that would otherwise
have been lost forever.

The Bible says that Peter cried
out, and immediately Jesus came to
his rescue. Just as Jesus is ever alert
to save us, we must be alert to un-
derstand the type of help our students
need and the best way to assist them.
Sometimes, “punitive” measures may
be the most appropriate way of help-
ing. In every case, “the object of dis-
cipline is to train [young people] for
self-government. . . . The true object
of reproof is gained only when wrong-
doers are led to see their fault and the
will is enlisted for its correction.When
this is accomplished, point them to
the source of pardon and power. Seek
to preserve their self-respect and to
inspire them with courage and hope.”
Remember the Golden Rule, “Do to
others as you would have them do to
you.”

“In this time of special danger for
the young, temptations surround them
on every hand. Every school should

be a ‘city of refuge,’ a place where tempted youth may be dealt
with patiently and wisely. Teachers who understand their respon-
sibilities will separate from their own hearts and lives everything
that would prevent them from dealing successfully with the wilful
and disobedient. Love and tenderness, patience and self-control
will at all times be the law of their speech. Mercy and compassion
will be blended with justice. . . .

“The divine Teacher bears with the erring through all their per-
versity. His love does not grow cold. His efforts to win them do not
cease” (True Education, pp. 183, 184).We must ever seek to model
the love of God to our students, as we strive to help them acquire
both intellectual and spiritual power. ✐

__________________________________________________

Godwin Nwadibia Aja is an Associate Professor in the Depart-
ment of Health Sciences at Babcock University in Ikeja, Lagos State,
Nigeria.___Godwin Nwadibia Aja is a Senior Lecturer in the De-
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guesteditorial
Continued from page 3

With the church
•  Set an example in church relationships and responsibility.
•  Actively participate in the programs of the local congrega-

tion.
•  Observe the Sabbath in ways that honor God, nurture your

soul, and help others.
•  Manifest loyalty to God by contributing a faithful tithe and

freewill offerings.

With the community
•  Be recognized as a law-abiding citizen who is ready to help

others.
•  Expand your circle of friends beyond the Adventist com-

munity.
•  Be known as one who fulfills promises and meets all finan-

cial obligations.
•  Exemplify the qualities of an ambassador of God’s kingdom.
In his masterful autobiography, Henry Adams (1838-1918)

wrote,“A teacher affects eternity; he can never tell where his in-
fluence stops” (The Education of Henry Adams, p. 20). Fortunately,
we are not alone in our noble task.We labor in the company of
divine and human agencies that can help us achieve educational
objectives that only eternity will fully reveal.
__________________________________________________

Humberto M. Rasi served as Director of the General Conference De-
partment of Education from 1990 to 2002.Now in active retirement, he con-
tinues to support Adventist education through publications, lectures, and sem-
inars in many countries.

Year of Evangelism Statement of Support From
NAD Education Leadership

WHEREAS the year 2004 has been designated by the Seventh-day Adventist World Church as
the Year of Evangelism, and

WHEREAS the Adventist education ministry of the North American Division is committed to
the larger evangelism mission of the Church,

IT IS RESOLVED by the North American Division Office of Education and the Union Direc-
tors of Education Council that education institutions at all levels within the NAD support and
actively participate in the 2004 Year of Evangelism through student-focused programming on
campus and community-focused activities in the broader community.



There’s something for YOU in the
Journal of Adventist Education

Whether you teach several grades in a one-room school, pastor a district that contains a church school, or serve on the board of
trustees of an Adventist college or university, the JOURNAL offers practical and meaningful information to help make your service more
effective for Christ and the church.

Along with feature articles that range from integrating faith and learning to tips for substitute teachers, the JOURNAL often devotes
entire issues to themes that are relevant to Adventist educators in the new millennium. Some of these 
issues to which the JOURNAL has given in-depth coverage include: multiple intelligences, 
administration and leadership, character development, outdoor education, school safety 
and conflict resolution, health, spiritual assessment, distance education, brain research, 
school boards, and multicultural education.

Now is the time to either order a subscription to the JOURNAL or obtain back issues
that deal with special topics.

The Summer 2004 issue focused on school boards and drew a great deal of 
interest even from people who do not regularly subscribe to the JOURNAL.
Some 8,000 extra copies have already been ordered for board 
members around the world.

Additional copies of the school boards issue are still available 
for a special bulk rate—up to 25: $2.50 each; 25-99: $2.00 each;
100 or more: $1.50 each, plus the costs of handling and shipping.

Yes! Here’s my check or money order. Please send me the following:
❑ One-year subscription (5 issues), $17.25 U.S.
❑ Two-year subscription (10 issues), Special price, $33.00 U.S. until January 1, 2005.

Theme issues— please indicate how many copies. Each copy costs $3.00 U.S. (Includes
shipping and handling in the U.S. Outside the U.S., add $1.00 for each.)

❑ School Boards I     ❑ School Boards II (Summer 2004)     ❑ Multiple Intelligences ❑ Spiritual Assessment

❑ Character Development in Adventist Schools ❑ School Safety and Conflict Resolution ❑ Mathematics

❑ Testing and Alternative Assessment     ❑ Administration and  Leadership in Adventist Schools 

❑ Exemplary Adventist Schools ❑ Multicultural Teaching and Learning      ❑ Distance Education
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