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THE JOURNAL OF

Adventist Education

The “Heart of the 
Institution”

R
eferring to the school or college library, teachers and administrators alike often
call it “the heart of the institution.” This suggests a vibrant place pulsating with
energy and ideas where students and teachers love to meet and work.

What does it mean for the library to be the heart of an institution? The bi-
ological heart continuously sends life-giving blood to all parts of the body. In the
same way, the library should actively revitalize the school’s learning processes by
providing appropriate and timely resources. It should continually renew its in-

formation sources, provide regular, extended access to a variety of resources, and actively seek
to reach everyone within the organization.

Does this describe your school’s library? If not, why not? The human heart beats in a pre-
dictable way about 100,000 times a day, pumping some 2,000 gallons of blood in 24 hours. It
does so in a regular and organized fashion. Its design makes it well suited to perform its job
for many decades if it gets proper care. Does your school or college library have adequate re-
sources to be able to do its job well? Has the library been designed for the functions it must
perform? Do its staff members have the necessary skills and vision to provide consistent, or-
ganized service? Does the library receive regular financial support that enables it to offer up-
to-date services?

A number of library professionals have contributed their knowledge and expertise to this
special issue of the JOURNAL. However, the articles are not meant only for librarians! In plan-
ning the issue, the authors sought to help educators and administrators gain new insights about
the value of a vibrant library in their own institutions.

We invite you to explore with us the role of the school library and its influence on stu-
dent achievement. Read about our experiences and what the literature says about ways the
school library can be integrated into many aspects of school life. Explore with us the library’s
role in disseminating Christian values and supporting the philosophy and mission of the school.

We have also sought to provide information about key skills that are needed to operate a
library. Because technology is such an intimidating topic for many, we offer specifics on how
to automate a library, how to create a professional library Web page, and how to deliver infor-
mation to distance learners. Finally, we describe current cooperative efforts between Ad-
ventist schools and colleges to enhance the use of scarce resources.

The library can indeed be “the heart of the institution.”When the heart is healthy, the
school experiences better academic achievement, and students are helped to explore knowl-
edge and faith so that they can achieve personal and spiritual goals.The library, as a healthy,

active entity within the school, can contribute greatly to its vibrancy. We
invite you to explore this heart. Learn how to keep it healthy and enhance
its function. ✐
______________________________________________________________

Annette Melgosa is Associate Library Director at Adventist International Institute of
Advanced Studies in Silang, Cavite, Philippines, and Coordinator for this special theme
issue on Libraries. The JOURNAL staff express their appreciation for her assistance and
enthusiasm in the planning and production of the issue. 
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eventh-day Adventist education is unique because it seeks to ed-
ucate not only for this world, but also for the world to come.1 A
strong faith philosophy of salvation and restoration must there-

fore govern every part of the system.This philosophy can be broken down into four basic parts:
• First, God created us in His image.2 This means we have great value in His sight.
• Second, we are sinners, and only God can save us.3 Acknowledging our sinfulness and our need

is essential to our restoration into an eternal relationship with God.
• With our consent, God transforms us and restores His image in our lives.4

• Finally, this transformational, restorative philosophy compels us to carry the message of hope and
warning to those around us.5

The Seventh-day Adventist school, then, must be committed to sharing these concepts with its
students.The sharing process can be likened to a series of windows through which the student looks
as he or she develops a faith-based worldview.The inspired revelation of God through His Word, His
prophets, and His creation, when taught in the school, is undoubtedly one such window. The living
examples of committed Christian teachers are yet another view.

When faith is consciously built into the curriculum, this, too, can be a window, as can extracur-
ricular activities, properly organized and implemented. Even the facilities can provide a physical view
of faith.The Christian school library, too, can offer a unique faith-based view of the world.

So how does the school library contribute to the mission of the school? How does it open win-
dows to a world of ideas, culture, dreams, and faith?

Going back to our philosophy, the library supports each of the four points in the following ways:

Philosophical Belief Library Materials

God created us. Quality literature on creationist theory.

We are sinners. Historical and theological documentation that 
enables students to trace the theme of salvation 
through Earth’s history.

God restores His image in us through Safe materials for students to use as they explore 
the renewal of our minds. their world.

We have a unique message of hope Adventist heritage materials help students catch 
and warning for the world. the vision of our pioneers.

A 
Window 

of
Opportunity
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The Library: A Window of Academic Excellence
Adventist schools also strive for academic excellence because

Christian education’s true objective is to “restore in men and
women the image of their Maker.”6 Ellen White counsels,“Every
student should remember that the Lord requires him to make of
himself all that is possible, that he may wisely teach others also.
Our students should tax the mental powers; every faculty should
reach the highest possible development.”7

The library can make a significant contribution to academic
excellence.The popular phrase referring to the library as “the heart
of the institution” (see guest editorial on page 3) acknowledges
that the library has a privi-
leged position in support-
ing academic endeavors.
Recent research, however,
has given teeth to this of-
ten-toothless adage. A num-
ber of statewide studies con-
ducted in the U.S.8 show
that libraries positively af-
fect student achievement on
national achievement ex-
ams. Literature shows that
“where library media pro-
grams are better staffed,bet-
ter stocked, and better
funded, academic achieve-
ment tends to be higher.”9

Studies also show that aca-
demic achievement is influ-
enced by “the extent to
which library media staff
engaged in particular activ-
ities related to the teaching
of information literacy and
to the exercise of leadership,
collaboration, and technol-
ogy.”10

The library can provide a safe place for students to catch glimpses
of the greater world outside their small community or school.
They can expand their powers of thinking and test their ideas
against those of great thinkers through the wise choice of read-
ing. They can find in the library a place to dream, to reflect, and
to cultivate their critical reasoning skills.

The Library: Window of Opportunity?
Seventh-day Adventist educators must ask themselves whether

their school libraries adequately fulfill these roles. Is the library a
window of faith and of academic excellence? Has enough care
been given to ensure that the view it provides is clear and com-
pelling?

Jonathan Kozol, speaking of libraries in poor communities in
the United States, paints the picture this way:

“Books,however—and not simply books as inert objects shoved
into a barren room or closet in a darkened corner of an over-
crowded school, but books in artful presentation, books displayed
and offered as . . . enticements, books in short, in beautiful school

libraries developed with the artfulness of skilled librarians—re-
main the clearest window to a world of . . . . satisfactions that most
children in poor neighborhoods will ever know.”11

From our transformational Christian worldview,we can com-
pare our students to these impoverished children. Our students
are growing up in the impoverished world of evil, pain, and ug-
liness. It is up to us as educators to give them a clear window to
the delights of life in Christ. Ellen White encourages this view
when she says,“Books should have been prepared to place in the
hands of students that would educate them to have a sincere, rev-
erent love for truth and steadfast integrity.”12 It is our privilege to

help our students “reach the highest attainments for the purpose
of doing others good. Knowledge harmoniously blended with a
Christlike character will make a person truly a light to the world.”13

The school library,properly set up and properly managed,can pro-
vide this window of faith, academic excellence, and opportunity.

Dr. Stephen Guptill,education director for the SouthernAsia-
Pacific Division of Seventh-day Adventists and a firm believer in
the transformational power of quality school libraries, has had ex-
tensive opportunities to visit and evaluate Adventist school li-
braries.He has also been instrumental in organizing and support-
ing individual school libraries.The interview that follows offers
important insights into the challenges that Adventist libraries face,
along with workable solutions.
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Interview
By Annette D. Melgosa and Stephen Guptill

Do you see differences between an Adventist and a non-
Adventist school library?

I think the critical difference has to do with mission.The li-
brary should inspire students to embrace the mission of the church,
along with the teachings of Scripture; and to use their talents and
careers as light bearers for the future.

What, then, is the role of the Seventh-day Adventist
librarian?

It is being aware of how the library can contribute to our dis-
tinctive church mission. An academy or college may be located
in a cultural community where there is no other entity to repre-
sent the Adventist mission.The library can nurture this by pro-
viding Christian and evangelistic materials.

I think the librarian also empowers the faculty by providing
resources that help them include an Adventist perspective in their
disciplines.

What types of materials should an Adventist school library
collect?

Certainly, the library should collect anything published by the
church in that country or language.The library ought to be an
archive for this type of material . . . Sabbath school lessons . . .
whatever. Local cultural materials will also help the church fulfill
its mission. Other core Adventist publications, even in other lan-
guages, should be available for the faculty to use.

There are also some distinctives that we hold as a church and

as an educational system.For instance,our view of science in terms
of creationism. Our collection in this area needs to be especially
strong.

In our college libraries, we need to support the majors of the
students.Ministerial students need to become acquainted with re-
sources that a pastor would use. Education students should have
access to teaching materials.When I go to some colleges offering
teacher education, I don’t see any elementary textbooks to sup-
port these students as they learn to teach.

Do you think people have a clear understanding of the
school library’s role and mission? Are there any miscon-
ceptions?

On the secondary level, you run into all kinds of misconcep-
tions. One of the biggest ones is that the library is a study hall,
someplace the kids go when they’re not having class. Others see
the library as a meeting room for potluck dinners and other ac-
tivities.This could compromise the security of the collection.

I’ve seen some libraries that are simply archives.They’re a closet
where you stuff away the non-textbooks.Other times, it is a book
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bank with shelves and shelves of textbooks for the different classes.
Sometimes, we see libraries where the important thing is the

book count . . . the more, the better. It is a place where the kids
don’t particularly want to go because the books are old or irrele-
vant.

What are some of the chal-
lenges that you’ve identified in
Adventist school or college li-
braries?

Sometimes, the problems relate
to lack of a trained librarian.With-
out a trained librarian, the vision is
not there.

Other times, acquisition guide-
lines are missing. There are books
in the library that have not been
screened and are clearly inappro-
priate.

At times, it has to do with facil-
ities or budget. I have seen institu-
tions with terrible facilities but won-
derful library programs where great
things are happening. I’ve seen li-
braries that had beautiful facilities
but very little use.So I think the an-
swer is to find a balance between
good programs and facilities.

Also, I think it’s very important
that the librarians and libraries have
a vision . . .what the library is about.
A library is not simply to give re-
search opportunities for the students.
It’s also a way of nurturing the love
of knowledge, the love of reading
and going to the library.

So how can schools meet these
challenges? Do you see a role
for alumni, parents, and the
community? 

I know one school that was really strapped for budget.They
didn’t have anything. And so, the librarian and administration sat
down with students and the parent-teacher organization and asked,
“What can we do?” Brainstorming together, they decided that
they would go to the community, parents, and church members
and ask,“Are there books that you could donate to our library?”
Over the period of a month or so, they collected more than 500
books that were consistent with their collection parameters.

Reading Buddies is a very popular program in some places.

Volunteers sit with kids who are learning to read or have reading
challenges and give individualized instruction. Sometimes, com-
munity people come in to help students learn to find books, or
they shelve books or provide security at the door.

There are lots of ways to involve the community. It means sell-
ing the vision.When the school staff visualize what they want to
see happen, they can gather the financial and personal support of
alumni, parents, and community.

Where does the librarian fit in?
Unless you have a librarian who has the vision and training,

who knows how to lead the library forward, budget and facilities

lose their reason for being.Trained personnel are critical.

What would you consider to be the three most essential
things that school principals or presidents can do to help
their library?

First, I think the administrator needs to have a trained librar-
ian; then they can work together on establishing clear goals.

The second thing, I suppose, would be a budget.There’s no
point having goals and accountability without some enabling.
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Along with that would be support personnel. In some cases, this
would mean part-time workers, or volunteers, perhaps students.

You need both budget and personnel. Administrators are the
ones who can enable that.

And then, the last thing would be facilities. This could include
equipment, furniture, and a building.Sometimes, institutions spend
a lot on a building that they should have spent on the collection.

To me, the collection is the most important thing.There’s no
point having a nice building and nice shelves unless you’ve got
the collection.

What about school boards or trustees? How can they help
the library?

I think that the critical thing for the board is to hold the prin-
cipal or the president responsible for achieving the school’s phi-
losophy and objectives. If the board knows the requirements of
education policy for the library, and they are aware of the recom-
mendations from accreditation bodies, they will then hold the ad-
ministrator’s feet to the fire and ask,“How are you meeting these
goals?” “How are we achieving Adventist ideals in our library?”
“Do they have the budget to do this?”

I hope the board sees that its members have an enabling role,
as well.

They are trustees.Trusteeship involves looking for ways to
make things happen.So, two levels . . . accountability and enabling.

And the educational superintendent?
The superintendent and the union education director need to

promote ways to work together as a system.We have some ex-
amples of this in North America where the expertise of a college
is used to help purchase books for several of the local academies
and schools.

I think that as a system, we should recognize the need for
trained librarians.We had this problem in our division, so we
worked on a Master’s program with the Adventist International
Institute for Advanced Studies (AIIAS) to meet that need.

Certainly now with the Internet, we should be looking for
ways to gain system-wide purchasing advantages and to share re-
sources. Another example would be to have Web sites that pro-
vide resources for primary-level and secondary librarians. I hope
educational superintendents are doing these kinds of things.

I also think it is important that the superintendent track vital
statistics for the different institutions and then look at the bench-
marks in order to help set strategic plans and goals.

Do you foresee libraries also working together?
Yes. College libraries can help school librarians by suggesting

floor plans, collection lists, or other types of resources and guid-
ance. The secondary schools could help the primary schools.

Another way would be to provide information about library
tools. Where do you get the Dewey Decimal materials? How
about online software and library materials? Classification is an-
other area where cooperation would be useful. For years, librari-
ans had to classify Adventist books one by one. Sharing these
records electronically or on CD would be very helpful.

The Association of Seventh-day Adventist Librarians provides
a healthy example of how we can work together as a system in

order to expand and share services throughout the wider com-
munity of Adventist schools and colleges.

So summing up, how important do you see the library as
being, in terms of the school’s success?

Well, in some ways, the library is the center of what is hap-
pening in the school. It is like a thermometer. We typically find
that if no resources are being put into the library, little is being set
aside for classroom instruction or for teacher development.

There’s no question that when students are engaged in a lot
of reading and library activities, they’re learning much more than
what they would get simply in the classroom. That has a tendency
to raise their language skills. Research shows that good language
skills lead to better grades in all subjects. So, yes, I see the library
as central to the educational program.

Thank you, Steve, for your time and your continued sup-
port of Adventist libraries. ✐
__________________________________________________

Annette D. Melgosa is Associate Library Direc-
tor at the Adventist International Institute of Advanced
Studies (AIIAS) in Silang,Cavite,Philippines,where
she has served for the past six years. Mrs. Melgosa
holds an M.A. in Library and Information Studies
from the University of London and is an active mem-
ber of the Association of Seventh-day Adventist Li-
brarians (ASDAL), having served as its president in
2001-2002. She is also a member of the American
Library Association (ALA) and a chartered member
of the Chartered Institute of Library and Information
Professionals (CILIP) in the United Kingdom. She
has visited a number of Adventist and non-Adventist
university libraries in Asia and Africa on various ac-
creditation teams and consultation visits. Stephen
Guptill is the Director of Education of the Southern
Asia-Pacific Division of Seventh-day Adventists in
Silang, Cavite, Philippines.
____________________________________
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PARTNERING FOR SUCCESS WITH 

INFORMATION
LITERACY

A
ll of us live, learn, and
work in the Informa-
tion Age.We are inun-
dated with information
from multiple sources
(books, newspapers,
magazines, television,
billboards, and the In-

ternet) in a variety of formats (print, graphics,
multimedia, and digital). Sometimes, it’s diffi-
cult to tell the difference between fact, fic-
tion, and opinion.At other times, it’s a chal-
lenge to find information when we need it,
and formatted as we wish. According to re-
searchers Lyman and Varian of the University
of California-Berkeley School of Information Management, the
amount of new information stored on hard drives and other
media doubled between 1999 and 2002.1 Computer expert
Sandy Berger estimated that the amount of information trans-
mitted over the Internet would double each year between
2002-2007.2 James Appleberry estimates that by 2020, informa-
tion will double every 73 days.3

The global economy is increasingly information-driven and
requires workers with appropriate skills.To effectively navigate
through this information overload, educators and students need
to be “information literate.”

Definitions of Information Literacy
In 1989, the American Library Association Presidential

Committee on Information Literacy formu-
lated a now-widely-accepted definition of
information literacy. It states:“To be infor-
mation literate, a person must be able to rec-
ognize when information is needed and have
the ability to locate, evaluate, and use effec-
tively the needed information.”4 Two years
later, the SCANS Report extended this defi-
nition, describing successful workers of the
21st century as competent in “acquiring, us-
ing, evaluating, organizing, maintaining, and
communicating information.”5 These defini-
tions stress the importance of preparing peo-
ple to live and function successfully in the In-
formation Age. How can classroom teachers

and librarians equip students with these “survival skills”? 

Teacher-Librarian Collaboration
Both research and international standards for school libraries

recommend that teachers and librarians work together to ensure
that students become information literate. Information Power:
Building Partnerships for Learning emphasizes that “collaboration is
essential” as librarians work with teachers to plan, team teach,
and evaluate instruction.6 The Association for Teacher-Librarian-
ship in Canada and the Canadian School Library Association’s
joint publication, Students’ Information Literacy Needs in the 21st
Century: Competencies for Teacher-Librarians, underscores the cen-
tral role of the librarian in helping students find meaning from
the increasing number of print and electronic sources available.
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The global
economy is 
increasingly
information-

driven and re-
quires workers
with appropri-

ate skills.
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The document also advocates that
schools hire librarians who are skilled in
accessing and evaluating information in
any format, and who can provide leader-
ship in the use of new technologies.7

To collaborate successfully, teachers
and librarians must have “shared goals, a
shared vision, and a climate of trust and
respect.”8 Each has a specific role.The
teacher understands the characteristics,
attitudes, and interests of the students, as
well as the course content.The librarian
possesses information and technology
skills, understands students’ anxiety about
the research process, and can help inte-

grate information literacy skills into
course content.The librarian can also
help the teacher develop units incorpo-
rating a wider range of resources.9 When
technology instruction is integrated into
the curriculum, students will see the
connections between school learning and
life experiences. However, collaboration
requires comprehensive planning, sharing
resources, control, risk, leadership, and
time.10

Benefits of Collaboration
A study by the Library Research Ser-

vice at Colorado State University con-
cluded that test scores increase when li-
brarians work with teachers, provide
training to teachers, have input into the
curriculum, and manage the technology
for the school.11 Additional benefits in-
clude more effective use of resources and
teaching time, integration of educational
technologies and reduced teacher/stu-
dent ratio,12 as well as more meaningful

and successful learning experiences.

Information Literacy Models
Educators, boards of education, li-

brary associations, and professional orga-
nizations have developed a variety of
models for teaching information liter-
acy.13 One popular and effective model,
used in thousands of K-12 schools, col-
leges, universities, and corporate settings,
is the Big6 Skills for Information Problem-
Solving.The Big6 has six logical, though
not necessarily sequential, stages, each
with two subsets.The main stages are de-
scribed below:

1. Task Definition—getting a clear
understanding of the problem and the
type of information needed to complete a
task, solve a problem, or make a decision.

2. Information Seeking—identify-
ing possible sources and strategies for ob-
taining information and determining
how to select the best one.

3. Location and Access—finding
sources and then getting to the appropri-
ate information within the source.This
includes knowing how materials in li-
braries are arranged, and being proficient
in using print and electronic sources.

4. Use of information—being able
to read, view, touch, and listen to the in-
formation source; determine what is
valuable, and extract the needed facts.

5. Synthesis—being able to connect
the information for various sources to
create a product (a speech, paper, poster,
video, or CD) or make a decision that
matches the requirements of the defined
task.

6. Evaluation—assessing the search
process and the final product in terms of
effectiveness and efficiency.14

Planning With Big6
Teachers and librarians can use the

Big6 Model to collaborate and plan in-
struction. Jodi Kerns outlines several
questions the teacher and librarian
should consider while planning:

1.What is the assignment?
2.What are the instructional objec-

tives?
3.What Big6 Skills will be incorpo-

rated?
4. How will teacher and librarian in-

tegrate instruction?
5.Are the resources sufficient?
6. How and when will instruction

take place?
7. How will teaching and learning be

evaluated?15

Implementing Teacher-Librarian Col-
laboration

The librarian must initiate a partner-
ship with the teachers in order to facili-
tate information literacy instruction.Ad-
ministrative support, commitment to
resource-based learning, and sharing suc-
cess stories16 are vital to effective collabo-
ration.

While there will always be challenges
to collaboration such as lack of time and
resistance to change,17 Linda Wolcott sug-

“To be informa-
tion literate, a
person must be
able to recognize
when informa-
tion is needed
and have the
ability to locate,
evaluate, and
use effectively
the needed infor-
mation.”
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Big6 No. 1
Task Definition

Students will become knowledgeable
about prominent black Seventh-day
Adventists.

Each student:
• Selects a person of interest.
• Uses Big6 skills to find infor-
mation about the person.

• Produces a research paper and 
an oral report based on infor-
mation gathered.

• Attempts to answer questions 
posed by the teacher and lib-
rarian. (See list in sidebar below.)

Big6 No. 4
Use of Information

Students:
• Read, view, listen to informa-
tion.

• Take notes, develop outline, and 
document sources according to 
guidelines provided.

Big6 No. 2
Information-Seeking Strategies

Students:
• Brainstorm about possible sources
of information.

Primary sources: letters, diaries, inter-
views
Secondary sources: books, encyclopedias,
almanacs, journal and magazine articles,
videos, Internet sites.

Big6 No. 5
Synthesis

Students:
• Integrate information from 
various sources to produce a 
paper and outline for oral pre-
sentation.

Big6 No. 3
Location and Access

Students:
• Access school library catalog 
and databases to find books,
articles, and other resources 
about the person.

• Visit other libraries (including 
teacher’s personal library) and 
archives.

• Interview individual or family 
and friends of individual.

Big6 No. 6
Evaluation

Teacher:
• Determines whether finished 
product contains necessary in-
formation.

• Assesses student submissions—
Accurate? Neat? Completed on 
time? Presented creatively? 
Appropriately documented?

Students:
• Assess how well information 
sources met their needs and 
how the Big6 helped them to 
accomplish the project.

1.What makes this person important
or interesting? 

2. In what ways was this person’s life
remarkable?

3.What qualities were influential in
shaping this person’s life? Give examples
that illustrate these qualities.

4.What events shaped or changed

this person’s life?
5. Did this person make poor deci-

sions or overcome obstacles? How did
he or she deal with them? 

6. Did this person have a mentor or
older person who provided guidance?

7. How did this person act out his
or her Christian beliefs?

8.What contributions did this per-
son make to the Seventh-day Adventist
Church and black Adventists? 

9. Is this person a hero or a celeb-
rity? Why or why not?

10.What lessons can you learn from
this person’s life? 

Questions for biographical research Big6 No. 1 (see above)

Student Assignment:

Biographies of Prominent Black Seventh-day Adventists 18
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gests the following helpful approaches for
librarians:

• Establish good relationships with
teachers; be approachable.

• Raise expectations about what the
school library program can do.

• Become an expert on the goals of
the curriculum.

• Show connections between infor-
mation literacy and content-related ob-
jectives.

• Solicit teachers’ assistance in devel-
oping the library program.

• Be flexible in expectation and tim-
ing.

• Be persistent.19

Conclusion
The Information Age has changed

teaching and learning. New models of
instruction incorporate a variety of
sources and formats.Teachers must em-
ploy many strategies to engage students
and inspire lifelong learning.The school
librarian can help the teacher incorporate
technology and multiple resources into
the curriculum; teach course-related in-
formation skills; and promote a climate of
cooperation.As a result, students will be
able to find, evaluate, use, and communi-
cate relevant information as they prepare

for service to God
and humanity. ✐
_________________

Paulette McLean
Johnson, Ed.S., is Di-
rector of Library Services
at Oakwood College in
Huntsville,Alabama.
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pled with marathon cataloging sessions on Sundays in various
schools.The librarians, Peg Bennett, Charles Davis, Loranne
Grace, and the late Marion Linderman, discovered some un-
usual books during these sessions. One example was Tropic of
Cancer by Henry Miller, which was considered one of the most

pornographic books of its time. The
volunteers at this school had cataloged
the book as Earth Sciences of South
America!

As this example illustrates, these
on-site visits helped schools evaluate
their holdings and needs. In most
cases, school libraries used volunteer
help or assigned a teacher to tend the
library in addition to a full teaching
load. Inadequate libraries, student un-
familiarity with the standard cata-
loging system, and teachers lacking the
time or ability to run the library were
the main problems encountered.These
problems resulted from years of ne-

glect and insufficient knowledge.
Realizing that a trained librarian was needed to help the

schools build a balanced collection, it was decided that the Mc-
Kee Library staff would add this responsibility to their duties.
ANGEL began in 1981 by serving 60 schools in the Georgia-
Cumberland Conference. My involvement with ANGEL started
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Q
uality education requires well-stocked
and well-balanced libraries. Seventh-day
Adventist schools also need materials that
support our distinctive denominational
ethic. Selecting and buying library books,
and then prepar-
ing them for use
are specialized 
jobs that require 
professional

skills not often available in our ele-
mentary and secondary schools.The
Adventist Network of General Educa-
tional Libraries (ANGEL) was devel-
oped to improve the quality of li-
braries in church schools in the
Southern Union Conference, which
encompasses most of the southeastern
United States.

As librarians at Southern Adventist
University (SAU) in Collegedale,Ten-
nessee, sought to improve K-12 libraries in this geographical
area, they initiated discussions with the conference education
directors.The university librarians concluded that since the ideal
of a professional librarian for each school was not attainable,
other alternatives should be explored. One alternative was for
the SAU librarians to conduct workshops for the teachers, cou-

ANGEL
WELL-STOCKED 

LIBRARY

AND
THE

BY KATYE HUNT

The Adventist Network
of General Educational
Libraries (ANGEL) was
developed to improve
the quality of libraries

in church schools in
the Southern Union

Conference.
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in July 1982. The success of the program caught the attention
of other schools and conferences in the Southern Union.Today,
seven of the eight conferences participate, with 175 schools cur-
rently enrolled in the program.

The services offered by ANGEL include selection and pur-
chase of books appropriate to student age level, ethnic diversity,
and interests, and books to support the curriculum. Volume
buying gets us discounts that individual schools could not ob-
tain.The books are cataloged using the Dewey Decimal Classifi-
cation system.The dictionary catalog and shelf list cards are or-
dered from the Online Computer Library Center (OCLC).
Then a Machine Readable Cataloging (MARC) disk is gener-
ated and provided to schools with an
online library catalog. Student workers
affix the spine label and glue in a pocket
and date-due slips. Schools thus receive
books that are ready for students to
check out and cards that are ready for
filing in their card catalog.

In addition to processing new books,
ANGEL allows schools to bring in
books for cataloging that they have ac-
quired through community gifts or local
purchases. Some of these books may be
weeded out if they are inappropriate, out
of date, or beyond repair.Those that
meet ANGEL selection criteria are
mended, processed, and shipped back to
the schools.

Each month, a report is sent to each
conference education department show-
ing the total number of books processed
unionwide.A separate report is gener-
ated showing the number of books cata-
loged for each school.At the end of the
school year, each of the enrolled schools
receives a report listing each book, along with author, title,
value, and actual cost of the books purchased for them by AN-
GEL.The schools also receive book request forms so they can
submit specific title requests and compiled book lists.

Judith Rovinger highlights the issues involved in book ac-
quisitions and cataloging when she says,“It takes time and skill
to select books that are entertaining (if books aren’t appealing,
kids won’t keep turning the pages), eye-catching, accurate, in-
spiring, and relevant.There is a lot of junk out there, a lot of
mediocre and banal reading material.While these books may
have a purpose and a place, a steady diet of mediocrity will not
lead our children to excellence.Which of us is willing to settle
for less than the best?”1

As news of the ANGEL program spread, schools outside the
Southern Union began to request assistance.The North Ameri-
can Division asked ANGEL to service schools outside the
southern U.S. Numerous schools are now participants.

ANGEL’s financial support comes from the conferences and
the Southern Union. Each student is charged a set amount at
registration to be used for the school library. Southern Adventist
University is a strong supporter of the library program, provid-
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The services offered by
ANGEL include selection and
purchase of books appropri-
ate to student age level, eth-
nic diversity, and interests,
and books to support the cur-
riculum.

ANGEL sorts books for each member library and catalogs them for easy shelving.
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ing ANGEL with office space and accounting services.This al-
lows more of the money to be used for purchasing books.

The ANGEL program provides library items requested, in-
cluding books, CDs, videos, and cassettes. If insufficient requests
come in to deplete each school’s book fund, ANGEL will select
a balanced assortment of materials for the school with the un-
derstanding that its selections are always guaranteed. If the
schools receive an unsatisfactory book, it can be returned for
exchange or full credit.

Communication with the schools and conference officials is
critical to the program’s success. Educating the constituency is

an ongoing effort, as principals and teachers transfer from one
school or conference to another.

“There is empirical evidence that proves that strong library
media programs help students learn more and score higher on
standardized achievement tests than students in schools with
impoverished libraries.”2 As Adventist educators, we should all
be concerned about providing the best reading materials for our
students.“Finally, brethren, whatsoever things are true, whatso-
ever things are honest, whatsoever things are just, whatsoever
things are pure, whatsoever things are lovely, whatsoever things
are of good report; if there be any virtue, and if there be any
praise, think on these things” (Philippians 4:8, KJV).ANGEL
can help!

If your school or conference would like to join ANGEL, or
you would like more information and forms, check the ANGEL
Web site: http://library.southern.edu/angel or contact Katye

Hunt by phone at (423) 236-2793 or by E-
mail at khunt@southern.edu. ✐
___________________________________

Katye Hunt is Associate Librarian at Southern
Adventist University in Collegedale,Tennessee, and
has served as Director of ANGEL since 1982.
__________________________________
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L
ibraries provide service and access to information
in multiple forms and formats. But to be useful,
such materials must be organized and accessible.
They must be efficiently described and cataloged,
and consistently classified and arranged. Easy and
quick retrieval is essential to ensure user-friendly
libraries.

Cataloging is the process of creating bibliographic records of
works according to accepted rules or standards. This helps users
efficiently survey a library’s holdings and determine where items
are located. Cataloging has two phases: descriptive and subject
cataloging.

The Catalog
A library catalog is an organized set of bibliographic records. It can also be the list of holdings

of a particular library or of many libraries connected via computer. It may include books (referred
to as monographs), serials, audiovisual materials, computer files, and digital information. The cata-
log can exist in several formats, but we will discuss only the card catalog and the Online Public
Access Catalog (OPAC).

The card catalog was the most widely used type of catalog until the early 1990s. Entries were
divided into author cards, title/series cards, and subject cards and alphabetically arranged
within each category.

OPAC started in the late 1970s and is now the most widely used format. Bibliographic
records are stored in a database and can be quickly retrieved for display on a computer ter-
minal. OPAC provides wider access, since users can retrieve information from any partici-

pating library or even search online from their home computer.1

Whatever catalog format a library chooses, it should be flexible, up to date, and easy to use and
maintain.The card catalog and the OPAC are both flexible. Entries can be added or removed as
items are added to or discarded from the collection.

Cataloging and Classification
Now, we move to how to catalog and classify library materials. By familiarizing yourself with

the general processes, you will be able to ensure that established methods are applied at your
school or college library.

Cataloging can be divided into two categories. In original cataloging, all of the procedures are

BY MILA H. SALES

Cataloging is the
process of creat-
ing bibliographic
records of works
according to ac-
cepted rules or
standards. 
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performed by local library staff. In copy cata-
loging, records are copied or downloaded into
the local library’s catalog.

Original cataloging can be divided into two
phases: descriptive cataloging and subject cata-
loging. Subject cataloging has two additional
stages: subject heading and classification.

Consistency and uniformity are important
in cataloging. Rules and codes have been for-
mulated to meet these needs. Such rules are especially impor-
tant when the library joins a network or its catalog becomes
part of a shared database. Catalogers need to be familiar with
the sources containing these universally accepted rules. Here are
some standard processes and references:

Descriptive Cataloging 
The Anglo-American Cataloging

Rules, Second Edition, 2002 Revision
(referred to as AACR2R) is the major
international standard for cataloging all
types of materials, including books,
pamphlets, printed sheets, cartographic
materials, manuscripts, music and
sound recordings, motion pictures and
video records, graphic materials, com-
puter files, three-dimensional artifacts
and realia, microform, and serials.The
2002 edition is the latest, although
there is a 2003 update. It comes in a
loose-leaf format and can be purchased
through the American Library Associa-
tion (http://www.ala.org).

Part I covers the description aspect
of cataloging. Bibliographic description
uses a certain sequence of areas and el-
ements to describe the item being cat-
aloged.The main description areas are
title and statement of responsibility, edition,
type of publication, publication information,
physical description, series, notes, and stan-
dard number. Each area is further subdi-
vided into smaller units known as ele-
ments.

Access points are headings or portions of the record that can
be used to search for the item.This category is further broken
down into selection of access point, selection of name to be
used as basis for the heading, and construction of the heading.

Subject Cataloging 
The second step in completing the cataloging process is se-

lecting and assigning subject headings. Using a standardized list
of subject headings helps ensure consistency. Only one standard
should be used, to avoid conflicting headings. Subject headings
enable the catalog user to find everything the library has on a
given subject.The two most popular tools used to perform this
task are the Library of Congress Subject Headings and the Sears List
of Subject Headings.

The Library of Congress Subject Headings, es-
tablished by the U.S. Library of Congress, is
the most comprehensive list. It provides an al-
phabetical list of all subject headings, cross-ref-
erences, and subdivisions.The print edition is
updated annually and is available in microfiche
format, updated quarterly. Classification Plus is
the electronic version on CD-ROM. Library of
Congress Subject Headings Weekly is available on

the Web at http://www. lcweb.loc.gov/catdir/cpso/wls.html.
This is a weekly compilation of headings that LC catalogers
have created, changed, and deleted. LCSH is useful for large li-
braries.2

The Sears List of Subject Headings, published by H.W. Wilson
Company,3 is more useful for small public libraries and school
media centers.

Classification
After assigning subject headings, the next step is to assign

classification letters or numbers to a work so it can be filed on
the shelf. The classification number is normally placed on the
spine of the book, where it is easily visible. The librarian assigns
these letters and numbers after examining the title page, preface,
foreword, introduction, table of contents, and excerpts from the
text.

The most commonly used methods are the Dewey Decimal
System and the Library of Congress Classification Scheme.

1.The Dewey Decimal Classification System is used
by most small and medium-sized public libraries and school
media centers. OCLC/Forest Press publishes Dewey Decimal
Classification and Relative Index in two editions, full and
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abridged. Their homepage is http://www.oclc.org. The elec-
tronic version of DDC 21 is the Dewey for Windows in CD-
ROM format.4

DDC uses numbers to divide knowledge into 10 subject
classes. Each of these is further divided numerically into subdi-
visions and sections, while maintaining a hierarchical arrange-
ment. The 10 main classes are:

000 Generalities
100 Philosophy & Psychology
200 Religion
300 Social Sciences
400 Language
500 Natural Science & Mathematics
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Photos from top left, clockwise:  A librarian shows children how to use the Dewey Decimal System.  Cataloging/classification tools.  Cataloging goes faster on
the computer.  Inset, Placing a classification spine label on a library book.

JAE_DecJan2005_swcg.qxd  11/29/04  11:37 AM  Page 20



600 Technology (Applied Sciences)
700 The Arts
800 Literature & Rhetoric
900 Geography & History
2.The Library of Congress Classification Scheme

(LC Classification) was originally developed for the books in
this huge library but has been adopted by many large libraries.
Combining letters and numbers, it divides the entire field of
knowledge into 21 groups. Letters represent the subject classes,
while numbers are added for subclasses. Information about the
LC classification scheme, including the class schedules for both
print and electronic versions, can be found in the library’s Web
site.5 The main classes in the LC classification are as follows:

A General Works
B Philosophy. Psychology. Religion
C Auxiliary Sciences of History
D History: General and Old World
E-F History:America 
G Geography. Anthropology
H Social Sciences
J Political Science
K Law
L Education
M Music 
N Fine Arts
P Language and Literature
Q Science
R Medicine
S Agriculture
T Technology
U Military Science
V Naval Science
Z Bibliography. Library Science. Information Resources

(General)

Cutter’s Three-Figure Author Table 
A Cutter number or book number is added to the DDC or

LC number to create a unique call number for each item in the
collection.The number is derived from C.A. Cutter’s Three-
Figure Author Table. Cutter’s table uses a system based on the
author’s name.6 Some libraries find a simplified system to be ad-
equate.

MARC (MAchine Readable Cataloging) 
This is not a tool used in cataloging, but rather a way of or-

ganizing data so that the computer can process it correctly. De-
scriptions and headings are created according to AACR2R.

The MARC format was developed to standardize machine-
readable bibliographic data so that all kinds of library materials
can be read by a variety of automated library systems. MARC
organizes the catalog record into fields and assigns the various
parts of the record to these fields.

According to Bowman,“Each field is introduced by a three-
digit number called a tag, e.g. 008, 100, 245. In most cases, the
field is broken down into subfields, using subfield codes.”7 Below
is a list of the principal fields relating to AACR2R in a MARC
21 record.8

100  Main entry heading: personal author
110  Main entry heading: corporate body
110  Main entry heading: conference
130  Main entry heading: uniform title
240  Uniform title
243  Collective title
245  Title and statement of responsibility
250  Edition
260  Publication, etc.
300  Physical description
440  Series in added entry form
490  Series not in added entry form
5—  Notes
700  Added entry: person
710  Added entry: corporate body
711  Added entry: conference
8—  Added entry: series

Conclusion
Library automation began with cataloging, which is also

where it has had the biggest impact. It’s come a long way since
then, but catalogers will undoubtedly continue to play a vital
role in developing new and innovative standards. Rules and
standards will probably continue to be used by libraries, as they
remain the best way to link the information and the user.

It is important to adopt and maintain cataloging and classifi-
cation standards in the school or college library and to keep
abreast of changes in these standards.This enables the library to
become a gateway to knowledge not only for local users, but

also distance learners and other patrons. ✐
___________________________________

Mila H. Sales is University Librarian at the John
Lawrence Detwiler Memorial Library and Chair,
Bachelor of Library and Information Science at the
Adventist University of the Philippines, Puting Ka-
hoy, Silang, Cavite, Philippines.

_____________________________________________________
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OPAC provides wider access, since
users can retrieve information from
any participating library or even
search online from their home com-
puter.
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“Pulling 
Together” 

to Build a Good 
Collection 
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A
t a fair, spectators watched
to see which horse could
pull the heaviest load.
Various weights were
placed on an old-fash-
ioned sled to test the
horses’ strength. People

cheered when the champion horse pulled a
4,500-pound sled.The runner-up pulled
4,400 pounds. Some wondered how much
the horses could pull together. So they
hitched the two winners together and eagerly waited for the re-
sult.The sum total of separate loads was 8,900 pounds. How-
ever, by working together, the two horses pulled more than
12,000 pounds!1

This story illustrates the power of collaboration. Faculty
members and librarians who work together can accomplish
much for their schools.This is especially true in the area of li-
brary collection development. However, it is not always easy to
hitch faculty members and librarians together. Librarians must
take the initiative in planning and working with teachers.

In my experience, librarians normally encounter three prob-
lems when trying to involve faculty members in collection de-
velopment:

• Misconceptions about collection development.
Teachers may not clearly understand the

process and significance of collection devel-
opment. Because they have difficulty relat-
ing collection development to teaching and
research, they may conclude that it is the
work of the librarian.

• Apparent lack of interest.Teachers may
acknowledge the importance of the library
in the life of the institution, but due to lack
of knowledge about collection develop-
ment, they may hesitate to get involved in
the process.

• Lack of time. Teachers with heavy responsibilities may feel
they have no time to assist in collection development.

This article will suggest ways the librarian can facilitate col-
laboration in collection development.

Collection Development Plan
To build up a collection, the librarian must draw up a Col-

lection Development Plan that includes the mission, objectives,
priorities, and parameters.2 This will provide policies that guide
the implementation of the plan.To monitor expansion of library
holdings, the librarian needs to work with the department chair
or dean to ensure that collection development appears on the
annual agenda of faculty meetings.3

One vital element of collection develop-
ment is the selection of materials. In a recentBy Felipe Tan, Jr.

Faculty members
and librarians
who work to-
gether can ac-
complish much

for their schools.
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book-buying survey of personnel at 1,000 academic
libraries in the U.S., 96 percent said that faculty se-
lection helped inform purchasing decisions.4

Possessing a doctoral degree in a subject area
does not automatically qualify a faculty member as a
selection expert for the library! Highly trained
teachers usually do a good job of critically analyzing
and evaluating graduate-level books and journal ar-
ticles in their area of expertise. However, they need
to take a broader view to select materials that will
be useful to an undergraduate student population.5

Therefore, any collection development plan
must include policies that enable faculty members
to select library materials that support the courses
they teach and the research needs of their students.
This will ensure that faculty turnover does not deter
the long-term development of the collection.6

Selection of library materials must take into ac-
count the needs of the various courses (including
how frequently they are offered) and the student
population. Curriculum mapping can predict the
level of library support required for each course.
Table 1 offers a sample curriculum-mapping chart.7

Using the curriculum-mapping chart, faculty
members are asked to list the level of support re-
quired for each course. Below are the different lev-
els of support:8

1 = Minimal library resources needed for stu-
dents and teachers; basic resources are textbooks and
specially purchased classroom resources.

2 = Library resources needed to support one or
two student projects per year plus some teacher re-
sources; textbooks used as guides with some supple-
mental, teacher-developed units.

3 = Library resources needed to support several
student projects per year and classroom instruction;
minimal textbook use; most units teacher-designed
with local resources; some units include the instruc-
tion of core information skills by the library media
specialist.

The librarian and faculty members can modify
the table to fit their college or university. Curricu-
lum mapping will answer questions such as “How
much should be spent for library materials in the
various subjects?” and “What are the subject area
parameters for collection development?”The data from curricu-
lum mapping will ensure the wise use of acquisition funds.
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The Collection Development Plan will also provide com-
mon ground for teachers and librarians to collaborate on other

Table 1: Curriculum Mapping
________________________________________________________________________________________________________

Course Enrollment Frequency of Offering Level of Support Comments
_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

When faculty members examine the library collection, they often make exciting discoveries.
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issues, such as how much to spend on
various formats or for expensive refer-
ence sets, journal subscriptions, online
databases, etc.

Classroom instruction and collection
development are inextricably linked. Fac-
ulty members can enhance their teaching
and research by collaborating with the li-
brarian in book selection.

Antidote for Apparent Lack of Inter-
est

If the teachers seem disinterested in
library acquisitions, the librarian should
determine why. In many schools, only a
fraction of the faculty members use li-
brary resources. Because they have a per-
sonal library in their office or study, they
may use the library only to check the ac-
curacy of information or to browse.9

Others may use secretaries or student as-
sistants to search for library materials.

The librarian can excite interest by
inviting faculty members to visit the li-
brary. Here is an example of how that
can work for collection evaluation, an
important element of collection develop-
ment.

Evaluation requires direct examina-
tion of the collection to pinpoint its
strengths and weaknesses.To do this, the
librarian should ask the department chair
or the dean to schedule a time when the

teachers can visit the library.
The best time to do this is at the end

of the semester or after the library inven-
tory. The librarian should determine
ahead of time the call number ranges, lo-
cations, and subject areas to be assessed.
To encourage a sense of camaraderie, the
librarian can prepare some refreshments
or snacks for teachers and library person-
nel. During the visit, the librarian should
present the guidelines for evaluation.

Although teachers can learn what is
available through the Web-based Online
Public Access Catalog (OPAC), direct ex-
amination of the collection allows them
to browse titles. Hands-on examination
will allow the faculty members to discuss
and analyze the collection’s strengths and
weaknesses.This can generate discussion
for faculty meetings.

Direct examination also allows the
teachers to see which titles have been
checked out.They may discover outdated

or irrelevant materials that need to be
discarded or relegated to storage. Finally,
they may discover previously unknown
items useful in their classrooms and re-
search.The librarian should also schedule
time for teachers to directly examine ref-
erence materials, non-print items, and
journal subscriptions.

Facing the Problem of Time
Faculty members who understand the

relationship between collection develop-
ment, teaching, and research will be eager
to work with the librarian. For their part,
librarians must organize collection devel-
opment activities in such a way as to
maximize faculty input.

At the Adventist International Insti-
tute of Advanced Studies (AIIAS) in the
Philippines, where I work, the librarians
invite our faculty members twice each
year to visit book fairs in Manila. Library
personnel arrange the details of the trips
with great care. They even rent an air-
conditioned van. The librarians provide
the selection guidelines, and faculty
members spend their time selecting titles
from various book vendors.They need
not get involved in the logistics of the
acquisitions process or business transac-
tions with the vendors, as the librarians
take care of this.

Since faculty schedules vary, we often
make several trips to the book fairs.The
trips are well organized and interesting,
and faculty spouses often beg to be in-
cluded!

During my 18 years as librarian at
AIIAS, some faculty members have asked
me if they can get involved in collection
development. By working together, we
have created a strong collection in the
various subject areas, as well as a pleasant
relationship.These faculty members:

• recognize that the goals and objec-
tives of collection development both sup-
port and improve their classroom teach-
ing and research.

• usually do not rely upon a single
textbook. Their course outlines require
students to read from a large number of
books and to search for journal articles.

• read widely in recent publications
in their disciplines. They often send the
librarian photocopies of critical book re-
views or book advertisements from jour-
nals.

Librarians must
take the initiative
in planning and
working with
teachers.

AIIAS faculty members enjoy twice-yearly trips to shop for new library books. 
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• attend conferences in other states or
countries, and take time to visit booths
where books are sold.They gather infor-
mation or brochures to give to the librar-
ian, and may even make prior arrange-
ment with the librarian to purchase
books for the library.

• are research oriented and love to
write journal articles and prepare books
for publications.

These points illustrate how teachers
and librarians can collaborate in collec-
tion development that leads to excellence

in teaching and research.
Involving faculty members in collec-

tion development may initially seem
time-consuming for the librarian. How-
ever, making teachers and administrators
aware of the relationship between collec-
tion development, instruction, and re-
search, and the important role that teach-
ers can play in the acquisitions process
will pay dividends for everyone. ✐
________________________________

Felipe Tan, Jr., is
Director of the Leslie
Hardinge Library at the
Adventist International
Institute of Advanced
Studies in Silang, Cavite,
Philippines, where he di-
rects collection develop-
ment. He holds a Master

of Library Science from the University of the
Philippines.
__________________________________
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To build up a col-
lection, the librar-
ian must draw up a
Collection Devel-
opment Plan that
includes the mis-
sion, objectives,
priorities, and pa-
rameters.

The AIIAS librarians relax with faculty members after a day spent “weeding” the collection.
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T
oday’s students and fac-
ulty demand instanta-
neous access to full-text
articles, books, and other
resources. New online
databases appear each
year, and traditional data-
bases expand, adding
new features such as article linking. Libraries,

even small ones, are expected to provide access to an increasing
array of online resources. While the databases and user expecta-
tions expand each year, library budgets typically do not. Ad-
ventist college and university libraries are no exception.

Cooperation and collaboration between libraries can help
reduce costs. Libraries can save money by joining consortia to
share costs for cataloging books and other materials, facilitating
interlibrary loans, purchasing online library systems, licensing
databases and electronic book collections, along with a variety
of other activities. More than 160 consortia are currently listed
on the International Coalition of Library Consortia’s (ICOLC)
Web site,1 underscoring the extent of cooperation between li-
braries.

In the late 1990s,Adventist college and university library di-
rectors began to explore ways to license databases at more ad-
vantageous prices. It soon became apparent that few were eligi-
ble to join most consortia or their database licensing projects.
Clearly, Adventist academic librarians needed to form their own
consortium. They had some experience in collaboration, since
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the Association of Seventh-day Adventist
Librarians (ASDAL) had already tackled
such projects as the Seventh-day Adventist 
Periodical Index,2 the Seventh-day Adventist
Obituary Index,3 and the Adventist Re-
sources Section Collection Development
Policy.4

After planning sessions by Adventist
technical services/systems librarians and college and university
library directors, the Adventist Library Information Coopera-
tive (ALICE) came into being on September 1, 1996. Keith
Clouten, at that time library director at Andrews University in
Berrien Springs, Michigan, was elected ALICE’s first chair.

What Is ALICE?
ALICE is a consortium of Adventist institutional libraries

operating under the umbrella of ASDAL. Its purpose “is to pro-
vide Member Libraries with enhanced database access opportu-
nities at reduced costs through collective efforts and resource
sharing within the Cooperative.”5 There were 10 inaugural
members.6 Less than a year later, in a presentation at the 1997
ASDAL conference, Clouten observed that,“During its first five
months in existence, the new consortium signed agreements
with four vendors totalling more than $153,000, providing nine
member libraries with electronic access to up to 10 databases,
including two with substantial full-text.”7 He further noted that
“In many cases, it provided an option which might not have
been affordable any other way.”8

Cooperation and 
collaboration 

between libraries
can help reduce

costs. 

B Y  C A R O L Y N  G A S K E L L
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Today, 17 Adventist academic libraries in seven countries
and one territory are members of ALICE. The consortium
seeks to extend its services both to other levels of Adventist ed-
ucation in North America, as well as other Adventist colleges
and universities abroad.

Looking toward the future at that 1997
conference, Clouten envisioned ALICE’s role
as follows:“Within the sphere of Adventist
higher education, a consortium such as AL-
ICE may enable institutions to offer more
resources for less cost. . . . More than that,
though,ALICE becomes the broker of shared
database licensing agreements that allow an
institution to provide campus-wide access in a
way that enhances student learning opportu-
nities. And if the higher education scene in-
cludes a trend in the direction of distance
education or ‘at-home’ learning,ALICE
member libraries have built-in readiness to

extend electronic information services to
their students whether on or off campus.”9

Eight years later, Clouten’s vision has
come to pass. Where licensing permits, librar-
ians at Adventist tertiary institutions actively
support their off-campus students in both dis-
tance-education programs and remote sites
by using proxy servers that access ALICE-
licensed databases.

ALICE oversees the licensing of 11 Web-based databases, in-
cluding Academic Search Premier, CGF College Source Online,
PsycInfo, and ATLA. Because licensing costs are often based
upon an institution’s full-time enrollment (FTE), consortia,
which aggregate member FTE’s, can often obtain reduced li-
censing costs. Vendors gain by having only one invoice to send.

ALICE typically allocates costs to its member libraries based
on FTE. However, since some member institutions are quite
small, a minimum or base FTE of 500 has been established. So
that larger schools do not have to over-subsidize a project, li-
censing fees are allocated to ensure that no institution’s portion
is greater than if they licensed the database on their own. This
policy allows the libraries from larger institutions to support the
smaller ones while still being fiscally responsible. Member li-
braries are free to opt into and out of database projects yearly as

their circumstances change.
While consortial licensing reduces costs, the databases still

cost thousands of dollars. In addition to the database licensing
fees,ALICE charges an annual membership fee, and each library
director must maintain his or her membership in ASDAL.

How ALICE Works
ALICE is a volunteer organization, managed by a council

consisting of library directors from member institutions.Volun-
teer staff, who keep the consortium operating through the year,
consist of the council chair, a project manager, and a secretary/
treasurer.The project manager is not a library director but is
elected from one of the member institutions. Andrews Univer-
sity (AU) acts as the consortium’s fiscal agent. Consequently, the
dean of libraries at AU functions as the group’s secretary/trea-
surer. At present, only academic libraries are members.The AL-
ICE council meets face to face once a year during the annual
ASDAL conference. The rest of the year, business is conducted
via E-mail, including votes on database renewals. Databases li-
censed by ALICE are currently English-language based.As
membership has expanded internationally, it takes more time to
negotiate with vendors and vote on projects.

In the late 1990s, Ad-
ventist college and
university library di-
rectors began to ex-
plore ways to license
databases at more 
advantageous prices. 

Using ALICE’s databases, students can find journals online and print articles for use in research or
class projects.
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How to Join
Currently,ALICE accepts membership re-

quests only from Adventist institutions of higher
education whose library directors are members
of ASDAL. The best time to join is during the
annual license renewals in the fall. Prospective
members should indicate in writing to the AL-
ICE chair and/or project manager their wish to
join and identify the database projects(s) in
which they are interested. (A list of databases li-
censed by ALICE is located on its Web site.)

Eight years after its inception,ALICE has be-
come a vital service to Adventist academic li-

To join ALICE, Adventist
academic libraries must

have

1. A stable power source;
2. A stable Internet Provider (IP) address;
3. Stable E-mail access;
4. The ability to pay in U.S. dollars, in a
timely manner;
5. Membership in ASDAL;
6. Appropriate computer/technology infra-
structure and personnel support; and
7. A commitment to participating in ALICE
governance, E-mail voting, and other busi-
ness.

ALICE in the Future: The Wonderland Depends on Our Choices
BY JOEL LUTES

ALICE’s tremendous accomplishments during the past decade have come through the cooperation and vision of many librar-
ians.That vision continues to grow. Each year,ALICE identifies one or two new databases and/or services the consortium will
explore.This year,ALICE is looking at online serials management services and also hopes to explore the possibilities of using a
single book distributor in order to obtain higher discounts.

Another area of growth is in the addition of new member libraries. Each year, more schools outside North America join in
order to increase the resources they are able to provide for their students.

At its most recent meeting, ALICE also set in place the policies and procedures necessary for elementary and secondary schools
to join using their local conferences or unions as the fiscal agent. Schools will be able to subscribe to databases and achieve sav-
ings of up to 50 percent.By budgeting between U.S. $1,000-$2,000 each year, schools can use a database that includes several hun-
dred periodicals. They will thus pay less than $6 per periodical!

ALICE has lots of databases and services yet to consider.What about working with the denomination’s publishers to central-
ize the electronic archives of their publications in a database accessible around the world? The Seventh-day Adventist Periodical In-
dex is already providing citations to those publications, so why not add the archives? What about uniting the college and univer-
sity libraries’ reference services through the Internet to provide joint access to the many subject specialists that no one library can
afford to hire? ALICE will continue to explore a variety of ways to assist Adventist libraries.
______________________________________________________________________________________________________

Joel Lutes is ALICE Project Manager and Systems Librarian at Pacific Union College in Angwin, California.

A librarian helps a student find online resources.
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braries and the students and faculty they serve worldwide. ✐
___________________________________

Carolyn Gaskell is ALICE Chair and Director
of Libraries for Walla Walla College in College
Place,Washington.
___________________________________
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After planning sessions by Ad-
ventist technical services/
systems librarians and college
and university library directors,
the Adventist Library Informa-
tion Cooperative (ALICE) came
into being on September 1,
1996. 

1. MAJOR SITES 
◆ Adventist Heritage Ministry/Adventist

Historic Village
http://www.adventistheritage.org

◆ Center for Adventist Research at 
Andrews University (Photo search)
http://www.andrews.edu/library/car/
index.html

◆ Ellen G. White Estate (Photo search)
http://ast.gc.adventist.org/

◆ General Conference – Office of 
Archives and Statistics
http://ast.gc.adventist.org/

◆ Loma Linda University Archives and 
Special Collections/Ellen G. White 
Estate Branch Office (Photo search)
http://www.llu.edu/llu/library/heritage

◆ Seventh-day Adventist Periodical and 
Obituary Indexes
http://143.207.5.3:82/screens/
opacmenu.html
Guides to articles and obituaries in 
Adventist periodicals.

2. PIONEER BIOGRAPHIES AND CHURCH
HISTORIES
◆ Adventist Pioneer Library

www.tagnet.org/apl/Gallery.htm
Gallery of photos and short biogra-
phies of early Adventist pioneers.

◆ Seventh-day Adventist Church – South
Pacific
http://www.adventist.org.au/ws/spdlive.
nsf?HomePage?openform&Entity+

South+Pacific
Under “Information,” choose “Our His-
tory,” and select from subsequent 
menu. Story of Ellen G. White in the 
South Pacific is included.

3. COLLEGE LIBRARIES  –  SPECIAL 
COLLECTIONS
◆ La Sierra University Heritage Room

http://www.lasierra.edu/library/
heritage/index.html
Description of holdings plus online 
document file index.

◆ New England Adventist Heritage Cen-
ter—Atlantic Union College
http://www.atlanticuc.edu/campuslife.
neahc.php

◆ Pacific Union College: Heritage Room
http://library.puc.edu/adventist/
heritage.shtml
Bibliographies of Adventist authors and
materials.

◆ Pacific Union College: Pitcairn Island 
Study Center
http://library.puc.edu/pitcairn/index.
shtml
Contains a bibliography of the collec-
tion and Pitcairn links.

◆ Walla Walla College (WWC) Photo 
Project
http://www.wwc.edu/academics/
library/imlib/photos.php
Almost 6,000 photos relating to WWC, 
local camp meetings, and valley his-

tory, some films.
◆ Southwestern Adventist University, 

Ellen G. White Research Center
http://library.swau.edu/heritage_
center/

4. HISTORIC SEVENTH-DAY ADVENTIST
SITES – IMAGES
◆ Washington, New Hampshire, Church

http://www.tagnet.org/washington/
Pioneer Photos, Sabbath Trail, etc.

◆ Elmshaven
http://www.elmshaven.org/
Provides photo tour and history of 
Ellen White’s home in St. Helena, Cali-
fornia, where she spent the last few 
years of her life.

◆ Find a Grave
http://www.findagrave.com/
Locates information on where people 
are buried, often includes image of 
cemetery and/or grave site. Oak Hill is 
included.

◆ Historical Society of Battle Creek
http://www.geocities.com/Athens/
Oracle/9840
Includes picture of the Battle Creek 
Sanitarium and biographical material 
on John Harvey Kellogg. ✐

_________________________________

Carolyn Gaskell is Director of Libraries,
Walla Walla College, College Place,
Washington.

Selected Seventh-day Adventist Historical Resources on the Web
Compiled by Carolyn Gaskell
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A
bout 10 years ago, I began to automate my
school library. The decision wasn’t diffi-
cult—rather, it was a matter of survival! I
was employed half-time to run the library
for 360 students in grades K-10. Providing
weekly library classes for all of the students,
purchasing and processing new materials,

and keeping up with all the required daily tasks was more
than enough to fill 20 hours per week. Just processing the
check-ins and check-outs for one class took about 30 min-
utes! After visiting a local junior high school for a demon-
stration of its library software-management system, I was
converted. This system could reduce the check-in/check-
out process for each class to less than five minutes!

I talked with my principal, who encouraged me to ex-
plore automation systems for the library. Our school had just
purchased school management software from a company that
also published a library automation program. When I in-
quired about it, I was told the company was offering the li-
brary software free to institutions using the school manage-
ment system.

I began with the free circulation module.A year later, we
added the cataloging module; the next year, the Online Pa-
tron Access Catalog (OPAC) module.The cost was about $1,500, spread over two years. Of course, we
also needed hardware to run the software.This wasn’t really a problem because my school had begun
to equip each classroom, including the library, with at least one computer.

Two additional critical decisions had to be made at this point. First, could I do a retrospective con-
version (convert the manual catalog to a computerized one)? Second, how would I bar code every-
thing? To do a retrospective conversion, the shelf list must be nearly perfect. Ours wasn’t. I could either
(1) fix the shelf list and send it in for a retrospective conversion, or (2) try to do the data entry myself.
At the time, Option 2 seemed best.

I spent the summer and Christmas vacation working on this project. I started with the parts of the

BY NANCY KIM

AUTOMATING 
THE K-12 

LIBRARY

After visiting a 
local junior high
school for a
demonstration of
its library soft-
ware manage-
ment system, I
was converted.
This system could
reduce the check-
in/check-out
process for each
class to less than
five minutes!
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How
would I

bar code
every-
thing?
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collection that circulate the most and did that entire section
during those interruption-free times. I continue to do data en-
try as I purchase new materials or when older materials circu-
late. I use databases to download Machine Readable Cataloging
(MARC) records and save time. I would like to be able to say
that the conversion is finished, but it isn’t yet.

Solving the bar-code problem was much easier.We orga-
nized a “bar code party.” One Sunday, we enticed about 10 vol-
unteers by providing lots of snacks, and set to work bar coding
some 8,000 items. New acquisitions are bar coded as they are
processed, so keeping up is easy.

I have never regretted the extra work involved in automat-
ing my school library, as the benefits far outweigh the difficul-
ties. It saves me a lot of time in all areas of library work.When I
order new books, I order and receive the MARC records via
the Internet. It takes only about three minutes to download the
records for a hundred or more books, and then they are all shelf
ready.

Library Automation Systems
There are probably almost as many school library manage-

ment solutions as situations and needs. Finding the system that
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Circulation
Cataloging

OPAC
Administration
Multi-platform

Network compatibility
Retrospective conversion

Multi-licensing
Technical support

Patron maintenance
Z39.50 client/server capabilities

Acquisitions
Icon driven

Basic and advanced searching
Multiple types of reports

Print spine labels, catalog cards, etc.
Centralized library management 

Specific reading program searches
Catalog Web sites 

Web server
Create bibliographies

Inventory
MARC records

Reports
Patron access

Customer satisfaction

There are probably almost as
many school library manage-
ment solutions as situations
and needs. 

Common Features

Automating the school library need not be an overwhelming task.
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1. Book Systems, Inc., 721 Clinton Ave., Suite 11, Huntsville, AL
35801; (800) 219-6571 (U.S.), (256) 533-9746 (International);
http://www.booksys.com
• Concourse: $799 just for database software, $1,295 to add cir-
culation
Book Systems caters to churches and church schools. Best fea-
tures: the graphical interfaces and reports. The company pro-
vides grant writers to help you with funding.
2. CASPR Library Systems, Inc., P.O. Box 246, Saratoga, CA
95070; (800) 852-2777 or (408) 741-2322; http://www.
caspr.com 
• LibraryCom, Web-based service: $300 per year, includes tech
support 
• LibraryWorld: desktop software, $2,000 to get started
CASPR manages, backs up, maintains, and upgrades everything
for you.
3. COMPanion Corp., 1831 Fort Union Blvd., Salt Lake City, UT
84121; (801) 943-7277 (U.S. & Canada); (801) 943-7277 (Inter-
national); http://www.companioncorp.com
• Alexandria: $2,000 for the basic program
This software handles an unlimited collection size.
4. Follett Software Company, 1391 Corporate Dr., McHenry, IL
60050-7041; (800) 323-3397 or (815) 344-8700;
http://www.fsc.follett.com
• Circulation Plus: $1,400 for the first module
Follett is one of the leaders in K-12 library automation software.
Check out all of their modules and add-on components; they ex-
cel in services offered. An extremely helpful and timesaving ser-
vice is their free Web-based book-ordering service, Titlewave
(http://www. titlewave.com). 
5. Gateway Software Corporation, P.O. Box 367, Fromberg, MT
59029-0467; (800) 735-3637; (406) 668-7661;
http://www.gscweb.com
LMS Online: cost based on student enrollment
Gateway is an Application System Provider service. Their Web
OPAC, Meriwether, works very much like LibraryCom mentioned
above, i.e., the company hosts the software and manages every-
thing for you.
6. Hunter Systems, 3500 Blue Lake Drive, Suite 400, Birming-
ham, AL 35243; (800) 326-0527 or (205) 968-6500;
http://www.huntersystems.com
Librarian’s Edge: The NAD has exclusively endorsed this company’s
school management program, School Minder; grade book program,
GradeQuick; and financial program, Accountrak, thus guaranteeing
special prices for Adventist schools. Although Librarian’s Edge
isn’t part of the endorsed package, the company appears willing
to offer the program to Adventist schools at a special price, as
well. The Hunter Systems representative did estimate that for a
school of approximately 400 students, the price of the software
would be approximately $1,200. If a school is using School
Minder, one of the advantages of using Librarian’s Edge, in addi-
tion to the low price, is that the School Minder database inter-
faces with Librarian’s Edge. The company offers strong support
both within and outside the U.S. 
7. Insignia Software, 10123 99th St., Suite 1520, Edmonton, AB, 

Canada T5J 2I4; (866) 428-3997, (780) 920-0350, or (866) 334-
4747; http://www.insigniasoftware.com
Insignia Library System: $4,000-$5,000 for a full system
This company touts its “no add-on” concept. Customers do not
have to pay more to add modules. Even tech support is free for
one year. The system can handle an unlimited number of items.
8. Mandarin Library Automation, Inc., P.O. Box 272308, Boca Ra-
ton, FL 33427-2308; (800) 426-7477 or (561) 995-4010;
http://www.mlasolutions.com
Mandarin M3 Core: $3,750 for the complete package; $750 for a
Web OPAC
Strengths: reports feature, user friendliness, and 24/7 support.
9. New Generation Technologies, Inc., Dept. 844, P.O. Box
34069, Seattle, WA 98124 (U.S. Division); Dept. 844, 101-1001
W. Broadway, Vancouver, BC, Canada V6H 4E4 (Canadian Divi-
sion); (800) 661-7112; http://www.librarysoft.com
• LibrarySoft, basic: $495, handles thousands of items 
• LibrarySoft, complete: $595, also handles thousands of items
The low price suggests that they are like CASPR’s and Gate-
way’s. They are not. The software resides on your local hardware
like Follett’s and Sagebrush’s. You pay separately for tech sup-
port: $149 a year; and for upgrades/revisions, also $149 a year. 
10. Sagebrush Corporation, 3601 Minnesota Dr., Suite 550, 
Minneapolis, MN 55435; (800) 533-5430; http://www.
sagebrushcorp.com
• Athena, Level 1, 3,000 or fewer items: $795 stand-alone
Level 2, 3,000-6,000 items: $1,295 stand-alone
Level 3, 6,000+ items: $2,495 stand-alone
Multi-user at any level: an additional $995
• Spectrum: $4,995 for the complete package to get started
Both of these programs offer one year of free tech support. This
company is one of the leaders in the field of library automation
software and has an excellent reputation for customer service
and top-notch products. 
11. Softlink America Inc., 5482 Wilshire Boulevard, Suite 1540,
Los Angeles, CA 90036; (877) 454-2725; http://www.
softlinkamerica.com 
ALICE: $1,495 initial cost, can handle up to 150,000 items
If you keep your support current, you receive all revisions and up-
grades free. The system uses a fingerprint reader for checkout—
no library cards. Softlink America is the North American division
of an Australian company, Softlink International. The program is
used widely in school libraries in Australia. 
12. Surpass Software, 517 Oothcalooga St., Suite C, Calhoun,
GA 30701; (877) 625-2657 toll-free (U.S.) or (706) 625-5399;
http://www.SurpassSoftware.com
• Surpass SL: $1,060 for collections of 5,000 or fewer, stand-alone
• Surpass Select: $3,000 for collections of more than 5,000,
multi-user
For Surpass Select, the company lets you select the modules
you need to “design your own suite.” Surpass Select can han-
dle an unlimited number of items. The strengths of these two
programs are their ease of use and flexibility. The company is
acquainted with Adventist schools—they have sold their prod-
uct to some. 

Library Automation Software Companies
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is right for you and your library can be a daunting task.As I was
doing research for this article, I found that most systems have
the same features.What makes the difference between the high-
priced systems and the more affordable ones is mostly the op-
tional “bells and whistles.” On pages 32 and 33, you will find
two lists: (1) the features that are common to the majority of li-
brary-management systems, and (2) school library-automation
systems, with company name and contact information, price,
and unique and/or special features. Neither list is exhaustive, al-
though I have tried to offer a range of systems, including ones
marketed outside the U.S.

The prices listed for the different vendors are approximate
and subject to change.Also, each of these software companies is
working to improve its software regularly. New features will
probably be available in the next few months.

Conclusion
Check out these Web sites, and look for some others. Call

the companies, talk to a sales representative, and ask for or
download the demos.Also, find some schools in your area that
use library automation systems and visit them. Talk to librarians
from an automated library. Secure funding if necessary; be sure
to include enough to pay for technical support, as it is well

worth it. Look for specials. Many of these companies offer dis-
counts from time to time, or they may be willing to establish a

preferred relationship with you.
After researching a number of systems,

choose the one you like and feel most com-
fortable using.Then automate your library.
You’ll be glad you did. ✐
___________________________________

Nancy Kim is Librarian and Information Technol-
ogy Coordinator for Redlands Adventist Academy,
Redlands, California.
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What makes the difference
between the high-priced sys-
tems and the more affordable
ones is mostly the optional
“bells and whistles.”

Children enjoy finding books with the online catalog.
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A
well-designed Web site is one of the best ways for a library
to communicate to students and faculty. It serves as a
gateway to library resources such as the online catalog,
databases, other Web sites, and information about the li-
brary. The content and purpose of the Web site will vary,
depending on the type of library and the mission of the
site. Many books, journal articles, and Web sites offer de-
tailed instruction on Web site design; however, this article
will focus on our experience and will provide a step-by-

step guide to the process we followed.
Southern Adventist University’s McKee Library developed a simple Web site

in 1996.As time passed, content was added, frames were used, and the page be-
came more complex. By 2000, it was becoming cumbersome to navigate and
was no longer flexible enough for all the additions the librarians needed to make. Following an ex-
cellent presentation at a conference in March 2000, which advocated design by a committee, our
library director appointed a Web site committee.Thus began the process of developing a totally
new site, which was completed in February 2001. In August 2003, we incorporated a database-
driven design.

Step 1: Establish a Committee
The Web site committee should have a broad representation with varied skills and knowledge

in design and content. Our initial committee of
five members has since grown to seven, which
includes two students who actually do the de-
signing and programming.The committee
members each bring different skills, specialized expertise, and a variety of perspectives to the task.

Step 2: Do Research
All committee members need to do research to determine content to include, the steps to take,

and the components of a well-designed Web site. Research can take various forms, including
workshops, books, articles, usability studies, and reviewing Web sites for individual likes or dislikes.
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library and the
mission of the
site.
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It is important to study others’ successes to determine what will
work well for your library.

Step 3: Determine the Audience
The committee needs to make some decisions early in the

process. First of all, who is the audience? Is it the students, fac-
ulty, alumni, or administration? This audience will dictate con-
tent, design, and organization.We decided that our primary au-
dience was the students, faculty, and distance-education students
of Southern Adventist University, with a secondary audience of
administration and community.

Step 4: Compose a Mission Statement
Another important component, which affects the look and

content of the site, is the mission statement.What do you want
the Web site to accomplish? Will it inform, sell, or provide ser-
vices? The type of library affects the kinds of information that
will be included on the site. McKee Library’s Web site mission
“is to instill lifelong learning skills and to be a main conduit for
information, services, and training to adequately support the in-
structional and research programs of the university.”

Step 5: Decide on Design Principles
As committee members conduct research, they will discover

the importance of following design principles, which they can
share with the actual designers, to ensure that the site is easy to
use. From noted Web designers like Nielson and Shneiderman,
we gleaned the following principles.

The main page, or first screen, is the most important. This page
should provide all the pertinent information without scrolling
and should load quickly to retain the attention of the audience.
Quick loading will also help users with a slow connection and
make the page more manageable.The first page should also have
a first-rate design, so it will interest your customers. It should
not be too cluttered and should show customers where to go to
find content on subsequent pages.Web pages should be logically
arranged and easy to use.

Content chunking is how you categorize information.The
main page should feature no more than nine links or seven but-
tons, to allow for ease of navigation.

As we began to design the main page, each committee
member made lists of content subjects they felt were important
to post on the Web site. These elements included the official
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Observing a student as he or she uses the school Web site makes it possible to quickly detect navigation problems.
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name of the library, its complete street and mailing address, tele-
phone number, hours, a description of the library and its collec-
tion, a list of personnel, the online catalog, online databases, and
library policies. After assembling the list, the committee mem-
bers put the information on small cards and divided them up
into different categories. By placing the cards for each Web page
in a separate pile, the members could quickly reorganize them
and discuss the results. Our current main page has three main
divisions—Research Central (all research can be done from this
page), Services, and About Us.All content is listed under one of
these chunks.

Navigation
The navigation should move

from simple to complex using chronolog-
ical or alphabetical order, whichever
works best for your site and cus-
tomers.Also important is the three-
click rule.You will lose patrons if
they have to click more than three
times to find desired content.

The Web site should load
quickly. Remember that some of
your customers will have old com-
puters with slow connections, while
others will have broadband width
and high-speed connections. Make
it easy for everyone to use the site.

Customers should always be
aware that they are using your li-
brary Web page.They do not need
to know the origin of all the items
they access, but they should be able
to move from one component to
another seamlessly.

Don’t clutter your Web site with
too many icons.White space and a
clean menu enhance readability. Each page should be consistent,
easy to use, and should not include so much information as to
seem overwhelming. Simplicity is the key.

Readability
Text readability is very important. Maintain a contrast be-

tween the text and the background.A busy background will
create confusion. Make the font size and style readable even for

those with impaired vision. It’s helpful to have an option that
identifies graphics, since some people may choose to turn off
the images. In this way, they will still be able to read the text
connected with the images and can choose to turn on the
graphics if they wish.

Use a consistent layout throughout the site. Incorporate ei-
ther a logo or some identifying graphic, placed in the same po-
sition on each page, to tie the pages together. Be sure to identify
each page, and use the same headers, footers, margins, and align-
ment throughout. Footers should include the address and tele-
phone number of the library.

After weighing the advantages and disadvantages, we de-
cided on no frames. This allows for more space for content and
greater flexibility.

On the main or home page, the users should not have to
scroll to see all of the content at once.The entire site will func-
tion better, and users won’t get lost if you keep scrolling to a
minimum.

Although libraries must provide service to all regardless of disabili-
ties, accessibility for persons with a disability is not always con-
sidered in Web site design. However, it is not hard to develop a
site that is accessible and attractive.A number of  Web sites give
suggestions for enhancing accessibility. Bobby (http://bobby.
watchfire.com/bobby/html/en/index.jsp) is a free service that
will test your site.

Step 6: Designing the Site
Once we had decided on design principles and content, we

asked two members of the committee to provide some designs
from which to choose.After selecting one, we gave it to a stu-
dent programmer to develop.We chose a design that allowed us
to add new content.When we redesigned the site, we had a stu-
dent employee who was knowledgeable about Web design pre-
pare ideas for the committee.

The Web site commit-
tee should have a
broad representation
with varied skills
and knowledge in de-
sign and content.
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Step 7: Conduct Usability Tests
Usability testing is one way to develop a user-

friendly Web site rather than a designer-centered
one. Be sure your site is easy to use, rather than one
that looks great but is difficult to navigate.Testing
can also save money and is good public relations for
the library.

You can use different methods to test a site—
surveys, use statistics, focus groups, and online sug-
gestions.An inexpensive method is individual user
testing. Choose approximately five individuals who
are representative of your audience. Have at least
two people oversee the testing—one to administer
the test and one to write down comments. Give
survey subjects questions that require them to navi-
gate the site and to think out loud.The results,
when analyzed, show where changes are needed.
This testing should be done early in the design
process and repeated after changes are made.

We consulted several students and staff mem-
bers who were unfamiliar with the new design.
They gave us several helpful suggestions, which
were implemented. One problem we found was
with terminology. Some people simply did not know the mean-
ing of certain technical terms.We changed some terms and left
others as they were, recognizing the need for library use train-
ing. Looking back, we realize we should have done usability
testing earlier in the process.

Last Step: Database-Driven Web Site
We discovered belatedly that we should have planned ahead

for future updates.This became very time-consuming. Changes
had to be given to the student programmer, proofread after be-
ing posted on the site, then if necessary, modified again.We

By involving a diverse group of advisors, the school Web site committee can more readily solve or prevent problems.
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concluded that we really needed a database-driven site. Rather
than hard-coding information directly into a static HTML
page, we would construct a database containing the informa-
tion.Whenever a resource needed to be added or a page edited,
the templates from the database would automatically update the
Web pages. So, instead of waiting for programmers to revise the
Web site, librarians could do the work themselves.The commit-
tee began meeting again to redesign the library Web site.We
simplified the page, changed the look, and with the help of two
students, created a database-driven site.

The entire process of designing and redesigning the McKee
Library Web site has been interesting, though time-consuming.
All of the committee members have learned a great deal, and

we have been pleased with the final results.
Many people have said that the latest version
of the Web site is now much easier to use.
Although the redesign is now complete, up-
dating the site is a continuous process.We
invite you to visit our Web site at http:// 
library.southern.edu/. ✐
___________________________________

Marge Seifert has been Public Services Librarian
at the McKee Library at Southern Adventist Uni-

versity in Collegedale,Tennessee, for the past five years. Her responsibilities
include reference and instruction. Previously, she was a librarian and teacher
at Collegedale Academy in Tennessee for 12 years. Ms. Seifert holds an
M.A.T. degree from Andrews University in Berrien Springs, Michigan;
and a M.S.L.S. (Master of Science in Library Science) from the University

of Tennessee in Knoxville. Patricia Beaman has
been Periodicals Librarian at Southern Adventist
University for the past five years and Chairperson of
the university’s Library Web Site Committee for four
years. She previous served as a Librarian at Middle
East College in Beirut, Lebanon.
____________________________________
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I
nformation literacy and critical
thinking skills must be priorities for
every academic library.At Southern
Adventist University (SAU), Col-
legedale,Tennessee, in keeping with
the institution’s goals, students are
helped to master “basic skills of crit-

ical reasoning, independent thinking, com-
putation, communication, collaboration,
and creativity needed to enter the work-
place with confidence, to pursue lifelong
learning, and to exercise leadership as con-
tributing citizens who advance their fami-
lies, communities, the church, and society.”1

This includes learners who never, or rarely,
set foot on campus.

The university must provide equal library support for off-
campus students, including instruction, even if they live hun-
dreds or even thousands of miles away.The Association of Col-
lege & Research Libraries (ACRL) guidelines state that “Access
to adequate library services and resources is essential for the at-
tainment of superior academic skills in post-secondary educa-
tion, regardless of where students, faculty, and programs are lo-
cated. Members of the distance learning community are entitled
to library services and resources equivalent to those provided for
students and faculty in traditional cam-
pus settings.”2

For Adventist tertiary institutions in the
United States, distance-learning librarians
also need to follow their accrediting body’s
guidelines for electronic library support.
For example, the Southern Association of
Colleges and Schools (SACS) states that
“quality, relevance, accessibility, availability,
and delivery of resources and services . . .
regardless of location . . . must be taken
into account in evaluating the effectiveness
of library and learning resource support.”3

Electronic Initiatives
There is an abundance of research on

how distance-learning (DL) librarians use
electronic initiatives to provide “equal sup-

port.” However, the sophistication of the support is generally
determined by the attitude of financial administrators and the
creativity of the librarians. Support may include full text and
bibliographic database access, document delivery, and asynchro-
nous research assistance via E-mail and even synchronous desk-
top videoconferencing E-mail applications adaptable to unique
virtual meeting spaces.4 These services can be delivered through
a Web page designed exclusively for distance learners, accessible
through a hyperlink in each online course.

Academic librarians can enhance
their school’s teaching and learning en-B Y  A N N  G R E E R

Distance Learners: 
Teaching and Assessing 

The university
must provide

equal library sup-
port for off-cam-

pus students, 
including instruc-
tion, even if they
live hundreds or

even thousands of
miles away. 
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vironment by developing instructional
tutorials. Because the Internet offers
quick and easy access to both quality
and mediocre information, students of-
ten need assistance in discerning the
difference. Instructional tutorials can
help distance learners develop informa-
tion literacy and critical thinking skills
that enable them to achieve their im-
mediate academic goals and facilitate
lifelong learning.

Librarians can also help teachers de-
velop tools for assessing students’ skills
and achievements.The results of such
assessment can provide one indicator of
the quality of student learning for
school administrators and accrediting
agencies.These two areas will be ex-
plored in this article.
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Figure 1
Bloom’s Taxonomy of Educational Objectives

Level Type of Performance

6. Evaluation Make critical judgments.

5. Synthesis            Devise plan and accomplish it.

4. Analysis    Identify relationships, elements, and 
organizational principles of a situation.

3. Application                                  Remember knowledge to solve problems.

2. Comprehension                                Transpose, interpret, and extrapolate.

1. Knowledge                   Recall words, facts, dates, principles, theories, etc.

Adapted from Benjamin S. Bloom, ed., Taxonomy of Educational Objectives: The Classifi-
cation of Educational Goals: Handbook I, Cognitive Domain (New York: Longmans,
Green, 1956).

A librarian uses telecommunications to answer
a distance-education student’s question.
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should be administered not only at the
end of a course, but also during the se-
mester to monitor the strengths and
weaknesses of class content.9 Therefore,
since Spring 2000, the DL librarian has
administered both interim-course and
post-course tools.

Conclusion
Librarians who provide electronic

library support to culturally diverse dis-
tance learners must continually seek bet-
ter ways to deliver and assess instruc-
tion.10 Library support for such students
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Developing and Measuring Critical
Thinking Skills

The critical-thinking skills necessary
for learning are based on Bloom’s Tax-
onomy of Educational Objectives (see
Figure 1).5 Tutorials should emphasize
learning-outcomes assessment as recom-
mended in the Information Literacy Com-
petency Standards for Higher Education from
the ACRL.6 Learning outcomes reveal how
library users have been changed because
of their use of library support.Assessment
tools may also measure the library’s con-
tributions to the institution’s goals.7

The tutorials developed by the SAU’s
DL librarian match Bloom’s six perfor-
mance levels and the ACRL’s five learn-
ing-outcomes standards.8 Some tutorials
fit into more than one level and standard;
therefore, the samples in Figure 2 do not
show all the possibilities.

The SAU DL librarian also developed
tools, such as surveys, for assessing dis-
tance learners’ academic achievement (see
Figure 3). Research suggests that surveys

must emphasize (1) developing and fos-
tering critical thinking so students can
locate, evaluate, and use information re-
sources effectively; and (2) measuring and
documenting information literacy. ✐
________________________________

Dr. Ann Greer is Associate Professor of Informa-
tion Sciences at Southern
Adventist University in
Collegedale,Tennessee,
where she is the coordinator
for electronic distance edu-
cation library support. She
earned both a B.A. and a
Ph.D. via distance educa-
tion from Indiana Univer-
sity, Indianapolis, Indiana,

and Nova Southeastern University, Ft. Lauderdale,
Florida, respectively. She attended on-campus
classes at Louisiana State University, Baton
Rouge, Louisiana, for her M.L.I.S. degree.
________________________________
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Tutorials

Easy Online Database Search In-
structions, Search Tips

Search Engines

Scholarly and Non-Scholarly Re-
sources, Peer-Reviewed Journals

Evaluate Internet Resources

Search Engines

Style Formatting
Ethical Issues

Bloom’s Levels

Level 1 - Knowledge

Level 1 - Knowledge
Level 2 - Comprehension

Levels 1 & 2, Described
above

Level 3 - Application
Level 6 - Evaluation

Level 5 - Synthesis

Level 4 - Analysis
Level 6 - Evaluation

ACRL Standards

Standard 2 - Accesses effectively &
efficiently information needed

Standard 1 - Determines the nature
& extent of information needed

Standards 1 & 2, Described above

Standard 3 - Evaluates information
and its sources critically

Standard 4 - Uses information effec-
tively to accomplish a specific pur-
pose

Standard 5 - Understands issues and
uses information ethically and legally

Figure 2

Integration of Tutorials, Bloom’s Levels, and ACRL’s Standards 

Researching an online question.
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Figure 3

Sample Survey Designed to Elicit Learning Outcomes
The tutorials helped me learn how to 
locate and use resources with the use of search engines _____Yes _____ No

[Nos. 2 (comprehension), 3 (application) & 5 (synthesis) on Bloom’s levels] 
[Nos. 2 & 4 on ACRL standards]

evaluate World Wide Web resources _____Yes _____ No

[No. 6 (evaluation) on Bloom’s levels]
[No. 3 on ACRL standards]

avoid plagiarism _____Yes _____ No

[No. 6 (evaluation) on Bloom’s levels]
[No. 5 on ACRL standards]

use style manuals (APA, MLA, etc.) for citations _____Yes _____ No

[Nos. 1 (knowledge) & 2 (comprehension) on Bloom’s levels]
[Nos. 2 & 5 on ACRL standards]

As a result of having used electronic library services, I gained skills that 
allowed me to complete class assignments satisfactorily _____Yes _____ No

[Nos. 1 (knowledge) & 4 (analysis) on Bloom’s levels]
[Nos. 1-5 on ACRL standards]

The library services enabled me to evaluate information to determine its validity, authority, and reliability 
_____Yes _____ No

[Nos. 2 (comprehension) & 6 (evaluation) on Bloom’s levels]
[Nos. 3 on ACRL standards]

helped me to locate and use information as a self-directed searcher _____Yes _____ No

[Nos. 3 (application) & 5 (synthesis) on Bloom’s levels]
[Nos. 1, 2 & 4 on ACRL standards] 

Please rate your knowledge of searching skills before and after your experiences with the electronic library tutorials
Before After

____ No prior knowledge ____ I did not gain any additional searching skills 

____ I already had basic searching skills ____ I gained basic searching skills 

____ I already had intermediate searching skills ____ I gained intermediate searching skills

____ I already had advanced searching skills ____ I gained advanced searching skills
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Do you wish you knew how to talk about sexuality as easily as
you speak of sports or music? Do your students have the skills to resist
harmful peer and media pressure? Would you like help in collaborating with
parents to educate young people to make wise choices about sex and
avoid sexually transmitted diseases and teen pregnancy? Human Sexual-
ity: Sharing the Wonder of God’s Good Gift With Your Children provides
real help for teaching the facts of life, biblical values, and practical skills
for Christian living.

Human Sexuality is a comprehensive Christian curriculum framework
on this crucial topic—the first step toward empowering parents, pas-
tors, and teachers for their roles in educating children and youth about
sexuality. It begins with the biblical teachings that are the parameters
for the church’s message and then details the key concepts to be
taught, suggesting the ages/developmental stages at which each is
best introduced. This work provides a foundational resource crucial to
the development of a wide array of culturally sensitive educational
materials.

The English edition may be ordered for $14.95 plus 18 percent
shipping from the General Conference Ministerial Resource Center,

12501 Old Columbia Pike, Silver Spring, MD 20904 U.S.A. Phone: (888) 771-
0738; Fax: (301) 680-6502; Web site: http://www.ministerialassociation.com. Other language 

editions—French, Korean, Russian, Portuguese, and Spanish—are either completed or in process, with plans for
translation into Chinese (Mandarin) and Indonesian. For availability of language editions, contact: General 
Conference Department of Family Ministries, 12501 Old Columbia Pike, Silver Spring, MD 20904 U.S.A. Phone:
(301) 680-6174; (Fax): (301) 680-6155; Web site: http://familyministries.gc.adventist.org. 

ASDAL is an international organization open to any person 
interested in Seventh-day Adventist librarianship.

The 25th Annual Conference of the Association of Seventh-day 
Adventist Librarians will be held July 11-16, 2005, at Union College, 
Lincoln, Nebraska.

Monday, July 11 - Adventist Resources Section - Pre-Conference
Basic Adventist Research Center Collection Development
Cooperation and Coordination for Strategic Planning

Tuesday - Thursday, July 12-14 - ASDAL Conference 
"Christian Librarianship: Occupation, Vocation, or Ministry?"

Thursday, July 14 - School Librarians Concurrent Session
"Preparing Your Library/Media Center for the 21st Century: A How-to Workshop"

Friday, July 15 - Post-Conference Workshop
"Practical Aspects of Library Leadership"

Saturday, July 16 - A Sabbath tour for those staying the weekend

Conference information: Linda Mack (mack@andrews.edu)

Membership information: Genevieve Cottrell 
(gsteyn@southern.edu or P.O. Box 629, Collegedale, TN  37315)

For further information: http://www.asdal.org

Association of Seventh-day Adventist Librarians
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The School Library Section is part of the Associa-
tion of Seventh-day Adventist Librarians (ASDAL).
Its purpose is to:
• foster professional growth and development;
• provide training in information literacy and in-
struction skills;
• provide resources to prepare students for today’s
and tomorrow’s workplace;
• assist in locating electronic resources, and
• nurture spiritual growth.

Our plans are to:
• offer workshops/seminars in information literacy
and instruction skills;
• provide time for spiritual growth and Christian
fellowship at meetings; and
• arrange opportunities for networking and shar-
ing.

To get acquainted with us, please check our Web
site at: http://www.andrews.edu/library/RefDesk/
ASDAL/sls.html

To take a look at our programs, see
http://www.andrews.edu/library/RefDesk/ASDAL/2003.html
http://www.andrews.edu/library/RefDesk/ASDAL/2004.html

Wolfhard Touchard, M.L.S., is Reference and Database Librarian at James White Library at Andrews
University, Berrien Springs, Michigan. He can be reached by phone at (269) 471-6263, or E-mail at
touchard@andrews.edu.

Check Out the ASDAL School Library Section!
BY  WOLFHARD  TOUCHARD

Y
❑
❑
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n! There’s something for YOU in the
Journal of Adventist Education

Whether you teach several grades in a one-room school, pastor a district that contains a church school, or serve on the board of
trustees of an Adventist college or university, the JOURNAL offers practical and meaningful information to help make your service more
effective for Christ and the church.

Along with feature articles that range from integrating faith and learning to tips for substitute teachers, the JOURNAL often devotes
entire issues to themes that are relevant to Adventist educators in the new millennium. Some of these 
issues to which the JOURNAL has given in-depth coverage include: multiple intelligences, 
administration and leadership, character development, outdoor education, school safety 
and conflict resolution, health, spiritual assessment, distance education, brain research, 
school boards, and multicultural education.

Now is the time to either order a subscription to the JOURNAL or obtain back issues
that deal with special topics.

The Summer 2004 issue focused on school boards and drew a great deal of 
interest even from people who do not regularly subscribe to the JOURNAL.
More than 8,000 extra copies have already been ordered for board 
members around the world.

Additional copies of the school boards issue are still available 
for a special bulk rate—up to 25: $2.50 each; 25-99: $2.00 each;
100 or more: $1.50 each, plus the costs of handling and shipping.

Yes! Here’s my check or money order. Please send me the following:
❑ One-year subscription (5 issues), $17.25 U.S.*
❑ Two-year subscription (10 issues), Special price, $33.00 U.S. until February 1, 2005.*

Theme issues— please indicate how many copies. Each copy costs $3.00 U.S. (Includes 
shipping and handling in the U.S. Outside the U.S., add $1.00 for each.)

❑ School Boards I     ❑ School Boards II (Summer 2004)     ❑ Multiple Intelligences     

❑ Spiritual Assessment      ❑ Character Development in Adventist Schools     

❑ School Safety and Conflict Resolution     ❑ Mathematics      ❑ Testing and Alternative Assessment

❑ Administration and  Leadership in Adventist Schools       ❑ Exemplary Adventist Schools      

❑ Multicultural Teaching and Learning      ❑ Distance Education

Name __________________________________________________________________________

Address _______________________________________________________________________

City _________________________ State ______ Zip ________ Country _____________

Journal of Adventist Education
12501 Old Columbia Pike  •  Silver Spring, MD 20904 U.S.A.  •  (301) 680-5069

http://education.gc.adventist.org/jae/

* Add $1.00 for postage outside U.S.
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