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T
he General Conference Education Department has been blessed over many
decades with the service of committed professional staff members. In recent
years, people such as Drs. Reo Ganson, Donald Sahly, Humberto Rasi, En-
rique Becerra, John Fowler, Luis Schulz, Andrea Luxton, and Mrs. Beverly
Rumble have helped us continue the departmental trend of committed serv-
ice to the church’s education program. Currently serving in the department

are Luis Schulz (who one year ago left the presidency of River Plate Adventist University
[Universidad de la Plata] in Argentina to join the department), John Fowler, myself, and Bev-
erly Rumble (editor of the JOURNAL OF ADVENTIST EDUCATION).

Over time, some of the above-named individuals have moved into other areas of en-
deavor. Upon leaving the department, Reo Ganson became president of Canadian Univer-
sity College in Canada. Donald Sahly left to become president of Southwestern Adventist
University in Texas, but has more recently become the president of Griggs University and
International Academy, located at the General Conference headquarters. Humberto Rasi re-
tired to California, but continues to work with the department’s Dialogue magazine and also
serves as a special projects assistant to the department director. Enrique Becerra, though re-
tired, still prepares the international editions of the JOURNAL OF ADVENTIST EDUCATION.

In June 2006, Dr. Andrea Luxton, associate director and executive secretary of the Ad-
ventist Accrediting Association, left a large hole in the department by accepting the position
of president of Canadian University College in Alberta, Canada. Anticipating Dr. Luxton’s
departure, an intensive search was initiated, and under what we believe to be the Lord’s di-
rection, we are pleased to introduce the newest member of the General Conference educa-
tion team—Dr. Lisa M. Beardsley.

Lisa Beardsley was born in England and completed two years of theology at Newbold
College, England, before graduating with a Bachelor of Theology from the Seventh-day Ad-
ventist Theological Seminary, Far East (now Adventist International Institute of Advanced
Studies) in the Philippines. Her studies continued with an M.P.H. from Loma Linda Univer-
sity, a Ph.D. in educational psychology from the University of Hawaii at Manoa, and an
M.B.A. from the Peter F. Drucker School of Management, Claremont Graduate University,
California. 

Dr. Beardsley has served as an educator since 1980, teaching at the primary, secondary,
and tertiary levels. She has served on the faculty of the University of Hawaii at Manoa; the
University of Illinois; Andrews University (AU) in Berrien Springs, Michigan; and Loma
Linda University (LLU) in Loma Linda, California. Her administrative posts include depart-
ment chair of health education at Finland Junior College, Piikkiö, Finland; assistant dean for
medical education and evaluation, University of Illinois College of Medi-
cine at Peoria; dean of graduate studies and research and associate vice
president for academic affairs at AU; and vice chancellor for academic af-
fairs at LLU. 

Dr. Beardsley has served as commissioner for the Western Association
of Schools and Colleges Accrediting Commission for Senior Colleges and
Universities and is a Trustee for the C. S. Lewis Foundation. Her research,
publications, and presentations are in clinical performance assessment,
culture, and health, as well as faith and learning. C. Garland Dulan

THE JOURNAL OF ADVENTIST EDUCATION pub-
lishes articles concerned with a variety of topics per-
tinent to Adventist education. Opinions expressed by
our writers do not necessarily represent the views of
the staff or the official position of the Department of
Education of the General Conference of Seventh-day
Adventists.

THE JOURNAL OF ADVENTIST EDUCATION (ISSN
0021-8480) is published bimonthly, October through
May, plus a single summer issue for June, July, Au-
gust, and September by the Department of Educa-
tion, General Conference of Seventh-day Adventists,
12501 Old Columbia Pike, Silver Spring, MD 20904-
6600. TELEPHONE (301) 680-5075; FAX (301) 622-
9627; E-mail: rumbleb@gc.adventist.org. Subscrip-
tion price, U.S. $18.25. Add $1.00 for postage outside
the U.S. Single copy, U.S. $3.75. Periodical postage
paid at Silver Spring, Maryland, and additional mail-
ing office. Please send all changes of address to P.O.
Box 5, Keene, TX 76059, including both old and new
address. Address all editorial and advertising corre-
spondence to the Editor. Copyright 2006 General
Conference of SDA, POSTMASTER: Send address
changes to THE JOURNAL OF ADVENTIST EDUCA-
TION, P.O. Box 5, Keene, TX 76059.
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Where Have They Gone? 
Another Changing of the Guard
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n the first installment of this two-part series (Summer 2006 issue), we re-
flected on the topic of change in Seventh-day Adventist higher education.
This second and final article will focus on some underlying principles of
Adventist education and how change relates to them.

Seventh-day Adventists believe that their global network of schools and
its purposes were the product of divine inspiration. From its 19th-century begin-
ning in Battle Creek, Michigan, denominational education has always had a dou-

ble-pronged raison d’etre: to keep young people in the church through re-
demptive education and to prepare employees for the church. Over time,
especially in developing countries, two other purposes evolved. The first

I
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was to use education as an evangelistic tool; second, to par-
ticipate in social uplift by providing education as a public
service, just as the church provides hospitals and clinics that
contribute to the physical well-being of their local commu-
nities.

Adventist Education and Reform
Seventh-day Adventists entered the marketplace of edu-

cation with the conviction that they had an obligation to

change things. “We are reformers,” Ellen White wrote in
1872 when she published her essay, “Proper Education,”
which one could call the Magna Carta of Adventist educa-

tion.1

Change was already in
the air. Even as Ellen White
wrote, thoughtful people
were scrutinizing many
aspects of education. Her
vision for schooling also
diverged from the norm
because, above all else, it

was to point students to the Cross by providing them with a
better understanding of Heaven’s plan to restore fallen hu-
man beings to their original Edenic state and inspire them to
accept God’s saving grace. Making education redemptive
provided a spiritual rationale for the changes that Adventists
sought to implement and, given their belief in the soon re-
turn of Jesus, it supplied an urgency for reform. This philo-
sophical and theological emphasis made Adventist education
distinctive in the reform milieu of the 19th century.

Adventists did not immediately develop
a systematic view of education. However,
from the outset, the driving force in de-
nominational schools derived from the
original purposes of Adventist education:
to provide redemptive education and to
prepare
church work-
ers. As Adven-
tism spread
around the
world, many
church leaders
were con-

vinced that by implementing
the two original purposes of
denominational education, they
could make their schools an in-
valuable evangelistic resource.
This would, in effect, both help
to perpetuate the church and
enable it to accomplish its mis-
sion. Thus, the purposes
evolved into something akin to
a theology of education and
constituted a measuring device
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to determine whether through the years the changes occur-
ring in the schools were consistent with denominational ex-
pectations. Seen against this background, there is small
wonder that modifications in the church’s education pro-
gram have always aroused debate. 

Adventist education has always had its critics. If we are
to believe the present generation of naysayers, Adventist
schools no longer fulfill the original intentions of their
founders. The critics allege that under the rubric of progress,
Adventist educators have blurred or ignored the “blueprint”
by capitulating to “worldly pressure” flowing from modern-
ization and secularism. From the vantage point of the critics,
denominational schools have lost their purpose and become
merely another option—and an expensive one—for Advent-
ist families.

Such sweeping indictments require us to examine more
closely some of the changes that have spawned criticism.
For the most part, critics are not lamenting the inevitable
trends of modernization such as automobiles replacing
horses and buggies, or computers supplanting typewriters—
instead, they are concerned about changes in the substance
of Adventist education.

While the reform that Adventists sought to incorporate
into their first schools had a theological flavor, it does not
follow that everything the
church’s early teachers did rep-
resented an eternal principle. It
would be more accurate to say
that Adventist educators have
endlessly experimented to find
feasible applications of the origi-
nal principles of church-spon-
sored schools as they under-
stood them. Sometimes they
have hit the target, sometimes
not.

The Ideal of a Bible-Centered
Curriculum

The most pertinent example
was the dictum that the Bible
was to be central. More than any
other characteristic, this curricular
principle was intended to be the
foundational and universal mark
of Adventist education. Tracing
the evolution of this idea in

church-sponsored education reveals much about how Ad-
ventists have debated their way through disparate issues,
among them (1) establishing education in illiterate or even
uncivilized societies, (2) coping with changes in global
demography and the transformation from rural to urban life,
(3) designing a program of education to meet the dominant
role of professionalism in contemporary life, (4) staying
abreast of the complexities and needs of a world church,
and (5) relating to external regulation of education.

I
n the beginning, no one knew what a biblically central
curriculum looked like, so it is not surprising that Ad-
ventist teachers and educational administrators imme-
diately raised questions and disagreed among them-
selves about how to implement this foundational

principle. The following list illustrates some of the ap-
proaches they took:

1. The Bible is to be the only textbook in Adventist schools.
2. The Bible does not have to be the only textbook, but every

subject must contain some content taken from the Bible.
3. The curriculum will be biblical if it derives from Seventh-

day Adventist experience. For example, problems in elemen-
tary arithmetic are to incorporate facts such as information
from colporteurs’ sales reports and data about offerings in
local churches.

4. The curriculum will be biblical if teachers use denomina-
tionally produced materials.

5. The Bible does not need to be the sole textbook, but it
should be the inspirational source for all teaching materials.

6. The curricula in public schools will become biblically cen-
tered and acceptable for church schools if teachers add Bible
study to them. 

7. The Bible will be at the center if teachers demonstrate bib-
lical principles in their teaching
techniques and personal relation-
ships with students.

Teachers struggled with all
seven of these ideas and more.
In some cases, several of the ap-
proaches were combined in the
same classroom. If those early
educators were still alive, they
would probably find consola-
tion in knowing that today’s
teachers still grapple with the
same issue. The experience of
130 years teaches us that al-
though a Bible-centered cur-
riculum may be the single most
identifying mark of Adventist
schools, it has defied ultimate
definition. In a world that
changes at breakneck speed, ex-
perience has also taught us that
if we expect teachers to im-
prove their understanding and
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practice of this foundational principle, change itself must
become a corollary principle.

One of the major developments in the long process of
establishing a Bible-centered curriculum has been to devote
less space to doctrinal study in religion textbooks for ele-
mentary and secondary grades, while allotting more
time to the application of biblical principles to life sit-
uations.2

One reason for this trend has been a progressively
stronger conviction that a Christian experience—the
cliche that describes what Bible classes are supposed
to produce—is not an automatic outcome of being well
versed in church doctrines and able to quote proof texts
prolifically. Understanding the basis for doctrinal positions
and memorizing supporting Bible texts are no less important
to Adventist life than formerly, but curriculum designers
have also begun to emphasize the social relevancy of Scrip-
ture. Teaching students to apply scriptural principles and to
develop a biblically based set of ethics pertinent to human
relationships and Christian life in a modern, high-tech soci-
ety has become a more significant classroom objective as
well as a means to develop student interest in and knowl-
edge about Scripture. 

The format of the Bible itself suggests this approach.

Scripture was not written like a catechism but more like an
anthology of different styles of literature, much of it stories
describing how people lived and related to one another.
Much of what Christians believe is extrapolated from these
narratives. The most notable examples are the accounts of

the ancient patriarchs and the four Gospel records of Christ’s
ministry. It is a natural question to ask: Since the Bible was
written that way, should we not teach it that way as well?
This approach has not eliminated doctrinal study, but it does
change the classroom approach to biblical understanding.

Not everyone agrees that this change is good. Critics
have charged that Bible study in Adventist schools is no
longer central because traditional denominational beliefs
have declined in importance; and as a consequence, stu-
dents turn out to be scriptural illiterates.

Another issue is how to adapt a biblically central cur-
riculum to all levels of instruction and to diverse students.
At both elementary and secondary levels, students typically
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take one Bible class a year. School
administrators usually see to it that
Bible classes and religious activities
play a prominent role in the school
schedule.

At the postsecondary level,
Bible classes often become one of
many curricular components,
which allows students to select an
appealing class that fits into their
schedules. To illustrate, most Ad-
ventist colleges in the United States
require students to take fractionally
less than a tenth of their total
coursework in Bible, irrespective of
their degree. Typically, these
courses are included in the basic
requirements of general education.
In simple terms, this means stu-
dents take about one Bible class
per year, but because classes last
for only a semester or a quarter, it
also means that students may spend
about half their time in college with-
out enrolling in a Bible class. How-
ever light this emphasis on Bible
courses may appear, the Bible com-
ponent is usually the largest single
block of classes students take outside
their major and minor concentra-
tions.

The sizable influx of non-Ad-
ventist students in many of our col-
leges also presents a curricular chal-
lenge—how to design Bible classes
that enroll students who are lifelong
Adventists along with those who are
from non-Adventist or even non-
Christian backgrounds. 

To maintain an ambiance that supports a biblically cen-
tral curriculum at the postsecondary level also poses unique
problems. Increasingly, colleges and universities, both public
and sectarian, must cater to a diverse student body that in-
cludes working adults with families, those taking part or all
of their classes online, and traditional students (18-24 years
of age) who are enrolled only part time. Students in gradu-
ate schools, who may appear on campus only for evening
classes or special appointments, are also part of this mix. Be-
cause all of these students must fit their education into an
already busy life, they shop around for a school that will ac-
commodate their schedules. These challenges make it diffi-
cult or next to impossible for Adventist schools to schedule
worships and chapels for all students.

Evaluating Change in the Bible-Centered Curriculum
In considering these issues, we must remind ourselves

that, trite as it may seem, we are
mixing facts and opinions and must
distinguish between them. It is a
fact that from the outset, the
founders of Adventist education
regarded a biblically central cur-
riculum as the foundational princi-
ple of Adventist education, but it is
a perception and a judgment to cat-
egorize a given approach to the
principle as either adequate or in-
adequate. 

T
herefore, because we
are dealing with opin-
ions, expecting to
achieve unanimity
about how to imple-

ment a principle is unrealistic. Due
to the variety of perceptions about
any given topic, Adventist educa-
tors have followed Solomon’s advice

in Proverbs 15:22—“Without counsel
purposes are disappointed; but in the
multitude of counselors they are es-
tablished” (KJV)—and prayerfully
sought consensus before choosing a
course of action rather than presum-
ing that everything they did was based
on undebatable policies. Curriculum
thus undergoes constant review in or-
der to update applications of princi-
ples and generate new approaches that
will maintain the key identifying
marks of Adventist education.

Both clients and practitioners of
Adventist education must always keep
in mind that the principles of educa-
tion, which Adventists believe to be

divinely inspired, never specified a certain ratio of Bible
classes to other courses. The principle is that Bible study is
to be central, but Ellen White and other early leaders left the
details for educators and administrators to develop.

As we seek to assess whether Bible study is accomplish-
ing its purpose and is still central, it is important to ask sev-
eral basic questions: First, do Bible classes open the way for
the convicting influence of the Holy Spirit? Also, do these
classes teach students to test their opinions and spiritual be-
liefs with Scripture in order to reach biblically based conclu-
sions? Finally, does Adventist education encourage students
to cultivate a maturing sense of personal responsibility for
their convictions and actions that will continue with them
after they leave the classroom?

In an effort to maintain the centrality of biblical studies,
integrate faith and learning, and create a philosophical
worldview compatible with Scripture, some colleges have
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experimented with interdisci-
plinary classes. Examples in-
clude studies in religion and
science, and courses in com-
parative religions, archeology,
and literature. Rather than a
theologian, the instructor may
be a scientist trained in geol-
ogy, biology, or physics, or
someone from the field of lit-
erature or philosophy. A reli-
gion teacher may team teach a
course with a professor from
another academic discipline.

These classes are not ex-
clusively “Bible” in the same
sense as those focusing on the prophecies of Daniel and
Revelation or the life and teachings of Jesus, but they
demonstrate how biblical beliefs infuse other areas of learn-
ing. They are invaluable tools to introduce students to the
breadth of Christianity and can contribute as much to bibli-
cal understanding as the study of eschatology or the Gos-

pels. Students may opt for
credit in either religion or the
field of the department offer-
ing the class.

Curriculum frameworks
that require Bible study at all
levels of instruction are only
administrative tools to help ed-
ucators maintain the principle
of centrality. Their success
rests on several factors. Experi-
ence has shown that a Bible-
centered curriculum is as
much, if not more, an attitude
than a defined amount of time
spent in a class. How well cur-

riculum planners and school administrators fulfill the princi-
ple depends more on their own personal commitment and
their spiritual breadth and sensitivities than on curricular
arithmetic.

The training, life, and personality of the teacher is also a
major factor. Academically prepared teachers, dedicated to
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Christ, are a powerful witness and
model for students. By their very
presence, they can transform
courses that are not inherently reli-
gious, such as a class in differential
calculus, into a part of the spiritual
journey that Adventist education
intends for its students.

It is also worth remembering
that the original pronouncements
about Adventist education called
for Bible study to be central, not ex-
clusive. The two are not the same.
Early teachers who wished to make
the Bible the sole textbook in Ad-
ventist schools discovered that
truth after extensive and discourag-
ing sweat and toil. The original
principles of Adventist education
never dictated that teachers should
ignore what were then known as
the “branches of learning.” As orig-
inally conceived, Adventist schools
were to teach as many skills and
dispense as much knowledge as
secular schools. But they were to
do all of this in an environment
where the Bible was central and
where the aim of education was re-
demptive.

International Influences
It is also important to bear in

mind that Adventist education
originated in the United States,
where it became a paradigm of
sorts for the world church. Ad-
ventist educators in other countries
often faced questions peculiar to
their societies, which required
them to adapt precedents estab-
lished in the United States.

For example, in the United States, curriculum has always
been more or less open-ended, so American educators have
had greater liberty to experiment with class content than
their counterparts in other countries. Although American
students face evaluative testing at all levels, they do not have
to enroll in a government-prescribed course of study that
prepares them for specific examinations.

Such is not the case in many parts of the world. Advent-
ist education has faced major problems in countries where
external examinations determine a student’s future. In these
locations, curriculum is deliberately designed to prepare stu-
dents for examinations that mark the end of specific phases
of their education. For obvious reasons, teachers tend to
teach to the tests, which leaves little time for them to intro-

duce additional material. It be-
comes problematical even to incor-
porate a biblical component, never
mind make it central, since the area
will not appear on the government-
mandated exams, and hence is not
critical to the students’ future em-
ployment.

Because Adventist educators be-
lieve that a Bible-centered curricu-
lum is critical to students’ spiritual
life and future, they have been
forced to decide whether to (1) re-
gard external examinations as ir-
relevant and focus on preparing
church employees for whom testing
is unnecessary, or (2) also serve
students who will be employed
outside the denomination but still
want the blessings of a preparatory
education in an Adventist setting.
This problem had no counterpart
in the American paradigm, but Ad-
ventist educators found ways to
include Bible study in their curric-
ula without sacrificing scholarship
and thus upheld the denomina-
tional principle of a Bible-centered
curriculum.3

T
he issue of external ex-
aminations underscores
the fact that Adventist
education has not
evolved in a vacuum.

Social and political climates have
always had an influence on Advent-
ist schools. Denominational leaders
have always recognized the right of
governments to regulate the nature
and content of education for both
children and professionals and to

require schools to produce what their advertisements claim.
Adventist leaders have sought to operate institutions of
learning at all levels within parameters established by local
governments. The first of this two-part series revealed that
conformity by Adventist education to both governmental
and voluntary regulation has helped to ensure credibility in
the preparation of professionals.

However, public policy sometimes threatens the identity
of Adventist schools by requiring unacceptable compro-
mises. Governments in developing countries have often
viewed Adventist education as only a humanitarian enter-
prise. Many times, public officials who were unacquainted
with the redemptive purpose of Adventist education offered
financial support to denominational schools as part of their
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plan for social uplift and moderniza-
tion. Inadvertently, denominational ed-
ucation became part of the nation-
building process.

T
his condition posed new
challenges relating to the
propriety of government
aid to sectarian education
and how to preserve an

Adventist identity while accepting fi-
nancial help. Inevitably, the church’s
educators have had to adapt the origi-
nal principles of Adventist education in
order to achieve their ultimate purpose
in this socio-political climate. Contro-
versial relationships have sometimes
evolved between denominational
schools and governments, some of
which persist to the present, especially
in younger nations where nation-build-
ing issues are paramount.

Other examples of how Adventist
education has related to regulation occurred in radical so-
cialist countries during the Cold War. In order to exist, Ad-
ventist schools adopted administrative methods and institu-
tional structure that differed from those in democratic
countries.

Regulation and differing social conditions rule out the
possibility that all Adventist schools can be clones of the
American model. Differences in social conditions also help
to explain why Adventist graduates
from such schools as Solusi (in Zim-
babwe) for years entered denomina-
tional employ after completing an
elementary-level program, but their
counterparts from schools in the
United States and Europe needed a
bachelor’s degree. Changes in social
and political conditions also explain
why Solusi and other similar institu-
tions now offer their own advanced
degrees.

Legitimizing Change 
When and how to implement

change has never been easy. Educa-
tors can gain valuable insight about
this question by reviewing the Ad-
ventist debate over the appropriate
age for students to begin formal edu-
cation, an issue that has reared its
head repeatedly. 

Early on, Ellen White advocated
that children should not enter school
until they were 8 or 10 years old.

Parents should be the first teachers of
their children, who should run as
“free as lambs,” she said. This advice
was embraced by Adventists, and in a
manner similar to other statements of
reform, exerted nearly as much force
as a biblical injunction. Sarah Peck, a
former secretary for Ellen White and
a prominent figure in the preparation
of denominational elementary text-
books, told Adventist educators in
1923 that failure to follow this in-
struction was a departure from the
faith.4

Strong convictions about this is-
sue have continued, prompting critics
to allege that spiritual lapses abound
in Adventist education. Church
schools enroll students at age 6, and
even 5, and some institutions offer
preschool training for youngsters as
young as age 2 or 3. Local conference
school systems have adopted the

identifying mark of “K-12,” signifying that kindergartens are
an integrated part of denominational education, a trend that
critics regard as further evidence of decline.

As early as 1888, however, Ellen White advocated a
kindergarten for Adventist children in Oakland, California.
Later, the author of the “free as lambs” metaphor encouraged
7- and 8-year-old children to attend an Adventist church
school, surprisingly adding that some students were ready

for school at age 5.5

These apparent contradictions
did not open the door for willy-
nilly change, but they did offer an
opportunity to explore situations
when the earlier advice might need
to be modified. Some parents were
letting their children run in the
streets, distorting the advice to al-
low them to be free as lambs to
mean undisciplined freedom.
Overlooked was Ellen White’s ad-
vice that parents should be the first
teachers of their children, which
pointedly implied that these “little
lambs” needed discipline and in-
struction, even if they were not in
school. The advice to enroll stu-
dents under 8 to 10 years of age
was a recognition that they would
be better off in school than in a sit-
uation where parents had abdi-
cated their responsibility to be the
first teachers of their children. 

The admission that some chil-
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elementary teacher who wrote Bible
lessons and later textbooks designed

for various grade levels.



dren were ready for school at age 5
suggests that Ellen White recog-
nized that youngsters developed at
different rates and that parents and
teachers must take individuality into
account when making judgments
about their education. It also sug-
gests that external influences have
played a major role in the changing
advice for Adventist educators. 

Kindergartens were an outcome
of the growing belief, bolstered by
scientific study, that children were
individuals in their own right with
special age-related needs. This
movement strengthened as the 19th
century unfolded; it burgeoned in
the 20th. In keeping with this
mood, Ellen White had taken notice of educational trends as
early as 1888 when she advocated a kindergarten for Advent-
ist children. By the mid- to late 20th century, kindergartens
had become a recognized phase of early childhood educa-
tion, and governments were requiring school entry at ever-
earlier ages.

W
hen Ellen White encouraged parents to
enroll young children in school, which
seemed to contradict her previous ad-
vice, she was enunciating a major prin-
ciple undergirding Adventist education

from Battle Creek to the present. Ideals are ideals, and they
remain so regardless of how promiscuously people violate

them. But social conditions some-
times prevent educators from
achieving the ideal, forcing them to
settle for something less. Adventist
educators have had to do the best
that they could within the con-
straints of socio-economic and polit-
ical conditions. This has been true of
every change in Adventist education.

The principle of legitimizing
change, based on social conditions,
is biblical, as the case of Moses’ law
of divorce illustrates. When issuing
his ordinance, Moses acted under
divine inspiration, but Jesus later
changed it by adding restrictions.
He explained that Moses’ law was
the best that could be expected at

the time because of prevailing moral laxity, a social condi-
tion He described as “the hardness of your hearts.” Jesus
made it clear that neither Moses’ provision nor His modifica-
tion destroyed the original ideal.6

Change and Continuity
Adventist education is an imperfect creation with lofty

ideals. Its form has undeniably altered since its 19th-century
inception. Trial and error accompanied the early years of
Adventist schools as teachers sought to implement the prin-
ciples provided by divine inspiration. Of course, trial and er-
ror remain. But today, we have the advantage of historical
perspective, which early educators lacked, enabling us to
evaluate more effectively whether the changed form of Ad-
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As time passed, Adventist schools began to offer classes for younger students. Shown above are elementary students at
the Berrien Springs, Michigan, church school in 1933-1934.

Sarah Peck, early elementary textbook developer



ventist education conforms to its rai-
son d’etre. 

Despite the wide variety of chal-
lenges Adventist education has faced
and the changes wrought on denomi-
national campuses, the overarching
principle of a biblically central pro-
gram of education remains. Education
is to preserve the faith of the church’s
young by nurturing them in a loving
relationship with Christ, prepare work-
ers to proclaim the biblical message of
salvation, and seek to convert unbeliev-
ers. Debate about substantive change
pivots on the question of how change
will affect these purposes. For exam-
ple: The church began with the goal
of preparing workers, which was later
expanded to include educating a com-
petent laity to function in the private sector, both as wit-
nesses for and supporters of the church.

Adventist schools are a statement of Adventism that
reaches beyond educating for professional competence, but
this function does not require teachers to transform their
classes into altar calls. However, it does mean that students
should never have reason to doubt that an Adventist campus
has a genuine Adventist character. The church’s experience
in becoming a world movement has taught us that schools
become statements of Adventism most effectively when they
are compatible with the times and the cultures in which
they function. For this reason, Adventists can expect that
Argentina’s River Plate Adventist University with its histori-
cal roots in health education will function differently from
India’s Spicer Memorial College, and that schools in the 21st
century will differ from their 19th-century antecedents.

We can safely say that in part the
genius of Adventist education has been
to establish schools and develop poli-
cies and patterns of instruction that
can be adapted to surrounding condi-
tions while continuing to fulfill original
purposes. The absence of formulas and
other “how to” instruction at the be-
ginning of the movement of Adventist
education has forced each successive
generation of denominational educa-
tors to reinterpret original purposes
and principles in order to find applica-
tions appropriate to new times and
places. This repetitive process has
breathed new life into Adventist educa-
tion. And if the church’s education
program is to remain alive and fulfill
its mission, the process must con-
tinue. �            

___________________

Floyd Greenleaf, Ph.D.,
retired professor of history at
Southern Adventist Univer-
sity, Collegedale,Tennessee, is
the author of The Seventh-
day Adventist Church in
Latin America and the

Caribbean (Andrews University Press, 1992),
and co-author of Light Bearers:A History of
the Seventh-day Adventist Church (English
edition: Pacific Press, 2000; Spanish edition pro-
duced by the Inter-American and South Ameri-
can divisions, 2002). Last year, he completed In
Passion for the World:A History of Sev-
enth-day Adventist Education (Pacific Press),
on which this series is based.

_______________________________

NOTES AND REFERENCES

1. The full text of “Proper Education” may be read in Testimonies for the
Church, volume 3, pages 131-160. See Floyd Greenleaf, In Passion for the
World (Boise, Idaho: Pacific Press Publ. Assn., 2005), chapters 1 and 2, for
further discussion.

2. See In Passion for the World, chapters 1 and 2, for discussion about
post-elementary curriculum; chapter 4 for elaboration of elementary educa-
tion curriculum.

3. Without referencing specific pages in In Passion for the World for ex-
amples of the question of external examinations, the best illustrations of
this issue are found in those passages describing schools in countries that
followed British educational traditions.

4. See Sarah E. Peck, “Textbooks for Our Church Schools,” Proceedings
of the Educational and Missionary Volunteer Departments of the General Confer-
ence of Seventh-day Adventists in World Convention (Washington, D.C.: Re-
view and Herald Publ. Assn., 1923), p. 419.

5. My discussion of this issue appears in In Passion for the World, pp.
84, 99, 100.

6. See Matthew 19:3-9 for the account of this discussion.
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D
oes anyone know if the curriculum and teaching methods
employed in Seventh-day Adventist elementary and second-
ary schools across the North American Division (NAD) pro-
duce students with top-notch academic preparation?

NAD educators have long maintained that their students’
Iowa Test of Basic Skills scores, pass rates, and college ma-
triculation percentages consistently outpace most public

school and comparable private school systems. At nearly every level, Adventist edu-
cational leaders cite annual Council for American Private Education reports indicat-
ing that on nationwide standardized tests, private education students routinely out-
perform public school students.

Are these impressive facts or well-intentioned propaganda? Parents, board mem-
bers, church administrators, and constituents want to know.

Marketing Adventist education is per-
ceived by some as a predictable “party-line”
mantra. Notwithstanding the tireless and sin-
cere efforts of Adventist recruiters, some par-

ents still ask, “Will my child receive a quality education in Adventist schools? If so,
can you prove it?” 

How do Adventist elementary and secondary schools measure up academically
to their private and public school counterparts? Is Adventist curriculum inferior,

ADVENTIST
EDUCATION
IN NORTH AMERICA:

HOW DO WE MEASURE
UP ACADEMICALLY?

B Y  H A M L E T  C A N O S A
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comparable, or superior to that of
other school systems? Do Adventist
teachers possess sufficient pedagogical
knowledge to expose young minds to
the wonders of Scripture, science,
math, and the humanities? And what
about the aspects of Adventist educa-
tion that make our schools distinctive?
Do they indicate that our schools are
superior to the local public schools or
even the parochial/private schools in
the same area?

Are such questions legitimate? Ab-
solutely! The problem faced by Ad-
ventist educators is not whether such
questions should be posed but how to
give convincing answers in the absence
of broad-based, valid, reliable research.
Many parents, upon hearing the mar-

able, empirical data, will lead to one of
two possible outcomes, either of which
will prove beneficial to Adventist edu-
cation and the church:

1. the validation of Adventist edu-
cation in terms of students’ measurable
academic performance, and/or

2. the identification of areas need-
ing improvement.

CognitiveGenesis, from its inception,
quickly gained strong, broad-based
support. The North American Division
Office of Education partnered with the

lead proponents of the project, provid-
ing forums in which CognitiveGenesis
was introduced to, and ultimately sup-
ported by, every union in the NAD.
When it was presented to the North
American Division Committee at its an-
nual meeting of delegates in October
2005, the project was warmly en-
dorsed.

“Assessing Adventist Academics,”
the motto of the research project, is an
apt, brief descriptor of CognitiveGenesis.
The project was unveiled at the August
2006 K-12 teachers convention in
Nashville, Tennessee. At this time,
thousands of Adventist educators
learned much more about the project
and the role each would play in ad-
vancing this vital education initiative.

With the start of this 2006-2007
school year, the three-year window of
testing, surveying, and data collection
has begun in grades 3-9, and 11. Five
sources of data: ITBC/ITED/CogAt
tests, and surveys of school administra-
tors, teachers, parents, and students,
will allow CognitiveGenesis researchers
to measure a select set of variables and
reduce bias. The information gathered

keters of Adventist education, offer a
straightforward challenge: “Prove it!”

Valuegenesis I and II assessed the
faith and values of Adventist youth.
Data from these two studies resulted in
system-wide programs to help youth
integrate faith and to cultivate lives of
service, commitment, and loyalty to the
Adventist Church. Now, a new study
called CognitiveGenesis, spearheaded by
Elissa Kido, Ed.D., former dean of edu-
cation, and Robert J. Cruise, Ph.D., re-
search director, both researchers in the
School of Education at La Sierra Uni-
versity in Riverside, California, seeks to
answer the question, “What impact
does Adventist education have on the
academic performance of students?” A
definitive answer, based on valid, reli-

How do Adventist ele-
mentary and second-
ary schools measure
up academically to
their private and pub-
lic school counter-
parts?
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from the standardized tests and the
surveys will establish a large database
to identify which features of Adventist
education contribute to academic
achievement. Not only will the quality
of Adventist education be measured,
but comparable studies of other school
systems will also be explored to see
how Adventist education measures up
academically.

Once results are available, we can
end the speculation and uncertainty
about whether Adventist education
successfully promotes intellectual de-
velopment of its elementary, middle,
and high school students. Everyone
will know whether Adventist education
is truly a Journey to Excellence or if our
curriculum and/or teaching methodolo-
gies need to be changed.

Based on preliminary findings in
one conference, elementary students
whose schooling was exclusively Ad-
ventist appeared to have higher test
scores than those in the same confer-
ence whose schooling was not exclu-
sively Adventist. CognitiveGenesis re-

ercise exacting diligence, along with
sensitivity to individual privacy, to en-
sure proper diffusion of information.
The Cognitive Genesis Website, http://
www.cognitivegenesis.org, will permit
educators, parents, students, and other
interested parties to read a description
of the project and to track develop-
ments as they occur. Questions about
the project can be posed on the site,
with timely responses provided by
project assistants.

Drs. Kido and Cruise believe this
invaluable research initiative to be “a
step toward better understanding
where we are as an educational system
and where we want to go academi-
cally.” Kido and Cruise have traveled
across North America describing how
Adventist education will benefit from
this research. As lead proponents of
CognitiveGenesis, they will make them-
selves accessible to those wanting to
know more about the project.

According to Cruise, “CognitiveGen-
esis will help Adventist educators deter-
mine if Seventh-day Adventist schools

search will, among other things, deter-
mine if this is just a regional phenome-
non or if it can be generalized across
the North American Division.

A CognitiveGenesis Advisory Com-
mittee, which is listed at the end of
this article and composed of Adventist
educational leaders and researchers,
has been established to approve appro-
priate data use. These advisors will ex-

Notwithstanding the
tireless and sincere ef-
forts of Adventist re-
cruiters, some parents
still ask, “Will my
child receive a quality
education in Advent-
ist schools? If so, can
you prove it?”



vest of blessings for the church. The re-
search design now in place will allow
Adventist education to (1) objectively
address parental questions about how
well Adventist schools prepare students
academically, (2) provide study find-
ings and conclusions based on valid,
reliable data that should enhance the
credibility of Adventist education

among constituents, (3) identify best
curricula practices consistent with the
new Journey to Excellence curriculum
initiative, and (4) better equip students
in Adventist secondary schools to suc-
cessfully meet the challenges of univer-
sity academics by crafting advanced
teaching methodologies. We must posi-
tion students to compete in an ever-
changing, fast-paced world.

CognitiveGenesis is an important op-
portunity to find answers to significant
questions about academic achievement
in Adventist schools, develop teaching
strategies, and chart the best course for
educating our youth and teachers. Com-
bined with the benefits of Valuegenesis,
CognitiveGenesis can help us prepare
youth to choose service to God and so-
ciety as a life calling. When youth and

parents see that Ad-
ventist education deliv-
ers spiritually and aca-
demically, there may
well be a growing cadre
of young people deter-
mined to work for the
Lord as a life calling.�
___________________   

Hamlet Canosa is Vice
President of Education for the
Columbia Union Conference
in Columbia, Maryland, and
the Associate Project Director
for the multiyear Cognitive-
Genesis study. He was as-
sisted in the preparation of
this article by Elissa Kido,
Project Director; and Robert
J. Cruise, Research Direc-
tor.
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are developing ‘thinkers and not mere
reflectors’ of other people’s thoughts.”
Isn’t it the calling of Adventist educa-
tion to develop true thinkers—young
people equipped with sound academics
to serve God and humanity? 

CognitiveGenesis could reap a har-

The CognitiveGenesis Advisory Committee
Larry Blackmer, M.A., Associate Director of Education, North American Division
Kelly Bock, Ed.D., Director of Education, Pacific Union Conference
Kathy Bollinger, M.Ed., Associate Professor of Education, Union College
Ian Bothwell, Ed.D., Professor of Education, Atlantic Union College
Paul Brantley, Ed.D., Assistant Vice President, Florida Hospital
Hamlet Canosa, Ed.D., Vice President of Education, Columbia Union Conference
Robert Cruise, Ph.D., Research Director, La Sierra University
Debra Fryson, M.A., Associate Director of Education, Southern Union Conference
Bailey Gillespie, Ph.D., Director, Hancock Center for Youth/Family Ministry 
Edwin Hernández, Ph.D., Professor, University of Notre Dame
Elissa Kido, Ed.D., Project Director, La Sierra University
Linda Koh, Ed.D., Director of Children’s Ministries, General Conference
Charles McKinstry, J.D., Director, Trust Services, Southeastern California Conference
José Vincente Rojas, M.A., Director, Volunteer/Young Adult Ministries, General Conference
Ella Smith Simmons, Ph.D., Vice President, General Conference
Jerry Thayer, Ph.D., Director of Center of Statistical Services, Andrews University

Now, a new study
called CognitiveGene-
sis . . . seeks to answer
the question, “What
impact does Adventist
education have on the
academic perform-
ance of students?”

Hamlet Canosa

Elissa Kido

Robert J. Cruise



I
t is no secret that
the Adventist ed-
ucational system
is confronted with
numerous chal-
lenges. How to
build a qualified,

committed corpus of Adventist
teachers remains a major con-
cern.1 Many Adventist schools,
particularly in the Western
world, have difficulty in re-
cruiting enough students and
are spending a considerable
amount of money collectively
chasing mostly the same students. Fund-
ing remains a never-ending nightmare for
many administrators. And the greatest
challenge of the church’s educational insti-
tutions around the world is to maintain a
clear Adventist identity in what is being
taught and in everyday life on campus.

In the midst of all these challenges,
which have faced us quite some time, an-
other, all-encompassing issue calls for our
urgent attention. In the past few decades,
the world has gradually moved from
modernity to postmodernity. This has af-
fected the Seventh-day Adventist Church
in general, but probably
even more so its educa-
tional system. It has

changed both teachers and stu-
dents. Even though there are
several ways to describe the
increasing diversity of the Ad-
ventist Church, I have con-
cluded that the difference be-
tween modern and postmodern
Adventism is the most basic di-
vide that the church faces
today.2

This article will not attempt
to describe the basic ideas of
postmodernity, as most readers
are well aware of the main is-
sues. There is sufficient litera-

ture for those who want to find a more de-
tailed description of this phenomenon,3

which has aptly been labeled as a world-
view that says no worldview exists! 

There is considerable diversity of opin-
ion as to how and when postmodernity
started, where it will yet go, and, in partic-
ular, when and where it will end. Some ar-
gue that we are currently, with the recent
death of postmodern philosopher Jacques
Derrida, entering the era of post-postmod-
ernism! Yet, few will deny that there has
been a gargantuan change in the way peo-
ple—and in particular young people—

look at the world and at
themselves. Most college-
age men and women belong
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THE QUEST FOR

INTEGRITY:
FACING THE KEY CHALLENGE OF

POSTMODERNISM
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Although we must
always maintain
that faith has
rational content,
truth also has an-
other dimension,
which is at least
as important.



to the ever-growing segment of society that denies the exis-
tence of Truth and rejects the great meta-narratives of the
past, which offered an all-encompassing explanation for hu-
man existence. The words of author Brad Cecil, who has
written numerous publications about Christianity and post-
modernity, may be more accurate than many want to ac-
knowledge: “Postmodernity is the most significant cultural
shift we have seen in the last 500 years. It’s not a genera-
tional issue exclusive to Gen-X or Millennials. In fact, it’s fast
becoming the adopted epistemology of adults. Everyone in
ministry—not just youth and young adult pastors—will
have to wrestle with this phenomenon.”4

Facing the 21st-Century Student 
“There is one thing a professor can be absolutely certain

of: almost every student entering the university believes, or
says he believes, that truth is relative.”5 These words of Alan
Bloom in his bestselling analysis of recent changes in Ameri-
can thinking are even more true today than when they were
written almost two decades ago. They undoubtedly also ap-
ply to many students in Adventist schools. Absolute Truth
has become a plurality of “truths,” i.e., personal preferences
and opinions. Anti-foundationalism is the common thread
woven into the fabric of all postmodern thinking. The con-
viction that there are some absolute Truths, which can serve
as a foundation on which to build an edifice of further
truths, has all but disappeared. Many evangelicals (including

some Adventists) prefer to think of “truth” as fragile threads,
which in themselves offer no indisputable truth, but to-
gether form a “web” of justifiable beliefs.6

L
ike many of their teachers, Adventist students
are somewhere along the continuum between
modernity and postmodernity, but in many
cases they have progressed farther than their
professors. Many have accepted the conclu-

sion that the great stories of the past, which provided a solid
point of reference for answering questions about the world
and about life, have lost their value. Many students, includ-
ing ones from Adventist homes, have lost their trust in or-
ganized religion and in the meta-narrative of Christianity.
They come with their doubts and uncertainties, and wonder
whether their teachers and fellow students have any answers
to the questions they are asking. When my 19-year-old son
studied at one of the Adventist colleges in North America,
he was required to take certain religion courses. I will never
forget his comments: “I must take this class that I am not at
all interested in. I want to know whether God really exists.
But that is not what they [the teachers] want to talk about!”

Today, many Adventist students—even more so than
their parents—live fragmented lives. They tend to be open
toward the spiritual dimension of life, but wonder how reli-
gion fits into the various aspects of their existence. One
thing is clear, however: They are often very suspicious of or-
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ganized, institutional religion. Moreover, a great many of
them find Christianity’s assertion of exclusivity extremely
difficult to swallow, let alone the claim that the Adventist
version of Christianity is the one and only true approach to
faith in God.

As if this is not enough of a challenge for educators who
seek to communicate the Adventist Christian faith, they
must also face the tendency of many of their students to
seek security in insulation from the dissatisfactions and dis-

appointments of the real world. These students often avoid
human contact, chatting online, surfing the Internet; playing
computer games, and using iPods and ever smaller and
more ingenious mobile phones. They maintain a certain dis-
engagement from life that keeps people and even life at a
safe distance.7

S
o, are Adventist educators facing an impossible
challenge? How can they hope to reach postmod-
ern students without selling out their principles?
For sure, their starting point is a lot different
from that of their colleagues a generation or so

ago. “It is no longer enough for preachers [and teachers] to
offer people moral instruction and biblical stories. Now peo-
ple need to be taught how to think and view the world
‘Christianly.’”8 While this is not easy, it offers tremendous
possibilities. Says Dan Kimball, one of the pastors of the
Vintage Faith Church in Santa Cruz, California: “Postmoder-
nity may be the greatest thing that’s ever happened to youth
ministry. The youth landscape is becoming much as it was
for Paul in Acts 17, and the potential for evangelism is in-
credible. We have the holy privilege of reintroducing Jesus
and the Christian faith to ears and hearts that have never
heard the real thing before.” 9

Those of us who have really tried will testify that it is
possible to communicate with postmodern Adventist youth.
Of course, you must have something to say, and express it in
words they can understand. What you tell them does not
carry weight simply because you are older or because you
are the teacher. Postmodern young people will first think:
Why should I listen to what this person has to say? But
there is a good chance they will listen if you do not pretend
to have all the answers. However, they will disconnect as

soon as they feel they are not being taken seri-
ously. They may be interested in your story if it
rings true and honest, and if you are willing to
listen to their stories and to reserve judgment
even when you do not like what you hear. You
have a good chance to earn their respect and
get a further hearing if you admit that you
yourself do not know all the answers, that
there may be gray areas where judgment may
have to be suspended. But postmodern young
people demand that you be honest about your
own struggles and doubts.

Truth Is Relational
Within the confines of this short article, it

is impossible to deal at length with all the im-
plications of the almost ubiquitous presence of
postmodern thinking on Adventist campuses. I
have chosen four areas of concern, which
would all merit a more extensive treatment.
The brief outline that follows may nonetheless
be helpful. 

First, there is the problem of truth. Think-
ing Adventists, and thinking Adventist teachers in particular,
will have to struggle with this issue. How do we retain the
idea of Truth? There may be less truth than many of us have
believed in the past. The presumption that one possesses the
final truth often leads to arrogance, intolerance, or worse.
(There is, by the way, an immense difference between believ-
ing in absolutes and having some absolute belief about every-
thing.) But this does not mean that our faith is devoid of all
certainty. It may not be a certainty that can be rationally de-
fended; it may, at least in part, be based in other forms of
knowing. Reading a few books about this topic is not only
for those who happen to enjoy reading philosophy in their
spare time. It is essential for those who sense a calling to
communicate the Christian faith in a postmodern context.

A closer look at the postmodern concept of truth reveals
that it is not primarily propositional in nature. Although we
must always maintain that faith has rational content, truth
also has another dimension, which is at least as important.
Truth is primarily relational. This postmodern emphasis is a
much-needed correction of the traditional Adventist empha-
sis on doctrinal truth to the detriment of the much more
comprehensive biblical notion of Truth.10 Doctrine is needed
as a kind of grammar to help structure the way we talk
about faith, but a relationship with God must precede our
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theologizing. Leading students into a living and growing re-
lationship with the Lord, therefore, takes priority over meth-
ods and programs that seek to indoctrinate them with
propositional truth. The “grand story” Adventist
teachers want to convey is not the facts of Advent-
ist history and doctrine, but the meta-narrative of
Jesus Christ. Everything else must come later—
sometimes much later. Jimmy Long, a campus min-
ister with long experience, comments: 

“The key question for X’ers today is: ‘Is it real?’,
not ‘Is it true?’ Their lives are more likely to be
changed through the heart than through the mind.
They need to see the incarnation of the gospel in
people’s lives more than to hear the proclamation of
the gospel through our words. Do we have places
where seekers can see the gospel in action? Do we
invite them into our community? They need to ex-
perience the love of Jesus more than they need to be in-
formed that Jesus is love.”11

I
f we are ready to proceed on this basis, we must be
aware of two other important facts. If the teacher
insists upon beginning from the authority of God’s
Word, rather than from the experience of the lis-
tener, many students will not make a meaningful

connection.12 Also, we must remember that postmodern
people proceed by a process of picking and choosing. The
theologians and administrators of the Adventist Church may
have determined that there are 28 “fundamental beliefs,” but
even if postmodern young people have accepted the validity
of doctrinal statements, they are unlikely to accept the entire
list because the church says so, or because a teacher or pas-
tor, credible though he or she may be, happens to insist that
all these points are important. These young people will (at
least initially) select those items from the list that feel good
and seem relevant. 

Generations of Christians have believed that divine truth
is found in the Bible. Adventist teachers concur. But the re-
ality is that most of their students, even those coming from

solid Adventist homes—and even many freshmen theology
students—are biblically illiterate. It is essential to encourage
them to read (rather than study!) the Bible for themselves, in
a translation that helps to make the Word accessible. It is
wrong and counterproductive to organize their Bible reading
in such a way that it is primarily aimed at finding proof
texts for Adventist doctrines. Let them read the stories of the
Bible and allow them to draw their own conclusions, even if
their interpretation may at times appear to be flawed. There
will, hopefully, come a time for dialogue, once students dis-
cover the Bible as a very special book that speaks to them in
a way no other book does.

Spirituality, Yes; Church, No 
In Western Europe (where I presently live), talking about

religion is no longer taboo. Just a decade or so ago, you did
not tell others about your faith. In fact, discussing one’s sex
life was more acceptable than discussing one’s religion. Post-
modern people—all over the world—are more open to spir-

ituality than the previous generation. But, at the
same time, they are deeply suspicious of institu-
tions—including the church. The Seventh-day Ad-
ventist Church, alas, does not fare any better in
their opinion than other denominations.

Unfortunately, this aversion (or at best, indiffer-
ence) toward organized religion is understandable.
The dark side of Christianity is too obvious to ig-
nore. Too many things in the distant and recent
past have been “baptized” as “Christian” despite
the fact that they were totally foreign to the nature
of its Founder. Too many representatives of the
Christian Church have behaved in ways that were
repulsive rather than inspiring. And, unfortunately,
it is not difficult to find things in any church that
belie its beliefs and ideals.

This poses a major dilemma for Adventist edu-
cational institutions, for they are part and parcel of
the institutional church. It is, therefore, of para-
mount importance that spiritual activities not be
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conceived and presented as duties imposed by the school (as
an extension of the church), but as a sincere effort to re-
spond to the expressed needs of the students. Of course, it
is extremely difficult to ensure that appropriate rules be
maintained and that a reasonable amount of discipline is
maintained, without being “institutional.” However, students
are perceptive enough to see whether the spiritual side of
school life is a piece of baggage that the school staff mem-
bers routinely carry along through the academic year, or
whether there is an intentional and sustained effort to truly

listen to the spiritual concerns of the students and to re-
spond in loving and creative ways. Students will also per-
ceive immediately whether the faculty simply impose reli-
gious activities on the students, or are also themselves
genuinely and enthusiastically involved in the religious life
of the school.

T
his is not to say that the institutional church is
unimportant. However, true community, where
people care for one another, is the essence of
“doing church.” The core meaning of the
church is not embedded in traditions, doc-

trines, and policies. These do have their place, but they will
follow at some later stage after people have concluded that
the church is a community where they belong.

Stewards
Postmodern people do not believe in the modern myth

of constant progress. They have ample evidence that scien-
tific discoveries do not always improve
society or enhance one’s chances for a
longer and happier life. The generation
approaching adulthood no longer be-
lieves, as their parents did, that they
will be better off than the previous gen-
eration, and that their children will do
better than they. On the contrary, they
see a world that is increasingly divided
between rich and poor, and they can-
not fail to notice that a small percent-
age of the world’s population is reck-
lessly consuming the Earth’s resources.
They are worried about the enormous
environmental problems they see
around the globe and are angry about
the way commercial interests tend to
prevail over air and water quality,
threatening the survival of plants and
animals. They want a more equitable

distribution of wealth. Postmodern people are sympathetic
to the biblical notion of stewardship, but more often than
not they are disappointed by the ways in which many Chris-
tians model this virtue. 

Seventh-day Adventists talk a lot about stewardship.
Many young people who have grown up in the church,
however, wonder about the deep chasm between what many
Adventists say and do in this regard. They find it difficult to
comprehend that many organizations and institutions that
promote stewardship as one of their “fundamental beliefs”

do not recycle waste, devise proactive policies to
minimize the use of energy, or install alternative en-
ergy sources in their buildings. They regard with dis-
dain the fact that the Adventist concept of steward-
ship, in practice, tends to be narrowed down to a
few dietary practices, abstinence from tobacco and
alcohol, and a 10 percent denominational levy on the

income of church members. 
We would do a great injustice to claim that this picture

is universally accurate. But there can be little doubt that it is
true in far too many cases, and that this is also what many
students see in the institutional milieu in which Adventism
presents itself to them. If there is an area in which the true
ethos of Adventism touches the ideas of postmodernism, it
is here. Adventist educators ought to focus on this far more
aggressively.

Integrity
All of the above are closely related to the key issue of

this discussion: Those who want to minister to the postmod-
ern generation must radiate integrity. Postmodern people are
instantly turned off by hypocrisy. They do not expect the
people who teach them to be faultless, but they want them
to be real. They refuse to accept major discrepancies be-
tween what their teachers say and demand as representatives
of their employing institution, and what they say and do in
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their private lives. If a school institutes rigid policies regard-
ing movies that can be shown during social evenings, if it
strictly enforces rules about the kind of drinks that can be
served in the cafeteria or obtained via the campus coin ma-
chines, and other lifestyle issues—these policies must be
more than a traditional policy or principle that must be pre-
served at all costs. They must be also be practiced by the
majority of the staff members. If the teachers are not pre-
pared to model the kind of life they demand from the stu-
dents, there is no justification for expecting it from them.
Nothing more thoroughly undermines the respect of stu-
dents for their teachers and other church members than
does a chasm between their words and their deeds.

W
hen I visit the offices of our church in
various places, I can find numerous lo-
cations in the buildings where I can get
a cup of coffee or can of Coca-Cola,
while the official rules, of course, allow

for no such thing. When I tell my (postmodern) grown-up
children about this, they do not laugh. They get angry be-
cause they dislike this discrepancy between official theory
and actual practice, which they have noticed again and
again as we have moved between various countries in the
service of the church. Many members of the “older genera-
tion” do not appreciate how important it is for postmodern
people to deal with the “real thing.”

For the Adventist educator who desires to draw students
toward Christ and to guide them closer to the community of
His disciples, deeds will always speak louder than words.
Ellen G. White, the pioneer of Adventist education par excel-
lence, emphasized this over and over again. “A true, lovable
Christian is the most powerful argument that can be ad-
vanced in favor of Bible truth. Such a man is Christ’s repre-
sentative. His life is the most convincing evidence that can
be borne to the power of divine grace.”13 “No other influence
that can surround the human soul has such power as the in-
fluence of an unselfish life. The strongest argument in favor
of the gospel is a loving and lovable Christian.”14

It is significant for Seventh-day Adventist educators that
Ellen White repeatedly pointed to the need for total in-
tegrity. The following citation from Testimonies, volume 3, is
just one of a vast range of her statements about integrity:
“Energy, moral integrity, and strong purpose for the right are
qualities that cannot be supplied with any amount of gold.
Men possessing these qualifications will have influence
everywhere. Their lives will be more powerful than lofty elo-
quence. God calls for men of heart, men of mind, men of
moral integrity, whom He can make the depositories of His
truth, and who will correctly represent its sacred principles
in their daily life.”15

In closing, I take the liberty of slightly adapting a power-
ful statement made by Jimmy Long, whom I quoted earlier:
“Our [approach in Adventist education] needs to be rela-
tional, expressing genuine concern and love for others; it
ought to be [driven by] friendship. . . . We need to become

a true counter-culture community that radically lives out the
life and teachings of Christ and the apostles in our own.
Our [ministry] will be effective in postmodern culture only
as we live lives of transparent honesty, integrity, and purity.
We must be willing to declare the unchanging, normative
story of God’s redemptive work in Christ through our own
individual and corporate stories, and demonstrate by our
lives the truth of the words we speak.”16 

Young postmoderns will grow in their Christian lives
more by observing how other Christians live than by listen-
ing to what they say. In the end, attracting them to Adven-
tism is all about building meaningful relationships and mod-
elling a life that convinces not by its perfection but by its
caring service and utter sincerity. �

___________________________________

Reinder Bruinsma is the President of the Nether-
lands Union of Seventh-day Adventists in Huis ter
Heide, Netherlands. He earned a Ph.D. in theology
from the University of London and is a regular guest
lecturer at Newbold College, England. Dr. Bruinsma is
the author of some 15 books (in Dutch and English)

and numerous popular and scholarly articles. His e-mail address is
rbruinsma@adventist.nl.
______________________________________________________

NOTES AND REFERENCES

1. This was highlighted in the recent Report of the Commission on
Higher Education, which was presented to the General Conference Annual
Council (October 14, 2005). One of its findings was that in 1990 non-
Adventist faculty amounted to just 4 percent of the total teaching staff,
while by 2000 this had risen to 16 percent, and by 2010 it is expected to
be at least 28 percent.

2. See Reinder Bruinsma, “Modern Versus Postmodern: the Ultimate
Divide?” Ministry (June 2005), pp. 16-21.

3. A very readable and highly informative book remains: Gene Edward
Veith, Jr.: Postmodern Times: A Christian Guide to Contemporary Thought and
Culture (Wheaton, Ill.: Crossway Books, 1994). 

4. Quoted in Tony Jones, Postmodern Youth Ministry (Grand Rapids,
Mich.: Zondervan, 2001), p. 11.

5. Alan Bloom, The Closing of the American Mind (New York: Simon &
Schuster, Inc., 1987), p. 25.

6. See, in particular, Nancey Murphy, Beyond Liberalism and Fundamen-
talism. How Modern and Postmodern Philosophy Set the Theological Agenda
(Harrisburg, Penna.: Trinity Press International, 1996), pp. 85-109; and
Alvin Plantinga, Warranted Christian Belief (New York, Oxford: Oxford Uni-
versity Press, 2000), pp. 192-198.

7. Dale R. Stoffer, ‘“Anabaptist Evangelism in a Postmodern World”—
http://www.newlifeministries.nlm.org/online/aec98_stoffer.htm.

8. Graham Johnston, Preaching to a Postmodern World (Grand Rapids,
Mich.: Baker Books, 2001), p. 16.

9. Quoted in Tony Jones, op cit., p. 43.
10. Cf. the words of Christ, He did not say: I have the Truth, but said:

I am the Truth (John 14:6).
11. Jimmy Long, Generating Hope: A Strategy for Reaching the Postmod-

ern Generation (Downers Grove. Ill.: InterVarsity Press, 1997), p. 210.
12. Johnston, op cit., p. 74.
13. Ellen G. White, God’s Amazing Grace (1973), p. 263.
14. Ibid., p. 276.
15. __________, Testimonies for the Church (Mountain View, Calif.: Pa-

cific Press Publ. Assn., 1948), vol. 3, p. 38. 
16. Jimmy Long, op cit., p. 79.

JOURNAL OF ADVENTIST EDUCATION OCTOBER/NOVEMBER 2006     23



24 JOURNAL OF ADVENTIST EDUCATION OCTOBER/NOVEMBER 2006

cation is filled with stories of antisocial
behavior among students, including van-
dalism and violence against teachers
and administrators.3 By 1850, new con-
struction on U.S. college campuses for
male students did not include dormito-
ries. It was during this time that Presi-
dent Henry Tappan, of the University of
Michigan, converted the school’s dormi-
tory to classrooms.4

In 1861, Vassar College was estab-
lished for the education of women. At
this time, the trend was to provide dor-
mitories for women’s schools but not
for those catering to males.5

The educational mindset by the mid-
19th century, then, revealed a notice-
able turning away from stringent rules
and moralistic efforts to control student
behavior. A German philosophy of edu-
cation advocating that schools should
assume no responsibility for a student
beyond the classroom had begun to
gain support.6

Into this milieu came the Battle
Creek College pioneers. They wanted to

L
et’s begin at the
beginning. The
church’s first at-
tempt at higher
education began
with Battle Creek
College, estab-

lished in 1874 in Battle Creek, Michi-
gan. Moral education for our educa-
tional pioneers was a priority right from
the beginning. Consider this quotation
from the first college catalogue:

“The founders of Battle Creek Col-
lege have deemed it necessary for the
better protection of our sons and
daughters, to establish this school in
which moral and religious influences are
made of first importance. This is here
done by shielding them [the students]
from the base influences that under-
mine the characters in many of our in-
stitutions of learning without urging
upon any personal special religious
views.”1

In spite of the high resolve made by
those pioneers to do “moral education,”
Battle Creek College did not have resi-
dence halls. Six years after the college
opened its doors, its catalogue contin-
ued to state that, “Dormitories are con-
sidered unsafe for the healthful growth
of students and are, for that reason not
provided. But many houses of the citi-
zens are open at a moderate cost to
such as desire board and lodging.”2

Where did this seemingly cavalier at-
titude about student housing originate?
It should be noted that the history of
residence halls in American higher edu-

“Far More Than
Bed and Bath”

By Donald W. MurrayDEAN’S
COLUMN

Continued on page 35

In spite of the high
resolve made by
those pioneers to do
“moral education,”
Battle Creek Col-
lege did not have
residence halls.

For a number of years, the editor of the
Journal of Adventist Education has discussed
with various officers of the Adventist Student
Personnel Association (ASPA) the possibility
of highlighting the unique needs of residence
deans and students in our boarding acade-
mies, colleges, and universities. Residence-
hall living has had a major impact on the
development of a significant number of Sev-
enth-day Adventists. The shared experience
of “going away to school,” learning to live
with a roommate, seeking autonomy and in-
dependence while guided by a parent-like
person called a dean, learning the responsibil-
ities and privileges of residence-hall life while
preparing for life in the wider society—all are
important experiences that significantly
shape our young people, and are deserving of
attention by educators and administrators.

Donald W. Murray spent nearly 42 years
as a residence-hall dean. Most recently, he
was the dean of men at Columbia Union Col-
lege in Takoma Park, Maryland. Long recog-
nized by his peers as an educator and mentor,
Murray will share his insights and passions
through this regular column.—Eds.

Battle Creek College dormitory students,
1899-1900, on the steps of the ladies’
dorm. At the far left is Professor Homer
Salisbury; at the right is Chef Frank Wil-
son.



N
o doubt most people would regard
educating young people to be good
citizens as a worthy goal. But such
attempts often fall under the um-
brella of “social studies,”1 which is
where the problem begins. Unfor-
tunately, students often regard the
subject as boring and a waste of

time. Politically engaged parents and other adults may be
suspicious that it consists of either right-wing or left-wing
indoctrination. College and university professors disparage
social studies as a catch-all field without real substance or
definition. Social studies teachers, even if they strongly be-
lieve in what they are doing, frequently express frustration
at both the lack of student interest and the efforts of out-
siders to force specific content and methodological agendas
on their classes. 

These negative reactions are unfortunate reminders that,
although individual teachers may achieve success, social
studies itself has yet to achieve general public and academic
respect and un-
derstanding. 

Purposes and
Goals

Despite these
challenges, spokes-
persons for social
studies consis-
tently and confi-
dently assert lofty
goals for their
field. Nearly
everyone agrees
that schools at all
levels should pre-
pare children and young people to become informed and ef-
fectively engaged citizens. Ronald W. Evans, professor of ed-
ucation at San Diego State University, speaks of “the need to
prepare thoughtful, knowledgeable, clear-thinking citizens.”
The Michigan State Board of Education in 1987 described
the central purpose of social studies education as “the devel-
opment of citizenship.” In its statement on standards, writ-
ten in response to the standards debate of the 1990s, the
National Council for the Social Studies stated that a major
purpose of social studies programs is “the promotion of civic
competence—which is the knowledge, skills, and attitudes
required of students to be able to assume ‘the office of citi-
zen’ (as Thomas Jefferson called it) in our democratic repub-
lic.”2

According to this view, social studies has a unique role to
play in a democracy, for it helps citizens gain an understand-
ing of the foundational values of the society and how to act
effectively on those values. From this
perspective, it is not enough for stu-
dents to simply understand and ac-

cept such “ideals as equality, equity, freedom and justice,”
they must also learn “how to respect others who are differ-
ent, how to cooperate with one another, and to work to-
gether for the common good.”3 Reflecting John Dewey’s view
that schools were to be laboratories of democracy, the field
of social studies seeks to prepare students for participation

in the political process of decision
making. Thus, the goal of social stud-
ies is not simply to convey academic
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knowledge, but to transform students
into active and responsible citizens.4

A Brief History of Social Studies
Despite general agreement regard-

ing its purposes and goals, the field of
social studies has experienced contin-
ual debate over how best to implement
them in the classroom, as well as
whether the curriculum should sup-
port existing societal structures or cre-
ate activists who will seek social

change. The foundation of the U.S. so-
cial studies curriculum was developed
through a series of reports by commit-
tees of the National Education Associa-
tion (1894 and 1916) and the Ameri-
can Historical Association (1899).
Through this process, history emerged
as the core subject of social studies,
partly because historians formed a pro-
fessional organization before the social
scientists and also, particularly within
the context of World War I, because
teaching history was seen as an effec-
tive means of encouraging patriotism.
Influenced by the recommendations of
the 1916 committee and the subse-
quent formation of the National Coun-
cil for the Social Studies (NCSS) in
1921, the social studies curriculum
that continues to dominate American
education took form.

But even as this curriculum devel-
oped, critics argued that it encouraged
social conformity and placed excessive
emphasis on the past. Led by Harold
Rugg of Teachers College, Columbia
University, reformers in the 1920s be-
gan calling for the establishment of a
problems-centered, rather than histori-
cal, approach to social studies and the
establishment of a Problems of Democ-
racy course to be required of all high
school students. In his history of social
studies, Ronald W. Evans, a strong ad-
vocate of a problems- or issues-ori-
ented approach, points out the influ-

ence disciplines were becoming influ-
ential within the field. Their leaders
urged that such subjects as sociology,
government, and economics be taught
separately. This change was furthered
by the advent of the Cold War, when
those calling for reform were regarded
as subverting American values; as well
as the general decline of the progres-
sive education movement, which had
birthed the problems-centered ap-
proach. Thus, by the late 1950s, the
NCSS was recommending that social
studies be organized around the sepa-
rate disciplines. 

The social and political turmoil of
the 1960s produced yet another effort
to change social studies education. An
issues-centered approach, endorsed by
the NCSS in 1971, once again took
center stage, most significantly in the
federally funded “Man: A Course of
Study” (frequently referred to as “MA-

ence of the Protestant social gospel
movement on these reformers, who
“made a partial transfer of redemptive
power from religious to secular insti-
tutions, developing a view of social
evolution that held that people could
control and improve their world by
conscious means.”5

The problems-centered approach
reached its high point in the 1930s as
Rugg developed a series of textbooks,
and the Great Depression forced Amer-

icans to recognize the need for social
and political changes. At the same
time, however, the various social sci-

Nearly everyone agrees that schools at all lev-
els should prepare children and young people
to become informed and effectively engaged
citizens.
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COS”), developed by the Harvard Edu-
cational Development Center and in-
troduced in the late 1960s. By the mid-
1970s, various conservative political
organizations, journalists, and politi-
cians had discovered MACOS and were
denouncing it as subverting American
values and morality. Along with the ef-
fort to organize the social studies cur-
riculum around issues, a new teaching
methodology also emerged, focusing
on inquiry. In this approach, students,
rather than passively learning informa-
tion from textbooks, actively formu-
lated questions that then guided their
search for answers. This methodology
also disturbed critics, who believed
that it failed to indoctrinate students in
American traditions. 

MACOS and other issues-centered
programs soon disappeared, along with
much of the inquiry approach; by the
1980s, a strong “back-to-basics” move-
ment had emerged, encouraged by
such entities as the National Endow-
ment for the Humanities and the
Bradley Foundation, which wanted
schools to emphasize history and geog-
raphy. While issues such as multicul-
turalism continued to cause contro-
versy, by the beginning of the 21st
century, social studies had regained
much of its traditional content and
methodology. In the words of critic
Ronald W. Evans, “for the most part,
both the content and pedagogy of the
curriculum retain a constancy rooted in
traditional practices. . . . Educational
procedure is marked by continuity and
routine, by the persistence of recitation
and other traditional approaches.”6

Reconsidering Social Studies
In the U.S., boards of education at

various levels determine whether the
social studies curriculum will be organ-
ized around disciplines or social issues,
but individual teachers control the day-
to-day implementation of that curricu-
lum. By keeping the goal of citizenship
education foremost, teachers can avoid
taking sides in the ongoing controversy,
drawing on a variety of elements and
approaches as they “help young people
develop the ability to make informed
and reasoned decisions for the public

has changed over time. 
A short time ago, on a Sunday-

morning news interview show, I heard
a U.S. senator say that the right to
abortion was now established law and
therefore could not be changed. Any
student whose teacher had helped him
or her understand the Constitution his-
torically could have corrected the sena-
tor, pointing out that while precedent
is extremely important, it is not ab-
solute. Even when supported by subse-
quent decisions, established law in one
period can become disestablished in
another, as attested to in the history of
segregation. A student who under-
stands such issues can thereby become
an effective participant in the political
process. For both the teacher and the
student, facts should not be ends in
themselves but rather must contribute
to a more comprehensive view of how
society works and has taken its present
form.

“Thoughtful Patriotism”
Another important element of be-

coming an effective citizen is the ability
to think critically and reflectively. In-
deed, a popular phrase in recent years
is “thoughtful patriotism.”8 For the past
three decades or more, there has been
a push for multicultural education that
incorporates the viewpoints and expe-

good as citizens of a culturally diverse,
democratic society in an interdepend-
ent world.”7

Reformers such as Ronald Evans
have frequently described history as a
subject that emphasizes rote memoriza-
tion and encourages traditional rather
than new ways of understanding. How-
ever, these characteristics seem to be
mostly the product of teaching meth-
ods rather than inherent qualities of
the discipline. Whether teaching his-
tory at the elementary, junior high
school, or high school levels, the in-
structor can use the past to illuminate
the present. 

As we are reminded by the Ameri-
can news media nearly every day, ques-
tions of constitutional interpretation se-
verely divide politicians and much of
the public, resulting in bitter contro-
versies over the appointment of judges
to federal appeals courts and to the
Supreme Court. Rather than simply re-
quiring students to memorize the facts
of Marbury v. Madison (1803), Plessy v.
Ferguson (1896), Brown v. Board of Edu-
cation (1954), and Roe v. Wade (1973),
among other important cases that tra-
ditionally show up in American history
courses, the teacher who seeks to edu-
cate discerning citizens will use these
cases to help students understand how
and why constitutional interpretation

The American Social Studies Curriculum*

Grade    Topics
K Self, school, community, home
1 Families
2 Neighborhoods
3 Communities
4 State history, geographic regions
5 United States history
6 World cultures, Western Hemisphere
7 World geography or world history
8 United States history
9 Civics or world cultures
10 World history
11 United States history
12 American government
____________________________________________________________
*Wayne Ross, “The Struggle for the Social Studies Curriculum,” in The Social Stud-
ies Curriculum: Purposes, Problems, and Possibilities, rev. ed., E. Wayne Ross, ed. (Al-
bany, N.Y.: State University of New York Press, 2001), pp. 27, 28.
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riences of both men and
women, various ethnic
groups and social-eco-
nomic classes, and diverse
cultures. By introducing
multiple perspectives, the
teacher can help students
learn how to compare
and evaluate. Elizabeth
Noll, a 6th-grade teacher,
describes how she moved
away from “textbook-
dominated teaching and
teacher-dominated learn-
ing to a more learner-cen-
tered approach” that in-
corporates a variety of
perspectives. Focusing on
the country to which
many members of her
community trace their an-
cestry, she and her stu-
dents developed a list of
possible sources of infor-
mation as varied as inter-
views, newspaper and magazine arti-
cles, and cookbooks. As the students
searched for information, the teacher

raised questions such as “Were there
any contradictions in the information
your sources provided?” and “How did
the perspectives you found differ?” 

As she developed this approach
throughout the year, later applying it to
the study of other countries, Noll
found that her students gained a
“broader and richer” understanding
than could be provided by a textbook.
“Through their varied reading expe-
riences, discussions, learning logs,
interviews, and final sharing,” she
concludes in her account of this ex-
perience, “my students constructed
knowledge that had personal meaning
for them. This knowledge was about
more than a country. It was also about
themselves as capable learners.”9 The

tunity to reflect on how
their Christian commit-
ment might affect the way
they relate to non-Ad-
ventist or non-Christian
neighbors. They should
come to understand that
the local church is part of
a web of institutions that
hold the community to-
gether. Although Ameri-
cans tend to emphasize
the isolated individual,
the Christian classroom in
particular, through em-
phasis on the fact that all
people are God’s creatures
and made in His image,
can help students appreci-
ate the ways their lives are
intimately connected with
those around them.

Secondary-level social
studies courses, whether
organized around the dis-

ciplines or focused on social issues, of-
fer the opportunity to examine issues
of significance to Christians, such as
how to relate to military service and
war, social responsibility for the poor,
environmental concerns, and ethnic re-
lations. Although Seventh-day Advent-
ists have long been concerned with

abilities that these students developed
as they compared and evaluated infor-
mation not only increased their under-

standing of the world but
also introduced them to
critical thinking skills. If
reinforced in other classes
(and this is very impor-
tant), these habits of
mind will enable them to
better respond to the
myriad views that citizens

must sort through when making deci-
sions about public issues. 

Social Studies in the Adventist
School

Within the Adventist school, social
studies offers the opportunity to con-
sider what it means to be a Christian
citizen. At the lower elementary levels,
the teacher must help students under-
stand, for instance, what it means to be
a resident of a neighborhood and the
responsibilities that this entails. As the
child moves into higher grade levels,
local and state history become impor-
tant, in part because they offer a sense
of place that is often lacking in mobile
societies. Through these educational
experiences, students have the oppor-

The goal of social studies is
not simply to convey aca-
demic knowledge, but to
transform students into ac-
tive and responsible citizens.

Case studies of people like Desmond
Doss, a Seventh-day Adventist consci-
entious objector who won the Congres-
sional Medal of Honor, can help stu-
dents explore the tensions between
loyalty to one’s country and loyalty to
God.

Emmanuel Missionary College Medical Cadet Corps present flags,
1943.
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church-state relations, the emergence
of such issues as abortion, gay rights,
creationism, and moral instruction in
the public schools have raised new
questions about the role of religion in
the public square. Underlying all of
these debates is the fundamental ques-
tion of what constitutes justice, a con-
cept that demands sustained Christian
reflection,10 including from high
school-age students. The social studies
classroom provides a context within
which students can develop their criti-
cal thinking skills as they discover that
not all Christians agree on various po-
litical and cultural issues. Having them
read, for example, contrasting articles
by James Dobson of Focus on the Fam-
ily and Jim Wallis of Sojourners on any
of a host of issues will help them un-
derstand that conservative Christians
can reach different conclusions on pub-
lic matters. 

Implicit in the matter of learning to
appreciate and understand multiple
perspectives within the Christian class-
room is the issue of the relationship
between loyalty to one’s country and
loyalty to God. Students must be
taught that obedience to God takes pri-
ority over allegiance to one’s nation and
submission to legal authorities. At the
same time, they must learn that sorting
out these priorities and putting them
into practice is not always easy. A vari-
ety of historical situations can be used
as case studies to help students deter-
mine an appropriate Adventist Chris-
tian response to the tension between
patriotism, obedience to law, and reli-
gious faith. Teachers might draw on
well-documented examples such as the
actions of the Adventist Church in Nazi
Germany,11 John Henry Weidner’s ef-
forts to help Jews escape Nazi-occupied
France,12 Desmond Doss’s experience as

zens: A Position Statement of National Council
for the Social Studies,” Social Education 65 (Sep-
tember 2001), p. 319; and C. Frederick Risinger,
“Two Different Worlds: The Dilemma Facing So-
cial Studies Teachers,” Social Education 66 (May/
June 2002), p. 233.

5. Ronald W. Evans, The Social Studies Wars:
What Should We Teach the Children? (New York:
Teachers College Press, 2004), p. 27.

6. Ibid., p. 177. The foregoing history of so-
cial studies has been largely drawn from Evans.

7. Definition of social studies papers sub-
mitted by Margit McGuire, NCSS president,
1991-1992. File 2, 1991-1992, Accession
#960307, NCSS Archive. Quoted in ibid., p.
165.

8. For example, see Jesus Garcia, “Democ-
racy and Diversity: Social Studies in Action,” So-
cial Education 69 (January/February 2005), p. 56.

9. Elizabeth Noll, “Constructing Knowledge
Through Multiple Perspectives: Sixth Graders as
Investigators,” in If This Is Social Studies, Why Isn’t
It Boring? Stephanie Steffey and Wendy J. Hood,
eds. (York, Maine: Stenhouse Publishers, 1994),
pp. 45-56.

10. David T. Koyzis provides an excellent in-
troduction to a Christian perspective on the issue
of justice in Political Visions & Illusions: A Survey
& Christian Critiques of Contemporary Ideologies
(Downers Grove, Ill.: InterVarsity Press, 2003),
pp. 244-264. 

11. See Roland Blaich, “Religion Under Na-
tional Socialism: The Case of the German Ad-
ventist Church,” Central European History 26
(Summer, 1994), pp. 255-280; and Roland
Blaich, “Divided Loyalties: American and German
Seventh-day Adventists and the Second World
War,” Spectrum: Journal of the Association of Ad-
ventist Forums 30 (Winter 2002), pp. 37-51.

12. See Herbert Ford, Flee the Captor, Up-
dated Edition (Hagerstown, Md.: Review and
Herald, 1994).

13. See Booton Herndon, The Unlikeliest
Hero: The Story of Desmond T. Doss, Conscientious
Objector, Who Won His Nation’s Highest Military
Honor (Mountain View, Calif.: Pacific Press,
1967); Frances M. Doss, Desmond Doss, Conscien-
tious Objector: The Story of an Unlikely Hero
(Nampa, Idaho: Pacific Press Publ. Assn., 2005);
and The Conscientious Objector, A Documentary
Film by Terry Benedict (Calhoun, Ga.: Georgia-
Cumberland Association of Seventh-day Ad-
ventists, 2004), VHS and DVD.

14. For contrasting views, see Seymour
Hersh, “Germ Warfare for Alma Mater, God, and
Country,” Ramparts (December 1969), pp. 21-24;
Martin D. Turner, “Project Whitecoat,” Spectrum:
Journal of the Association of Adventist Forums 2
(Summer 1970), pp. 55-70; and Robert L. Mole
and Dale M. Mole, For God and Country: Opera-
tion Whitecoat, 1954-1973 (New York, N.Y.:
TEACH Services, 1998).

15. See, for example, Perry Bush, Two King-
doms, Two Loyalties: Mennonite Pacifism in Modern
America (Baltimore, Md.: Johns Hopkins Univer-
sity Press, 1998).

a “conscientious cooperator” in the
United States Army during World War
II,13 and the denomination’s experience
with “Project Whitecoat” in the Cold
War-era United States.14 Bringing in the
experiences of other Christian tradi-
tions, such as the Mennonites,15 will
help deepen the discussion.

Conclusion
Fundamentally, social studies aims

to help children and young people un-
derstand that human beings flourish
within a caring community. Being a
good citizen means giving unselfishly
of oneself. By understanding the vari-
ous institutions that make up a com-
munity—from the neighborhood level
to the international scene—and the
historical developments that have
produced the world we live in today,
students will be prepared to become
effective citizens. Society and God’s
kingdom depend on it. �

___________________

Gary Land is Professor of
History and Chair of the
Department of History and
Political Science at Andrews
University in Berrien Springs,
Michigan. He has recently
published Growing Up

With Baseball (Nebraska, 2004) and Histori-
cal Dictionary of the Seventh-day Advent-
ists.
___________________________________
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His teacher, Mrs. Taplan,* complains that he is openly defi-
ant toward her and frequently disrupts class activities. On
three occasions within a two-week period, he became so ag-
gressive that he severely damaged classroom property.

Behavioral and Social Characteristics
Children with emotional and behavioral disorders pre-

sent unique challenges to teachers, parents, and other pro-
fessionals. Such children are difficult to be around.1 At-
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T
en-year-old John* has been labeled a “prob-
lem child” by his parents. His 5th-grade
teacher, Mr. Samuels,* says that John refuses
to participate in classroom activities, even
though he is academically capable, and ap-

pears to be isolating himself from his peers.
Fifteen-year-old Wankel* is repeating the 9th grade.

____________________________________
*Names have been changed to protect the individuals’ privacy.
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tempts to befriend them may result in rejection, verbal
abuse, or physical attack. Emotional and behavioral disor-
ders often involve external characteristics, such as violating
the basic rights of others; physical aggression, damaging
property, ignoring reprimands, and stealing; or internal
characteristics, such as painful shyness, depression, exces-
sive worries, and unfounded fears. Without intervention,
these students may suffer from social and behavioral prob-
lems throughout their lives.

Identifying the Causes
Some experts believe that children are born with a bio-

logically determined temperament. Although inherited tem-
perament may not itself cause behavior problems, it may
predispose the child to difficulties.2 Researchers have also
explored the effects of various medical and physical condi-
tions (i.e., traumatic brain injury, fetal alcohol syndrome,
and autism) on behavior.

T
he influence of home, peers, and school can
also play a significant role in behavioral and
emotional problems. Children’s relationships
with their parents, particularly during the early
years, strongly influence how they learn to be-

have and cope with frustration. Likewise, teachers’ interper-
sonal relationships and interactions with children are impor-
tant in helping them understand and practice appropriate
classroom behavior.3 Peers also have a strong influence. Al-
though groups do many constructive things together such as
playing games and socializing, it is usually in the company
of friends that children begin to smoke, drink, and engage
in other risky behaviors.4

Teachers and administra-
tors must develop the skills to
describe and identify problem
areas before they can deal
with such behaviors. Because
most classroom misbehavior
is triggered by a few students,
teachers need to be able to
predict the times and tasks
during which inappropriate
behavior will occur. Gifted
students will more likely act
up during transition periods
and near the end of instruc-
tion. In contrast, low-ability
students tend to misbehave in
the middle of an instructional
session.5 Heward listed five
dimensions that may help
teachers identify and describe

student behavior:6

• Rate or Frequency: How often a particular behavior oc-
curs. Children with behavioral disorders misbehave more
frequently.

• Duration: How long a child engages in a given activity.
For example, most young children’s temper tantrums last no
more that a few minutes, but those of children with behav-
ioral and emotional disorders may continue for more than
an hour. Another problem is behaviors of too short a dura-
tion. For example, some children with emotional and behav-
ioral disorders cannot persevere at a task for more than a
few seconds at a time.

• Topography: The form of behavior. Disturbed children
behave in ways that are seldom, if ever, seen in typical chil-
dren (setting fires, self-abuse). These behaviors may be mal-
adaptive, bizarre, or dangerous to the child or others.

• Latency: The length of time between a signal to per-
form and the beginning of the behavior. This may be too
long (e.g., several minutes elapse before the child complies
with the teacher’s request) or too short (e.g., the child reacts
by screaming and throwing tantrums at the slightest provo-
cation or frustration, leaving no time for him or her to con-
sider more appropriate alternative behaviors).

• Magnitude: The strength or intensity of the behavior.
This ranges from too little (talking in a volume so low that
he or she cannot be heard) to too much (e.g., slamming the
door, screaming).

Keeping a written record of the items listed above will
help the teacher to form hypotheses about the behavior.
Knowing why a child engages in the disruptive behavior
(such as avoiding school work or seeking attention) enables

the teacher to suggest ways
that the child can meet his or
her needs in more appropriate
ways. Having a record of the
information will also aid in
consultations with other pro-
fessionals and in keeping par-
ents and administrators in-
formed.7

Psychoeducational Inter-
ventions

Before attempting specific
interventions, teachers should
rule out possible medical or
learning problems that may
cause the child to act out.
Children often react to trauma
(such as war/terrorism, paren-
tal death/divorce, natural dis-
asters) with short-term behav-
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Children with emotional and behavioral disorders present unique
challenges to teachers, parents, and other professionals.
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ioral problems. Dealing with these
specialized situations may require
consultation with professionals.
Some serious emotional disorders
may require a carefully monitored
regimen of medication in conjunc-
tion with counseling. However, for
teachers dealing with general behavioral difficulties, the fol-
lowing steps can be helpful in determining appropriate be-
havioral plans and interventions:

Step 1: Identify the problem. 
Avoid labeling the behavior. Record the

specifics of where, when, and why the problem
occurred. Children often engage in problematic
behavior because they want something (attention,
preferred activity) or desire to avoid something
(school work, anxiety-producing situations). Un-
derstanding the “why” of the behavior can help
you develop appropriate interventions. This is of-
ten referred to as a Functional Behavioral Assess-
ment. (See Resources at the end of the article for
forms that can assist you in this process.)

Step 2: Brainstorm about what to do. 
You can do this alone or with someone else

who has the background knowledge and skill to
solve behavioral problems. Parents, school psy-
chologists, teachers, and administrators can act as
consultants. Families, schools, and communities
must pool their skills and resources to effect
change. Since parents are the most significant in-
fluence on children’s lives, they should be considered equal
partners with the school in helping children succeed.

Step 3: Choose the best intervention, and implement
it consistently. 

Keep good records. Your goal should be to support and
reinforce appropriate behavior. You may also need to stop
reinforcing inappropriate behavior—for example, giving the
student attention when he or she misbehaves. Clearly com-
municate the plan to the student and everyone involved in
monitoring or implementing the interventions (other teach-
ers, the school secretary, and/or parents).

Step 4: Evaluate. 
Collecting data before, during, and after the intervention

will help you determine whether the plan is working or
needs modification. If you are using positive reinforcement,
the reinforcers (consequences of good behavior) may need
to be periodically adjusted to maintain their appeal to the
child. Likewise, incrementally increasing behavioral de-
mands works well as the child learns new skills and is able
to successfully transfer them to other situations. Following
the above problem-solving model will help you alleviate
specific behavioral problems.

Solving General Behavioral
Problems

The following recommenda-
tions may be helpful in dealing
with general behavioral problems
in classrooms:

1. Classroom Rules. They are vi-
tally important for encouraging and reinforcing appropriate
behavior. Classroom rules should be few, stated positively,
and consistently enforced. For younger children, you may

need to talk about the meaning of the rule and model it. It
is important to recognize and reward students who are be-
having appropriately. In this way, students realize that they
can get your attention through appropriate, rather than dis-
ruptive behavior.8

2. Social-Skills Training. All students can benefit from so-
cial-skills instruction, but it is especially important for those
with emotional and behavioral disorders. It provides them
with the tools to respond appropriately to the interpersonal,
environmental, and social demands in their lives. Such
training should emphasize the acquisition of acceptable be-
haviors and the reduction of problem behaviors. Students
must learn how to use these skills appropriately in varied
social settings.9

3. Teaching for Success. Academic failure or frustration
can exacerbate emotional or behavioral disorder. Teachers
can modify assignments and expectations without watering
down the curriculum. Rewarding students for what they
know or have done correctly will motivate them to do their
best. Be sure to also recognize their progress toward the
goals. Instruction and curriculum must be matched to the
student’s academic level and ability.10

4. Involving Peers. This can be an especially effective tool
for students with low self-esteem or painful shyness. Break-
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peers, and school can . . .
play a significant role in 
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ing the class into small groups of
three to four can provide a sense
of belonging, as well as a support
system. Peers can also help model
good behavior. In addition, a
“buddy” tutoring system allows
students to get extra clarification
and reminders while decreasing
the number of interruptions for
the teacher.11

5. Behavior Contract. The
school can create a written con-
tract in which the student agrees
to behave in a certain manner, in
exchange for rewards or privi-
leges. The contract should specify
the behavioral goals, how the be-
havior will be measured, and the
date on which the contract will be
reviewed. The contract should be
signed by all parties involved—
students, special education teach-
ers, general education teachers,
parents, and any other school per-
sonnel who may come into direct
contact with the student. The
teacher can help the student de-
velop a feeling of ownership in re-
gard to the agreement.12

Cultural Considerations
Teachers must recognize the powerful influence of cul-

ture on learning behavior. The child learns about appropri-
ate behavior in the home and community, so if the parents’
expectations differ from those of the school, serious prob-
lems may result.13 When teachers understand cultural differ-
ences, they will be able to respond in a sensitive and re-
spectful manner. Teachers can learn about cultural do’s and
don’ts by talking with people familiar with their students’
cultures, such as bilingual educators, parents, community
members, or other students.14 Understanding the sociocultu-
ral backgrounds of students “is critical for effectively teach-
ing both academic material and the behaviors and expecta-
tions of the school.”15

Implications for Christian Teachers
Children with emotional and behavioral disorders espe-

cially need what people around them find most difficult to
give—care, support, and understanding.16 While public
school students with emotional and behavioral disorders are
helped by individualized service plans, small church schools
often do not have specialized personnel and services to pro-
vide this type of assistance. Christian teachers, however, can
provide children with the positive emotional and psycholog-
ical support to help them achieve optimum growth and de-
velopment. Like the Master Teacher, they can seek to recog-

nize the infinite possibilities in
each of their students.

However, Christian teachers
should not accept or tolerate be-
haviors that disrupt classroom
learning. Along with caring and
support, they must exert a firm
sense of authority. Rules and
guidelines for classroom behavior,
together with consequences for
noncompliance, should be consis-
tently enforced. Setting limits is
crucial to helping children de-
velop self-direction and self-regu-
lation. It stimulates their mental
faculties and develops moral for-
titude. All discipline must be
done in love and with compas-
sion.

Sometimes student behaviors
are so extreme and uncontrollable
that the teacher feels unable to in-
tervene effectively. When this oc-
curs, he or she should enlist the
help of other school personnel to
determine the best course of ac-
tion. Such extreme behaviors may
require the intervention of profes-
sionals, who are trained to assess
the child and develop appropriate
strategies and treatment plans.

Teachers can deal successfully with behaviorally and
emotionally disordered students if they use biblical princi-
ples of discipline and demonstrate by word and deed that
they are wholly dependent on Christ for wisdom. Ellen
White wrote that the teacher who has a right understanding
of the work of true education will “seek to fasten the atten-
tion of the students upon the pattern, Christ Jesus, the
chiefest among ten thousand, the One altogether lovely.”17�

____________________________________

Elvin Gabriel, Ed.D., is an Associate Professor of
Educational and Counseling Psychology at Andrews
University in Berrien Springs, Michigan. He assists
teachers in recognizing and understanding the needs of
exceptional children, and in implementing psychoeduca-
tional interventions appropriate to their levels of matura-
tion and growth. At the time this article was written,
Sheryl A. Gregory, Ph.D., NCSP, was the School
Psychology Program Coordinator at Andrews University.
____________________________________

Resources
For busy teachers and those in isolated

or rural settings, finding available resources
may be challenging. Contact your confer-
ence educational superintendent or local
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public school officials for information and support. Public
school districts often have a list of community resources for
parents and teachers. In addition, school psychologists and
counselors from local public schools may be able to serve as
resource persons on specific issues.

In addition, the Internet has many outstanding, credible
Websites that provide information for professionals working
with children experiencing behavioral problems. For exam-
ple, the National Association of School Psychologists (http://
www.nasponline.org) offers easily printed materials on many
topics including ADHD, childhood depression, lying, au-
tism, conduct disorder, and functional assessments. School
psychology resources (http://www.schoolpsychology.net)
provides links to sites with a wide range of resources for

dealing with child-behavior problems. 
Excellent books have been written to specifically help

teachers with problem behaviors in the classroom. These
books can generally be ordered from any bookstore or pur-
chased on the Internet. The following books are especially
recommended for teachers:
The Tough Kid Book - Practical Classroom Management Strat-  

egies by Ginger Rhode, William R. Jenson, and H. 
Kenton Reavis.

Teacher’s Encyclopedia of Behavior Management: 100 Problems 
500 Plans (The Library Management Motivation and 
Discipline Series) by Randall S. Sprick.

Functional Assessments (2000) by J. C. Witt, E. J. Daly, and 
G. H. Noel.

Special Kids Problem Solver: Ready-to-Use Interventions for 
Helping All Students With Academic, Behavioral, and Physi-
cal Problems by Kenneth Shore and Susan Kolwicz 
(Editor)

Helping Children at Home and School: Handouts From Your 
School Psychologist: Edited by Andrea S. Canter and 
Servio A. Carroll (available at http://www.nasponline. 
org).
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The Prepare Curriculum: Teaching Prosocial Competencies 
(Goldstein, 1999): This program is designed for stu-
dents who are aggressive, withdrawn, or otherwise defi-
cient in social competencies. It includes activities and 
materials for middle and high school students in 10   
areas, and deals with topics such as problem-solving, 
anger control, stress management, and cooperation. 
Published by Research Press, Department 95, P.O. Box 
9177, Champaign, Illinois 61826.

Working Together (Cartledge & Kleefeld, 1994): incorporates 
stories and activities based on folk literature to teach 
social skills to students in grades 3-6, and older stu-
dents with special needs. Published by American Guid-
ance Service, 4201 Woodland Road, Circle Pines, Min-
nesota 55014.

Skillstreaming the Adolescent: New Strategies and Perspectives 
for Teaching Prosocial Skills by Arnold P. Goldstein and 
Ellen McGinnis (1997) and Skillstreaming the Elementary
School Child: New Strategies and Perspectives for Teaching 
Prosocial Skills by the same authors (1997) provide ac-
tivities designed to develop competence in dealing with 
peers, family, and authority figures. Skillstreaming pro-
grams for elementary and preschool children are also 
available. Research Press, Department 95, P.O. Box 
9177, Champaign, Illinois 61826.

_________________________________________________
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operate a coeducational institution that emphasized
moral development for both genders. In both areas, they
were going against the mainstream of American educa-
tion. It soon became apparent that they could not accom-
plish their goals without instituting programs that empha-
sized whole-person development beyond the classroom.

By its second year (1875), Battle Creek College had
begun to assume more responsibility for student housing
options.7 After 10 years of operation (1884), all women
were housed in South Hall unless they lived with par-
ents.8 Finally, in 1887, some 13 years after the college
opened; both men and women were housed on campus.
The women moved into West Hall; the men into the re-
cently vacated South Hall.9 Perhaps to make a statement
about the importance of this step, the first preceptors
(deans) were W. W. Prescott and his wife, Daisy. Prescott
was also college president.10

That’s how residence-life began in the educational
ministry of the Seventh-day Adventist Church. Future
columns will discuss other aspects of residence life and
the role of residence-hall deans.�
_____________________________________________

Donald W. Murray spent his entire professional career
(42 years) as a residence-hall dean. In June 2006, he
retired after serving at Laurelwood Academy, Columbia
Adventist Academy, Blue Mountain Academy, Andrews
University, and Columbia Union College. He writes from
St. Joseph, Michigan.
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I
n June 2006, about 200
Adventist educators from
21 countries came together
for the latest AVLN online
conference. Since the word
has so many meanings, it’s

important to explain what I mean by
conference. Think registration, presen-
ters, keynote speeches, multiple ses-
sions, strands, facilitators, attendees,
awards, and rooms. Now put all of that
into an online space, and you have the
2006 AVLN Conference. But this was
no typical educational conference!

This conference was unique in sev-
eral very important ways. First, it was
international. This flavor was captured
by showing the flags of the presenters
in the schedule and session descrip-
tions. Flags commonly seen were from
Mexico, Canada, the Philippines, Aus-
tralia, and the United States. 

Second, it was a collaboration be-
tween Spanish-speaking and English-
speaking institutions. Thus, most writ-
ten materials were presented in both
languages. Oral presentations included
translation when necessary—and con-
ference coordinators did get better at
this part as the conference progressed. 

Third, the conference ended with a
“megaconference”—connecting eight
sites by video-conferencing technolo-
gies. 

Fourth, people attended as individ-
uals but also as groups. For instance,
about 25 people met together at Ad-
ventist International Institute for Ad-
vanced Studies in the Philippines,
some 30 people participated in confer-
ence proceedings from Montemorelos
University in Mexico, and about 15
were together at the Peruvian Union

South Africa, while the third block of
time was more convenient for people
in the Western Hemisphere. This pres-
entation plan worked well for those at-
tending, but was not so well for the
presenters. More than once, presenters
in the Pacific time zone were up at 2
a.m. to present to colleagues who were
having a relaxing evening and winding
down for the day. 

The conference opened with a
keynote presentation by Kermit Nette-
burg, associate pastor of the Sligo Sev-
enth-day Adventist Church (Takoma
Park, Maryland), who asked the ques-
tion, “What do you teach?” Since he
has worked with several virtual organi-
zations and multiple technologies, he
was able to challenge us to think more
deeply about this question. He helped
conference participants focus on stu-
dents and made it clear that collabora-
tion was necessary to make learning
happen.

The conference had four major
strands—Collaboration, Faith Integra-

University. Other sites with groups of
people included Helderberg College
(South Africa), Canadian University
College (Alberta, Canada), Loma Linda
University, and Walla Walla College
(California and Washington, U.S.A., re-
spectively). 

Finally, the conference used multi-
ple technologies—Voxwire for synchro-
nous presentations and audio opportu-
nities, Podcasts to wrap up each day, a
wiki for developing collaboration ideas,
and the Desire2Learn course manage-
ment system (D2L) for asynchronous
dialogue and organization of all confer-
ence materials, video streaming for sev-
eral presentations from Montemorelos,
and multi-point video conferencing for
the megaconference.  

The conference was organized into
three blocks of presentations, given at
three different times of day to accom-
modate the various time zones. For ex-
ample, the first block catered mostly to
those in the Eastern Hemisphere—the
Philippines, Thailand, Australia, and

ALVN Conference-2006

By Shirley FreedALVN  
COLUMN

Teachers from Montemorelos University participate in the 2006 AVLN conference.



JOURNAL OF ADVENTIST EDUCATION OCTOBER/NOVEMBER 2006     37

tion, Technology Tools, and Distance
and Distributed Education. The collab-
oration strand was primarily a discus-
sion where attendees shared reasons to
collaborate, discussed current collabo-
rations, identified obstacles to collabo-
ration, and attempted some sort of for-
mal collaboration. The ideas from this
strand were organized in a wiki—a
space where anyone could go and add
their thoughts or edit the material. It
became clear that a number of formal
and informal collaborations already ex-
ist. However, many Adventist educators
feel quite isolated and yearn for greater
connectivity with their colleagues.
There is also a need to connect differ-
ent levels in our system—especially
connecting academies with colleges
and universities. Shelley Bacon shared
the concept of Accelerated College En-
rollment (ACE), where students in
academies can be involved in college-
level learning while still in high school.   

T
he Faith Integration
strand was presented by
Don Roy from Australia
and Raquel Korniecjczuk,
who works at Monte-

morelos University but gave her pres-
entation from Ghana where she was
attending the General Conference-
sponsored Christ in the Classroom
faith integration conference. Both pre-
senters drew participants toward no-
tions of “wholeness” and “integration,”
encouraging members to make their
faith pervasive throughout the curricu-
lum, and not simply tacked on here
and there.

The Technology Tools strand show-
cased and provided demonstrations of
tools like Breeze, Moodle, Desire2Learn,
and others. The focus for all these ses-
sions was how various tech tools can
help enhance learning and collabora-
tion.

The Distance and Distributed Edu-
cation strand focused on assessment of
online experiences, characteristics of
online students, how to start a dis-
tance-education program, motivating
your online students, and more!

It is AVLN’s custom to give two
awards—one to an individual who has

member of AVLN. The Adventist Vir-
tual Learning Network really is a net-
work, and each connection makes Ad-
ventist education stronger. Please check
out the AVLN Website: http://www.
avln.org for resources to help with your
online program. �
________________________________

Shirley Freed is an AVLN board member and
Chair of the Department of Leadership and Ed-
ucational Administration in the School of Educa-
tion at Andrews University, Berrien Springs,
Michigan. Dr. Freed teaches all of her classes on-
line.

demonstrated a
powerful spirit
of networking
and collabora-
tion in Advent-
ist education.
This award was

given to Sam Young from La
Sierra University (Riverside,
California) for his work in
making the North American
Division common course
management system project
happen (Desire2Learn). The
other award—given to an in-
stitution that has demon-
strated a strong collaborative spirit—
went to Montemorelos University for
its collaboration with AVLN since its
inception, and specifically for its coop-
eration in the past year to bring AVLN
resources and the online conference to
Latin America. 

In the spirit of AVLN, the 2006 On-
line Conference was a huge success be-
cause so many people helped. Tech
support was available 24 hours a day,
and many people helped facilitate ses-
sions and translate. Next year, we hope
YOU will participate and become a

Sam Young

Teachers from Columbia Union College participate
in the 2006 AVLN conference.
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M
ore than 70 per-
cent of the teach-
ers in a survey by
children’s pub-
lisher Scholastic
reported that they

had to miss school because of an illness
they caught from their students.1 Just as
many or more children if surveyed prob-
ably would have reported that they, too,
had caught some type of bug at school.
According to one report, students in kindergarten through
12th grade in American public schools “lost more than 164
million school days” to communicable diseases (i.e., viral
and bacterial infections).2

Colds and flu are the number one reason why children
and teachers miss school. Teacher absences can put an extra
financial burden on educational institutions, requiring more
substitute teacher
salaries and more
paid sick leave. For

students, missing school can result in poor academic per-
formance and behavioral problems. 

Teachers and school officials are finding it more and
more challenging to keep the school environment and the
classroom healthy and clean for students. In the Scholastic
survey, 90 percent of teachers reported that many students
come to school sick. About 30 percent reported that their

school’s custodial
staff failed to dis-
infect the class-

PREVENTING, RECOGNIZING, 
AND TREATING 

ILLNESSAT
Part I

BY R. PATTI HERRING AND VANESSA JONES
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rooms on a regular basis, and said that
teachers do not have the time or the
tools to keep their classrooms germ-
free.

There are three main ways that peo-
ple contract diseases: through (1) per-
son-to-person contact (kissing, touch-
ing, shaking hands, being sneezed or
coughed on); (2) contact with surfaces
that have been contaminated by sick
people (drinking fountains; doorknobs;
desktops, tables, and chairs; pens and
pencils); bathrooms (toilets and fau-
cets); computer keyboards; telephones;
toys and playground equipment;
books; dirty tissues, etc.; and (3) in-
gesting contaminated food and water
(see Part II of this article).

What can you do to help maintain
a healthier school environment and
keep your students well inside—and
outside—of the classroom? To prevent
illness at school, it is also important to
prevent illness outside of the class-
room. The health habits of every stu-
dent and every employee have a direct
impact on the school. Everyone can
create a problem or make a difference.

The purpose of this two-part article
is to provide information that can help
you achieve and maintain a healthier
school environment. Good health
habits such as frequent, proper, and
consistent hand washing can ensure

healthier students and staff and less ab-
senteeism. Part I will explain the basics
of proper hand washing as well as al-
ternatives when soap and water are un-
available. It will also address the most
common communicable diseases such
as colds, flu, and meningitis, which is
becoming more and more a problem
on college campuses. Part II will deal
with infections caused by impure water

Influenza annually affects approxi-
mately 25 to 50 million people in the
United States, where it results in about
20,000 deaths per year.5 The majority
of cases are preschool and school-aged

and foods, and those
carried by insects and
animals. Finally, the
articles will also sug-
gest school policies
and procedures to in-
clude in your student
handbook.

The Flu and the
Common Cold

Influenza A and B (Flu) are a prob-
lem worldwide. Influenza A and B
viruses have circulated throughout the
world during the past several years. In
the Northern Hemisphere, the peak flu
season is between December and
March. In the Southern Hemisphere,
the peak time is between April and
September.4 However, the flu can be
contracted year round. 

SCHOOL
The health habits
of every student
and every em-
ployee have a
direct impact on
the school. Every-
one can create a
problem or make
a difference.



children, with an annual incidence of
15 percent to 42 percent among these
groups.

Influenza is caused by a family of
viruses known as orthomyxovirus.
There are three types of
influenza: A, B, and C,
of which Types A and B
are most often associ-
ated with illness in hu-
mans.6 Each year, these
viruses undergo changes
in their cell makeup. As
a result, people who
have had the flu one
year will still be suscep-
tible to catching it again.
Because of the changes
in the viruses, every two
to three years, there may
be local outbreaks, and
about every 10 to 20
years, there are likely to
be global outbreaks.7

Symptoms: Flu
strikes hard and fast
with fever, headache,
cough, body aches, and
a runny and stuffy nose.
Serious complications
can ensue such as dehy-
dration, asthma, sinus
problems, ear infections,
and bacterial pneumo-
nia. If children, teachers,
or other school person-
nel have the flu, they
should stay home from
school to prevent further
spread of the virus. 

Once a teacher rec-
ognizes the symptoms in
a student, the parent or
guardian should be
called as quickly as pos-
sible to escort the child
home. In the meantime,
the child should be
quarantined. The school
nurse or other staff
should instruct parents
not to give their chil-
dren aspirin if they have
flu-like symptoms.8

They should contact
their doctor for further

instructions for managing symptoms. 
Avian Influenza A (Bird Flu) has

gained worldwide attention over the
past few years. Recent statistics from
the WHO indicate a total of 186 re-

ported cases and 105 deaths. The
countries that have been affected thus
far include nine Asian nations, in de-
scending order by the number of cases:
the Republic of Korea, Vietnam, Japan,

Colds and Flu
COLDS FLU

Symptoms

Treatment

Preventing/
Retarding 
Transmission
of Colds
and Flu
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• Stay at home when sick and 
encourage students to do so 
also. 

• Wash your hands frequently.
• Avoid close contact with 

those who are or appear 
sick.

• Cover your nose and mouth 
with a tissue when you 
cough or sneeze.

• Use disposable tissues rather
than handkerchiefs to re-
duce the spread of the virus. 

• Wash your hands frequently 
throughout the day, particu-
larly after you cough, sneeze,
or blow your nose.

• Sterilize surfaces touched by 
sick people.

• Wash for at least 15 seconds,
using plenty of soap. 

• Keep your hands away from 
your nose, eyes, and mouth.

• Eat well, drink plenty of 
water (8-10 glasses a day), 
and exercise to keep your 
immune system in fighting 
condition.

• Get a flu shot each year.

• Low-grade fever (if any) and 
chills

• Sore throat
• Runny or stuffy nose 
• Coughing
• Sneezing

• Harsher illness than a cold 
and can lead to dangerous 
complications

• Sudden high fever (101°
F./38.3° C. or higher) and 
chills

• Body aches and pains
• Sore throat
• Persistent cough
• Headache
• Fatigue (tiredness)

• Drink lots of liquids (hot or 
cold; i.e., one glass of fluid 
for every waking hour).

• Keep the mucous mem-
branes (nose and throat) 
moist.

• Gargle with warm salt water.
• Use saline nose drops. 
• REST.
• Call the doctor if symptoms 

persist or are exceptionally 
severe.

• Reduce fever with Tylenol 
or ibuprofen.

• Drink lots of fluids to 
prevent dehydration (i.e., 
one glass of fluid for every 
waking hour).

• REST.
• Call the doctor if symptoms 

persist for more than a week 
or become more severe.

• Call the doctor if flu-like 
symptoms or a red rash 
appear four days to three 
weeks after a tick bite.
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Thailand, Cambodia, Lao People’s De-
mocratic Republic, Indonesia, China,
and Malaysia. Other countries that
have reported outbreaks include Iraq,
Turkey, Russia, Kazakhstan, Mongolia,
and Romania.9

The WHO has assessed the risk of a
global outbreak of avian flu as seri-
ous.10 The disease is spread primarily
through the saliva, nasal secretions,
and feces of infected birds and surfaces
they have touched.11 Other means of
contracting the disease include ingest-
ing contaminated water and coming
into contact with untreated poultry fe-
ces used for fertilizer. Person-to-person
transmission, thus far, is rare.12

Symptoms: Similar to those of reg-
ular flu although the symptoms are
more aggressive, and can include fever,
cough, sore throat, and muscle aches;
with the addition of diarrhea, abdomi-
nal pain, bleeding from the nose, pneu-
monia, acute respiratory distress, and
other life-threatening complications
like viral pneumonia and multi-organ
failure.13

The Common Cold: In the early
stages, it is difficult to distinguish be-
tween a cold and the flu. But generally
speaking, the flu strikes suddenly, pro-
ducing a high fever and severe body
aches, whereas a cold tends to come on
gradually. Both cold and flu cause in-
flammation of the mucous membranes
in the nose, mouth, and throat. Cold
symptoms usually include runny nose
and sneezing. 

Preventing colds and flu: People
with weakened immune systems are
more prone to contract colds, flu, and
other diseases. The first line of defense
is to keep the immune system healthy
and fortified. As part of your health
curriculum, teach students how to
maintain a healthy immune system.
This includes eating a balanced diet,
with plenty of fruits and vegetables. A
good rule of thumb is Try-for-5 (five
fruits and vegetables) a day.

The health curriculum should also
include information about the need for
adequate sleep (eight to nine hours per
night), regular exercise or physical ac-
tivity, bathing regularly, and drinking
pure water (eight to 10 glasses per

membranes surrounding the brain and
spinal cord. There are two types, viral
and bacterial. Both are spread through
the secretions of the nose and throat of
an infected person. 

Viral meningitis, which mostly af-
fects older children and young adults,
is milder, and its victims usually re-
cover within seven to 10 days without
treatment. Bacterial meningitis is po-
tentially fatal and requires immediate
emergency treatment.

Symptoms of viral meningitis re-

semble those of the flu (fever, muscle
aches) and take several days to de-
velop.16 The symptoms of bacterial
meningitis, which usually strike sud-
denly, include irritability, fever, severe
headache and stiff neck, as well as nau-
sea, vomiting, disorientation, drowsi-
ness or lethargy, seizures, sensitivity to
bright light,17 and in some cases, a fast-
spreading rash that starts as purple-red,
pinprick spots and becomes blotchy.18

Prevention and treatment: The

day). All of these will help boost the
immune system and ward off disease. 

Stress can significantly impair the
immune system. Research has shown
that individuals who are suffering ex-
treme stress are likely to experience
more severe flu symptoms than under
normal circumstances.14 Therefore, the
curriculum should include stress man-
agement techniques (which will also be
useful for teachers!). Children can con-
tinue these practices at home and share
with their parents and other family

members what they have
learned. Teachers can
present stress manage-
ment seminars and
classes at school for their peers, admin-
istrators, and parents. Don’t forget to
practice what you teach! 

Those who are in contact with chil-
dren on a daily basis (teachers, class-
room aides, and childcare workers)
should be encouraged to get flu shots.
High-risk students with chronic illness
like asthma, heart conditions, and
other immune deficiencies and their
parents should also receive flu shots.15

Meningitis: An inflammation of the

Teachers
and school
officials are
finding it
more and
more chal-
lenging to
keep the
school en-
vironment
and the
classroom
healthy and
clean for
students.
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treatment for meningitis de-
pends on the type of infection.
For viral meningitis, no formal
medical care is usually neces-
sary. Bed rest is recommended.
Fever and headache can be re-
lieved with a mild pain reliever
like Tylenol or other analgesics.
Bacterial meningitis must be
treated immediately with intra-
venous antibiotics.19

Other Infectious Diseases
That Are Common in the
School Setting: 

Pinkeye (Conjunctivitis):
An inflammation of the mem-
brane covering the white of the
eye and the inside of the eye-
lids, caused by a virus or bacte-
ria. While fairly common, it
poses no long-term danger to
children’s eyes or vision. How-
ever, pinkeye is highly conta-
gious. 

Symptoms include redness,
itching, and pain; clear or yellow dis-
charge; and sensitivity to light. The
eyelids may become stuck shut.20

Treatment: Pinkeye is normally
treated with antibiotic eye drops or
ointment. 

Prevention: People can spread pink-
eye from one eye to the other by rub-
bing their eyes with infected fingers. It
can also be spread to other persons by
infected fingers, or by handling con-
taminated surfaces (i.e., doorknobs,
bathroom sinks, etc.) and then touch-
ing the nose, mouth, or eyes. Children
should be encouraged to keep their
hands away from their eyes, mouth,
and nose. Good hand washing is essen-
tial in preventing the spread of pink-
eye.21 Infected students should remain
at home.

Chickenpox (Varicella): A highly
contagious disease that is transmitted
by direct person-to-person contact or
through the air.22 The incubation pe-
riod is 10-21 days. Even among chil-
dren who have been vaccinated, there
have been outbreaks of the disease in
several schools in the United States. 

Symptoms: Slight fever and skin
rash (vesicles), which leave scabs on

agnosed with varicella should
not attend school until all
vesicles are dry. If the child
was in school immediately
prior to diagnosis, toys and
surfaces that could have been
contaminated with discharge
from lesions should be disin-
fected.26

Mumps: A highly conta-
gious acute viral infection that
is spread from person to per-
son by direct contact with
moist droplets from the nose
and mouth (coughing and
sneezing).27

In May 2006, the United
States Centers for Disease
Control and Prevention (CDC)
had reports of 2,600 cases of
mumps in 11 states, the na-
tion’s largest outbreak in more
than 20 years. The same strain
has been a problem in United
Kingdom since 2004.28

Symptoms: fever, muscle
aches, headache and facial pain, sore
throat, tiredness and loss of appetite;
and swelling of the temples and sali-
vary glands under the ears. In rare
cases, mumps can affect the central
nervous system and the pancreas; in
adolescent and adult males, it can
cause infertility. 

Prevention and treatment: All stu-
dents should be vaccinated against
mumps. The incubation period is 12 to
24 days. There is no treatment for
mumps.29

Hepatitis: Hepatitis causes liver in-
flammation. The most common type is
Hepatitis B (HBV). The condition can
be acute (new and short-term) or
chronic (ongoing and long-term). Hep-
atitis B is considered a blood-borne
virus because it is transmitted through
exposure to another person’s blood or
other body fluids through a break in
the skin or mucous membranes (in the
mouth, genitals, or rectum). An indi-
vidual cannot get Hepatitis B through
casual contact (shaking hands, hug-
ging, being sneezed or coughed on,
eating food, or drinking water). The
most common mode of transmission is
sexual contact. However, the disease

the body23 that may cause scarring.
Prevention: The first dose of vari-

cella vaccine is 94 percent effective
against the disease; the second dose is
98 percent effective. When an outbreak
occurs, students and their younger sib-
lings should receive a booster shot.
(However, doses must be spaced: for
children 12 months to 12 years of age,
three months apart; for older children,
four weeks apart.)24

Precautions: Chickenpox is conta-
gious one to two days prior to and four
to five days after the rash appears.25

Children and adults who have been di-

What can you do
to help maintain a
healthier school
environment and
keep your stu-
dents well inside—
and outside—of
the classroom?

Picture Removed



JOURNAL OF ADVENTIST EDUCATION OCTOBER/NOVEMBER 2006     43

can also be spread by sharing razors or
toothbrushes with an infected person. 

Symptoms: A person may be un-
aware that he or she is infected with
Hepatitis B because the disease often
has no symptoms. Nonetheless, it is
highly communicable, and a person
may be a carrier throughout his or her
lifetime. When there are symptoms,
they generally appear within 30 to 180
days of exposure and include fatigue,
itching, loss of appetite, abdominal dis-
comfort, nausea and vomiting, joint

aches, and a rash. In severe cases, the
victim develops a yellowing of the skin,
eyes, and mouth known as jaundice.30

Prevention and treatment: The
chief preventive measure is vaccination.
The safe and effective hepatitis series
(which provides protection against
Hepatitis A and B) is recommended for
all children under age 19. Further pre-
vention at school and at home includes
discouraging children from sharing
personal items with friends or class-
mates. 

Hepatitis B does not usually require
medical care and goes away without
treatment. But sometimes there may be
severe symptoms like vomiting and di-
arrhea that lead to dehydration. The
treatment is rehydration with water

an uninfected person’s mucous mem-
branes (eyes, mouth, or nose) or cuts
in the skin. The disease is not spread
by casual contact such as holding
hands, sitting next to a person at
school, living with a roommate with
HIV, etc. A person with AIDS is subject
to opportunistic infections, some of
which are life threatening if left un-
treated. A child or teacher who is HIV-
positive or who has AIDS does not
have to be excluded from school unless
he or she has an opportunistic infec-

tion such as tuberculosis or pneumo-
nia. Infected children should be al-
lowed to participate in class activities,
including playing with other children
and receiving hugs from teachers. 

Teachers and school nurses should
take precautions (including the use of
disposable latex gloves) when dealing
with injured children. Any surfaces
that become contaminated with blood
should be cleaned with hot soapy wa-
ter or with a mixture of bleach and wa-
ter (about one-fourth cup bleach to
one gallon of water).33

Strep Throat: This highly conta-
gious disease is most common in chil-
dren between the ages of 5 and 15, but
can affect people of all ages. If a child
has a sore throat, there’s a strong possi-
bility that she or he has strep throat.
Strep bacteria can become airborne, so
sneezing and/or coughing can spread it
to other individuals. Some children
may carry the infection without show-
ing any symptoms. 

Symptoms: Children with strep
throat may complain that their throat
hurts or feels scratchy when they swal-
low or eat. They may have a fever
above 101° F. (38.3° C.), and swollen
and tender lymph nodes (glands) in
the neck. Some children may have a
headache, stomachache, or rash, and a

and electrolyte-enriched drinks. Those
infected with chronic Hepatitis B
should be under the care of a physi-
cian. 

Measles: A highly communicable
viral disease spread through direct con-
tact with the secretions of the nose and
throat of an infected person. It can also
be spread indirectly by articles that
were recently soiled with these secre-
tions. 

Symptoms: Fever is common,
along with cough and runny eyes and

nose. Patches of dark-red elevated
rashes appear on the skin. Serious
complications can ensue.

Intervention: The disease can be
spread from person to person from be-
fore the onset of symptoms until up to
four days after the rash appears. There-
fore, students must remain out of
school until at least four days after the
rash appears. Immunization should be
required of all students.31

Human Immunodeficiency Virus
(HIV): The cause of Acquired Immune
Deficiency Syndrome (AIDS).32 The
virus is transmitted by sexual contact
and sharing of dirty needles by intra-
venous drug users. It can also be
spread when the bodily fluids of an in-
fected person come into contact with

Bacterial meningi-
tis is potentially 
fatal and requires
immediate emer-
gency treatment.

Picture Removed
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red, swollen throat with patches of pus. 
Treatment and prevention: Strep

throat is curable with antibiotics. Left
untreated, it can cause serious damage
to the heart and joints (rheumatic
fever), and kidney problems. Preven-
tion is the same as for pinkeye—keep-
ing children home from school, good
hand washing, and the use of tissues
for sneezing and coughing.34

Prevention—Know the “Hot Spots”
In the school environment, the hot

spots for germs are in the bathroom,
the cafeteria, and the classroom. Stu-
dents transport germs to school after
being exposed to sick people at home
and in public places. 

The most important hot spot for
germs is the hands: Many people real-
ize there are germs in hospitals, bath-
rooms (e.g., toilet bowls, sink), kitchen
sponges, and waste containers. But
many people are not aware that hands,
telephones, and doorknobs also trans-
mit germs. When people have a cold or
the flu, they wipe their noses many
times during the day, so the germs
linger on the hands, where they can be
spread through contact with other
hands and a variety of surfaces.35

Good hand washing: To prevent
the spread of germs, the most impor-
tant step is proper hand washing, along
with thorough cleansing of utensils and
surfaces. Hands should be washed be-
fore and after eating, during and after
meal preparation; after using the bath-
room; and after coughing or sneezing.

Good and thorough hand washing
means using soap and water vigorously
for approximately 15-20 seconds and
then drying the hands thoroughly with
disposable towels or an electric hand
dryer. If it is hard to judge how long
15-20 seconds is, silently sing the
happy birthday song (or the alphabet
song) through slowly twice while
washing your hands. You can make
hand washing a game by teaching chil-
dren this simple procedure.36

Younger children need guidance
about when and how to wash their
hands. Teachers can use age-appropri-
ate materials to encourage and rein-
force this behavior. 

the bathrooms and food preparation ar-
eas, and place a trash can by the door
of the bathroom so that everyone can
leave with really clean hands. 

The classroom: Crowded class-
rooms and dormitories are an excellent
place for the transmission of germs, es-
pecially during the winter months,
when there is less air circulation. If
there are screens on the windows, open
the window slightly to allow fresh air
into the room. 

Within the classroom, germs lurk
on many surfaces. Teach students to
cover their nose and mouth with a tis-
sue when they cough and sneeze and
to place the used tissues in a trash can.
Make sure that students wash their
hands frequently throughout the day.

School Policies
Schools should have a well-en-

forced policy of not allowing sick chil-
dren to attend and requiring a doctor’s
note before children who have been se-
riously ill can return to the classroom.

Ideally, schools should be staffed
with school nurses or other medical
professionals who have responsibilities
designated by school health policies
and management. Such policies should
include health screenings, assessments
for chronic and acute illnesses, first aid
for school-related injuries, immuni-
zation tracking and enforcement, man-
aging and controlling the spread of
communicable diseases and illnesses,
administration of medication and treat-
ment, and consultation with parents as
needed. 

An area in the school should be set
aside to quarantine sick children until
their parents can pick them up. In the
dormitory, a room should be set aside
where students with communicable
diseases can reside until they have re-
covered. 

Schools should also have policies
and procedures for managing students
with special health needs (i.e., those re-
quiring monitoring and medication for
diabetes, those requiring seizure pre-
vention and management, cauteriza-
tions, gastric tube feedings, oxygen,
those who are HIV-positive, and oth-
ers). 

Items such as desks, tables, coun-
ters, computer keyboard and mouse,
lab equipment, toys and playground
equipment, and other shared items
should be cleaned daily with a bacteri-
cidal disinfectant. Other surfaces that
need frequent disinfecting include the
floor, doorknobs, bathroom sinks, toi-
let bowls and flushing handles, as well
as all surfaces used for eating. Disin-
fectants kill germs that are not visible,
but can nonetheless cause disease.37

Schools should supply antibacterial
soap or alcohol-based hand cleaner in
the bathrooms and cafeteria.

If antibacterial soap and clean water
are not available, use disinfectant anti-
bacterial or alcohol wipes, or gel hand
cleaner (containing at least 50 percent
alcohol) for hand cleaning.38 If none of
the above is available, it is important to
practice and teach children to keep
their hands away from their eyes, nose,
and mouth. Rubber gloves can serve as
a temporary means of protection. 

School bathrooms: Toilets and
sinks are not the only germ havens in
bathrooms; the door handles score
high, too. Researchers “revealed that al-
most 100% of bathroom door handles
have traces of staphylococcus, strepto-
coccus, salmonella and E. coli.”39 Even
if people do remember to wash their
hands after going to the toilet (it is esti-
mated that a third do not), afterwards
they turn off the water faucet, use a pa-
per towel, then open the bathroom
door, thus reinfecting their washed
hands three times. So it is important to
get a paper towel without touching the
container, then use the paper towel to
turn off the water faucet and open the
bathroom door. 

If possible, schools should install
dispensers that do not require people
to touch them to obtain a paper towel.
They can also put antibacterial soap in

As part of your
health curriculum,
teach students
how to maintain a
healthy immune
system.
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Schools should also have a policy
for student self-administration of medi-
cine such as inhalers for asthmatic chil-
dren and epinephrine injectors for
those with severe allergies.40

Finally, schools should supply par-
ents/guardians with a checklist for
keeping their children safe and healthy
at school. Items on the list should in-
clude: immunization requirements,
supplying the school with emergency
telephone numbers, informing the
school about the child’s health issues,
keeping children home from school
when they are sick, and how to dress
and feed children for optimal health,
etc. �
_______________________________ 

Part II will deal with diseases spread
by insects and by food and water.

__________________

R. Patti Herring, Ph.D.,
R.N., is an Associate Professor
at the School of Public Health,
Department of Health Promo-
tion and Education at Loma
Linda University in Loma
Linda, California. She is also
co-investigator for the Adventist
Health Study-2. Vanessa
Jones, R.N., M.S., is a
registered Nurse Anesthetist at
Loma Linda University (Med-
ical Center (LLUMC) and a
Dr.P.H. student in the School
of Public Health, Department

The Center for Health and Health
Care in Schools has information about
the flu: “School Health Issues: Flu
Season and Schools”: http://www.
healthinschools.org/sh/influenza.asp.

Questions and answers about the
flu: http://www.cdc.gov/flu/about/qa. 

“It’s a Snap” offers free hand-wash-
ing materials: http://www.itsasnap.org/
index.asp.

CDC Resources:
Information for Schools: “Stop the

Spread of Germs: Actions for Schools”:
http://www.cdc.gov/flu/school.

CDC-prepared posters for illustrat-
ing how to teach children how to stop
the spread of germs: “Be a Germstop-
per,” http://www.cdc.gov/germstopper.

“Get Ready for Flu” blog: http://
getreadyforflu.blogspot.com/.
_______________________________
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Resources
National Immunization Hotline—1-

800-232-2522 [English] or 1-800-232-
0233 [Spanish]

Flu Resources for Schools
CDC Flu Information Hotline [Eng-

lish and Spanish] 1-800-CDC-INFO 
(800) 232-4636; (888) 232-6348
(TTY) or the CDC Website [http://
www.cdc. gov].

For state or local health depart-
ments, go to http://www.cdc.gov/other.
htm. 

For “Key Facts About the Flu,” a
fact sheet about the flu (symptoms,
prevention, treatment), go to http://
www.cdc.gov/flu/keyfacts.htm.

For more information about treat-
ing flu, its symptoms, and information
about why children or teenagers 
with flu-like symptoms should NOT
take aspirin, go to http://cdc.gov/flu/
about/disease.htm.

Those who are in
contact with chil-
dren on a daily ba-
sis . . . should be
encouraged to get
flu shots.

R. Patti Herring

Vanessa Jones

Here is a sample policy on how to deal with medication 
administration at school: 

Instructions to parents: If possible, administer your child’s medicine at
home. However, if the child’s condition requires around-the-clock medica-
tion, please follow these rules:
• Provide the school office with a written order from your child’s doctor 

with the student’s name, the name of the medication, the time it 
should be given, the dosage, how it should be administered 
(orally, injected, inhaled, etc.) and stored, and how long it should 
be given (one week, the entire school year, etc.). 

• Over-the-counter medicine must be brought to school in a sealed, un-
opened bottle by the parent/guardian. 

• The parent/guardian must sign a release form allowing the school to 
administer specified medications to each child in the family who is 
enrolled in _______ School.

• All medicine must be picked up by the parent/guardian at the end of 
each semester. All unused, expired, and unclaimed medicine will be 
discarded.
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This article has been read and approved by
the Health Ministries Department of the General
Conference of Seventh-day Adventists.

________________________________________
The information in this series represents the best
of current research as compiled by the authors
and verified by the JOURNAL’S copy editor. How-
ever, with the passage of time, new information
and recommendations may emerge. Readers
should consult a health professional for informa-
tion specific to their personal health status and
medical history, and for recommendations relat-
ing to public health issues in Adventist schools.
It is always prudent to get more than one opin-
ion.

Hands should be
washed before and
after eating, during
and after meal
preparation; after
using the bathroom;
and after coughing
or sneezing.
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Lisa Beardsley

Dr. Beardsley’s new position is
Associate Director of Education and
Executive Secretary of the Adventist
Accrediting Association (AAA). Her
responsibilities include managing the
tertiary accrediting process world-
wide; serving as the General Confer-
ence liaison for higher education for
five world divisions, and chairing the
JOURNAL OF ADVENTIST EDUCATION ad-
visory board.

Speaking about her new respon-
sibilities, Dr. Beardsley says: “Having
lived in Europe, the U.S., and South-
east Asia, I realized that when Jesus
came as the incarnation of God’s
love, He did it using the cultural
icons and idioms of a specific histor-
ical context. In time and over history,
God continues to be Love, but He
contextualizes Himself in ways that
are meaningful to that time and peo-
ple. Making God relevant to the lives
of people today is a creative chal-
lenge worthy of our best efforts.
Preparing this generation to do just
that is why Adventist education mat-
ters.”

In her leisure time, Dr. Beardsley
enjoys cross-country skiing, roller-
blading (with poles), television pro-
duction, foreign films, and collecting
mushrooms.  We are very pleased to
welcome her into the General Con-
ference Education Department.

—C. Garland Dulan
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Correction: The endnotes were
inadvertently omitted from Julius
Nam’s article in the Summer 2006
issue. We apologize for this error.
They are included below.—Editors.
___________________________________
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