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It is common nowadays for institutions of higher learning to form al-
liances, memoranda of understanding, and collaborative efforts in order
to reduce duplication of services, form partnerships, and improve rela-
tionships with entities that share similar purposes.

Within the Adventist Church, however, there appears to be reluc-
tance to form partnerships across levels of education (i.e., universities

and/or colleges forming collaborations with secondary schools or with pri-
mary schools). What causes this reluctance? What would be the advantages to forming such
relationships?

Consider, for example, how we might develop a program that encourages universities to
partner with other educational levels. Let’s assume that a university offers degree programs
in the areas of business—finance, accounting, and so forth. Universities generally require
their professors to regularly engage in research endeavors that further knowledge in their
field of expertise. Why not develop a partnership with an Adventist K-12 school system to dis-
cover more productive ways of financing elementary or secondary education? The re-
searchers could then study a variety of approaches the K-12 schools could use to enhance
their financial situation. The research endeavor might involve identifying the problem, review-
ing the literature on school finance, forming hypotheses, developing a research design aimed
at resolving the problem, collecting data from private and public education systems, analyz-
ing the data, reporting findings, and then proposing solutions. The research might also iden-
tify schools or school systems that have been the most successful in making Adventist edu-
cation financially accessible to families with various income levels. This area of research is
sorely needed by the church as it attempts to provide education worldwide to individuals and
families with varying abilities to pay for Adventist schooling.

Through careful and intentional planning, union conferences might develop a fund that
provides incentives for such collaborations. Funding might be made available only to those
entities willing to partner with another educational level in solving a problem of critical impor-
tance to the level(s) engaged in the partnership. Professors and/or teachers could use the
funds to obtain release time, research assistants, support for travel, and other research-re-
lated expenses. In the publish-or-perish environment of the university, research could be con-
ducted that not only furthers the career of the scholar but also helps the church solve peren-
nial problems.

The advantages are many. People at different educational system levels would get to
know one another and develop an understanding of each other’s problems and challenges.
Collaborative efforts might even be formed in areas not heretofore contemplated. Just think
about it: The church would not only further the integration of faith and learning, but also the
integration of faith and practice. 

To qualify to receive the funds for collaboration/partnership, applicants would have to sub-
mit a clear research design. The design could be proposed by elementary and secondary ed-
ucation to benefit colleges/universities or by colleges to benefit K-12 systems/institutions.
Partnering would be the primary determinant for approving and funding research proposals. 

Considering all the time, money, energy, and talent we invest to achieve the mission of
our institutions, shouldn’t we collaborate to achieve our shared objectives? 

There are a few areas in the church where this has been attempted—such as in the Value-
genesis research—but most of them have been aimed more toward providing research infor-
mation than toward developing multi-level partnerships. 

My hope is that the proposal briefly presented in this editorial can be broadened to in-
clude many possible areas where collaboration could benefit multiple educational levels.�

C. Garland Dulan

THE JOURNAL OF ADVENTIST EDUCATION pub-
lishes articles concerned with a variety of topics per-
tinent to Adventist education. Opinions expressed by
our writers do not necessarily represent the views of
the staff or the official position of the Department of
Education of the General Conference of Seventh-day
Adventists.

THE JOURNAL OF ADVENTIST EDUCATION (ISSN
0021-8480) is published bimonthly, October through
May, plus a single summer issue for June, July, Au-
gust, and September by the Department of Educa-
tion, General Conference of Seventh-day Adventists,
12501 Old Columbia Pike, Silver Spring, MD 20904-
6600. TELEPHONE (301) 680-5075; FAX (301) 622-
9627; E-mail: rumbleb@gc.adventist.org. Subscrip-
tion price, U.S. $18.25. Add $1.00 for postage outside
the U.S. Single copy, U.S. $3.75. Periodical postage
paid at Silver Spring, Maryland, and additional mail-
ing office. Please send all changes of address to P.O.
Box 5, Keene, TX 76059, including both old and new
address. Address all editorial and advertising corre-
spondence to the Editor. Copyright 2007 General
Conference of SDA, POSTMASTER: Send address
changes to THE JOURNAL OF ADVENTIST EDUCA-
TION, P.O. Box 5, Keene, TX 76059.
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he General Conference of Seventh-day Ad-
ventists has, over nearly 20 years, gener-
ated a number of position statements on a
wide range of ethical issues. This should
not be surprising for a community of faith
that is deeply committed to introducing a

Savior to a suffering world. 
Societies worldwide are wracked by evil. The

church has a mission to share the good news of
deliverance from sin and recommendations for
achieving a happy and healthy lifestyle. Whether
the issue be domestic violence, tribal and national
warfare, use of tobacco, abortion, euthanasia, or
caring for the environment, the church has posi-
tioned itself on many of the key moral issues of our
day. Indeed, it would be irresponsible to operate an
educational system, hospitals, social programs, and
the Adventist Development and Relief Agency
without some sense of where the church stands on
such issues. 

Recognizing the need to provide leadership in
the area of ethics, church leaders have established
study groups of experts and laypersons to formu-
late position statements. Even though most of the
issues addressed in these statements are highly
controversial, they have usually met with an appre-
ciative response from those who have studied
them. The statements have also provided guidance
to Adventist institutions because of their focus on
specific issues that are relevant to education, health
care, social services, and local congregations. 

Unfortunately, most church members, including
many educators, are unaware of the statements.
This article will suggest ways to encourage more
widespread use of the statements, so that students
and teachers will be more informed on positions
shaped by the biblical and theological convictions
of our church. It will answer questions such as
these: 

• How were the statements generated? Who
created and reviewed them? 

• What is the justification for such work? 
• How can those who are interested access the

statements? 

Hard Questions
In the course of our work, the authors, both

ethicists, are thoroughly engaged with educational,
health-care, congregational, and administrative or-
ganizations within and outside the Seventh-day
Adventist Church. We routinely must grapple with
the implications of our faith for human biology
and medicine—an area known as bioethics. The
work is sometimes stressful, but never boring or
trivial. 

Perhaps the issue that most vividly illustrates
these dynamics is abortion. Sometimes, when con-
ducting seminars, we ask how many of the atten-
dees have studied the church’s official statement on
abortion. It is rare to find an Adventist audience in
which the majority has even heard of this state-
ment. The abortion guidelines document is just
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STATEMENTS IN
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one of dozens of important statements that the
church has produced on matters of ethical, theolog-
ical, and social significance.

Christian View of Human Life Committee
In 1989, recognizing the growing need for at-

tention to ethical issues, our church’s leaders es-
tablished an abortion committee that eventually
embraced a broader agenda and was therefore re-
named the Christian View of Human Life Com-
mittee (CVHLC). Led by Dr. Albert Whiting, then
director of the General Conference (GC) Health
Ministries Department, an interdisciplinary group
was assembled in Takoma Park, Maryland. From
the beginning, the chairman insisted that the
CVHLC be balanced for gender and cultural diver-
sity. While membership varied over the years, the
number of those in attendance was usually between
20 and 30. 

Drafts of a number of the CVHLC’s proposed
statements were circulated to church leaders around
the world to obtain feedback, a step that turned out
to be exceptionally helpful. 

The first issue taken up by the CVHLC was

abortion. Their work on that topic aptly illustrates
the need for such efforts. The issue had been con-
troversial for some time, both within and outside
the church. The church had already issued a brief
statement in the 1970s, which was later modified.
But by 1989, it was clear that the church needed a
statement with greater clarity. Its health-care institu-
tions were asking for help in creating policies on
this issue. 

Obviously, faithful Christians, each reading
Scripture carefully, have come to a variety of posi-
tions on abortion. So the question arose: Should the

The church has a mission to
share the good news of deliver-
ance from sin and recommen-
dations for achieving a happy
and healthy lifestyle.

The church’s ethics statements can provide guidance to medical students and doctors at Adventist hospitals as they are called upon
to make life-and-death decisions about patient care.       
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church take on the role of
arbiter in ethical debates,
laying out what should be
regarded as the Seventh-day
Adventist position on such
matters? If so, does this
negate the role of individ-
ual conscience? If the
church does not offer guid-
ance, where are its medical
and research institutions to
get assistance with deci-
sions about bioethical is-
sues?

Recently, one of us was
conversing with a young
physician regarding abor-

tion. I mentioned that the Adventist Church had a
position statement that could inform his thinking
on this matter. Some five minutes later, he stopped
me, and referring back to my earlier reference to
the church’s official statement, said, “What do I care
if the church has an official position on this matter?
This is my decision to make!” 

Shared Answers
Perhaps some readers will be surprised that we

agree with the young physician’s basic sentiments.
As Protestants, Adventists rightly reject the notion
that ecclesiastical authorities should dictate what
each member must believe about complex ethical
issues. However, we believe that the church does

have an important role to play in helping our mem-
bers and the societies in which they live to think
carefully about such matters. 

The Adventist statement on abortion makes a
very deliberate effort to do that. It clearly delineates
the relationship between church guidance and per-
sonal conscience: “The need for guidelines has be-
come evident, as the Church attempts to follow
Scripture, and to provide moral guidance while re-
specting individual conscience.” 

The introduction to the most recent compilation
of the church’s statements on ethics, Statements,
Guidelines, & Other Documents of the Seventh-day Ad-
ventist Church,1 responds to this question: Why
should the church bother taking positions on matters of
moral import? Ray Dabrowski, communication di-
rector for the General Conference, boldly states: “It
goes without saying that the church as a moral
force in society is expected to clarify or express its
stance, or even develop a particular concern.” Tap-
ping into our denominational history, Dabrowski
notes some of the issues about which Adventists
have been vocal in the past: civil rights, slavery, reli-
gious liberty, health and temperance reform, alco-
holism and drug dependency, tobacco, and educa-
tion.2

Affirming this stance, General Conference Presi-
dent Jan Paulsen wrote recently in Adventist World:
“There is a vast difference between seeking a voice
in the public discourse, and seeking to wield politi-
cal power. As a church—and individuals—we have
not only the right, but the obligation, to be a moral

Mark Carr, one of the authors of this article, discusses ethical issues with one of his classes at Loma Linda University.
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voice in society; to speak clearly and eloquently on
that which touches our core values. Human rights,
religious freedom, public health, poverty, and injus-
tice—there are some of the areas in which we have
a God-given responsibility to advocate for those
who cannot speak for themselves.”3

The work of the Christian View of Human Life
Committee from 1989 to 2000 illustrates the wis-
dom of gathering informed members to address the
pressing ethical issues of our times. After input
from a variety of sources, a number of statements
were finalized and sent to either the church’s An-
nual Council or its executive branch. The topics in-
cluded assisted human reproduction, birth control,
genetic intervention and therapy, euthanasia, and
human cloning. 

The CVHLC is not the only body that has gen-
erated position statements considered to be repre-
sentative of Seventh-day Adventist thinking on mat-
ters of social or ethical import. Such documents
have come from the General Conference in session,
the GC Executive Committee and GC Administra-
tive Committee, and the office of the GC president.
Additionally, statements from the Biblical Research
Institute have occasionally taken up ethical issues. 

However, none of these bodies has been charged
with making sure the statements are widely dissem-
inated. As a result, few members are aware that the
statements exist. 

Where to Look
For those with computer access, the easiest

place to find the documents is on the Internet
(http://www.adventist.org).4

In addition, the statements have been compiled
in an inexpensive book, referred to above, which is
published by the GC Communication Department.
The third edition (2005) is available through the
Review and Herald Publishing Association, al-
though we have yet to see it featured at an Advent-
ist Book Center.

Using the Statements in the Classroom
In our day-to-day work at Loma Linda Univer-

sity, we find a number of ways to introduce and use
the church’s statements. Since we teach ethics
courses, it makes sense to incorporate a number of
the statements into the curriculum, such as those
on care for the dying, domestic abuse and violence,
abortion, peacemaking, environmental responsibil-
ity, HIV/AIDS, genetic therapies, and reproductive
technologies. We often have the students buy the
inexpensive book referred to above, but they can
also access and read the statements online if they
wish. 

Because of their brevity, the church’s statements

form a useful supplement to other required read-
ings in a class syllabus. The statements are enlight-
ening both for Adventist students and for students
from other faith traditions. For those unacquainted
with our church, the statements illuminate how Ad-
ventists establish biblical positions with regard to
important health-care issues. Since most of the Ad-
ventist students are unaware of the church’s state-
ments, the readings help them to understand their
own faith tradition more fully. 

Because of the pervasive ethical relativism of
Western society today, we believe it is extremely im-
portant for all students to know about and reflect
on the guidance from a faith community that bases
its ethical positions on a thoughtful study of Scrip-
ture.

One of the more fruitful methods of using these
statements is to have the students analyze them in
discussion groups, either face to face or using
course-management software. When teaching on-
line courses, we sometimes require our students to
post their analysis of one of the church’s statements,

The abortion guidelines docu-
ment is just one of dozens of
important statements that the
church has produced on mat-
ters of ethical, theological, and
social significance.

It is important for students at Adventist schools, espe-
cially those who are studying to become health-care
practitioners, to know about and reflect on the guidance
from a faith community that bases its ethical positions
on a thoughtful study of Scripture.
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and to respond to classmates’ online postings. This
often stimulates vibrant dialogue. 

The level of students’ interaction and interest
highlights the ongoing relevance of the church’s
statements. The topics dealt with by the statements
energize, and sometimes balkanize, entire commu-
nities. The fact that Adventists have something to
say about these topics indicates that the church is
wrestling with matters that are relevant to church
members and to the societies in which they live. 

These statements can be useful in a number of

courses, not just those that explicitly focus on
ethics. As a teaching tool, they highlight a founda-
tional principle of Adventism: to help students en-
gage in critical thinking, not simply memorize spe-
cific bits of information. Ellen White, in one of her
most provocative statements about teaching meth-
ods, wrote: “Teachers should lead students to think,
and clearly understand the truth for themselves. It
is not enough for the teacher to explain or for the
student to believe; inquiry must be awakened.”5

In light of this mandate, one way to use the
church’s statements into the classroom is to ask stu-
dents to discuss questions such as these: 

• Should our church issue statements on con-
troversial ethical issues?

• Isn’t there a danger that such efforts might be
viewed as political statements rather than ethical
ones?

• If the church does formulate statements on
ethics, who should be selected to develop them?
How can any drafting group be sufficiently repre-
sentative?

• How should we approach ethical issues when
there is no specific guidance from the Bible? 

• If the church does offer ethical guidance on a
particular issue, how should individual members
relate to it? Should it be considered binding on all
members? On all church institutions?

• What process should be used for revising
statements that the church has already formulated?

Questions like these can help students go be-
yond the specific content of the church’s statements
to think about what it means to be responsible
church members seeking God’s guidance together.

Other Venues
In addition to our work in the classroom, we

often find other opportunities to highlight the
church’s statements. One of the primary avenues is
via publications. 

One example is UPDATE, the news journal pub-
lished by the Center for Christian Bioethics at Loma
Linda University. Mailed quarterly free of charge to
those interested, UPDATE highlights the work of

the center and addresses issues relevant to bio-
ethics. But it also publishes articles on ethical issues
outside the realm of bioethics. Recently, for exam-
ple, two editions focused on race relations, home-
lessness and poverty, domestic and family violence,
and women’s issues. Using the church’s statements,
Adventist scholars offered analysis, and suggested
other topics that the church should address.6

Five years ago, one of us began writing a col-
umn for our union conference paper, the Pacific

Adventist researchers also benefit from guidance from their faith
community as they plan experiments and consider the ramifica-
tions of how their studies are used by society.
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Union Recorder. The assignment was to write a brief
article periodically about a topic that was relevant
to church members, focusing on ethical issues faced
by the Center for Christian Bioethics. The ethics
column has challenged church members to think
about what our church can contribute to the major
ethical issues of our time. 

Yet another channel of communication is cur-
riculum materials. Several years ago, the North
American Division developed a new series of text-
books for academy-level Bible classes called “The
Crossroads Series.” One of us served as the primary
author of an elective resource for the grade 11-12
textbook, entitled, “Life Philosophy and Moral Is-
sues.” It includes a number of our church’s ethics
statements in the hope that students and faculty
will be helped by knowing that the denomination
has engaged in careful reflection and study of ethi-
cally significant questions. 

The Center for Christian Bioethics is now work-
ing on a textbook for college-level classrooms. The
first half will focus on a Seventh-day Adventist
framework for addressing ethical issues. The second
half will be a collection of church statements focus-
ing on bioethics and social ethics. In planning for
the latter section, we have asked a number of schol-
ars to offer an academic analysis of the church’s
statements. At the end of each analysis, the experts
look toward the future. 

In addition to such publications, we seek to fos-
ter discussions of ethics in other ways such as…

Church groups: We strongly encourage church
administrators, theology professors, and pastors to
use these statements in their work with congrega-
tions, boards, and committees. Occasionally, we are
asked to give seminars that focus on issues for
which the GC has position statements. For instance,
the Carmichael, California, Seventh-day Adventist
Church asked one of us to give a lecture on the
topic of stem cell research. Although no statement
on this subject has yet been approved by the
church, statements from the CVHLC on human
cloning, Christian Principles for Genetic Interven-
tion, and Human Gene Therapy were helpful in the
discussion. 

Camp meetings, workers’ meetings, and sem-
inars for lay and professional evangelists and
chaplains: Particularly relevant in these contexts
are the following: Family Violence (1996 state-
ment), Statement on Stewardship of the Environ-
ment, three statements on peace, How Seventh-day
Adventists View Roman Catholicism, Guidelines for
Engaging in Global Mission, Guidelines: AIDS Epi-
demic, Guidelines for Employee/Employer Rela-
tions, Relationships With Other Christian Churches
and Religious Organizations, to name just a few. 

Encouraging Widespread Use
We recommend that teachers, theological pro-

fessors, and educational administrators look over
the collected statements to find the ones that are
relevant to their specific area of responsibility. The
fact that such a wide range of topics has been ad-
dressed suggests that anyone could surely find a
topic of interest to his or her work within the
church. 

Academy, college, and university teachers will
find the statements listed below to be relevant in
the following disciplines: 

Religion/Theology: most of the statements.
Science: climate change, genetics, stewardship

of the environment, human cloning, and human
sexuality.

Social Studies: racism, homelessness and
poverty, war and peace, human cloning, family,
family violence, women’s issues, employee/employer
relations, HIV/AIDS, and religious freedom.

History: calls for peace, racism, human rights,
ecumenical movement, ethics and tobacco, abor-
tion, religious extremism.

Nursing, pre-med, biological sciences: care for
the dying, abortion, genetic therapies, reproductive
technologies, birth control, HIV/AIDS, family vio-
lence, sexual abuse, and sexually transmitted dis-
ease. 

One of us routinely interacts with teachers on a
nearby academy campus. Recently, students were
seen carrying around their “babies” (lifelike dolls).
The senior Bible class teacher had assigned a unit in
which the students researched the issues and ex-
penses involved in planning a wedding, setting up
an apartment, developing a budget, and having
children. Which of the church’s statements might
be relevant to this assignment? At least these: birth
control, stewardship of the environment, family vio-
lence, abortion, pornography, and assisted human
reproduction. 

In conversation with the teacher one day, we
toyed with the idea of including the reality that
some of the “couples” in class would also end up in
divorce court. In such a case, the teacher could also

Because of their brevity, the
church’s statements form a 
useful supplement to other re-
quired readings in a class 
syllabus.
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Statements, Guidelines, and Other Documents:

Statements:
• Abuse and Family Violence
• AIDS
• Birth Control: A Seventh-day Adventist Statement of Consensus
• Caring for Creation—A Statement on the Environment
• Care for the Dying
• Climate Change
• Creation, An Affirmation of
• Competition
• Drugs
• Environment
• Stewardship of the Environment
• Family
• Family Violence
• Gambling
• Health-Care Institutions
• Homelessness and Poverty
• Homosexuality, Seventh-day Adventist Position Statement on
• Human Cloning
• Human Rights (50th Anniversary of the Universal Declaration of)
• Marriage
• Peace
• A Seventh-day Adventist Call for Peace
• Peace Message to All People of Good Will
• Pornography
• Racism
• Religious Extremism—A Danger to Religious Liberty
• Religious Freedom
• Religious Minorities and Religious Freedom: A Statement of Commitment and Concern
• Same Sex Unions
• Sexual Abuse (Child)
• Sexually Transmitted Diseases
• Smoking and Ethics
• Smoking and Tobacco
• The Role of the Ten Commandments in Public Life
• Tolerance
• 25th Anniversary of the United Nations Declaration on Religious Tolerance and Non-discrimination
• Women’s Issues

Guidelines:
• Abortion
• AIDS Epidemic
• Sexual Harassment
• Harassment
• Guidelines for Employer and Employee Relationships

Other Documents:
• AIDS—A Seventh-day Adventist Response
• Christian Principles for Genetic Interventions
• Church-State Relations
• Female Genital Mutilation
• Gene Therapy
• Relationships with Other Christian Churches
• Considerations on Assisted Human Reproduction
• Ethical Foundations for the General Conference and Its Employees
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use sections from the Church Manual on divorce
and remarriage. 

Recently, one of our colleagues served on the
judges’ panel for a health essay competition. Ele-
mentary and secondary students were invited to
write on topics that they believed to be particularly
relevant. One of the essays submitted was on abor-
tion. It was clear that the student was unaware that
the church had a statement on this topic. While we
are not suggesting that the paper should have sim-
ply upheld the church’s position statement on abor-
tion, surely the writer should been made aware of
what the church teaches on this important matter. 

Teachers and educational administrators often
interact with their colleagues from state universities
and other religious colleges. As they discuss and
study various ethical issues, they can use the state-
ments in their research and seminars, and make
their colleagues aware that our church takes these
issues seriously enough to offer guidance for mem-
bers and for public policy-making. 

In several cases, church administrators and ethi-
cists have been contacted by other churches to ask,
“What do Adventists believe about ________?” And
reporters from various media have contacted the au-
thors and church headquarters asking about the
church’s stand on a variety of issues. 

Finally, more and more universities, colleges,
and academies are incorporating service courses
into the curriculum and/or requiring students to
perform a certain number of hours of voluntary
service. One academy recently “adopted” a trailer
park. Each week, the students and faculty go to the
park and help those who are unable to take care of
their trailers and yard or to pay others to do so.
Reading the church’s statement on “homelessness
and poverty” could help set the context for such
work for both faculty and students. 

We leave it to the church’s teachers to exercise
their creativity in the effort to make these state-
ments come alive for our youth. 

Conclusion
We feel optimistic about the need, relevance,

and usefulness of these church statements even
though we understand why some would hesitate to
encourage widespread exposure to them. Looking
to the future, the church needs to consult on a reg-
ular basis with ethicists, theologians, medical per-
sonnel, and experts in other areas, since many of
the current statements will require revision, and
new statements may be needed as scientific research
generates new ethical complexities.

If this article has done nothing more than draw
attention to these statements, we’ve made progress.
While we have focused on the use of these state-

ments in educational contexts, the reader should
recognize their broad applicability. While students
may regard their study of the statements as a mere
academic exercise, the applicability to their lives
will very likely become real all too soon. Each of us
will have to care for a loved one during his or her
final days. Most of us will face the challenges of de-
liberating over matters of birth control, human sex-
uality, employee/employer relationships, and care
for the environment, to name just a few. 

Fe feel confident you will find relevant and
helpful materials in the list of church statements
at http://www.adventist.org. As we continue to
challenge our students and the broader society
with a witness of Jesus as Savior and Lord, these
statements will serve our church and its members
well.� �

__________________________________________

Mark F. Carr is Associate Professor of Ethics
in the School of Religion at Loma Linda Uni-
versity, Loma Linda, California. Gerald R.
Winslow is Professor of Religion and Vice
President for Spiritual Life and Wholeness at
the Loma Linda University Adventist Health
Sciences Center.
_________________________________
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For those unacquainted with
our church, the statements il-
luminate how Adventists es-
tablish biblical positions with
regard to important health-
care issues.
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news release about the annual enrollment
statistics of Adventist primary, secondary,
and tertiary educational institutions in the
North American Division recently came
across my desk. Naturally, as a university
president, I looked first at the tertiary sta-
tistics, noting that the 2006 college enroll-
ment was up by about 300 over the previ-
ous year, an increase of approximately 1.3

percent. The release included the usual disclaimers—that
the report had inaccuracies and did not tell the
whole story. I checked the Andrews University
numbers and found them to be essentially accu-
rate—after all, they were self-reported! 

Even before the report came out, I had been
approached by several people who claimed to
have previewed some of these stats and congratu-
lated Andrews on doing well, observing that the university
enrollment appeared to be up again in 2006-2007. I
thanked them, but the conversation bothered me. Let me
explain why.

Enrollment does not tell the whole story. 
Enrollment numbers are an important indicator of suc-

cess, but certainly not the only one. They do not tell the
whole story, and may even lead us astray if we rely on them
too much. Consider the auto industry by way of compari-
son. Here in Michigan, this has been the big news story the
last few years. Which car company is the biggest, General
Motors or Toyota? How many cars, trucks, and SUVs do
these companies sell each year? These questions correspond
to the enrollment question, i.e., how many credits do we
produce and deliver? How many students do we enroll? But
they do not tell the whole story. Some small car manufac-
turers sell fewer units, yet
do very well. Clearly, fac-
tors other than market
share matter when assess-

ing success in the car industry. For example, how much of
the profit per unit sold is eaten up by rebates? The answer
to that may be more important than market share. How
many recalls were necessary to correct manufacturing flaws?
The answer relates to quality and reliability and is very im-
portant to owners. In short, enrollment numbers for schools
and colleges, like market share in the car industry, can be a
poor indicator of product quality, economic stability, or con-
tributions to the common good.

Perhaps more closely related to education is the health-

care industry. Its success is sometimes measured by the size
of the hospital, the number of beds, or market share
achieved by the various units or departments, such as sur-
gery, obstetrics/gynecology, Emergency Room, cardiology,
etc. Profitability is another important indicator. Does the
hospital make enough money to afford the most advanced
diagnostic equipment and to attract the best technicians?
However, equally important is the competence of the
health-care providers when diagnosing illnesses, adopting
and following the best protocols available for treatments,
controlling infections, reducing recovery time and unneces-
sary deaths, and so on. In the future, reimbursement of
health-care costs may be tied to the proven quality and
treatment outcomes, and various indicators of effective
health-care service in a given hospital will become public
record. Such openness might be worrisome to some hospital
administrators, but it would give patients and their families

a sense of confidence when
selecting a health-care
provider.

Schools and colleges

How can we know how well we are doing?

By Niels-Erik Andreasen

Enrollment numbers are an impor-
tant indicator of success, but certainly
not the only one.

THE QUALITY OF

ADVENTIST
EDUCATION

Underg

A
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Undergraduate research opportunities in various science fields can give Adventist college students an extra edge.
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are likely to face similar scrutiny. Are high schools and
academies really preparing their graduates for success in
college? Can students readily transfer credits from institu-
tion to institution? Will colleges offer credit for demon-
strated knowledge or competencies that
match their published expectations? Can col-
lege students actually graduate in four years?
Do they acquire the moral and spiritual val-
ues they and their parents seek? Have they
received what the school catalogue promises?
Do they get good educational value for the
money spent? These questions are asked not
only by concerned parents who have to pay
the school fees, but also by employers, na-
tional leaders, legislators, and others con-
cerned with the economy, civic engagement, personal and
professional integrity, and family and social responsibility of
our graduates. Clearly, these important questions cannot be
answered by the enrollment statistics alone, yet educators
and administrators must address these concerns.

The story of our schools, academies, and colleges
goes beyond enrollment statistics.

So how good are our schools, academies, and colleges?
How well prepared are our graduates to meet the expecta-
tions of society and the church? Is our educational system
succeeding in its mission? Enrollment statistics alone do not
answer those questions. The demands of accreditation agen-
cies help ensure quality, but not as much as we might think.
How do we answer these questions?

Just the thought of raising such questions and then pub-
lishing the findings for all to see may seem like an intrusion
of privacy. And in the case of our schools and colleges,
some may consider such scrutiny a breach of the separation
clause in the U.S. Bill of Rights. But that objection will not
do, for in fact we educate our students for service both in
the church and in society, and so we have to meet the edu-
cational expectations of both. Indeed, nearly all our profes-
sional programs must prepare our graduates to pass their
boards, licensure, or certification before they can enter their
professions. We do not educate our young people in a vac-
uum, but in front of the whole world to see. So what does
the world see when it looks at us? How well are we doing?

Having worked many years in Adventist higher educa-
tion, I have observed some things. I believe we are doing
many things very well, but we rarely report them in a seri-
ous and scientific way. Schools tend to make great, some-
times exaggerated, claims in their promotional material. I do
not know how truthful some of these advertising claims are,
but I do know that I have serious doubts about many of the
public relations and marketing claims car manufacturers
make about their products. I have driven the cars, and they
are not all that good! And I know that not all hospitals offer
the best care in all areas of service. If they did, why would
doctors refer patients with major health problems to special
institutions? Public relations claims are probably useful in

making potential students aware of what we offer, but they
do not offer any assurance that we are performing well. So
what does?

Here are some things we can find out about our higher

education system (I will limit my suggestions to the college
level, which I know best). I believe many of them will show
that we do very well.

How many of our students devote themselves to service
while enrolled? It would be impressive and inspiring to
measure that achievement. Forms of service would include
not only student missionaries and task force workers, but
also mentoring services, religious outreach, and local stu-
dent ministry. The report would be the envy of many
schools.

How effectively do Adventist teachers inspire students to

Enrollment numbers for schools and
colleges, like market share in the car
industry, can be a poor indicator of
product quality, economic stability, or
contributions to the common good.

Andrews University’s monthly Fusion vespers highlight the rich
diversity that students experience on Adventist campuses.
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perform well? We could show the extent to which Adventist
teachers inspire student performance. Our institutions are
not very selective in admitting students, but the quality of
our “output” is higher than what our “intake” would sug-
gest. Science education at Andrews has caught the attention
of the National Science Foundation (NSF) for just that rea-
son. How do we succeed in moving a fairly ordinary and
very diverse student population so far in four years of sci-
ence study—farther than some elite colleges do? Grants
from National Science Foundation to study this are in the
works, and we expect that the report will be impressive and
instructive to educators across the land.

How many of our freshmen become sophomores in their
second year? How does this percentage compare to that of
similar colleges? If we do better than average, how do we
manage it, and if not, what can we do to improve this im-
portant statistic? 

How many of our college students graduate in four
years? Public college students commonly take five to six
years to earn a college degree. I do not know how good our
report card would be in this area. But unless our students
work their way through college and therefore have to take a
lighter load, would it not be better and cheaper for them to
complete their degree in four years by careful academic ad-
vice, and a curriculum designed to be completed in four
years of study? The cost of tuition, room, board, books, and
incidentals before financial aid in U.S. religious private col-
leges approaches $25,000 per year; in selective colleges,
that cost exceeds $35,000 per year. Indeed, it has been
shown that spending four years to graduate from an Ad-
ventist college will cost much less than five to six years in
other colleges, considering the cost and lost earnings from
the additional years of study.

How prepared are our graduates to enter professional
schools (such as medicine and law), or other graduate pro-
grams? I suspect that, given our generally small classes and
close relationship between teachers and students, our grad-
uates will do very well. If we were to establish a solid pro-
gram in undergraduate research—a national priority in good
colleges these days—we would do even better. A good re-
port on this achievement could move our colleges and de-
partments to national prominence.

Finally, we all believe our schools and colleges are faith-
building, but we can’t know this for certain unless we can
show it by some means. Growing our students in faith by
inches will be more impressive than growing our enrollment
by scores, and I think the whole world would pick up its
ears at such a prospect. Can we not show it?

Conclusion
Of course, I believe we must continue to grow our en-

rollments, and I look for positive reports each year. Our
budgets depend on it, after all! But I would advise us not to
conclude that we have a good thing going in Adventist edu-
cation from kindergarten through college just because of ris-
ing enrollment numbers. Christian education must also be
“good education” in every way, and we must be able to
show it. Come to think of it, would it even be possible for
us to offer a “not particularly good” or even “so-so” Chris-

tian education? That would seem like an oxy-
moron. If we dare call it Christian, our educa-
tion must be first rate! �

_____________________________________

Niels-Erik Andreasen is President of Andrews Uni-
versity in Berrien Springs, Michigan.

Andrews University’s annual Passion Play brings the story of Jesus to life for thousands of attendees and helps to grow its students’
faith.
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H
ow do Seventh-day Ad-
ventist secondary teach-
ers perceive the concept
of integrating faith in
learning? To what extent
are they practicing faith
integration? What prob-

lems keep them from doing so effectively? Are secondary
teachers aware of Adventist curriculum resources? Which
ones do they actually use—and how effective do they per-
ceive them to be? How can needed resources best be de-
livered? How have resource awareness, use, and needs
changed since the first global survey of Adventist secondary
teachers in 1997?

To answer these questions, the General Conference Of-
fice of Education funded a global curriculum-needs assess-
ment of Adventist secondary teachers. The Curriculum and
Instruction Resource Center Linking Educators (CIRCLE),
sponsored by the North American Division Office of Educa-
tion, surveyed 265 Adventist secondary schools, half of
those listed in the 2005 Adventist yearbook online. Re-
sponses were gathered by mail, e-mail, fax, and online in
English, French, Spanish, and Portuguese. To determine
how perceptions of faith integration and resource aware-
ness, usage, and needs had changed in eight years, many of
the questions from Paul Brantley’s 1997 survey of 450 high
school teachers in more than 50 countries,1 were included
in the 2005 survey.2

A Profile of the Respondents
Of the 837 respondents from 12 world divisions, 94

percent were Seventh-day Adventists (a decrease of 5 per-
cent from 1997) with 62 percent having been church mem-

bers for 20 or more years. Fifty-five percent were more than
40 years of age (compared to 43 percent in 1997). Forty
percent had 1-10 years of teaching experience (down from
50 percent in 1997). Thirty-nine percent were female (a five
percent increase over 1997), and 87 percent possessed a
teaching degree or certification for their region. Survey re-
cipients were asked to indicate their major area of teach-
ing, as well as their other assignments. Both are shown in
Figure 1. 

The proportion of Adventist secondary teachers who
said they had completed undergraduate studies at an Ad-
ventist college or university decreased from 62 percent in
1997 to 53 percent in 2005. But in 2005, nearly three-quar-
ters of the 319 respondents who had attended Adventist
secondary schools had continued their undergraduate edu-
cation at an Adventist college or university. Seventy-one
percent of teachers who had attended non-Adventist sec-
ondary schools had also enrolled in non-Adventist tertiary
education. Similar percentages were found when comparing
the type of undergraduate and graduate institutions at-
tended. These findings suggest that greater support for Ad-
ventist elementary and secondary education may be the best
marketing strategy for Adventist colleges and universities. 

Perceptions About Faith Integration
A major emphasis in Adventist education is the integra-
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An Adventist
Curriculum

Needs Assessment:
A Global Secondary Teacher Survey

By Glynis Bradfield, Pretoria Gittens-St. Juste, and Jerome Thayer

Are secondary teachers aware of Ad-
ventist curriculum resources? Which
ones do they actually use—and how
effective do they perceive them to be?
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tion of faith and learning (IFL). Rasi
defines this term as “a deliberate and
systematic process of approaching the
entire educational enterprise—both
curricular and co-curricular—from a

Christian perspective. In a Seventh-day
Adventist setting, its aim is to ensure
that students, by the time they leave
school, will have freely internalized
biblical values and a view of knowl-

edge, life, and destiny that is Bible-
based, Christ-centered, service-ori-
ented, and kingdom-directed.”3 Sev-
enty-nine percent of respondents said
that they understood the term integra-

bossboss

Figure 1

Respondents’ Teaching Assignments in 2005
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tion of faith. Seventy-two percent dis-
agreed with the statement, “it is diffi-
cult to integrate biblical faith in the
subjects I teach,” and 79 percent indi-
cated that it was realistic to make con-
scious plans to integrate faith in learn-
ing. 

Eighty-four percent of respondents
said they wanted to know more about
faith integration. Three-quarters of
these teachers were interested in re-
ceiving training on how to teach from
the Adventist worldview. Seventy-four
percent of teachers with a teaching de-
gree or certification said they would
like such training. Even more teachers
without a teaching degree or certifica-
tion (84 percent) indicated they would
like in-service training. While 85 per-
cent of teachers said that their school
administration encouraged faith inte-
gration, only 47 percent indicated that
their local education office had pre-

pared them to integrate faith in their
teaching. Since the majority of the sec-
ondary teachers surveyed expressed in-
terest in putting Adventist educational
philosophy into practice and would
welcome in-service training, education
leaders would do well to invest in reg-
ular and practical IFL in-service train-
ing for teachers.

Faith Integration Practices
To what extent are secondary

teachers integrating faith, and how are
they doing this? Ninety percent of re-
spondents indicated that living a
Christlike life was the principal way
they integrated faith in learning. A
similarly high percentage, varying from
80 percent of music/art teachers to 98
percent of Bible teachers, said they of-
ten discussed Christian values in the
classes they taught. These findings
concur with those of a recent qualita-

tive study of 262 principals, chaplains,
teachers, and students in 19 Adventist
secondary schools in the South Pacific
Division. In this study, teachers most
frequently cited personal example as
the key strategy to teaching Christian
values and ideas.4

While 85 percent of teachers car-
ried out some of their plans to inte-
grate faith in their classes, only 58 per-
cent agreed that most of the lessons
they taught made specific reference to
biblical ideas and themes. This varied
greatly according to the respondents’
major teaching assignment, as shown
in Figure 2. 

Fifty-eight percent of the teachers
said they would be willing to share
how they integrate faith in their teach-
ing at a workshop, indicating that a
slight majority were confident practi-
tioners. While 61 percent of respon-
dents said they regularly integrated
faith in classes, responses varied by
content area, from 46 percent of mu-
sic/art teachers to 79 percent of Bible
teachers. 

Perceptions of the definition of
faith integration and how to teach
from an Adventist worldview were
similar in the 1997 and 2005 studies.
Brantley’s 1997 observation still holds:
“Whereas teachers overwhelmingly

[The survey’s] findings suggest that
greater support for Adventist elementary
and secondary education may be the
best marketing strategy for Adventist
colleges and universities.

Figure 2
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support the concept of integrating faith
in their teaching, a smaller majority re-
port significantly incorporating it into
their lesson plans.”5

Qualitative responses to the 2005
secondary teacher survey echo the
South Pacific Division research recom-
mendation that teachers could more
clearly verbalize their Adventist world-
view and make more deliberate use of
strategies for teaching values and
ideas.6 A longitudinal study of individ-
ual teachers might provide more infor-
mation on how teachers progress
through the levels of deliberately im-
plementing faith integration plans pro-
posed by Korniejczuk.7 Such a study
could help guide the development of
pre-service and in-service training cur-
ricula that models and motivates bibli-
cal integration and teaching from the
Adventist worldview.

Perceived Obstacles to Integrating
a Biblical Faith

It is not always easy to teach a dis-
tinctly Adventist curriculum. The
study investigated the extent to which

Figure 3

Factors Negatively Impacting the Integration of Faith in Learning
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various factors negatively affected
teachers’ ability to integrate faith in
learning. Findings for the 12 items in-
cluded in both studies are shown in
Figure 3.

In 1997, respondents checked
items they regarded as a problem. In
2005, they had three options from
which to choose: a real problem,
somewhat of a problem, or no prob-
lem. The 1997 study surveyed teachers
of five content areas in sampled
schools, whereas the 2005 study in-
vited all teachers to participate. While
these differences may account for some
of the variation, it is noteworthy that
in 2005, 10 of the 15 listed factors
were perceived as a problem by the
majority of respondents. The good news
is that three of the factors that most
negatively affected teacher perceptions:
lack of good IFL teaching materials (74
percent), lack of library materials (69
percent) and training to teach the Ad-
ventist worldview (66 percent) can
readily be addressed through CIRCLE,
the Adventist education resource clear-
inghouse that links educators across
levels and world regions. Increasing
awareness of CIRCLE, encouraging re-
source sharing, and distributing Ad-
ventist curriculum and other learning
objects online could dramatically

change these results in the near future. 
Nearly two-thirds of the respon-

dents said that student lack of interest

in faith-integrated learning was a prob-
lem in 2005, compared to only 17
percent in 1997. Focus on national

Figure 4

Teacher Access to Resources
% Responding Yes in 1997              % Responding Sometimes or Always in 2005
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exams, government control of curricu-
lum, and few Adventist resources in
the local language were perceived as a
problem by two-thirds of teachers in
all divisions other than North America.
Lack of time was a problem for 70 per-
cent of teachers in 2005, more than
double the response in 1997. Nine
qualitative comments cited teacher as-
signment to extracurricular activities,
scheduling issues, and low salaries ne-
cessitating additional work as reasons
for lack of time. Difficulty integrating
faith in a specific content area was per-
ceived as a problem for 54 percent of
respondents in 2005, compared to 11
percent of teachers in 1997. 

New Ways to Deliver Adventist
Education Resources

How can resources best be deliv-

Eighty-four percent
of respondents
said they wanted to
know more about
faith integration.

How to Integrate Faith and Learning

Teachers interested in faith/learning integration approach their
subjects from a biblical-Christian worldview perspective, discov-
ering in the subject matter the themes and issues that naturally
allow for an explicit connection between the curricular content,
on the one hand, and the Christian faith, beliefs, and values on
the other. Teachers highlight these connections in their course
plans, lectures, student assignments, class discussions,
thought questions in examinations, and other learning experi-
ences, with the goal of leading their students to develop their
own Bible-based view of knowledge, values, life’s purpose, and
destiny. 

Educational administrators interested in fostering faith/learning
integration set in motion an ongoing, campus-wide plan that in-
volves both faculty and staff in selecting the beliefs and values
that the institution wishes to convey to the students—based on
the institutional statement of mission and vision—assigning re-
sponsibilities, providing the necessary resources, engaging all
curricular and co-curricular activities, assessing the effective-
ness of the plan, and making the necessary adjustments. This
unified plan helps administrators to support initiatives and pro-
grams that foster the transmission of those beliefs and values
and also to de-emphasize or discard those activities that are
counter-productive.

Humberto M. Rasi
http://www.aiias.edu/ict/ifl_definition.html

Figure 5

Percentage of Repondents Using Listed Resources
% Used 2005          % Used 1997

Books on Adventist education/philosophy/values

Person(s) who came to share ideas about IFL

Teacher group(s) to share ideas about IFL

Journal of Adventist Education

Division/union subject curriculum guides

Prof. journals on IFL, morality, philosophy of education

Textbooks that integrate faith in your subject area

Sample lesson plans with ideas for IFL

Division/union education magazines

GC/division/union faith and learning seminars

Websites other than CIRCLE with ideas for IFL

Adventist materials on the CIRCLE Website

South Pacific Division secondary frameworks

Computer software with ideas for teaching IFL

0          10           20           30      40           50           60         70

67.3
18.0

48.5
12.0

46.4
35.0

44.9
15.0

44.4

43.5
25.0

41.9
19.0

37.4

35.0
19.0

29.4

22.4

18.7
12.0

15.7
2.0

12.6

JAE_Oct_Nov_07  1/9/08  1:56 PM  Page 21



22 JOURNAL OF ADVENTIST EDUCATION  | OCTOBER/NOVEMBER 2007

ered? Almost all listed resources were
more readily available in 2005 than in
1997, as shown in Figure 4. In 2005,
secondary teachers were asked
whether resources were available al-
ways, sometimes, or never (the figure
combines “always” and “sometimes” re-
sponses). In 1997, those surveyed
were asked to check items that were
available anytime they wished to use
them in their teaching. 

In 2005, nearly 70 percent of all
high school teachers had access to the
Internet sometimes or always. The four
divisions without reliable access to fax,
e-mail, or the Internet reported limited
access to almost all other listed re-
sources as well. The dramatic increase
in Internet access suggests that this
will be an increasingly effective way to
deliver faith integration resources to
secondary teachers. 

Improved Resource Distribution Is
Essential

Given a list of 14 resources, re-
spondents were asked which ones they
actually used to integrate a biblical
faith in learning, and how helpful they
perceived each to be. Sixty-seven per-
cent of respondents had used books8

on Adventist education, philosophy,
and values. All other resources were
used by less than half of those repond-
ing to these questions, with consider-

able regional variations. Figure 5
shows improvement in the use of all
nine of the resources that appeared in
both of the surveys. To best utilize ma-
jor investments in the development of
biblical integration tools for teachers,
specific plans for resource distribution,
promotion, and in-service training are
essential.

Used Resources Perceived as 
Helpful

How effective do secondary teach-
ers regard the resources they employ?
Sixty-nine to 92 percent of respon-
dents who actually used the listed re-
sources rated them as helpful or very
helpful, as shown in Figure 6. The Pro-
file 2004 study of North American Di-
vision teachers, education administra-
tors, and teacher educators reported
similar findings, with those who actu-
ally used the division’s curriculum
guides considering them to be easy to
use, and as reasonably reflecting the
philosophy of Adventist education.9

Notably, “persons who came to
share IFL ideas” and “teacher groups to
share IFL ideas,” while available to less
than half of teachers in 2005, were
ranked as helpful or very helpful by 86
and 92 percent of the teachers who
had experienced this support. Mentor-
ing and training with practical ideas
that work are key to improving teach-

ers’ skills in sharing the Adventist
worldview.

Teachers who had not used the
listed resources were asked how useful
each of these same 14 items would be
if they were available. The majority of
this group said that each item would
be useful or definitely useful if avail-
able, with the highest percentage of
positive responses in divisions with the
fewest resources. More than two-thirds
(66 percent to 74 percent) of these
teachers said that textbooks, software,
lesson plans, curriculum guides, pre-
senters and teacher groups that share
ideas, in-service training seminars, and
Websites would be helpful. 

Recommendations
Building redemption-oriented

schools of excellence,10 “demands the
most devoted, faithful workers and the
very best methods of labor in order
that a strong influence for Christ and
the truth may be constantly exerted.”11

Despite the problems noted above, sec-
ondary teachers said that training and
resources to prepare students to live
the Adventist faith would be useful if
available. Education administrators
and teacher educators are therefore en-
couraged to: 

1. Re-emphasize the role of second-
ary education in providing students to
Adventist higher education;

Figure 6
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2. Promote the use of Adventist
college/university campuses in orient-
ing secondary teachers to the Adventist
philosophy of education, and as a
venue for continuing education;

3. Link certification and credential-
ing of secondary teachers globally to
training in and commitment to the in-
tegration of faith;

4. Develop and implement an IFL
training-of-trainers process and cur-
riculum12;

5. Build a peer-mentoring network
so Adventist educators at various levels
can regularly share ideas and methods
to integrate faith in their disciplines;
and

6. Effectively use available technol-
ogy to disseminate critical Adventist
education resources and to develop
and market highly engaging computer-
based learning packages or distance-
learning opportunities to prepare
Adventist teachers to continue the
teaching ministry of Jesus Christ. �

___________________

Glynis Bradfield, Principal
Investigator, is the Director of
CIRCLE (circle.adventist.
org), located at Andrews Uni-
versity, Berrien Springs,
Michigan. Pretoria Git-
tens-St. Juste is a doctoral
candidate and research assis-
tant in the School of Educa-
tion at Andrews University.
Jerome Thayer, Ph.D., is
the Director of the Andrews
University Center for Statisti-
cal Services.
_____________________
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W
hen reading a recent notice from the
Center on Alcohol Marketing and
Youth at Georgetown University in
Washington, D.C.,1 the Valuegenesis
research team was surprised to learn
that the gender gap in underage
drinking among public school stu-
dents had closed. When public
school students were asked about

their use of alcohol during the past 30 days, more 8th-grade
girls than boys said they had consumed alcohol (boys,
about 18 percent; girls, about 19 percent). In addition,
more 9th-grade girls than 9th-grade boys also report binge
drinking (boys, 34 percent, vs. girls, 39 percent). When
studying these alarming statistics, the Valuegenesis team
wondered about Adventist boys and girls in our church’s
schools. 

Given the current trend of girls engaging in more at-risk
behaviors, would our data reflect the same results? And in
reflecting on the larger issues in our research, are there im-
plications for faith development, when comparing the reli-
gious lives of boys and girls? Just what can we learn?

Faith Development Theories
We know a great deal about how boys’ and girls’ brains

develop and the implications for educational theory, and so
by abstraction, we can make some assumptions about
growth in faith as well. 

Michael Gurian and Arlette Ballew’s book, The Boys and
Girls Learn Differently
Action Guide for Teachers
(Jossey-Bass, 2003), re-
views current brain re-

search and provides a wealth of information with physiolog-
ical evidence of the source of gender difference. It also pro-
vides a variety of interesting pedagogical strategies that
teachers from the preschool to high school level can use in
their classrooms. Some of their conclusions regarding gen-
der are described below. 

Research on Girls 
• The corpus collasum that allows for communication be-

tween the right and left hemispheres is 20 percent larger in
females. This may mean that they can use more oral vocab-
ulary.

• Girls take in information more effectively through
touching.

• Girls are better at remembering names and faces in so-
cial situations and in relationships.

• Girls are often more verbal and more adept at multi-
tasking.

• Girls sense emotions earlier, which promotes more im-
mediate discussion and
handling of problems.

• Girls often need to
move from specific and

BY V. BAILEY GILLESPIE

We know a great 
deal about how boys’ 
and girls’ brains develop 
and the implications for 
educational theory, and 
so by abstraction, we can 
make some assumptions 
about growth in faith as well. 
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concrete in order to build up to conceptualizations.
• Girls work better in groups and in low-light rooms. 

Research on Boys
• Boys are often seen as better at spatial and abstract

reasoning, but they tend to need clear evidence.
• Boys are unable to multitask.
• During puberty, boys are often more aggressive and

stimulated to abstract thinking.
• When physically active, boys are more competitive.
• Boys have a tendency to physically explode to release

pent-up emotions.
• Boys think about a way to solve a problem, then often

work alone in solving it.
• Boys prefer to work independently.
• Boys tend to need a louder voice rather than a softer

one.
• Boys work better in well-lit rooms.
• Boys often need more physical space in which to

work.2

Religious educators can learn much from this research
and its implications. Other research helps to increase our
understanding about how faith develops. Researchers in
faith-development theory have thought about gender differ-

ences for a long time, and the North American Division re-
search project, Valuegenesis,3 has previously shared some
insights and implications about gender differences in our
publications. 

Theorists such as James Westerhoff4 and James Fowler5

represent two theoretical positions about how faith devel-
ops. These, along with my research on faith development,6

show that because of the range and complexity of human
experience, no single theory is sufficient to explain every-
thing. It seems that a great deal is going on with young peo-
ple as they explore their own personal faith and experience
their church and school’s understandings of what the king-
dom of God should be like, in the process of growing to be
fully mature individuals with their own faith experience.

We should therefore anticipate some differences between
boys and girls as they grow in their relationships with God.
Perhaps there is something we can learn from these find-
ings? But first, let’s make sure we understand how faith is
nurtured.

Faith Development Theories
Westerhoff claims that faith is best understood as the

perception or awareness of God’s rich grace. Faith becomes
a part of human life in response. In a sense, it is complete
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from the beginning. Little children have it, yet it grows as a
tree does from a seed to sapling and then to full size. Faith
development for Westerhoff is a style or mode change as
people mature.7 This means that one must expect young
people to see their religious life in different ways, and that
these understandings will change as time goes by. Expect it,
celebrate it, and watch them change. Differences in gender
are related to normal physical, emotional, and spiritual
growth. And while both boys and girls experience the same
type of growth in faith, it may occur at different times.

Fowler, in contrast to Westerhoff, sees faith in stages that
represent changes in the way people organize the experi-
ences of life into a reality that is coherent and meaningful to
them. He sees growth as a gradual process of building and
reconstruction as they move toward this worldview.8 The
implication is that faith should move regularly through
stages, but may not do so for a number of reasons. He
spends little time talking about the differences between boys
and girls; being more concerned with how the worldview of
faith is impacted by perceptions and failure to progress to
higher stages.

I prefer to look at faith as a total personal experience
with God, rather than an intellectual way of constructing
the world. This means that the situations of life are infused
with the possibility of seeing God at various stages of
growth. This provides practical, workable moments when
we can enhance that faith growth. It is important, then, to
truly know “who” we teach, as well as what it is we are try-
ing to model or explore with students. Thus, as coworkers

with the Holy Spirit, we can enrich the young people’s ex-
periences so that their decisions about God can be better
understood and facilitated. This means that we must com-
prehend that boys and girls bring to the table different gifts,
skills, and development at different times, and carefully
study the types of situations that might nurture faith best.

Faith, after all, is personal—God’s gift to us. It is our
unique and very personal response to His astounding grace.
As teachers, we can assist in its growth by becoming sensi-
tive to the way we model God’s grace and watching for
those “teachable moments” when the experiences of daily
life, the classroom, or the home invite religious response.
“Different times, different problems, different needs shape
one’s faith response and provide touchstones for nurture
and religious educational theory to take over and for
methodological considerations to become important.”9

Therefore, it is crucial to understand the subtle differences
between how boys and girls understand their faith. 

But for theories of faith development to be effective, ap-
plications need to consider the context and range of young
people’s experiences where both teaching and learning take
place.

What We Already Know
Much has been made of the differences between genders

in relation to religious life. For example, in doing research
for her book, In a Different Voice, Carol Gilligan found that
men and women use fundamentally different approaches

It is important . . . to truly know “who” we teach, as well as what it is
we are trying to model or explore with students.
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to decision-making about the religious concept of morality.
The male approach to morality is to believe that people
have certain basic rights, and that you have to respect the
rights of others. Thus morality is seen as the governor that
imposes restrictions on what one can and cannot do.

The female approach to morality recognizes that people
have responsibilities toward others, so morality is an imper-
ative to care for others. The contrast is thus, according to
Gilligan, that male morality has a “justice orientation,” while
female morality has a “responsibility orientation.” She says,
“The discovery now being celebrated by men in mid-life of
the importance of intimacy, relationships, and care is some-
thing that women have known from the beginning.”10

Accoring to Gilligan, when boys have a dispute while
playing, they usually work actively to resolve it. When girls
have a dispute, she says, they quit playing in order to pro-
tect the relationship. Thus a responsibility orientation prob-
ably suggests an act of care rather than a decision for re-
straint in moments of potential aggression for boys.11

In a Web comment, “Women and Faith: What a Jour-
ney!” Condy Scheetz shares her experience, which reflects
some of the journal entries I receive as an assignment in my
Religious Faith and Life class at La Sierra University in
Riverside, California. Sheetz suggests three areas where men
and women are different: (1) Women clearly have a need for
friendship; (2) Women take on multiple roles and responsi-
bilities, which implies their faith often must be flexible and
adaptive according to the needs and involvements; (3)
Women are very often the catalysts for change in their
homes and churches.12 This centrality of women in faith
growth is reflected in the Valuegenesis research. 

When asked who
was the most influential
person in their lives
who helped their faith
grow, both boys and
girls in grades 6
through 12 selected
their mothers. Fathers
were on the list, but of-
ten, according to the re-
spondents’ grade in
school, as low as 10th
on the list of their im-
portance to personal
faith.

What Does Valuegen-
esis Say?

When we look at
the high school data sets for the North American Division,
some interesting insights can be gleaned from this ongoing
research. And while there do not seem to be many gender
differences in most of the variables, a few do appear. 

At-Risk Behavior and Gender
Tobacco use, alcohol use, binge drinking (5+ drinks in a

row), and shoplifting are common at-risk behaviors among
middle school and high school students. It is helpful to
compare the findings of our research with that of the na-
tional studies on public education. We can clearly assert
that Adventist education is a safer place in this regard. 

Tobacco use data among public school students in the
middle grades (6th-8th) comes from a 2004 survey by the
Centers for Disease Control and Prevention and reflects little

For theories of faith
development to be
effective, applica-
tions need to con-
sider the context
and range of young
people’s experi-
ences where both
teaching and learn-
ing take place.
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change from research completed in 2002.13

In public school, about 12 percent of students reported
using some form of tobacco. Boys (about 13 percent) were
slightly more likely than girls (about 11 percent) to use
some form of tobacco.

Adventist students in Adventist schools scored better in
comparison. About 7 percent of students in middle school
grades in Adventist education claimed use of some form of
tobacco one or more times during the year 2000. Boys in
Adventist schools (about 8 percent) were slightly more
likely than girls (about 6 percent) to use some form of to-
bacco.

Binge drinking during these middle years, as indicated
above, is on the rise in public education. And it is here that
girls’ use is beginning to exceed that of boys. Here is how
the Adventist data compared with public school statistics.

• For 8th and 9th grades in public school, according to
the above statistics, 26 percent of the boys said they had en-
gaged in binge drinking one or more times, while 29 per-
cent of the girls admitted to this form of at-risk behavior.

• Adventist students in Adventist schools scored lower
in contrast to the above percentages. Boys (about 13 per-
cent) were slightly more likely than girls (9 percent) to be
involved in this at-risk activity.

Keep in mind that these are middle-grade students.
Comparing public high school students with Adventists in
Adventist schools, again one can see the difference. Across
the U.S., about 28 percent of high school students reported
using some type of tobacco, while only 12 percent of Ad-
ventist students admitted use one or more times during the
year. 

For all of the at-risk behaviors studied in the Valuegene-
sis research (getting into trouble in school, getting into
fights in school, shoplifting, drug use, alcohol and tobacco
use), Adventist students scored significantly lower than stu-
dents in public education. In our research, there were no
significant differences in gender as to involvement or partic-
ipation in these negative behaviors. Let’s look now at reli-
gious life to see if there are significant differences between
boys and girls.

Faith Maturity and Gender
The insights provided by the Faith Maturity Scale used

in all of the Valuegenesis research reflects a rich and grow-
ing faith life with both deep devotion and piety, along with
concern for others and compassion for the world. In both
Valuegenesis 1 and 2 projects, girls have higher faith matu-
rity scores than boys do at all of the grade levels. (See Chart
1 at right.)

Intrinsic and Extrinsic Religion and Gender
Another significant advance in the Valuegenesis 2 re-

search was the use of the Intrinsic and Extrinsic religion
scales. This is a measure of what might be seen as “good”
and “bad” religion. Extrinsically religious people see their
faith as an end in itself, a central motive for living that is

more important than
other concerns. They use
religion as a way of gain-
ing status or personal se-
curity; thus, it tends to
become utilitarian and
self-oriented. By con-
trast, intrinsically moti-
vated persons internalize
their religion and live by
it, regardless of outside
social pressure.

Researchers have
found that girls have
higher intrinsic scores
than boys (see Chart 2).
It is for this reason that
girls are often seen as more “religious” or “spiritual” at an
earlier age than boys. This is due to many factors, among
which is personality development and physical maturity,

For all of the at-risk
behaviors studied
in the Valuegenesis
research . . . Ad-
ventist students
scored significantly
lower than stu-
dents in public 
education.
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and girls’ concomitant concerns for relationships and clearer
morality. The gender difference seen in this scale suggests
that during the middle years (10-13), girls might benefit be-
ing taught as a homogeneous unit, rather than mixed with
boys, whose religious concerns are different, less intrinsic,
and who are, as our research shares, less mature in their
faith response. 

Summary
There are, in essence, very few gender differences in our

Valuegenesis 1 and 2 research regarding boys and girls. But
the slight changes we do see reflect what other major re-
search about gender has explored in greater depth. For ex-
ample, among Adventist students in grades 6 through 12,
boys are slightly lower in intrinsic religion, faith maturity,
and their concern for service, while in contrast, girls seem
slightly stronger in their understanding of doctrines, in-
volvement in service to others, and altruism. Except for get-
ting into fights and getting into trouble in school, where
boys score significantly higher, our children’s religious lives

seem on-target and stable. We can be proud of the impact
that religion has on our young people and their faith
growth.

These hints at differences discovered in the Valuegenesis
research could provide us reason enough to attempt to un-
derstand the unique religious development of each sex and
its own physical maturity. Obviously, more research targeted
at gender differences needs to be done, and perhaps if we
are fortunate enough to do another Valuegenesis project in
2010 (a third decade of understanding Adventist youth), we
might explore in greater depth the differences examined in
this article. 

In terms of faith maturity, during these crucial faith-
forming years, special attention should be given to the early
emergence of concerns about religious beliefs and to the
types of religious issues that seem to be unique to girls,
such as in the areas of relationships and caring. 

Here are some suggestions for applying what seems to
be implied in all of the research about the uniqueness of
boys and girls in the area of faith development:

1. Learning environments. Provide rich, stimulating

Chart 2
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environments full of color and texture. This is the “teaching
architecture” will help both boys and girls at whatever stage
to make exciting connections with the learning content, ex-
perience, and applications, and to claim personal ownership
of it in their lives. 

2. Approaches to learning. Find times when middle-
school boys can work individually in well-lighted places.
Ask them to think first about what they believe. At the same
time, allow girls to work together in small groups to solve
problems and see the implications of their conclusions
about God to their lives.

3. Consider creative groupings. Try a variety of homo-
geneous groupings of students—age-related, gender-related,
culture-related. Participating in different types of groupings
may enhance students’ learning at certain ages and help
them understand both the theology of faith and its experi-
ence.

4. Respect students’ maturing faith. Remember that
mature faith means a personal one, rich in both a growing
personal devotional life and a developing a capacity for car-
ing about others in need. Plan projects that nurture both as-
pects of faith life. Balance is important here, but recognize
that girls probably will develop a personal faith life before
boys.

5. Protect and educate for positive behaviors. Be
aware of the best ways to present information about risky
behaviors to young people. Boys work well with informa-
tion in order to build a strategy to cope, while girls first
seem to understand multi-tasking and verbal orientations.
Change displays regularly, link indoor and outdoor places,
use movement, and engage the motor skills to heighten in-
terest.

6. Variety of places. Think about developing active and
passive places for boys and girls, respectively. These can in-
clude places and times for reflection and retreat, places that
provide a variety of different shapes, color, light, nooks and
crannies—these can all help ensure the personalization of
faith as students find places to think, write, study, and ex-
plore the way God works in this world.

Be sure to present a balanced understanding of Christian
faith. Respect the individuality of each young person, as
well as gender differences. Try to do things that relate to the
unique learning skills and needs of both your male and fe-
male students, ensuring that each feels special, loved, and
needed. Respect the differences you see in your students.
You will share the character of Christ with each student as
you teach not only content and difficult theology, but also
target each one’s personal needs. �

V. Bailey Gillespie, Ph.D., is Professor of Theology
and Personality and Director of the John Hancock Center
for Youth and Family Ministry in the School of Religion
at La Sierra University, Riverside, California. He was
the chief investigator of the Valuegenesis Research Project
for the North American Division Office of Education and
continues research on the family, church, and home as it
impacts the faith growth of young people.
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In both Valuegenesis 1 and 2 proj-
ects, girls have higher faith matu-
rity scores than boys do at all of
the grade levels.
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A dventist education in-
cludes boarding schools
(9-12 and college level)
with dormitories directed
by professional personnel
known as “residence hall

deans,” a job description with complex
challenges. For the dean, every day is
different and unique, but there are also
predictable routines. Successful deaning
requires a high sense of maturity and re-
sponsibility, flexibility, commitment, and
skills development. While many have
found great satisfaction in deaning as a
long-term career, others have become
disillusioned and quickly left the profes-
sion. 

Historically, the abbreviated careers
of deans have been a problem. In a
1969 study, Weir found the average
tenure for an academy dean of boys to
be about 2.5 years, and for a dean of
girls, about 1.5 years.* I do not know of
any recent study about tenure and attri-
tion, but there is still a sense that deans,
especially academy deans, have short
careers. It is also true that many deans
were hired with the expectation that
they would not last long. They were
worked hard and much was expected
of them; but not much value was placed
on pre-service or in-service training.
Many have believed that “deans are
born, not made”; and while there may
be some truth to that, both natural abili-
ties and training are needed.

On the other hand, there have been
some efforts to increase the tenure of
deans through training. The General
Conference Department of Education
sponsored the first organized training ef-
forts. It was at one of these, in 1942,
that a decision was made to produce a
publication for deans. The Dean’s Window was published bi-
monthly by the General Conference from 1942 to 1986. Sum-

mer gatherings, which provided impor-
tant in-service opportunities for deans,
continued to be organized by church
educators.

In 1957, the General Conference
made a decision that provided a huge
advance in the training of deans. Mer-
cedes Dyer of Columbia Union College
was asked to hold a deans’ workshop
that would provide academic credit
through the Potomac University Theo-
logical Seminary. When Dyer moved to
Andrews University in 1961, the work-
shop went with her. Starting in 1963,
the deans’ workshop became part of
the regular summer session. Because
many residence hall deans were com-
pleting a degree, having the workshop
as part of the university’s summer ses-
sion made it possible for them to take
advantage of other class offerings on
campus. Residence hall deans’ work-
shops are still offered at Andrews Uni-
versity, and in alternate years at La
Sierra University. 

Training for deans took another
quantum leap in 1975 when Dyer urged
those at the workshop to consider
building a structure to stimulate profes-
sional growth. Three men and a woman
responded, and the work to create a
professional organization for residence
hall deans began. As part of that
process, it was decided to create an or-
ganization for all Adventists who worked
in student services. By 1978, the Ad-
ventist Student Personnel Association
(ASPA) had been organized.

ASPA was founded because of a re-
alization that student services profes-
sionals needed to keep current in their
field in order to be more faithful in their
service. There were scriptural and Spirit

of Prophecy principles and insights to be integrated, but they
also needed a better understanding of the context of their

The Training of Residence Hall Deans: 
An Interview With Buddy Keubler and Lynette Bates

DEAN’S
Far More Than Bed and BathCOLUMN

Buddy Keubler

Lynette Bates
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work. From the beginning, ASPA had four goals: 
1. Inclusiveness would be a fundamental principle. Be-

cause ASPA was far more than a “deans’ organization,” every-
one involved in student services was invited to become a
member; 

2. Secondary and collegiate personnel would intentionally
come together to learn from one another; 

3. The organization must have a worldwide scope. Interna-
tional membership has been made available to the Euro-
Africa, Euro-Asia, Inter-American, Trans-European, and South
Pacific divisions. Expansion to other divisions is needed.

4. ASPA, from the beginning, would assume responsibility
for pre-service and in-service training. Professional growth was
not something they could leave for others to plan.
This was a major step forward from what had
been done before.

The original mission and purpose have re-
mained tightly focused over the years. ASPA
members desired to (1) promote the principles of
Christian education, with primary emphasis on
student development; (2) nurture Christian growth
and integration in every dimension; (3) strive to-
ward the goal of ethical and professional devel-
opment; (4) lift up the name of Jesus, trusting
that He would draw all unto Himself; (5) identify
and communicate to its members’ various meth-
ods and materials for professional development;
and (6) serve as a voice for its members in deal-
ing with issues and trends in the profession.

The current co-presidents of ASPA are Otto
“Buddy” Keubler and Lynette Bates, the senior
residence hall deans at Loma Linda University. I
invited them to share their thoughts with readers.

Murray: It’s now been more than 30 years
since Dr. Dyer’s call for professionalism that led to the organi-
zation of ASPA. How has ASPA affected the student services
profession and Adventist education during these years?

Keubler: Over the years, ASPA has greatly impacted Ad-
ventist student services. It started by providing a yearly profes-
sional conference where growth occurred through seminars
and networking with colleagues from other schools. ASPA
has helped train numerous student personnel for the Adventist
system. We serve professionals in all areas of student serv-
ices, including residence hall deans, security personnel, coun-
selors, health services personnel, administrators, activity direc-
tors, and more. We provide a professional venue that directly
influences every boarding academy and college in the system. 

Murray: How has ASPA’s sense of mission been adapted
to meet the realities of the 21st century?

Bates: Over the years, ASPA has continued to strive to-
ward its original goals. We strive to stay current in dealing with

issues that affect Seventh-day Adventist students in today’s
ever-changing world. Currently, ASPA provides professional
certification, a yearly conference, summer workshops for new
professionals, networking, and student sponsorship to the an-
nual conference.

Murray: Certainly, the publication of your newsletter and
the service awards given each year, which recognize those
who have made extraordinary contributions to the empower-
ment of students and the building of the profession, are also
important accomplishments. Please identify the other current
officers by name, office, and school where they serve.

Bates: Yes, we are proud to serve with these men and
women.

Murray: In closing, what else would you like to share with
the readers of the Journal of Adventist Education about ASPA
and your view of Adventist education?

Keubler: ASPA is here to help train Adventist profession-
als to better serve the students of our schools. We recognize
that the students that we serve today will be the leaders of our
church tomorrow. Our main purpose is to serve Christ through
educating youth, encouraging them to serve Him in their cho-
sen professions.

Murray: Thank you. May God continue to bless you, your
officers, and the ministry of ASPA through student services.
______________________________________________________
Donald W. Murray is a retired Adventist educator who is considered
one of the founders of ASPA. He served as a residence hall dean for
almost 42 years, and writes from St. Joseph, Michigan.
______________________________________________________
* C. Weir, “Why Deans Quit,” The Dean’s Window 28 (January 1969), pp. 6, 7. 
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A
manda and Shirani are close friends. Both
girls are in the 8th grade and get good
grades. However, they are quite different.
Amanda is above average in intellectual
capacity but relatively weak in emotional
intelligence, while Shirani’s average IQ is
coupled with highly developed emotional

intelligence (EI).
Although Amanda is more intellectually capable, Shirani

is more popular. She enjoys the respect of both peers and
adults in the school community. Shirani’s success stems
largely from qualities relating to emotional intelligence. She
can motivate herself and persevere whenever a project or as-
signment needs to be completed. She has good impulse
control and has learned to be patient even when rewards are
delayed. Shirani also maintains emotional stability—she can
regulate her moods and banish discouragement, irritability,
and jealousy. This, together with her empathy, her ability to
trust, and her capacity to transmit tranquility to others,
makes her a favorite at school. Although she may not
achieve straight A’s, she will likely succeed scholastically and
in the career she chooses. Amanda, on the other hand, may
take the top academic honors, but she is much less likely to
be a leader and may even be passed over for a job in favor
of someone like Shirani.

What Is Emotional Intelligence? 
Emotional Intelligence (EI) was widely studied in the

1990s, and the
term appears in
scientific and
popular

literature.1 Formerly, cognitive psychometric aspects of
learning were emphasized, based on research by Binet,
Thorndike, Wechsler, and others. Early studies of mental
ability defined intelligence as the “capacity to carry out ab-
stract thought and to learn and adapt to the environment.”2

But EI has much more to offer. Mayer and associates de-
fine EI as the “capacity to reason about emotions, and of
emotions to enhance thinking. It includes the abilities to ac-
curately perceive emotions, to access and generate emotions

so as to assist
thought, to un-
derstand emo-
tions and emo-
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PROMOTING
EMOTIONAL

INTELLIGENCE
IN THE 

CLASSROOM

BY NICOLA WIELAND AND JULIAN MELGOSA

Mayer and associates define Emo-
tional Intelligence as the “capacity
to reason about emotions, and of
emotions to enhance thinking. It
includes the abilities to accurately
perceive emotions, to access and
generate emotions so as to assist
thought, to understand emotions
and emotional knowledge, and to
reflectively regulate emotions so
as to promote emotional and intel-
lectual growth.”
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tional knowledge, and to reflectively regulate emotions so as
to promote emotional and intellectual growth.”3 Goleman
describes five EI traits that transcend IQ: (1) awareness of
one’s emotions, (2) ability to exert self-control, (3) ability to
motivate oneself to attain achievement, (4) ability to recog-
nize others’ emotions, and (5) competence in interpersonal
relationships.4 Since these tools are necessary to face life
successfully, teachers need to help students in develop their
skills in this area. 

The Dividends of Emotional Intelligence
The professional literature shows multiple benefits of EI.

Many are closely linked to the work of education at all lev-
els. Let’s look at a few of them:

Academic achievement. Van der Zee et al. report that
EI is a predictor of academic success.5 Study participants
were college students with various majors, including the
arts, psychology, and business. EI was found to be a rela-
tively strong predictor of academic success as evidenced by
GPA and study pace. This connection continued to be sig-
nificant even after controlling for traditional IQ and person-
ality traits.6

Avoidance of Anxiety and Depression. Anxiety and
depression are unquestionably the leading symptoms of
mental illness. They affect people of all ages, both genders,
members of the working class as well as the middle and up-
per classes, and inhabitants of poor as well as rich regions
of the world. According to the World Health Organization,
depression will become the second highest cause of illness
and disability by the year 2020, just behind cardiovascular
diseases.7 It appears that EI may help protect against these
common disorders. Fernandez-Berrocal et al.8 carried out a
study with 250 high school students to examine the rela-
tionship between emotional intelligence, anxiety, and de-
pression. Results support the value of EI as a predictor of
psychological adjustment, lower levels of anxiety and de-
pression, and the ability to discriminate among feelings and
to regulate emotional states. 

Social interaction. One of the greatest benefits of well-
developed emotional intelligence is the ability to initiate and
maintain positive interpersonal relationships. Van der Zee
and associates found EI to be an excellent predictor of suc-
cess in social situations.9 Children, adolescents, and college
students with high EI are likely to be well adjusted and suc-
cessful in their relationships. 

Conduct. Liau et al. studied the effects of EI on problem
behavior in secondary students in Malaysia.10 They found a
significant relationship between emotional intelligence, in-
ternalizing/externalizing problem behaviors, and parental
monitoring. Specifically, lower levels of EI predicted a
greater likelihood of internalizing problem behaviors such

as stress, depression, and somatic complaints. Likewise,
lower EI was linked to aggression and delinquency, which
are effective predictors of psychological maladjustment in
adolescence and adulthood. 

It is no wonder that teachers consider the traits con-
tained within EI as highly desirable. More than 400 elemen-
tary teachers participated in Poulou’s study,11 which polled
teachers about the most important cognitive, emotional, and
social skills to prevent emotional and behavioral difficulties.
Respondents chose as the top characteristics: (a) recognition
and identification of emotions, (b) expression of emotions,
and (c) assessment of emotional intensity. 

Promoting Emotional Intelligence in the Classroom
Since it is less genetically determined than traditional in-

telligence, emotional intelligence can be taught by teachers
and parents. Through a variety of instructional modes as
well as by example, emotional intelligence may be enhanced
in the classroom. There are a number of strategies to
strengthen various EI components. They all can be adjusted
for use with age levels from elementary through college. 

Communication skills. Teachers can create a learning
environment that nurtures not only academic success, but
also affective development by improving students’ commu-
nication skills. They can do this by organizing discussion
sessions, making themselves available, and providing coun-
sel. 

Open discussions are an excellent way to expose stu-
dents to a variety of communicative styles and give them
the opportunity to vent their feelings within a secure and
teacher-controlled environment. The teacher’s comments
and directions on verbal and non-verbal content can be very
valuable in shaping communication—“Do I hear a little
frustration in your statement?” “That is a true statement, but
what does it do to the feelings of those listening?” “Have
you all noticed that Beth’s answer shows that she listened
very carefully?” Activities such as role playing and simula-
tions give students the opportunity to watch and emulate
modeled behavior, leading to a deeper level of understand-
ing and application.

Students can also be taught to communicate feelings and
emotions through one-on-one encounters. The teacher and
student (sometimes a small group of students is appropri-
ate) can come together for a friendly discussion about per-
sonal or scholastic matters. In this context, students can
learn effective communication, and the teacher’s guidance
can prove invaluable. 

Informal counseling can occur naturally in the school
setting and is an excellent way to enhance emotional intelli-
gence. When a student is willing to share emotional dis-
comforts (or joys!) with the teacher, this provides a unique

Since it is less genetically determined than traditional intelligence, 
emotional intelligence can be taught by teachers and parents.
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opportunity to help the student develop
emotional communication skills.

Elksnin and Elksnin offer specific in-
sight into non-verbal communication in
the context of emotional intelligence.
Teachers may increase their students’
emotional understanding by helping
them recognize and interpret the non-
verbal messages of others and effectively
express themselves non-verbally. These skills can be en-
hanced by using the following assignments:12

1. Paralanguage.13 Identify the emotions when the
teacher reads sentences using different voice tones. Read a
script with different situations that call for varying emo-
tions. Match the rate of speech with emotions such as
happy, angry, or sad. Record your voice, and count the
number of words spoken per minute; then compare this
with others. 

2. Facial Expressions. Demonstrate a “resting face.” Make
facial expressions that convey different emotions. Identify
emotions conveyed by people in public, on TV, and in mag-
azines. 

3. Postures and Gestures. Assemble a dictionary of ges-
tures/postures conveying specific emotions. Demonstrate
postures used in formal/informal situations.

4. Interpersonal Distance and Touch. Identify types of con-
versations that should/should not occur in each spatial
zone. Discuss your feelings when your personal space is in-
vaded. Demonstrate a touch for an emotion when role play-

ing. (Be sure to discuss appropriate and inappropriate touch
with students.)

5. Rhythm and Time. Estimate the length of time neces-
sary to complete various activities. Keep track of the num-
ber of times you are late and on time. Describe examples of
public and private time.

6. Dress and Appearance.14 Develop dress codes for spe-
cific situations, and use magazine pictures to illustrate them.
Describe the image conveyed by clothing as you observe
people in public. Develop a dictionary of “in” styles. 

The above activities can be conducted informally, but
these and other assignments can also be formally incorpo-
rated in the curriculum, thereby giving students “opportuni-
ties to analyze and discuss events on an emotional level.”15

Goal setting and attainment. Like any other area of
human behavior and emotion, the development of EI helps
students set realistic academic goals and find various ways
of reaching them. 

In addition, students may be taught to develop personal
reward systems for additional motivation. This can be done

One of the greatest benefits of well-devel-
oped emotional intelligence is the ability to
initiate and maintain positive interpersonal 
relationships.
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using actual school tasks. For example, Tucker et al.16 offer
this suggestion to help students to face a major class assign-
ment: Ask them to break the assignment into smaller, more
manageable tasks, and use a flowchart or a timeline illus-
trating the target completion dates of each task. They are
then to write a positive statement about their ability to do
the task and contrast their initial feelings about the assign-
ment with their final feelings after accomplishing it. Smaller
tasks are more likely to provide motivation, positive feel-
ings, and a sense of confidence. 

Management of emotions. Middle school and high
school students are at risk for displaying avoidant, aggres-
sive, or self-destructive behaviors. EI helps protect young
people from losing control of their emotions. Teachers can
assist in this area by ensuring that they understand their
own and others’ emotions such as anger and sadness. They
can use the following tips to help students better under-
stand their emotions and thus prevent depression and at-
risk behavior caused by adverse feelings and emotions:

1. Verbalize and discuss difficult feelings. Invite students to
talk about their feelings when they receive poor or failing
grades, when they have friendship disappointments or con-
flicts at home. Ask them to suggest specific thoughts and
behaviors as positive alternatives to acting out or explosive
anger.

2. Write about personal emotions. Tucker and associates17

suggest that teachers challenge students to write about their
negative emotions. Writing can be used as a preventive and
therapeutic tool to channel emotions positively. Composi-

tions can be shared with the teacher (and with peers if ap-
propriate) and rewritten after brainstorming.

3. Practice self-motivation. Lack of motivation blocks the
learning process at all levels. Encourage students to attain
previously set objectives and to postpone rewards. This will
help them to more fully enjoy such reinforcements once a
step has been completed. 

Developing social skills. Successful social interactions
are basic to personal and group development. And this is a
central aspect in emotional intelligence. School is a social
setting, so good social skills will help students both inside
and outside the classroom to build healthy interpersonal re-
lationships and to function productively in social settings.
Elksnin and Elksnin list some of these abilities: “interper-
sonal behaviors needed to make and keep friends, such as
joining in and giving compliments; peer-related social skills
valued by classmates, such as sharing and working coopera-
tively; teacher-pleasing social skills related to academic suc-
cess, such as listening and following directions; self-related
behaviors, such as following through and dealing with
stress; communication skills such as attending to the
speaker and conversational turn taking; and assertiveness
skills.”18

Positive social values can be enhanced by cooperative
group work and respectful and open group discussions. Al-
low students the opportunity to practice respectful commu-
nication and listening skills. An example could be letting
them identify boundaries, expectations, perceptions, and
specific encounters of a troubled working relationship. As
they review, have them evaluate their verbal and nonverbal
communication as well as listening skills, and determine
alternative behavior options.19

Lastly, empathic behavior is a key element of emotional
intelligence. This goes beyond simply presenting oneself as
polite and kind, to a clear understanding of others’ feelings
and identification with them. Teachers are significant role
models since they have an ongoing “stage” from which to
model active listening strategies. “These include maintaining
eye contact, not interrupting a student’s response, reiterating
a student’s thoughts for clarification and demonstration of
understanding, and acknowledging participation.”20

Conclusion
The EI movement has brought additional dimensions to

the educational process as well as extra challenges to teach-
ers. However, taking a step further into the social and emo-
tional dimensions brings us closer to what the Seventh-day
Adventist philosophy of education is all about—a wholistic
view of human abilities (mental, physical, spiritual), with

Teachers can create a learning environment that nurtures not only 
academic success, but also affective development by improving 
students’ communication skills.
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character development at the center. Emotional intelligence
theorists speak of motivation, perseverance, self-control,
postponement of rewards, ability to trust, healthy mood,
and empathy, all of which can and should be emphasized
by Adventist education.

As Adventist teachers, we must not only impart knowl-
edge to students, but also inspire them to embrace positive
behaviors. Ellen White says that truth, obedience, honor, in-
tegrity, and purity, are principles that “make them [students]
a positive force for the stability and uplifting of society.”21

The regulation of one’s own emotions and the use of inter-
personal competence are truly essential in order to develop
men and women of character who can positively influence
society. 

Emotional learning, moral education, faith development,
and critical thinking are not always easy to incorporate in
the curriculum. Since they are usually not taught in a spe-
cific class, they must be spread throughout the school’s edu-
cational endeavors. Textbooks and other curricular materials
tend to focus on the cognitive domain. However, rapid
changes in world society and the work environment sug-
gest that EI will be of increasing importance to students’
success in the future. Every Christian educator must reflect
on how to promote wholeness and think creatively about
appropriate activities to nurture EI in the classroom. Raising
awareness of emotional needs is the first step toward under-
standing the issues involved; and understanding can lead to
personal commitment and action that enhance our students’
EI. �

_____________________________________

Nicola Wieland is a psychologist who is currently
studying for a Ph.D. in Education (Emphasis in Cur-
riculum and Instruction) at Adventist International Insti-
tute of Advanced Studies (AIIAS), Silang, Cavite,
Philippines. Julian Melgosa is Professor and Dean at
Walla Walla University School of Education and Psy-
chology in College Place,Washington. He also served as
President and Dean of Graduate Studies at AIIAS. Dr.
Melgosa has taught education and psychology at the terti-
ary level for the past 25 years at four institutions in four
countries and three continents. He is the author of several
widely distributed semi-popular press books on family and
mental health.
_____________________________________
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ance of lower-order and higher-order thinking skills. While
both categories are needed, the lower-order skills are often
emphasized to the neglect of higher-order skills. A recent re-
vision of Bloom’s Taxonomy lists lower-order thinking skills
as remembering, understanding, and applying.5 Activities
that strengthen these skills lay a foundation for the higher-
order thinking skills of analyzing, evaluating, and creating. 

Teachers and students can use digital photography in a
wide variety of ways. To enhance students’ lower-order
thinking skills, teachers can use projects such as vocabulary
flash cards, a photo calendar for service-learning activities,
or posters and greeting cards. Although these activities are
important, educational technology activities too often stay at
this level, leaving powerful learning techniques untapped.

Teachers can design digital photography projects that
engage students in unique ways and develop higher-order
thinking skills. In these projects, students work through a
framework to acquire photos for their projects, analyze
them, create new products, and communicate or share what
they have made and learned with others. As teachers con-

nect real-life projects with the
curriculum, students will be
motivated to learn.

38 JOURNAL OF ADVENTIST EDUCATION  | OCTOBER/NOVEMBER 2007

W
eb-based education pioneer Tom March
says that in an age of instant media
gratification, learning experiences must
be “real, rich, and relevant.”1 Yet many
of today’s classrooms do not function
much differently than those a hundred
years ago. Education has been prima-

rily text-based for the past several centuries, but the world
is changing from text-based to image-based. 

Teachers complain about unmotivated, unengaged stu-
dents; but Marc Prensky insists that students “do know what
engagement is: Outside school, they are fully engaged by
their 21st century digital lives.”2 Students love being im-
mersed in a sea of images and information. Eric Jensen
notes that “the brain can register more than 36,000 images
per hour . . . [and the] eyes can absorb thirty million bits of
information per second.”3

Instructional Strategies
It’s a big challenge to meet students’ changing needs by

incorporating technology into the curriculum in meaningful
ways; but the good news is there are many exciting ways to
do it. However, all technology projects need to be built on a
solid pedagogical foundation.

Bloom’s Taxonomy
Bloom’s Cognitive Taxon-

omy4 is a familiar construct to
help teachers develop a bal-

UsingDigital
Photography

toPromote
Learning

B Y  M A R I LY N  E G G E R S

Students love being im-
mersed in a sea of images
and information.

JAE_Oct_Nov_07  1/9/08  1:57 PM  Page 38



JOURNAL OF ADVENTIST EDUCATION | OCTOBER/NOVEMBER 2007 39

Visual Literacy
Many researchers including Stokes agree that visual

literacy is a critical skill for today’s students.6 The
North Central Regional Educational Laboratory7 de-
fines visual literacy as “the ability to interpret, use, ap-
preciate, and create images and video using both con-
ventional and 21st century media in ways that advance
thinking, decision making, communication, and learn-
ing.”8 It has always been a challenge for teachers to de-
velop visual literacy; however, now with the American
public education system more and more focused on
high-stakes testing, the use of modern tools and skills
to promote critical thinking and visual literacy is be-
coming more important than ever. The pressure teach-
ers feel to prepare their students for these tests may
cause them to neglect visual literacy in their class-
rooms without realizing they can do both. 

Cross-Disciplinary Framework for Digital
Photography

Digital cameras now outsell film cameras in the
United States and are becoming a “ubiquitous technol-
ogy throughout society.”9 Students have video iPods,
cell phones with cameras, and digital cameras. With so
much equipment available, educators can creatively
use these technologies to promote learning in the
classroom. The International Society for Technology in
Education (ISTE)10 encourages educators to employ a
four-step, cross-disciplinary framework:11

Teachers can
design digital
photography
projects that
engage stu-
dents in
unique ways
and develop
higher-order
thinking skills.
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• Acquire images;
• Analyze images;
• Create instructional activities and products with im-

ages;
• Communicate and disseminate products and outcomes.
This framework can be used at any grade level and in

any subject. The four steps do not necessarily need to be

done in order; once students get to the last step of Commu-
nication, they may need to go back to the Acquire or Ana-
lyze steps in order to complete the Communication process. 

Acquire
Acquiring images includes having students taking their

own photographs. They can take photos to document class-

Sidebar 1: How to Develop a Project*

Step 1: Create Foundations – Make sure students have
a good foundation of knowledge about the topic before
they begin. Discuss resources and copyright issues. 

Step 2: Set Expectations – Develop goals, types of
products to create, a list of technology tools, checklists,
and rubrics to help students understand what is ex-
pected for the project.

Step 3: Form Teams – Create heterogeneous groups,
and develop clear roles to foster positive interdepend-
ence among team members.†

Step 4: Brainstorm Ideas – Have students brainstorm
ideas that address essential questions in one way or an-
other. 

Step 5: Develop the Vision – Have students create a
project vision that includes goals and how they will de-
velop the project for their target audience.

Step 6: Create a Storyboard – Have students develop a
storyboard or “roadmap” describing how they will de-
velop each part of the project; it should be approved be-
fore implementation.

Step 7: Build the Project – Have students work inde-
pendently to build their project following their story-
board roadmap.

Step 8: Present the Project – Have students present
their project and ask the audience for feedback.

Step 9: Assess the Project and Process – Do both
formative assessment throughout the project and sum-
mative assessment at the end. Require students to do a
self-assessment using the project rubric.
______________________________________________

* Find full descriptions for each step at Tech4Learning:
http://www.myt4l.com/index.php?v=pl&page_ac=view&type=
learning&catid=53.

† For more help on working with cooperative groups, see
Cooperative Learning: http://college.hmco.com/education/pbl/
tc/coop.html and http://www.netc.org/focus/strategies/coop.
php.

Sidebar 2: Digital Photography 
Resource Website 

Technology changes rapidly, as new project and lesson
ideas are posted on the Web every day; therefore, a sup-
porting Website for this article, “Digital Photography in
the K-12 Classroom,” has been provided to give busy ed-
ucators updated resources on ways to use digital photog-
raphy to promote learning. It includes all of the resources
mentioned in this article plus others on how to develop
digital photography technical skills, instructional strate-
gies, and curriculum projects.

Digital Photography in the K-12 Classroom
http://www.avln.org/digphoto 

Students can use digital cameras to illustrate projects that will
be included in their portfolios.
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room learning experiences such as experiments and out-
comes, collections they have made (including leaves and
flowers), tell a story, and so on. This step may also include
students’ finding photos from many rich Web collections
with royalty-free photos that can be used in student projects
and research. One example is the Library of Congress Amer-
ican Memory site,12 which has a vast collection of primary
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Projects with digital images
can communicate far be-
yond the classroom.

Digital cameras allow students to make “virtual collections” of
butterflies, birds, flowers, or leaves for study and analysis.

Students can take photographs to document the
outcomes of science experiments.
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Specimen 
Collections

Visual 
Databases

Photo Books

Posters

Photo 
Websites

Documentary-
Style Movies

Visual Read-
Alouds14

Visual Literacy 
Narratives15

Photo Books

Spiritual Symbols

Modern Parables

Music Videos

Story Posters

Students make digital photo specimen collections (flowers, leaves, rocks,
butterflies, etc.) in the field for further study and analysis in the classroom.
Photo collections can be shared out of class. Digital photography is an eco-
logically friendly way for students to develop collections.

Students create visual databases using their photo collections. The teacher
should create fields that fit the topic of the collection so students can
search for specific photos or groups of photos that meet search criteria.

Photo collections can be published in books with commentary or used to
illustrate books that explain and teach in any subject area.

Students can use photos and type to develop posters. Large posters can be
printed at Kinko’s or other copy companies or by online photo services.13

Older students can create Websites that share what they have learned, in-
cluding all or part of their photo collections.

Students can create documentary-style movies with their photo collections
and voice overlays. Movies can be shared on CDs or DVDs or posted on
the Web.

Using images, students show what a literary passage means to them while
reading the passage in a voice overlay. This activity can strengthen reading
skills for all students but especially for those who are not yet able to visual-
ize what they read. 

Similar to Read-Alouds, Visual Literacy Narratives focus on an individual’s
story. They can, however, be adapted to interpret and present other con-
cepts such as photosynthesis, the effects of acid rain, the problem of home-
lessness, and other processes or issues.

Students illustrate their writing with photos. Students can create sequenc-
ing books,16 storybooks, counting books, historical narratives, etc. Every
field trip is a photo opportunity. Extend the experience by having the stu-
dents create a class photo book, including their written memories or ana-
lytical comments.

Students take pictures that represent some aspect of the spiritual
life. They can explain each photo with overlay voiceovers and mu-
sic in a slide show or publish in a photo book with written narra-
tive.

Students develop a modern version of a parable, Bible story, or con-
cept in photos. These could be photo books with narratives or pre-
sentations with voice overlays. 

Students develop their own music videos using still and/or video
images that match the music they have written. This is a good way
to develop musical intelligence.17

Students develop collage posters that tell a story or select a single
photo that converys an idea in a powerful way. Poster titles and/or
captions can help viewers to make learning connections to the con-
tent and message.

Biology,
Science

All

All

All

All

All

All

All

Bible/Religion

Bible/Religion

All

All

All

All

All

All

7-12

All

All

All

All

All

All

Sidebar 3: Digital Photography Activities and Projects

Digital Storytelling

Activity Discipline(s)     Grades            Description

Collections
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document photographs on a variety of topics such as histor-
ical photos of presidents, cities, technology, wars, culture,
and much more.

Analyze
Analysis is a crucial part of critical thinking. During this

step, students examine photos or groups of photos to learn
something that may not be obvious to the casual observer.
This analysis should combine the context of the curriculum
content and the students’ knowledge base. Students can de-
velop classification systems for photo collections or use ex-
isting tools to analyze historical photos, such as those that
are available at the Library of Congress American Memory
Learning Page.18 These collections offer tips on how to use
the materials to promote learning. In addition, photos of
buildings and bridges can be analyzed mathematically with
tools such as Geometer’s Sketchpad. Older students can
identify and measure angles and arches; while younger stu-
dents can identify basic shapes.

Create
Traditionally, classroom assignments have involved the

production of written documents, but now, visual projects
can be included as well. Students can create digital stories
or photo essays using a variety of computer programs. Us-
ing free or affordable software, they can develop sophisti-
cated documentaries that combine professional visual effects
with recorded narrative voiceovers. Even young students
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can develop meaningful slideshows using age-appropriate
software.

Communicate and Disseminate 
Projects with digital images can communicate far be-

yond the classroom. They can be shared face to face with
other classrooms, schools, and community organizations; or
be posted on the Web either to a select group in a secure
area or open to the world. Students can share what they
have learned in electronic portfolios filled not only with tra-
ditional text documents, but also with photos of 3-D proj-
ects, physical skills or events, and digital photo projects.
The use of electronic collaboration tools and e-mail can en-
courage collaboration among students and teachers. 

Activities and Projects
Developing technology-integrated projects is an impor-

tant part of a 21st-century curriculum. But teachers often
feel baffled about how to begin. Tech4Learning recom-

mends a nine-step process that covers the essential elements
for success (see Sidebar 1). When students learn the project
steps, they will know what to expect. This encourages self-
directed learning and develops life skills.

Project Design and Assessment
When developing technology-integrated curriculum

projects, teachers should plan the end before the beginning
and middle. First, they should decide what their students
will do to demonstrate what they have learned. Using the
Backward Design19 process helps ensure that, from its incep-
tion, the project focuses on stated learning goals. Starting at
the end means developing the assessment first.

It can be challenging to decide whether to assess the
content of the project or the technical aspects, or both. Bal-
ance can be achieved by developing a project rubric, which
allows teachers to focus both on key curriculum objectives
and required technical features. This also helps ensure that
the projects are assessed objectively and fairly. Without
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rubrics, it is possible to be dazzled by
technological features of projects that do
not fulfill content requirements. Rubistar20

is a free online tool that busy educators
can use to develop meaningful rubrics.
This powerful Web tool includes rubric
examples for technology-enhanced proj-
ects that teachers can modify for their
own use.

In addition, rubrics offer guidance to
students throughout a project by making
it clear how they will be assessed at the
end. This knowledge makes them feel
more confident that they can complete a
project successfully.

Activities and Projects Examples
Students feel comfortable in a visual world, so they find

it both natural and exciting to use digital images in their
school work. A brief sample of suggested activities is in-
cluded in Sidebar 3, but the supporting Website for this ar-
ticle (see Sidebar 2) has many more activity and project de-
scriptions and lesson plans.

Collections. Students enjoy collecting things, so assem-
bling meaningful digital images can be the beginning of
many valuable activities and projects. Most digital image

collections can be used for study and
analysis and later published to audiences
such as other classes, community groups,
or churches.

Digital Storytelling. A powerful way to
use digital images is for storytelling,
where students share stories containing
digital images and their own narrative
voiceovers. Ohler encourages teachers to
tie digital storytelling projects to the cur-
riculum and to use them “to strengthen
students’ critical thinking, report writing,
and media literacy skills. In creating and
presenting digital stories. . .educators
[should] think in terms of a continuum
anchored by ‘story’ on one end and ‘ana-

lytical report’ on the other, and to aim for the middle.”21

This balanced approach will keep teachers from being
dazzled by special effects that lack solid content. 

Teachers should encourage students to make a difference
in the world around them with their projects. It is easy for
students to entertain and “wow” people with their technical
expertise, but teachers need to challenge them to pick proj-
ect topics that enable them to use their knowledge and ex-
pertise to make the world a better place. They might select a
community or environmental issue or other meaningful

When developing
technology-inte-
grated curriculum
projects, teachers
should plan the
end before the
beginning and
middle.
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project to research and share. Or they could work with the
local church to develop a series of thoughtful visual presen-
tations for the worship service. The possibilities of linking
learning to the students’ worlds are endless.

Conclusion
As we learn more about how 21st-century students

learn, educators must modify their instructional strategies to
better meet pupils’ learning needs. Visual literacy is one of
the needs that digital photography can help to address. Fur-
ther, designing curriculum projects that expand beyond the

classroom to the school, home, church, community, and
world is an effective way for teachers to make education
“real, rich, and relevant.”22 Promoting a sense of mission and
service through curriculum projects will help students to
reach beyond themselves to use their growing knowledge
and developing technical skills to be a blessing to others.

Challenge: What will you do with digital photography to
promote learning, service, and mission in your classroom? �
__________________________________________________
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Students enjoy collecting
things, so assembling meaning-
ful digital images can be the
beginning of many valuable 
activities and projects.
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