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Malcolm Russell

G U E S T  E D I T O R I A L

E
ducators of a certain age may lovingly recall the
serious library before the Internet: a central cam-
pus location, straight-backed wooden chairs pre-
cisely aligned at tables, prohibitions on eating or
drinking, and the faint musty smell of stacks of
aging books. Students and professors entered the
library to find Truth—unless, of course, the sub-

ject was clinical or experimental. Accreditors evaluated
academic libraries by the number of seats and the size
of their collections of books and periodicals.

Behind the classical library lay an unrecognized as-
sumption: Offered the opportunity to come and read,
students would do so, assisted by the card catalog and
the periodical indices. Today’s reality is that the library
must serve a much wider spectrum of students, who
often arrive ill-prepared for traditional coursework and
with little experience in conducting academic research. 

Library transformation has been strongly influenced
by the Internet revolution. Initially, the Internet seemed
to make library books obsolete by offering an array of
online resources. However, current research amply
demonstrates that high school graduates deprived of
library services suffer an academic loss. Although
competent at instantly Googling information, today’s
students often flounder in distinguishing between irrel-
evant facts and valid research, between truth and false-
hood. Deep learning and critical thinking still require
deep reading. The library thus becomes even more vital
than in the past. While it still provides books and jour-
nals, it also must make available eBooks, electronic jour-
nals, and academic databases. 

As curricular goals shift from memorizing a disci-
pline’s facts to accessing and analyzing facts and sources,
librarians increasingly are called upon to introduce
students to a complex variety of quality sources and
to teach them to evaluate sources. Librarians thus
strengthen existing courses with specialized instruction,
and even teach new courses on information literacy,

whose topics include searching strategies, primary and
secondary source material, critical evaluation of infor-
mation, and strategies to ensure academic honesty.

The library’s 21st-century transformation also has
moral implications. Adventist school and college li-
braries must provide student access to the ever-expand-
ing sources of information within a Christian context.
The Internet magnifies the power of words and images
to lure hearts and minds away from faith and offers easy
access to violence and depravity. Adventist K-12 schools
and tertiary institutions should engage librarians in the
struggle to keep the gospel and the Great Controversy
central to institutional mission and in teaching students
to make wise choices about the images and ideas to
which they expose their minds. 

Ellen White’s assertion that “higher than the highest
human thought”1 is God’s ideal impels us to struggle
for truth rather than abdicate the field of battle—stu-
dents’ minds—to secular influences. Within Adventism,
libraries must remain a place for student discovery, for
discerning the difference between truth and error. In
the virtual library, guiding student discovery becomes
ever more complex, and librarians must play an increas-
ingly direct role in educating students.

Finally, the Internet revolution requires that school
and university administrators broaden their under-
standing of the library’s new role. For decades, in diffi-
cult financial times, the library budget has been a con-
venient area to cut because of the assumption that
students can refer to older books and periodicals. That
option is fast disappearing, since many online subscrip-
tions must be current to access past publications. 

The Adventist Accrediting Association’s Handbook,2

while correctly emphasizing in Criteria 7 the need for
good collections and facilities, would benefit from more
explicit mention of the library’s active role in promot-
ing student learning, a necessary response to the trans-
formation of higher education today. In the 21st cen-

A Critical Component of  Our Educational Mission
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F
uture U.S. President John F.
Kennedy, in his address at the
Convocation of the United Negro
College Fund on April 12, 1959,
spoke about the crisis facing the
United States—the threat from
the Soviet Union’s growing mili-

tary might and space technology. Using
the Chinese word for “crisis” (wei-ji),
supposedly composed of two charac-
ters that represented danger and op -
portunity, Kennedy highlighted the
opportunity afforded by science and

technology to “extend the principles on
which we based our republic to all
mankind.”1

Although we now know that wei-ji
does not actually mean “danger/oppor-
tunity,” the combined concepts de-
scribe well the predicament in which li-
braries now find themselves. On the
one hand, the rapid digitization of all
types of information makes the need
for reputable sources of information
even greater. On the other hand, with
so much information freely available
on the World Wide Web, some people
wonder whether libraries will soon be-

come unnecessary. Or will digital tech-
nology actually enable libraries and li-
brarians to perform a more significant
role in education?

William Badke tells about a college
student who wrote an article for the
student newspaper about doing re-
search for his term paper. The student
mistakenly attached his notes for the
article to the back of the paper. In his
private notes, he wrote, “Never touched
a library, never talked to a librarian.
Who would, when everything you need
is on the Internet?”2
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The visible Web provides access to
much freely available information, some
of which is good. In this respect, the
above-mentioned student was partially
correct. However, he did not realize that
many vital research sources are not avail-
able on the Web. (See Box 1: What’s on
the Free Web [and What’s Not].)

The vastness of the Web hides the
fact that much of it is of questionable
quality. A Christian school library will
want to provide quality collections as
an alternative to this trivial and un-
trustworthy information. The Apostle
Paul vividly describes those things
upon which our thoughts should dwell,
using terms such as true, noble, right,
pure, lovely, admirable, excellent, and
praiseworthy (NIV).3 This biblical
benchmark provides a standard by
which to measure the information re-
sources we provide for our students. 

Resources should also be measured
against traditional collection standards,
such as objectivity, expertise, faithful-
ness to factual truth, quality writing,
and publication standards, as well as
attention to beauty and functionality.
Often, free Internet resources do not
measure up to these standards. Library
collections can provide pre-selected,
quality copyrighted sources such as
children’s or adult literature, published
research and reference works, historical
and archival materials, proprietary
databases, and other authoritative
sources. Many of these resources, while
available electronically, are not free. 

In addition to providing excellent
collections (see Box 2: Vital Resources
in the Library Collection), today’s com-
plex milieu of Internet and library re-
sources means that librarians must also
play an increased instructional role,
guiding students to appropriate re-
sources and teaching them how to eval-
uate those sources. In this article, we
discuss these roles in relationship to
free and subscription Web resources. 

The Differences Between the 
Free Internet and Library 
Electronic Resources

The Internet is a network of comput-
ers around the world that communicate
with one another, while the Web is the
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What’s on the Free Web (And What’s Not)
Things that are easily found on the free (or visible) Web but which are generally not suitable

for quality research include:
• Miscellaneous facts and figures.While efficient at producing quick answers, the sites

located by Google and other popular search engines offer little in-depth analysis.
• Consumer-level information about current events in areas such as health, em-

ployment, or travel. These include Q & A forums, sites dealing with popular or alternative
medicine, travel destinations, or consumer, political, and religious advocacy, all of which tend
to be biased and unsuitable for serious research.

• Newsbytes, summaries of recent inventions, and popular articles about medical
and scientific discoveries, which despite their catchy titles, lack full research findings and
patent information, and are often biased.

• World news and current events in brief clips and articles, which do not usually include
objective, in-depth research or expert commentary that adds meaning to an event.

• Practitioner-level information for various disciplines, which while helpful to profes-
sionals, often includes facts that can be taken out of context, misinterpreted, or misrepresented
by a novice student using them as a primary source.

While the vast majority of “hits” in a typical Internet search results fall into the above cat-
egories, there is some good research-based material on the free Web. Used in conjunction
with reputable sources in the academic library, these types of Internet sources can be helpful:  

• Books whose copyrights have expired, and portions of books still under copyright.
Google Books (http://www.books.google.com) and Project Gutenberg (http://www. gutenberg. -
org) provide full access to books in the public domain. However, students may have difficulty
understanding the historical context of this type of material. For full-text versions of books
protected by copyright (including electronic ones), payment is required. 

• Statistics and official data, as well as some government-funded research, particu-
larly in the health sciences. In the United States, research funded by the National Institutes of
Health is freely available through the National Library of Medicine’s PubMed database
(http://www.ncbi.nlm.nih.gov/pubmed/) after a time delay. Much good worldwide research and
statistical data are available from United Nations sites (http://www.un.org/, http://www.unesco.org).

• Open-source research publications. Information from these sources may be less re-
liable than reports in reputable subscription-based journals. However, some reputable re-
searchers currently post their studies in open access repositories. Students will still need to
compare these sources with findings published in reputable journals. Open-DOAR (http:// -
www.opendoar.org/) is one example of an open research repository.

What’s on the Deep Web?
Research-based resources are usually found on the deep or hidden Web and typically can

be accessed only via paid subscription. Libraries purchase licenses that allow their patrons
to use these resources.  

• Electronic subscriptions to journals. Although most journals are now available elec-
tronically, they require fee-based subscriptions.  

• Databases of subscription-based journal articles. This is where most Web-based
research is located. Databases may be interdisciplinary or limited to a specific subject area
or level of education (K-12 or higher education). 

• Industry or scientific databases. Most industry research and data are only available
through subscription databases. 

• Electronic book collections. Current titles are increasingly becoming available in elec-
tronic form. Libraries often purchase such collections and make them available to their patrons. 

For more information about these types of resources, see Box 3: Important Resources for
the Library Collection.  To learn how school libraries can collaborate to cut costs, see articles
in this issue by Carolyn Gaskell and Katye Hunt.
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platform upon which documents can be
found. Search engines are used to access
the resources published on the Web.
Search engines like Google, Yahoo, or
Yahoo! Kids4 mine the resources of a
database rather than the Web itself. Al-
though these search engines provide a
great deal of information, they do not
index everything. In fact, Paul Gil5 esti-
mates that only 10 percent of the Web is
currently available through popular
search engines. This “visible” Web, of- 
ten referred to as the “free Web” or “free
Internet,” contains a mass of “largely
unpublished materials produced by
organizations, businesses, individuals,
experimental projects, entrepreneurial
webmasters, etc.”6 Anyone with a com-
puter and Internet access can post mate-

rials on the free Web without editing or
verifying their accuracy.

The other 90 percent of the Web, the
“deep” or “invisible” Web, is accessed
largely through dynamically generated
database pages. One source estimates
that the invisible Web is about 500
times the size of the visible Web.7 The
deep Web has a larger proportion of
high-quality materials that have under-
gone editorial and screening processes
(for example, peer-reviewed academic
journal articles). Many of the resources
on the invisible Web are accessed via
paid subscription. Libraries provide the
gateway for these resources. 

While pricing models for these sub-
scription-based, deep Web resources
continually change, libraries can often
take advantage of lower costs by join-
ing government- or library association-

based consortia. It is therefore worth
contacting national or regional library
associations to find out what is avail-
able. See Carolyn Gaskell’s article in
this issue for more information about
consortia-based purchasing. 

In order for the 21st-century library
to provide the gateway to quality print
and electronic collections, it must have
up-to-date computer technology. Box
3: Standards for Computer Technology
in Libraries can help to define the tech-
nology needs of the library. 

Libraries Combine Free and 
Paid Resources With Information
Literacy

Going back to the student who used
only freely available Internet sources in
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Vital Resources for the Library Collection
School and higher education libraries, well-stocked with a combi-

nation of print and electronic resources, are more critical than ever in
a world where information of questionable quality constantly bombards
students. Rather than spending less on libraries, the information revo-
lution should inspire Adventists to remember our raison d’être, stated
so well in Counsels to Parents, Teachers, and Students: “The most im-
portant work of our educational institutions at this time is to set before
the world an example that will honor God. . . [where] every department
is to bear the mark of divine excellence.”*

Adventist school libraries should contain the best resources, in a
safe, academically sound collection that has been carefully selected to
reflect Christian values.

Here is a list of the types of resources that every Christian school
and college library should provide. All materials should be age-appro-
priate, congruent with Christian principles, and supportive of the cur-
riculum. Due to space limitations, the list is of necessity incomplete. 

Books
A rich variety of books that relate to the school’s majors/disciplines

• An excellent source is Resources for College Libraries (http:// -
www. RCLweb.net), which provides a list of the core collection of titles
in 61 curriculum-specific subject areas. 

• For the K-12 library, Resources for School Librarians (http:// -
www. sldirectory.com/ libsf/resf/ selection.html#top) provides a com-
prehensive list of selection tools. Educators and librarians will need
to screen titles to ensure that they conform to the school’s collection-
development policies.
Materials that help teachers integrate faith and learning 

• The Christ in the Classroom series published by the General

Conference’s Institute for Christian Teaching (http://www.aiias.edu/ -
ict/index.html) is an invaluable resource. The Website provides an index
to the articles and 200 sample monographs. 

• CIRCLE (http://circle.adventist.org) provides links to a number of
excellent resources, such as Growing in Faith, the Australian Primary Re-
ligion Curriculum (http://circle.adventist. org/ download/ Growingin Faith.pdf).

• Faith Integration modules and video clips are available from the
Adventist Virtual Learning Network (http://www.avln.org). 

• Ellen G. White (Spirit of Prophecy) materials in print and digital
formats. Libraries can integrate the Spirit of Prophecy collection within
their general book selection or include it in an Adventist Heritage Cen-
ter, where manuscripts, diaries, photos, and artifacts that are useful for
Adventist research are housed.

Reference Sources
• A variety of Bible versions, along with commentaries, dictionaries,

handbooks, lexicons, and concordances.
• Major reference sources such as encyclopedias (general and

subject), dictionaries, thesauruses, biographical sources, yearbooks,
and directories. Guide to Reference Books, edited by Robert Balay
(11th edition) and organized by academic discipline (http://www. -
guidetoreference.org/HomePage.aspx), is an excellent guide. 

• Books on study skills, research, and academic writing, including
style manuals.

Journals
• Journals and magazines related to the school’s curriculum. These

can be acquired through print subscriptions and/or online databases.
The librarian should explore with the local or regional library association
whether the school can obtain access to databases at reduced cost.
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his research, one suspects that he had
little expertise in evaluating sources.
Students who rely exclusively on gen-
eral-purpose search engines for re-
search often retrieve inaccurate or ir-
relevant information8 and may thus
produce shallow or inaccurate copy-
and-paste “research” papers or class
projects. They may also fail to under-
stand plagiarism issues. Recognizing
this, libraries have sought to bridge this
gap. Today’s librarians teach students
how to efficiently search for and deter-
mine the best sources, and use them
appropriately to create original intel-
lectual work.

Ellen White wrote in various contexts
about the importance of sound judg-
ment, critical thinking, and the ability to
think for oneself. A few examples help us

7http:// jae.adventist.org                                                                                                       The Journal of Adventist Education • Summer 2011

The Association of Seventh-day Adventist Libraries (ASDAL) consortium
(see article on page 47) can help libraries obtain databases at affordable
prices. Indices to help locate articles within journals are indispensable
in a college library. 

• Newspapers and news magazines (local, regional, international)
either in print or electronic form.

• Church publications, such as Adventist Review, Ministry, The

Journal of Adventist Education, the Seventh-
day Adventist Periodical Index, and union and
division publications.

Curricular Materials
Resources for teachers and professors on

pedagogy, administration, lesson preparation,
classroom management, and use of various
technologies. 

Local Heritage
• Materials related to the heritage of the in-

stitution and perhaps even the local or national
church. University charter documents and min-
utes of important committee meetings are im-
portant sources for researchers and historians. 

• Oral and written history, and artifacts (in-
cluding photographs) of the local community
and of the country where the library is located
will help promote local and national identity. A
wall map of the nation, as well as a local map
of the city or state of the institution’s location
will be helpful to users, especially faculty and
students from other states or countries.

Media
Films, DVDs, music and sermon recordings, eBooks, etc. that are

used in the school, as well as appropriate equipment (TV, DVD/Blu-ray
player/eBook reader) that is maintained and updated on a regular basis.

* Ellen G. White, Counsels to Parents, Teachers, and Students (Mountain View,
Calif.: Pacific Press Publ. Assn., 1943), p. 57.

By interacting with a librarian in the classroom, students learn to identify him or her as a
trustworthy advisor when they are doing research, looking for relevant resources, or trying to
identify the appropriate bibliographic style in assigned essays.



to understand her views on this impor-
tant aspect of education. Referring to
youth and their leisure activities, for ex-
ample, she advised that “since they can-
not always have the guidance and pro-
tection of parents and guardians, they
need to be . . . taught to think and act
from conscientious principle.”9 Refer-
ring to church workers, she stated that
“God has given men . . . minds, and
He means that they should become
think ers, and do their own thinking and
planning, rather than depend upon oth-
ers to think for them.”10 To medical stu-
dents she wrote, “show yourselves to be
close, critical thinkers, having soundness
of heart and uprightness, being loyal to
God, and true to mankind.”11

In the realm of information use,
Christian schools have a great opportu-
nity and solemn responsibility to teach
students to think for themselves and to
evaluate potential resources. Who better
to help students learn to identify quality
resources than the Christian librarian?
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Standards for Computer Technology in Libraries
As part of their responsibility in preparing 21st-century citizens,

Adventist school and college libraries must acquire adequate tech-
nology to ensure that students and teachers have ready access to
the Internet and the library’s other electronic resources.

K-12 Libraries
According to the International Federation of Library Associa-

tions (IFLA), “the school library serves an important function as a

Higher Education Libraries
The Association of College and Research Libraries is revising its

Standards for Libraries in Higher Education. Its current (2004) stan-
dards suggest establishing a “ratio of computer workstations to com-
bined student and faculty FTE.”5 The 2006 ACRL White Paper6 moves
beyond ratios, listing some factors that must be considered when de-
termining the number of work stations in a college library:

• Do most students have their own laptops, so that they can
connect wirelessly to the Internet while using the library? 

B O X  3

gateway to our information-based present
day society. For this reason, it must provide
access to all necessary electronic, com-
puter and audiovisual equipment.”1

IFLA specifies that school library space
should provide the flexibility necessary for
changing and emerging technologies2 and
should apportion space for small-group or
formal classroom teaching using instruc-
tional technologies.3 They specifically men-
tion computer work areas with Internet and
public access catalog stations (this as-
sumes that the school has an electronic
catalog).4

The 21st-century library
includes technology-
supported group-study
areas where students,
teachers, and librarians
can collaborate on re-
search projects.



Key Information Literacy 
Standards for 21st-Century
Learners

In October 2007, the American As-
sociation of School Librarians (AASL),
a division of the American Library As-
sociation, launched Standards for the
21st-Century Learners.12 This document
highlights nine concepts referred to as
Common Beliefs, the first of which suc-
cinctly describes the foundational skill
for learning: “Reading is a window to
the world.” The standards also empha-
size technology skills (fourth belief)
and multiple literacy, which includes
digital, visual, textual, and technologi-
cal literacy (sixth belief). 

AASL Standards recognize that the
role of the school library extends far
beyond merely providing learning re-
sources. As partners in academia, librari-
ans “will collaborate with others to pro-
vide instruction, learning strategies”
(ninth belief) to help learners become
sophisticated, responsible users of infor-
mation capable of finding and evaluat-

ing information for accuracy, validity,
appropriateness, and importance in a
variety of contexts.13

Partnership for 21st Century Skills
Another organization, the Partner-

ship for 21st Century Skills,14 developed
P21 Framework Definitions, with se-
lected core subjects and 21st-century
themes as its base.15 Within this context,
students learn an array of skills, grouped
into three sets: (1) learning and innova-
tion skills; (2) information, media, and
technology skills; and (3) life and career
skills. These skills involve critical think-
ing and problem solving, information
literacy, and the ability to “navigate the
complex life and work environments” of
the 21st century.16

Both the P21 Framework Definitions
and the AASL Standards emphasize the
need to integrate information literacy
into the fabric of K-12 education.
Teaching students to become wise con-

sumers of information as well as bud-
ding researchers is key to developing an
information-literate citizenry. 

Information Literacy Competency
Standards for Higher Education

The Association of College and Re-
search Libraries (ACRL) developed and
adopted the Information Literacy Com-
petency Standards for Higher Education,
which have been endorsed by the
American Association for Higher Edu-
cation and the Council of Independent
Colleges.17 These standards define in-
formation literacy as “a set of abilities
requiring individuals to ‘recognize
when information is needed and have
the ability to locate, evaluate, and use
effectively the needed information.’”18

The ACRL’s five competency stan-
dards19 have been broken down into
objectives and learning outcomes that
can be summarized as follows:

• Ability to determine the nature
and extent of information needed;

• Ability to access needed informa-
tion effectively and efficiently;
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• Are there an adequate number of networked computer sta-
tions elsewhere on campus for students to use? 

• What level of IT support is available to the library? 
• How many library applications and resources require tech-

nology for access?
• Will large groups of students need to use the library to com-

plete their in-class projects?
Schools must provide sufficient numbers of computers with In-

ternet access so that students can complete their academic require-
ments. 

Several surveys have shown that even when students have their
own laptops and wireless connectivity, library workstations remain
busy.7 Computers are a vital part of the 21st-century library and
must be factored into school budgets and planning.

Recommendations
The library should have:
• Adequate space and facilities to provide for current and future

technology needs, including sufficient electrical, network, and In-
ternet connections, as well as sufficient workstations to allow for
individual, small-group, and classroom-size gatherings.

• An annual budget for upgrades in hardware and software.
• Computer workstations that are networked to the rest of cam-

pus and have reliable, fast Internet connectivity. 

• Printing, scanning, and photocopying facilities connected to
workstations.

• Adequate projection and other teaching technologies.
• Online catalog stations in addition to the workstations nor-

mally used by students.
• Adequate technical support.
• Staff who are knowledgeable about educational technology

and information literacy.
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• Ability to critically evaluate infor-
mation and its sources, incorporating
selected information into one’s own
knowledge base and value system;

• Ability to individually or as a mem -
ber of a group use information effec-
tively to accomplish a specific purpose;

• Ability to understand economic,
legal, and social issues surrounding the
use of information, so that one can ac-
cess and use information ethically and
legally.

Academic and library administra-
tors must study ways “to connect the li-
brary and librarians with the curricu-
lum to integrate information literacy
into courses and programs.”20 With the
exponential increase in digital informa-
tion, the library’s role in preparing stu-
dents to capably select and analyze in-
formation becomes ever more critical. 

Translating Standards Into 
Learning

Today, librarians at all levels express
concern about students’ tendency to
trust whatever they find on the Web.
De Rosa and others21 studied percep-
tions toward and use of libraries
among the general populations (in-
cluding a subset of college students) of
Australia, Canada, India, Singapore, the
UK, and the U.S. They found that al-
though college students are more aware
of library resources and access them
more often than the general popula-
tion, there was room for improvement. 

Clare Snowball, who studied high
school students’ perceptions about
reading and libraries, found that stu-
dents are willing to forgo quality for
ease of access, and will usually take
whatever they find on the Internet and
“make it work.” Snowball quotes a high
school student as saying, “Ninety per
cent of the time you’re going to find it
on the Internet. . . . Even if it’s not as
good as the one in the book, at least
you’ve got it straight away.”22

Realizing that students need to be-
come more savvy information users, li-
brarians actively provide information
literacy instruction to students, intro-

ducing them to a wide variety of print
and Internet tools, including subscrip-
tion-based resources. They teach stu-
dents how to find and get the most out
of free and subscription/purchased
sources in both print and electronic
format. Librarians also teach students
how to evaluate sources and to use
them appropriately and ethically.

K-12 Example
At the K-12 level, librarians work

with teachers to embed research-based
lessons within the curriculum. If a so-
cial studies teacher wishes students to
research market systems as part of a
lesson on barter economies, for exam-
ple, he or she might begin by assigning
topics to small groups of students (e.g.,
definition, history, examples from vari-
ous cultures, bartering today). The as-
signment might culminate in the stu-
dents’ setting up an actual micro-barter
economy in their classroom or as an
exhibit for the school’s spring fair.
(See Chart 1.) 

For the research part of the assign-
ment, students visit the library where
the librarian teaches them how to use
free Internet and subscription-based
academic sources for their assignment.
As part of the instruction, the librarian
describes how to formulate search
strategies, and identify and evaluate re-
sources.  

Higher Education Example
According to Grafstein,23 informa-

tion-literacy instruction involves
“broader, process-based principles of
research and information retrieval that
apply generally across disciplines” as
well as “knowledge about the subject-
specific content and research practices
of particular disciplines.” Two tertiary-
level approaches for teaching these
skills are (1) a one-credit class in li-
brary skills or (2) one or more library-
instruction sessions embedded within
pre-selected general-education classes
(usually English composition) and
higher-level research classes. Se attle-
Pacific University, for example, in-
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C H A R T  1
Example of a K-12 Information-Literacy Lesson on Bartering

Activities Information-Literacy Goals

Based on class discussion about the Identify terms to form search
barter economy, brainstorm words about strategies
the topic (e.g., bartering, barter history, 
barter economy, trading). Use one or 
more of these to do a Web search.

Discuss how to evaluate research results Evaluate sources
(e.g., check Website for sponsor information, 
Google author; look for links or references).

Summarize each result, making note of Use resource to build knowledge 
relevant dates, facts, and links that may 
lead to further information.

Identify the bibliographic elements that need Use resource responsibly and 
to be incorporated into references; discuss ethically
the importance of giving credit to authors. 

Find a library resource with an article on  Appropriately select a variety of
barter. Read it, taking notes, and record  academic sources
proper location information.



cludes information literacy in its Un-
dergraduate Degree Learning Out-
comes.24 Its librarians teach informa-
tion-literacy lessons as part of the
general-studies curriculum. 

At Walla Walla University, in College
Place, Washington, librarians team up
with the Freshman Orientation task
force, the English Department, and
various academic departments at four
points in the curriculum, thereby link-
ing information-literacy skills to real
learning and ensuring that students
understand how to apply these skills.
(See Chart 2.) 

Summary
Research shows that student learning

suffers in schools that lack good library
collections and a vibrant information-
literacy program. Dozens of studies
from 19 U.S. states and one Canadian
province consistently show a correlation
between high-quality school library pro-
grams and student achievement.25 The
erroneous belief that a library is no
longer needed because “everything is
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C H A R T  2
Information Literacy at Walla Walla University

Tier 1—Freshman Tier 2—English Tier 3—Research Writing Tier 4—Selected Senior 
Orientation Library Composition Library Library Module Research Classes
Session Session Library Session

Students participate in A librarian visits the A librarian teaches an Librarians visit 
an interactive tour of the classroom when a entire module. These senior-level research 
library to learn about its research-based essay sessions guide students classes to introduce 
facilities/policies, its Web is assigned. Students through the complete the specific literature 
page, and collections, learn how to identify literature research process. of the discipline.  
and to discover strategies and evaluate three 
for finding resources. types of resources 

for their essay.

• Determine availability • Identify key topic- • Evaluate sources. • Become acquainted 
of resources. related concepts. • Construct advanced with discipline-

• Understand differ - • Explore a variety searches. specific resources.
ences between of resources. • Evaluate the body of • Refine citation and    
resources in research. referencing skills.
various formats.

Sample of Information-Literacy Competencies Taught in Each Tier

The provision of comfortable study spaces in the library helps to foster collaborative learning
communities, an important element of academic preparation for careers in modern society.



freely available on the Internet” puts stu-
dent learning at risk. 

Administrators who understand the
library’s educational role recognize the
need for trained librarians who can
skillfully combine free and subscrip-
tion sources into a cost-effective, bal-
anced print and electronic collection.
They understand that librarians are
also educators, teaching students to
navigate and critically engage with this
complex world of information. Chris-
tian school administrators know that
God is “the sure foundation for [our]
times, a rich store of salvation and wis-
dom and knowledge,”26 and that He de-
sires us to “fill the mind with great
thoughts, pure thoughts.”27 It is there-
fore imperative that adequate funds be
allocated to provide an attractive, well-
funded, and well-ordered school li-
brary whose collections represent the
best that is available and where trained,
Christian personnel teach students how
to engage with information. �

Annette Melgosa,
the Coordinator for
both this and the
previous Libraries
issue of the JOUR-
NAL (December
2004/January
2005), is Instruc-
tion/Access Services

Librarian at Walla Walla University in
College Place, Washington. The editorial
staff express heartfelt appreciation for
her enthusiasm and commitment to see-
ing the project through from identifica-
tion of topics and authors, peer review,
manuscript revision, to suggestions
about photos and illustrations.

Felipe Tan is Senior
Cataloger of James
White Library at
Andrews University
in Berrien Springs,
Michigan.
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S
eventh-day Adventist educators know that school li-
braries are a critical component of success, and efforts
are being made to provide both teachers and students
adequate access to library resources. For example, in
1981, Southern College of Seventh-day Adventists (now
Southern Adventist University) and the Georgia-Cum-
berland Conference Education Department launched a

program to provide elementary schools with high-quality li-
brary materials.1 In 1991, planning was underway for the con-
struction of a library at Inca Union University in Peru. The
plans for this library were unique in that they included a floor
dedicated to children’s books. “You see,” said Wolfhard Tou -

chard, one of the people behind the new design, “the elemen-
tary and secondary schools have no books: they can’t afford
any. So I suggested they include libraries for these two schools
in with the university library. If you want students to success-
fully use their reference skills when entering college, they need
to develop them while in the elementary grades.”2

Meeting the Challenge
In 2005, Annette Melgosa published an article in this journal

that affirmed once again that “the school library, properly set
up and properly managed, can provide [a] window of faith, ac-
ademic excellence, and opportunity.”3 Unfortunately, not all
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B Y  K A T I E  M c G R A T H

A  C o m b i n a t i o n
f o r  S u c c e s s

Small Schools and Libraries



Adventist schools are within reach of a university-sponsored
support program, and few small schools are able to acquire,
much less staff, substantial libraries on their own. But this is
not a reason to abandon the idea of exposing students to li-
braries—the stakes are much too high for that. Rather, schools
can find creative solutions that utilize the resources they are
able to access.

The first place to look for these types of solutions is in the
local community. Many communities have public libraries—
often with trained staff—that are more than willing to work
with local school children. If the school is small enough, the
classes might make regularly scheduled field trips to the com-
munity library. If the school is too large or transportation too
expensive, perhaps a partnership could be formed in which the
public library provides the school with pre-selected materials.
Some public librarians might even be willing to come to the
school, or if the public library is also understaffed, possibly a
volunteer could transport materials back and forth between the
school and the library. In these types of solutions, everyone
wins. The children have access to library materials and trained
librarians, and the community library experiences a signifi-
cantly increased demand for its services—something it needs
to justify its budget to local officials. 

The next place to look for solutions is parents and the local
church. After a careful background screening, volunteers can
be trained by local public librarians or classroom teachers (who
perhaps have taken an undergraduate or online course in
school librarianship), or by enrolling in online courses, to per-
form the essential functions of the library. The importance of
carefully selecting people to manage the library cannot be
overemphasized because in the eyes of students, the person
who plays the role of the librarian is the librarian. Thus, the
volunteer must be someone who truly loves children, loves lit-

eracy, understands the essentials of library organization, and is
ready to step in and fill this critical role in students’ lives.

If there is no community librarian or volunteer, then the re-
sponsibility returns to the classroom teacher. Even if lacking
the space for a formal library in the school, teachers can set up
a library corner in their classrooms. One of the advantages of
the small school model is that teachers often enjoy a great de-
gree of flexibility in structuring the school day, so they can
build library time (or library corner time) into the daily rou-
tine. While it is important to have a large selection of excellent
library materials, it is high-quality experiences with books that
matter most. This can happen with small groups of students,
older children reading to younger ones, students talking with
one another about what they have read, and everyone working
to create positive memories that center around reading.

Early Positive Experiences With Reading
In a best-case scenario, literacy begins in the home, with par-

ents making available a wide variety of quality books carefully
selected to fit each child’s interests. Unfortunately, children too
often enter school without having had a story read to them and
not owning even one book of their own. When students have
not had early literacy experiences at home, the school must not
only teach them to read, but also create an environment that
fosters positive attitudes toward reading and information dis-
covery.

This is why library time is invaluable. Formal instruction
focuses primarily on the mechanics of reading—letter recog-
nition, phonics, sight words, etc. The library’s focus is the joy
of reading. While students are working hard to achieve reading
fluency, the library (or library corner) becomes a safe haven
with no pressure to perform. 

In the early years of formal schooling, students are forming
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lifelong attitudes toward reading. Early positive experiences
with books are a vital component in nurturing an “I can do
this; this is fun” attitude, which will greatly enhance students’
ability to succeed. Because reading is the foundation for all
other knowledge acquisition, schools must create an environ-
ment where this skill is not only mastered but also enjoyed.

During library time, the primary goal for young children is
to simply enjoy reading, free from pressure to perform or fear
of failure. However, a wide range of foundational literacy ex-
periences can be tucked into these moments of joy. Here is
where educators and librarians can repeatedly revisit both the
“I’ll do it and you watch” and the “I’ll do it and you help” stages
of learning. 

During story time, adults model fluent, expressive reading—
demonstrating how words on a page can come alive. During
reflection time, library volunteers allow emerging readers to
think about what has been read, check their understanding of
various passages, and explore their personal reactions to a text.
During open library time, educators talk to children about lit-
eracy, helping them to not only discover their personal inter-
ests, but also recognize that their curiosity can be both stimu-

lated and satisfied by reading. 
The library is an affirming place where children can be

peacefully immersed in literacy. During these lightly structured,
pressure-free moments, the imagination can be sparked, the
love of reading can take root in small hearts, and children can
be set on a path of lifelong learning.

Building Fluency
Once students have mastered the basic mechanics of read-

ing, the focus shifts to increasing vocabulary, building fluency,
and exploring the amazing variety of genres, formats, and il-
lustration styles. Here, too, the library can play a central role in
developing student literacy. 

As children progress through the grades, the pressure to per-
form continually builds while opportunities for downtime de-
crease. As teachers struggle with the sheer amount of knowl-
edge that students must master for state-mandated stan d ard  ized
tests, it becomes increasingly difficult to find time for pleasure
reading. Thus, library story time becomes an important high-
light in the students’ school day. It is one of the few times when
they can simply enjoy a text, without the lurking worry that

this might be on a test.
Yet there is much more going on

in the library than relaxed reading.
Adults continue to model fluent, ex-
pressive reading, revisit the “I’ll do it
and you watch” and the “I’ll do it and
you help” stages of learning, and even
make forays into “you do it and I’ll
help” and “you do it and I’ll cheer”
stages of learning. Erlene Killeen, dis-
trict media coordinator and elemen-
tary library media specialist, notes
that the librarian is the person who
introduces both students and teach-
ers to new authors and illustrators,
genres and formats, ideas and cul-
tures. While there is still room for
serendipity and spontaneous discov-
ery, the librarian must be consciously
strategic about bringing readers into
contact with new materials, keeping
in mind the developmental, emo-
tional, social, and spiritual needs of
each child, as well as his or her inter-
ests, abilities, and comfort. “The joy
of reading is our message. What we
do best is unite the right reader with
the right book [in the right format]
at the right time.”4

The “right format” aspect of lit -
eracy is receiving greater atten-  
tion. Even in the very early years of
schooling, students are being intro-
duced to information technology.
They quickly learn which buttons to
push to make a computer work, but
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During story time, volunteers model fluent, expressive reading and help establish a foundation for
a lifelong love of learning in young children.



need a great deal of help to eval-
uate the information they dis-
cover and to use it effectively, eth-
ically, and legally. Library time is
a perfect opportunity to intro-
duce students to specialized,
child-friendly online sources of
reliable information and to dis-
cuss what they find online. If the
school lacks the ability to provide
computers, an online catalog, or
instruction in accessing electronic
resources, there is often someone
in the community or church who
can provide such expertise. 

Having at least one trusted
adult who routinely models read-
ing fluency, information literacy,
and the love of reading and infor-
mation discovery is important for
each child’s academic growth. As
Killeen points out, “Reading is a
strong indicator of an educated
person.”5 Students need to be able
to look at someone they know
and say, “This is what an educated
life looks like.” Through the live-
liness of story time, personal con-
versations with students about in-
formation, and the ubiquitous
book in the librarian’s own hands,
the library communicates that reading is important, reading is
fun, and reading is the key to academic success.

Expanding Horizons
As students mature and begin to explore their identity and

their place in the world, they need both someplace and some-
one safe. No other professional is as uniquely positioned to fill
this role as the school librarian. In the library, students find that
they are free to explore new areas of knowledge without fear of
judgment and to talk with a trusted adult who offers appropri-
ate information to help them figure out how to solve their own
problems.

In addition to being a place to go for recommendations of
reading material, the library plays an important role as infor-
mation provider, knowledge hub, and source of guidance for
budding young researchers. Teachers and librarians should
carefully design print and digital collections that are sufficient
but not overwhelming, challenging but not impossible, author-
itative and yet accessible. As more information technologies are
introduced, students should learn how to use sophisticated
tools to navigate the sea of information available online. Li-
brarians are skilled at providing the right mix of guidance and
encouragement, giving students both freedom to explore and
direction for their explorations. 

In this way, the library provides a framework to help stu-
dents develop confidence in themselves and their capabilities—
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confidence that will stay with them throughout their educa-
tional and professional careers.

Staying Connected
As students become young adults, performance pressures

continue to mount, and in-class downtime becomes a thing of
the past. With classes, social events, extra-curricular activities,
and family obligations, the hectic pace of a school schedule can
take its toll. 

During times when everything seems to be changing, stu-
dents need something that remains constant. For many, this is
the library. Just as it has been since they first entered the doors
of the school, the library is their safe haven, the one place in
their world where they can explore whatever interests them,
and where they can take a break from the hectic pace of their

Putting the Pieces Together
As students enter adulthood, reading provides continuity

for their thoughts and supports their interests.6 They are be-
coming familiar with their own inner landscape, learning what
sparks their interest, what they enjoy, and what builds them up.
The library plays an advisory role to able readers, while enticing
the more reluctant students to experience the joy that comes
from reading.7

From their introduction in the early years of school, research
and information discovery play an ever-increasing role in a stu-
dent’s academic experience. Students must learn to use infor-
mation technology, conduct specialized searches, and develop
detailed research plans. If they have had consistent library in-
struction, students facing their first major library research proj-
ect can locate needed information both in print and online;
evaluate sources for accuracy, authority, and relevance; and
then use what they have found effectively, ethically, and legally. 

Conclusion
Libraries represent freedom—freedom to read, to think and

express one’s ideas, to explore knowledge, to expand one’s
mind, to become an educated person. School libraries play a
key role in giving students this freedom and teaching them to
use it responsibly. Libraries provide early positive experiences
with reading and consistently support student learning.
Through partnerships with public libraries, use of qualified
volunteers, and library training for classroom teachers, even
small schools can offer students the library’s safe haven—a de-
pendable, predictable place where students can go for accept-
ance, guidance, and tools for lifelong success.  �
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lives to read for fun. In the library, young people are free to be
who they are, express what they really think, and know that this
adult will not only accept and value them, but also lead them
to others who share their interests and opinions. 

The library is a connecting point. It links students to some-
thing stable in their past while also building a bridge that will
take them into their future. It connects students with similar
interests and hobbies and offers a common, neutral ground
where they can collaborate on class projects, pursue passions,
and make new friends.
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For many students, the library provides a safe haven where they can
develop confidence in themselves and their capabilities—while at
the same time, learning valuable research skills.



I
nformation literacy is a vital part of 21st-century education,
as both young people and adults access the Internet and
communicate in personal and professional forums. Educa-
tion must prepare students to become lifelong learners, par-
ticipants in, and contributors to society by embedding in-
formation-literacy instruction at all educational levels.1

Along with purchased database collections, some free Web-
sites contain quality information that can be used in conjunc-
tion with national or regional information-literacy standards
lessons to ensure that students acquire the necessary tools, vo-
cabulary, and skills to become information-literate persons.2 

Information-literacy standards are based upon inquiry

models teachers can use to guide students through the process
of determining an information need, locating information to
fulfill that need, evaluating information for credibility and use-
fulness, and then using the information discovered. Some
countries integrate these skills throughout the education goals,
while others have specific stand-alone standards. The “Empow-
ering 8” and the Canadian “Focus on Inquiry” model are some
information-literacy models or frameworks used in various lo-
cales.3 The American Association of School Librarians pub-
lishes The Standards for the 21st Century Learner, which specify
that students are expected to be able to use skills, resources, and
tools to do the following tasks: 
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Inquire, think critically, and gain knowledge.
Draw conclusions, make informed decisions, apply knowl-

edge to new situations, and create new knowledge.
Share knowledge and participate ethically and productively

as members of society.
Pursue personal and aesthetic growth.4 

A number of freely available digital libraries and child-
friendly search engines can be used to teach information liter-
acy. This article will review freely available sites that support
information-literacy standards teachers can use to help stu-
dents develop a lifelong love of inquiry and learning.

Digital Libraries
Digital libraries such as collections of books and primary

documents (journals or oral histories, photographs, or art-

work) can contribute to learning
in a number of subject areas.
The International Children’s
Digital Library (ICDL) is a
child-friendly site teachers can
use in introducing students to
digital libraries. As of April 2010,
the ICDL contained more than
4,000 children’s picture books in
54 languages, including some
400 award-winning titles. These
books are chosen in conjunction
with the ICDL’s mission to “sup-
port the world’s children in be-
coming effective members of the
global community—who ex-
hibit tolerance and respect for
diverse cultures, languages and
ideas—by making the best in
children’s literature available on-
line free of charge.”5 The site’s
target audience encompasses
ages 3 to 13, but the library’s in-
ternational scope makes it useful
when creating applications for
older students who need begin-
ning reading material or who are
learning a second language. The
ICDL is well documented and
provides a wealth of information
for instructors and researchers
on library goals, selection crite-
ria, copyright, and suggestions
for use. 

The ICDL may be used to
teach students how to evaluate
information on the basis of social
and cultural context. Its interna-
tional scope means that children
can view stories from around the
world. Because it provides for
simple and advanced searches,

students can locate specific books or search for themed groups
on topics such as celebrating differences and forever friendship.
Students can view books in different languages, using the illus-
trations to learn about the story and other cultures. 

The ICDL clearly states its copyright policy and guidelines
for library use. By discussing those policies with older students,
teachers can help them understand the ethical use of informa-
tion from the Web.

The Baldwin Library of Historical Children’s Literature has
more than 2,500 fully digitized children’s texts published in the
United States and Great Britain during the 18th and 19th cen-
turies. Because this collection was primarily created to facilitate
historical research in children’s literature, it is less user-friendly
for elementary students. However, it provides multiple editions
and access to classic children’s literary periodicals, such as St.
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Nicholas Magazine. Specific links are likely the
best way for teachers to utilize this collection
with young students.

Many museums, national libraries, and
art galleries provide digital access to por-
tions of their collections, including artwork,
photo collections, primary documents, and
oral histories. Collections are frequently or-
ganized by era or topic, which helps students
learn to use an inquiry-based process in
seeking knowledge. Among libraries and
museums that provide this type of access are
the National Library of Australia, the Met-
ropolitan Museum of Art, The Getty, and
the British Library. The photo galleries of
many major institutions—ranging from
Bibliothèque de Toulouse to the State Li-
brary of New South Wales—may be viewed
through Flickr’s The Commons project.6 As
material continues to be digitized, these col-
lections will grow, enabling students to visit
more places and collections online.

The European Library Website provides
access to the digital collections and catalogs
of the National Libraries of Europe, includ-
ing Polish and Dutch collections of digitized
children’s books.7 The British Museum
Website provides information about ancient
civilizations and allows visitors to evaluate
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information on the basis of accuracy,
validity, and appropriateness (in
terms of user needs, importance, and
social and cultural context).8 At the
Library of Congress Website,
younger students can search digital
collections through America’s Li-
brary, while more experienced stu-
dents can access the American Mem-
ory.9 The British Library makes
available a number of digital collec-
tions on topics as varied as cook-
books through the ages (students
may enjoy a recipe “to make the haire
of the bearde to grow” from the 16th
century) to information and games
about the East India Company.10 The
National Library of New Zealand
contains interviews with seven of
that nation’s past presidents. 

Many Adventist university and
college libraries have digitized collec-
tions that may be of interest to older
students researching church history.
Information gained from these sites
can be used to help students develop
questions for further research. 

In addition to many free Websites,
some subscription products including
digital libraries and databases may be
available to primary and secondary
institutions for free or greatly reduced
prices through government libraries.
Contact your national, state, or
provincial library for information
about subscription collections that are
available in your region. 

Because the digital collections of
libraries and museums offer infor-
mation in a variety of formats in-
cluding text, visual, and multimedia,
they provide many opportunities to
expand children’s knowledge and to
stimulate creative expressions of
ideas in various formats, genres, and
historical eras. With repeated use,
students will become comfortable
retrieving data in different formats,
and with guidance, can learn to
respond to and organize that infor-
mation—all skills required of the in-
formation-literate person.

Search Engines for Children
Demonstrating mastery of tech-

nology tools for accessing informa-
tion and pursuing inquiry is only
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one aspect of information literacy. Students also need to un-
derstand how the Web indexes information in order to conduct
a successful search. Studies of students’ search behavior have
concluded that when required to do a search, elementary stu-
dents often move from page to page via links to discover an-
swers.11 There are many child-friendly search engines including
Yahoo! Kids, Ask Kids, Awesome Library, and SquirrelNet’s Kids
Safe Search using Google, which has the search engine’s strict
level filter preset.12 Since research has revealed that students fre-
quently use the default setting in the browser, making them
aware of multiple search choices is a first step in their achieving
mastery of technology tools for accessing information and pur-
suing inquiry.13

Of these sites, SquirrelNet’s Kids Safe Search best mimics typ-
ical search engine results and behavior. Yahoo! Kids is best
searched by topic rather than by key terms. Ask Kids is the only
one that allows students to inquire in a natural language format
such as “Are calico cats always girls?” and allows them to pick the
search that best resembles their original search idea. Ask Kids sug-
gests ways to “narrow a search” or “broaden a search.” For in-
stance, the above search may be broadened to “calico cats,” which
helps students understand the difference between broad search
concepts and narrow ones—an important skill in higher-level
tasks. Research has shown that younger students tend toward cat-
egory browsing (Yahoo! Kids), whereas older students use key
search terms (Google SafeSearch). Although both are appropriate
ways of finding information, the information-literate student
should have an understanding of the benefits and potential pit-
falls of each method.14 As with any use of the Internet by children,
adults must monitor the search process to ensure that the re-
sources accessed are appropriate to the student’s maturity, useful
for the curriculum and assignment goals, and congruent with
Christian principles and church doctrines.

Conclusion
Research suggests that greater use of the Internet leads to

higher information literacy for elementary students.’15 Class-
room Internet access enables students to access a variety of
quality resources that might be otherwise unavailable to them.
In the case of some online collections, the physical materials
were previously available only to serious researchers. 
The Internet includes resources that embed technology in

lessons related to values education, although teachers will want
to preview their content to be sure that it is appropriate for use
in an Adventist school. 
Other resources that are available to teachers include CIR-

CLE, which provides a list of library resources,16 and the Amer-
ican Library Association’s “Great Web Sites for Kids,” an excel-
lent source that is organized by topic and helps teachers choose
appropriate Websites for the age level of their classroom.17 Pro-
fessional periodicals such as Teacher Librarian or local school
library association journals often review Websites and search
tools, and provide practical suggestions for integrating infor-
mation literacy into the curriculum. Using these tools, teachers
and school librarians can help students acquire the skills they
need to be information literate, and inspire them to become
lifelong learners.  �

Christy Scott is the Reference and Interli-
brary Loan Librarian at Peterson Memorial
Library at Walla Walla University (WWU)
in College Place, Washington, where she has
been working for the past six years. She
holds a Master’s degree in Information Sci-
ence and Learning Technologies and a B.S.
in Elementary Education. Her professional
interests include technology in libraries,

children’s literature and services, and information literacy. During
her time at WWU, she has been involved in collection manage-
ment, reference services, and information-literacy programs.
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E
ven though they have grown up
with technology, are college fresh-
men well prepared for library re-
search, or does their computer
savvy actually put them at a disad-
vantage? Do other factors such as
library anxiety affect students’ re-

search experience? How can secondary
educators better prepare their students
for the leap from a small school library
to a large college or university library?
How can college librarians make new
students’ first library experience a posi-
tive one? 

Impact of the Internet/Informa-
tion Technology on School and 
Library Transactions

The Internet has affected nearly
everything in education. Students need
to be adept at online communication
even before they arrive at college. Not
only do students register online, but
class readings, assignments, and com-
munication with teachers are often
managed through a class Website. The
library also communicates electroni-
cally with students, sending overdue
notices and interlibrary loan articles by
e-mail. Students can renew library ma-

terials, read articles and books, ask ref-
erence questions, and watch library tu-
torials using the library’s Website.

Information technologies have tran-
sitioned education from pencil and
paper to computers using tools such as
word processors, spreadsheets, and pres-
entation software. Laptops have become
standard equipment for students, and
the few who do not own one can use the
computers in the library. Keyboarding is
now required for college success.

Most of today’s incoming freshmen
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• They are team-oriented and enjoy
the social aspect of working collabora-
tively, but may hide behind others to
take the pressure off themselves; 

• They are multi-taskers, but have
trouble synthesizing information from
many sources; 

• They are quick to find informa-
tion, but impatient with time-consum-
ing tasks such as evaluating sources
and distinguishing popular sources
from scholarly ones. 

Millennials have become dependent
on Internet search engines such as
Google. A Wellesley College survey
found that only two percent of stu-

use the “hidden Web” of high-quality
scholarly information that is available
only through the library’s subscriptions
to scholarly literature databases.7

In a recent discussion on the IN-
FOLIT listserv, college librarians sub-
mitted their “wish list” of incoming
freshmen’s library skills. The skills most
often mentioned were: (1) Knowing
how to find “reliable” sources rather
than using Google or Wikipedia; (2)
Knowing the basics of using an article
database; and (3) Using advanced
search techniques such as Boolean op-
erators, selecting good subject search
terms, and narrowing a topic. One of
the unique problems in Seventh-day
Adventist education is that there are
very few Master’s-level librarians in ele-
mentary and secondary schools, which
places a huge burden on lower-level
classroom teachers and secondary Eng-
lish teachers to teach research skills.

Discovering a New World: 
Affective Dimensions

The transition between high school
and college is difficult for many stu-
dents. First, college freshmen must learn
to take responsibility for themselves. Just
as no one checks to see when they went
to bed or what they ate for dinner, no
one reminds them to go to the library or
to schedule adequate time to complete
their assignments. Second, they’ve
moved into a much larger physical envi-
ronment and must commute between
dormitories, classroom buildings, the li-
brary, the student union, etc. The library
may seem like just one small part of this
new world, but it is an important one
and a key part of their college success.
Additionally, because many college
freshmen were considered leaders in
their secondary school, some may be
over-confident about their knowledge
and skills—particularly computer skills.
Others feel overwhelmed and afraid to
ask for help.

Relationship Between Cognitive
Skills and Affective Experience 

Although it is reasonable to general-
ize that the Millennials have good com-
puter and technology skills and feel
comfortable in cyberspace, the next

are experienced users of the Internet
and other information technologies,
but they have logged in primarily for
social and entertainment purposes
rather than to search for scholarly re-
sources such as article and book data-
bases. However, some international
students may not have had the online
experience that technologically adept
peers take for granted.

Characteristics of Millennials
Students of the Millennial Genera-

tion (born between 1980 and 2000)
present some unique challenges in con-
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raham and Metaxas found that students 
experienced difficulty recognizing trustworthy
Web sources and could not distinguish between

an advertiser’s bias and objective fact, possibly 
due to their “lack of understanding of the Internet
as an unmonitored source of information.”

G

trast with students of earlier genera-
tions. Following the Millennials, the
iGeneration (born after the mid-
1990s)1 is redefining Internet use by
relying on apps for entertainment
and communication rather than infor-
mation. Rosen suggests that this has
ramifications for motivating students
and may necessitate new teaching
methods.2

According to Malvasi, Rudowsky, and
Valencia,3 some of the paradoxes that
characterize Millennials are as follows:

• They are confident, but sheltered
by adults, leaving them underprepared
for the self-direction that college re-
quires; 

• They are achievement-focused, but
expect rewards even if they haven’t
achieved the academic standards re-
quired at the college level; they like
structure, but have depended on par-
ents and teachers to provide it; 

dents used non-Internet sources for in-
formation.4 Though one can find a glut
of information online, sorting through
it, evaluating it, and selecting good
Web sources is difficult for most begin-
ning college students. In The Chronicle
of Higher Education, Foster reported on
the results of the Information and
Communication Technology (ICT) Lit-
eracy Test published by the Educational
Testing Service, which was given to
about 1,000 college students and 1,000
high school students. The survey found
that only 48 percent could not identify
the objectivity of a Website.5

Graham and Metaxas found that
students experienced difficulty recog-
nizing trustworthy Web sources and
could not distinguish between an ad-
vertiser’s bias and objective fact, possi-
bly due to their “lack of understanding
of the Internet as an unmonitored
source of information.”6 Wilder
pointed out that students often fail to



question is how they feel about the li-
brary. Recent research has explored li-
brary anxiety, described by Jiao, On-
wuegbuzie, and Lichtenstein as “an
uncomfortable feeling or emotional
disposition experienced in a library set-
ting, which has cognitive, affective,
physiological, and behavioral ramifica-
tions.”8 Students experiencing these
feelings struggle with a continuum of
avoidance behaviors that eventually
threatens their academic success. Stud-
ies of graduate students have linked li-
brary anxiety to poor research skills
and assignment procrastination,
among other problems.9
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Research Conducted at Andrews
University

The impact of computer technology
literacy on library anxiety was studied
by the authors of this article in 2008
and 2009. One hundred Andrews Uni-
versity students at the First Time In
Any College (FTIAC), senior, and grad-
uate levels were given the “Information
and Communication Technology
(ICT) Literacy Test” published by the
Educational Testing Service (ETS) and
a modified Library Anxiety Scale,10

which we relabeled the “Library Com-
fort Scale” (LCS). The ICT Literacy
Test, which was taken online, measured

the ability of the student, within desig-
nated time limits, to evaluate and use
information for typical academic pur-
poses, utilizing standard computer
tools. The ICT Literacy Test is a cogni-
tive measure, while the LCS is an affec-
tive measure that assesses feelings
about four categories: basic library
procedures and policies, library staff,
the physical space, and familiarity with
resources and materials.

Prior to completing the research, we
assumed that a correlation existed be-
tween cognitive and affective library ex-
perience. Students with low informa-
tion-technology skills would be the least
comfortable in the library, and those
with higher information-technology
skills would be the most comfortable
with library use. However, the findings
suggested something different. As a
group, the FTIAC students scored in the
highest percentiles on the ICT Literacy
Test, but lowest on the LCS. In contrast,
graduate students as a group had the
lowest ICT Literacy test scores, but the
highest LCS scores. There did not appear
to be any correlation between the cogni-
tive and affective domains as measured
by these two instruments. 

Two factors predicted success in the
ICT Literacy Test—age and nationality.
Students from outside North America
and students older than 25 years of age
did not fare as well as North American
citizens and the younger Millennials.
The survey results suggest that FTIAC
students coming through North Ameri-
can education possess adequate com-
puter skills, but that older and interna-
tional students may need additional
training and mentoring in computer re-
search skills. This is more evident on the
graduate level than on the college level.

One significant LCS trend was identi-
fied by our study: Educational level
alone predicted the outcomes. Seniors
were more comfortable than FTIAC stu-
dents, and graduate students were even
more comfortable than seniors. This
finding suggests that FTIAC orientations
need to address both the affective and
cognitive aspects of computer use, and
educators need to think in terms of what
can be done to ensure a positive library
experience for these new students, be-



yond simply delivering the skills/knowl-
edge package they need.

Some Ways to Improve the 
Current Situation

As noted earlier in this article, the
typical incoming FTIAC has had expe-
rience with computers, but mostly for
social and entertainment purposes. He
or she also has not spent time at a large
academic library and thus feels uncom-
fortable there. What can elementary
classroom and secondary English
teachers do to teach research skills and
prepare students more effectively for
this important educational transition
to higher education?

Suggestion 1: Collaborate
Collaboration between secondary

schools and college librarians can help
reduce the gap in students’ cognitive
skills and help allay their anxiety. After
Cahoy transitioned from a school li-
brary media center to a college library,
she compared the standards of the
American Association of School Li-
brarians (AASL) with those of the As-
sociation of College and Research Li-
braries (ACRL). She concluded that
school librarians should (a) teach with
an eye toward the competencies out-
lined in the ACRL standards and (b)
reach out to other libraries in the area,
collaborating at both the higher educa-
tion level as well as the middle school
and elementary levels. 

If academic librarians forge rela-
tionships with K-12 librarians, they
will learn more about their students
and how to best help them “bridge the
gap.”11 A field trip to a college library
can introduce secondary students to
the hidden Web of scholarly literature,
contrasts between the physical layout
and policies of a college library and the
one at their school, and make them feel
more comfortable about transitioning
to a college or university library. 

On an international level, the Inter-
national Federation of Library Associa-
tions (IFLA) is an excellent resource.
Presentations in their 2010 conference
discussed collaboration between
schools and public libraries, and in-

cluded reports from Denmark, the
United States, Sweden, and Jamaica.12

What We Do: Partnering With St.
Joseph (Michigan) High School

Since 2006, James White Library, on
the Andrews University campus, has
partnered with a librarian and an Eng-
lish teacher at nearby St. Joseph High
School to introduce seniors to college-
level English sources. Each year, several
St. Joseph classes come to the univer-
sity library for two hours of instruction
and a guided tour. While there, they
work on research projects and look for
sources not available to them in their
small media center.

The collaboration between St.
Joseph High School Library and James
White Library has been a success. Stu-
dents, librarians, and teachers have
learned and grown. Here are a few
comments made by the high school
students: “I thought it was a good
learning environment, and also we got
to see how helpful the library people
are. I’m not so nervous to go to college
next year”; and “The most beneficial
thing was just learning a new environ-
ment. I had no idea how a college li-
brary was organized.”

Suggestion 2: Explore Local and 
Regional Resources

In the United States, official state
libraries provide services such as a
statewide book catalog and article data-
bases that are free to residents. These
databases can be accessed through the
state library’s Website. For example, in
Michigan, all residents can go to http:// -
Mel.org and enter a valid driver’s license
number to find books and articles. The
books can be ordered through the local
public library, and articles are available
online through full-text databases. These
services can be accessed by any teacher,
no matter how small or remote his or
her school or town. 

Many nations have national library
programs similar to Mel. For example,
in Kenya, the Kenya Library and Infor-
mation Services Consortium, http:// -
klisc.org, provides a broad range of
electronic journal databases for their
member libraries. Their international
partners include the International Net-
work for the Availability of Scientific
Publications, http://www.inasp.info/,
Electronic Information for Libraries,
http://www.eifl.net/cps/sections/home,
and the International Federation of
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Library Associations and Institutions,
http://www.ifla.org/. Each of these
organizations supports libraries in de-
veloping nations. UNESCO also
provides excellent resources through
its “Libraries Portal,” http://www. -
unescoci.org/cgibin/portals/libraries/ -
page.cgi.

Schools should also introduce their
students to key Internet resources. For
example, Google Scholar is a cyber uni-
verse where users can search for specific
academic articles and book previews.

Addressing Library Anxiety in the
College Library

Malvasi, Rudowsky, and Valencia
studied three traditional types of in-
struction as interventions for freshmen
suffering from library anxiety: one-on-
one instruction, online tutorial, and
group instruction. The intervention
groups were compared with a control
group, which did not participate in any
type of instruction during the test pe-
riod. Among students with high anxi-
ety levels, group instruction reduced
their anxiety by the greatest amount.
For students with lower anxiety levels,
the online tutorial was most effective
and group instruction second. One-on-
one instruction had mixed results.13

These researchers also suggest other
interventions: librarian mentoring or
advising; special social events such as re-
freshments during test week, instruc-
tional game or contest nights; outreach
to elementary and secondary students; a
library fair or festival/open house;
classes in library research; and “student
ambassadors” who serve as liaisons with
new students, representing the library at
orientation functions, encouraging stu-
dents to use the library, and referring
students to the correct person at the li-
brary when they need assistance.14

What We Do
Making Students Feel Comfortable in

the Library. James White Library par-
ticipates in several activities through-
out the school year to help students feel
welcome in the library. During the pre-
school orientation week, incoming
freshmen and new students participate
in a 30-minute library tour and intro-
duction to the library’s Web page and

online catalog. They meet several li-
brary employees and are entered in a
drawing for prizes or coupons/vouch-
ers to local eateries. Special activities
are held in the library every spring dur-
ing the campus Creative Arts Festival,
and treats are distributed in the eve -
nings during test week. Students are in-
vited to display their artwork in the
library gallery.

Increasing Computer and Informa-
tion Technology Literacy. Class instruc-
tion, workshops, and special support
services help students improve their
technology-literacy skills. Currently,
James White Library partners with the
teachers of the class, Introduction to
Computer Tools, which is required of
most new university students. Librari-
ans instruct 110-minute lab sessions,
during which students are taught to
search the library catalog, statewide
catalog, two article databases, and
Google Scholar, and to evaluate Web-
sites for academic use. Group instruc-
tion is offered at the request of teach-
ing faculty. Online and video tutorials
are available from the library’s Website.
Consultation services provide individ-
ual help to students.

Final Thoughts
In today’s higher education envi -

ronment, access to information is no
longer a challenge. The technology to
accomplish this is ubiquitous and read-
ily available. However, today’s student
is challenged more by information
naiveté and information overload;
thus, the library plays an invaluable
role as an information mediator, men-
tor, and educator for the novice infor-
mation seeker. 

College libraries must also address
the affective needs of students and find
ways to lessen their anxiety. This can be
accomplished both by librarians collab-
orating with educators at lower levels
and by campus-based social activities
for incoming students, so that students
will feel comfortable in the library and
empowered to become engaged citizens
in the world of knowledge. The per-
sonal touch provided by the helpful li-
brarian can make a real difference in
ensuring a student’s success.  �

Lauren Matacio is
Instruction Librar-
ian at Andrews
University in
Berrien Springs,
Michigan.

Terry D. Robertson
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of Library Science at
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B Y  C Y N T H I A  M A E  H E L M S  

S
ome 75 studies conducted over the
past half century show that school li-
brary media programs have a positive
effect on students’ academic achieve-
ment.1 During the years 1996-2006
alone, 23 studies supported the value
of school libraries in student achieve-

ment, and 14 confirmed the value of collab-
oration.2 According to studies conducted by the Library Re-
search Services of the Colorado State Library and the University
of Denver, the greatest single factor in student achievement—
second only to socio-economic status—is the school library.
Students who attend schools where the teachers and librarians
work together in planning, teaching, and integrating informa-
tion literacy in the curriculum tend to have higher achievement
scores.3 

Librarians have always promoted knowledge access, a role
that is even more significant today, with the amount of infor-
mation bombarding students on a daily basis. Granting librar-
ians information “leader-acy” positions and collaborative roles
in teaching, learning, curriculum planning, and program ad-
ministration fits well with the established guidelines by the As-
sociation of School Librarians, the Association for Educational
Communications and Technology, and the National Board for
Professional Teaching Standards.4 Students’ educational de -
velopment will be enhanced when principals, teachers, and li-
brarians collaborate in learning, teaching, and implementing
critical-thinking skills.

Collaborative Opportunities
Collaboration by every member of the school staff is necessary

in this information age.5 This cooperation can easily extend be-
yond the school premises to include community resources such

as families, churches, public libraries, business
establishments, museums, state parks, Rotary
Clubs, etc. It can also cross geo-political bor-
ders through the use of the Internet, helping
students to understand how other people live
and learn.

The success of a collaborative relationship
starts with the school principal and the value

he or she places on hiring qualified/certi fied/cred entialed school
librarians and providing a functional school library to ensure that
the school graduates high-achieving information-literate stu-
dents. Principals are the driving force behind the cooperation
and collaboration that unite the administration, the teachers, and
the school librarians. Visionary principals involve school librar-
ians in facilitating school reforms, orienting teachers, and
strengthening community relations.6

Collaborative Ideas and  Activities
Collaborative activities such as competitions, exercises, read-

ing programs, storytelling, role playing, and field trips promote
active learning. Students learn best through active participation
and utilization of print and electronic resources, as they col-
laborate within the school or with other schools, libraries, and
students across state, provincial, and country borders.

School Administration, Teachers, and Students
Principals, teachers, and librarians can make an effective

team in curriculum development and teaching if they work to-
gether to plan activities that challenge and motivate students.
In order to broaden and deepen their students’ learning, school
personnel can utilize activities that engage more than one sense
and encourage interaction with people, machines, and virtual
reality. The development of information-literacy skills should

Collaborative Ideas 
FOR A SCHOOL 

LIBRARY 
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start with the lower grades through alphabetization, sequenc-
ing, conversations, and brainstorming; and progress through
the higher grades with role playing, presentations, poster ses-
sions, and computer-generated projects. 

One school in California developed a lesson about U.S. pres-
idential elections that involved every level from kindergartners
to the faculty and staff. After researching the candidates at the
computer lab, the students made presentations complete with
posters and signs. They also registered at registration tables,
voted in mock election booths, and tallied the results using
spreadsheets and graphs.7

Parents and the Community
Schools can enlist the cooperation of students from kinder-

garten to junior high level to plan a Family Literacy Night. Holy
Cross School in Kemptville, Ontario, hosted this type of program
to coincide with Canada’s Family Literacy Day. The librarian ini-
tiated the idea and received support from both administration
and teachers. Teams were formed to plan children’s activities at
different levels, literacy presentations and handouts for parents,
and fun activities such as drawings, refreshments, decorations,
etc. The school solicited donations from local businesses, pub-
lishers, and bookstores for door prizes and refreshments. The
event drew 150 parents and 200 students.8

Teachers can also connect with the senior citizens in the
community. Spellbinders is an organization of senior volunteer
storytellers whose aim is to connect older and younger gener-
ations through the art of storytelling. Schools in the U.S. can
consult http://www. spel lbinders.org to see if there are story-
tellers in their locality whom they can invite to the storytelling
sessions at information-literacy programs.9

Teachers should explore the public library in their community
as well as local museums, colleges, and universities for educa-
tional activities that can be integrated with the school’s informa-
tion-literacy program and var-
ious classes. The Read. gov 
(http:// www.read. gov) and Na-
tional Educational Asso cia -
tion’s Read Across Am er   ica
(http://   www. nea. org/  grants/-
886.  htm) Websites offer many
resources for schools.0000000

Beyond Geo-Political Borders
Teachers can broaden their

classes’ cultural connections
by encouraging students to
explore the world online. Oak
Hill Elementary School in
Morgantown, North Carolina,
partnered with the Appa la -
ch ian State University’s Reich
College of Education Library
Science program to connect
with the Th’uruchapitas Li-
brary in Cochabamba, Bolivia.
The school library set up a A librarian and a teacher sit down together to plan information-literacy activities for their school.



and throughout the United States via
story ambassadors and are managed
by story keepers.21

As components of a worldwide
church, Adventist schools should be
able to connect with other schools in
the same state, union, or conference,
or go beyond political borders to
com municate with institutions in
other world divisions. Principals and

school librarians who would like to arrange such partnerships can
consult the Sev e nth-day Adventist Online Year book (http://
www.adventist  year           book. org/  default. aspx?) for con tact in forma -
tion. To network with their Seventh-day Adven tist col leagues, li-
brarians may look up the Association of Seventh-day Adventist Li-
brarians Website (http://spinergy.southern.edu/asdalhere/) and
contact the president of the association or the chair of the School
Libraries Section.
School librarians can benefit from exploring what other li-

brarians in their state, nation, or other countries are doing. Par-
ticipation in conferences and Web-based seminars sponsored by
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Principals/Administrators
• Equip the librarians for leadership roles.10

• Grant the librarians flexible schedules.11 

• Provide the library with adequate funding for technology and cler-
ical support.12

• Involve librarians in faculty meetings as well as committee meet-
ings dealing with curriculum development, standards, assessment, and
outreach activities.
• Ask the librarians to teach, not just to substitute teach.13

• Support and foster teacher-librarian collaboration.

Teachers
• Consider the librarian a co-teacher in the classroom.
• Develop partnerships between the librarian, the teachers, and the

principal to meet the school’s mission and goals.
• Plan and assess class activities with the librarian. 
• Participate in librarian-initiated programs and projects.

• Encourage the students to value the library’s role in education.
• Contribute to the growth, development, and use of the library’s

collections and services.

School Librarians
• Establish good relationships with the teachers and principals by

soliciting their assistance in developing library collections and programs,
in showing the relationships between information literacy and content-
related objectives, by raising their expectations of what the library can
do, and by being an expert on curriculum goals.14

• Be involved in committee work, faculty meetings, and in-service
workshops either as a participant or a presenter.15

• Lead out in special events and projects (i.e., co-directing plays,
sponsoring author visits and general school projects, designing the
school Website, offering job-training programs).16

• Serve as the school’s technology leader. Teach and model ethical
use of technology; work with teachers in instructional design, planning,

and teaching; and help teachers inte-
grate technology and information literacy
in the curriculum.17

• Be aware of standards and educa-
tional reforms. Gain an understanding of
the skill sets needed to develop reading
programs and collections.18

• Apply different methods of commu-
nication: send lists of highly recom-
mended Websites to teachers via e-mail,
publish newsletters with tips on how to
get the library involved in the classroom,
and submit reports and weekly schedules
to the principal.19

T I P S  F O R  S U C C E S S F U L  C O L L A B O R A T I O N

Giving Tree and awarded each child a jingle bell for every dollar
placed in an envelope on the tree. The classes were also encour-
aged to donate books in Spanish and to paste a class photo-
graph in each book. At the end of the fund-raising campaign,
the school donated 33 Spanish books and $560 for the building
fund of their sister school in Bolivia.20

Another way to stimulate student interest is to share stories
with people around the world by participating in the Story Book
Project. This program “encourages students to read, research, and
relate stories to their own lives while connecting with others.”
Story boxes travel around the world (China, Australia, India, etc.)

School libraries perform a public service by hosting a variety of seminars, ranging from Family Lit-
eracy Night to collaborative programs with museums, public libraries, and local universities.
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professional associations like the American Association of School
Librarians (http://www.ala.org/ala/mgrps/ divs/aasl/index.cfm)
or the International Association of School Librarianship (http:// -
www.iasl-online.org/) will enable school librarians to meet col-
leagues with whom they can network. Joining their organizations
will help them grow on the job and open their eyes to collabora-
tive opportunities.

Virtual Connections
Virtual field trips are a boon when gas prices are high and

the economy is in a slump, allowing students to learn about na-
ture by “visiting” the Smithsonian’s National Zoological Park
(http:// national zoo. si.edu), the San Diego Zoo (http:// -
www.sandiego zoo.org/), the Amazon River Dolphins (http:// -
www.virtualexplorers.org/ARD/index.htm),22 or the Australia
Zoo (ht tp://  australiazoo.com.au/). They can learn about music
and history at the National Geographic Education Website
(http://educa tion.national geographic.com/educa tion/), can
study art through a virtual trip in the Louvre Museum
(http://www.louvre.fr/llv/ com mun/home.jsp) and other major
art museums and galleries throughout the world (http:// -
icom.museum/vlmp/gal leries.ht ml), and walk up and down the
streets of Rome or Tokyo or visit No. 10 Downing Street in
London using Google Maps (http:// maps.google.com/).23

The Internet has shrunk our world and made communica-
tion much easier. Blogs and podcasts are great ways to partici-
pate in book discussions and book talks.24Web 2.0 allows users
to create works and contribute to social networks. A plethora
of Internet sites encourages collaborative active learning, such
as the Center for Interactive Learning and Collaboration
(http://cilc.org), the Global SchoolNet: Collaborative Learning
Center (http://www.globalschoolnet.org/gsncenter/), and the
ePals Global Community (http://www.epals.com/).

The AASL Best WebSites for Teaching and Learning (http:// -
www.ala.org/ala/mgrps/divs/aasl/guidelinesandstandards/bestli
st/bestwebsites.cfm) is worth checking out. The latest Web de-
velopments are available from sites such as Infomancy (http:// -
www.schoolof.info/infomancy) and TechCrunch (http://www.tech   -
crunch.com). School librarians, teachers, and prin cipals can
collaborate to discover sites that fit into their schools’ learning
environment and mission.

The Challenge
Currently, many Adventist schools do not have certified li-

brarians who can implement the suggestions given above.
However, this situation can be remedied. One possibility is to
send the persons currently functioning as librarians for library
science classes during school vacations or have them take
classes online. Volunteers from the community may be willing
to carry out the library’s day-to-day operations in the absence
of the librarians. Principals may be able to recruit retired pro-
fessional librarians or library staff members to spend a few
months away from their areas of residence to run the libraries
while the current librarians upgrade their skills. There are pro-
fessionals who have given their services to stabilize struggling
libraries and mentored potential librarians in the past and who
would still be willing to help out.  �



W
hat do libraries do when their
facilities or services encounter a
midlife crisis?2 Is there life after
40 for libraries that were built
long before the Internet, Web
2.0, social networking applica-
tions, smartphones, eBook

readers, iPads, and other high-tech de-
vices? How can library facilities achieve
their goal of being the heart of the aca-
demic campus at a time when there is a

plethora of distributed information
and diminishing attention spans?

The story of the McKee Library fa-
cilities at Southern Adventist Univer-
sity in Collegedale, Tennessee, is an
example of how an academic library
sought to answer these questions.

As the result of the university’s suc-
cessful library fundraising campaign,
with the O. D. McKee family as major
donors, a new facility was completed in
1970 and named McKee Library. The

new larger building better accommo-
dated the university’s rapidly growing
student body. It also housed more
shelves for a growing book and period-
ical collection that was needed by that
generation of students and teachers.

The new building allowed the library
to make gradual but significant changes.
In the late 1970s, books were re-cata-
loged under the Library of Congress sys-
tem, a better system for large academic
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[T]he healthy library is a library that is actively growing in importance. 
A healthy library is one that has sufficient resources and influence available to initiate

change, commit to significant professional and staff development, expand 
services beyond the traditional environment, contribute significantly to the 

mission of the institution, and augment learning outcomes.1

M c K e e  L i b r a r y
Thr i v i n g  A f t e r  a  M i d l i f e  C r i s i s



collections than the Dewey Decimal Sys-
tem. The library’s holdings gradually
increased from 69,034 to more than
170,000 volumes. Two special donated
collections were added: one dealing with
Abraham Lincoln and the Civil War, and
more recently, a comprehensive collec-
tion of Mark Twain’s writings. 

The dawn of the computer age
brought faster and greater changes.
When McKee Library was dedicated in
the fall of 1970, Southern Adventist
University’s students had never seen a
personal computer or a laptop and had
never heard of a VHS, DVD, CD, e-
mail, e-newsletter, or e-anything. But
by the turn of the century, the library
had put its card catalog online, made
computers and electronic databases
available, and added many electronic
resources to its growing collection of
books and periodicals.

The Current Situation
The facilities and programming

changes implemented during the latter
part of the 20th century were not
enough, however, to meet the needs of
21st-century students and teachers.
Like human beings who experience a
midlife crisis, as the McKee Library
building approached its 40th anniver-
sary, the facility and services needed
some transition and adjustment. In
terms of its physical appearance, the li-
brary building no longer attracted
those students who preferred to go on-
line or to a comfortable commercial
bookstore for their information needs.
The percentage of the library gate
count in relation to enrollment had de-
clined; faculty found alternative ways
to access information, while some stu-
dents even made public pledges to fin-
ish their entire education without ever
venturing into the library! Ironically,
the library provided access to more in-
formation than in earlier years. What
explained this disconnect between
available resources and faculty and stu-
dent interest in using the facilities?

Changing styles of learning created a
need for modifications in Southern Ad-
ventist University’s library. Rejecting the
old stereotype of the library as a ware-

house for books and periodicals, colleges
and universities began to convert their li-
brary rooms and open spaces into com-
fortable lounges, multimedia-equipped
group study areas, and user-friendly
locations for a variety of community
events. Commonly known as knowledge
or learning commons,3 these new spaces
offer convenient, expanded Internet
and database access, as well as areas for
group learning or individual research.
Knowledge commons are designed to be
“person-centric, motivated by needs to
provide novel, sophisticated, and person-
alized experiences to users [as they] con-
centrate on communication and collabo-
ration.”4 Megan Oakleaf further suggests
that “[l]earning commons . . . help li-
braries become campus community cen-
ters, . . . [which] complement [other]
services and integrate [themselves] even
more deeply into the scholarly life of . . .
campus[es].”5 The McKee librarians rec-

ognized that they needed to pay atten-
tion to these trends in order to recapture
their academic audience.

Physical Adjustments
During the past few years, Southern

Adventist University has adopted a
three-phase master plan for a library
makeover. The funding for the first two
phases was generously provided by the
university administration, while the
third phase has been supported by an
external donation. The first two phases
were completed in 2009 in time for the
40th anniversary of the library build-
ing. The third phase (in the planning
stage at the time this article was writ-
ten) will replace the flat roof with a
pitched roof, extending the usability of
the building by creating additional
functional space on its top floor.

Phase one concentrated on the
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Computer use in McKee
Library then and now.
In recent years, the use of
computers has become
more relevant through
the availability of an
online card catalog and
many available electronic
databases. 



upper floor and ground floor. One-
third of the collection, those books and
bound volumes that are used only oc-
casionally, were put into storage on the
ground level where library employees
could readily retrieve them. This
opened up the upper floor area and
provided for wider aisles between the
stacks and the outside wall, thus allow-
ing more natural light into the library.
On the main floor, the stacks have been
rearranged so library users can see
from one end of the library to the

other, providing a sense of openness
and transparency.

Phase two made the library more at-
tractive to and useful for students. The
renovated periodicals area has a warmly
lit reading nook where students can
complete a reading assignment or relax
with a favorite magazine. Eight study
rooms can be reserved online, some of
which have screens and projectors that
students can use with their laptops.
Most of the rooms seat six to eight peo-
ple; one seats 12. Study rooms allow stu-
dents to work collaboratively on proj-

ects without distracting others nearby.
Fifty new desktop computers enable

patrons to locate online materials from
inside the library and to retrieve infor-
mation from databases and the Inter-
net. Twenty laptops can be checked out
and used in the library. The library has
also acquired a Kindle reader for
eBooks and an iPad as a part of its ef-
fort to keep up to date with the latest
technological developments and to de -
termine whether these devices will be-
come popular with students.

Compact shelving on the main floor
has made space available for a multipur-
pose knowledge commons. Here stu-
dents can study in casual chairs; and
speakers, artists, storytellers, musicians,
and others can share their knowledge
and talent. The events already hosted in-
clude a lecture to commemorate Native
American heritage, a presentation on
local Civil War history, a book promo-
tion, several artists’ exhibits, poetry
readings, and recitations. A library lec-
ture series has been established to better
coordinate these popular and well-
attended events, which provide “edu-
tainment” opportunities for students
and outreach to the local community.
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The periodicals area
then and now. This
newly renovated space
gives students a warmly
lit reading nook for 
completing reading as-
signments or just 
relaxing with a favorite
magazine.



Program Adjustments
Community Relations. The changes in

the physical plan of the library have al-
lowed for programming changes that
bring it into line with the knowledge
commons concept. The Friends of
McKee Library group (Friends group)
has been formed to support the library’s
expanding role on Southern Adventist
University’s campus. The Friends group
promotes library development through
voluntary contribution and participa-
tion, and serve as goodwill ambassadors
to the local community.6 Members have
organized community service events
during Christmas holidays that bring in
winter clothing items to share with
needy members of the community. They
have also sponsored book sales to raise
funds for library programs.

Academic Support. A revamped First
Year Experience, part of the university’s
information-literacy program, encour-
aged freshmen to leave their handprint
on a large mural in the library. Faculty
handprints surrounding the outside of
the mural symbolized the embrace that
the administrators, teachers, and support
staff hope all students will receive on
campus. All incoming freshmen receive
library instruction as a part of the one-
credit Southern Connections course,
which is designed to introduce students
to the university setting. There has also
been a significant increase in both the
number of information-literacy sessions
being taught and in the number of indi-
viduals attending the sessions. All these
activities help promote the library and
encourage students to explore its physi-
cal and online resources.

Digitization. Through collaboration
with a library consortium and digital
archiving service, McKee Library has
been able to provide an online archive of
digital versions of many of the univer-
sity’s campus publications. From the li-
brary Website, visitors can view elec-
tronic versions of campus publications,
including older yearbooks, Columns
magazine, the student literary magazine
Legacy, and student newspaper Southern
Accent. The new digital archive is fully
searchable by date, publication, and key-
word, making it a valuable resource for

people doing research about the univer-
sity. In an attempt to keep pace with
technological advances, wireless printing
and scan-to-e-mail services have been in-
troduced to save time transferring docu-
ments to a library computer for printing.

Conclusions
Concerted efforts by the entire li-

brary team to rejuvenate the library have
met with considerable success. McKee
Library has recaptured the attention of
the campus, experienced significant in-
creases in usage, and become once again
a popular social space—a sort of cam-
pus community center.

Thomas Frey suggests that “progress
is too often seen as a zero-sum game,
where innovation inevitably comes at
the expense of the old.” He further adds
that “libraries are showing that innova-
tion always brings opportunity, too.
While retaining its traditional functions,
the library of the future will be home to
myriad informational experiences,
where great ideas happen, and people

have the tools and facilities to act on
them.”7 By using an example of successes
at an engineering library, Thomas K.
Grose stresses the importance of the
physical appearance of the library by
stating that “a big reason . . . libraries re-
main popular hubs is space—space to
study, meet, and relax.”8

In the case of McKee Library, as the
university enrollment continues to
grow, space constraints may still be a
problem even after the third phase is
completed and the new space opens to
the public. As with the recent renova-
tion, such issues will undoubtedly be
addressed through library-administra-
tion strategic planning, campus-wide
discussion in committees or special
task forces, and appropriate budgetary
and personnel allocations. Such coop-
erative efforts between administration,
faculty, and library personnel will en-
sure that the library continues to em-
power students and faculty to locate,
evaluate, and use a wide range of li-
brary-provided information.  �
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Library Usage: Even though Southern Adventist University experienced sta-
ble yearly growth of undergraduate student head count and FTE (full-time equiv-
alency), circulation decreased from 26,601 in 1992-1993 to the record low of
14,310 in 2000-2001; but it started climbing again; and during the last two fiscal
years, it jumped from 15,053 in 2008-2009 to 22,851 in 2009-2010 (a 52 per-
cent increase). Gate count grew steadily in spite of the Internet and other com-
peting places for study. Circulation, when combined with the growing use of
databases, shows a healthy use of library resources.
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Example of an Award-
Winning Website

McKee Library’s Website was
selected by the College Library
Section of the Association of
College and Research Libraries
(ACRL) as its “College Library
Website of the Month” for Janu-
ary 2010. Like the remodeling of
the physical library building, the
transformation of the Website
made it a pleasant online experi-
ence. Every design and content
decision was made with users in
mind to provide an attractive and
highly usable site with intuitive
and seamless navigability. See
http://www.southern.edu/library.
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Decimal Classification system, which will
make things easier for you later: Com-
puter Science, Information, General
Works, and Reference Books (000-099),
Philosophy and Psychology (100-199),
Religion (200-299), Social Sciences (300-

399), Languages (400-499), Pure Science
(Nature) (500-599), Applied Science (How To

and Technology) (600-699), Arts and Recreation
(700-799), Literature (800-899), History and Geog-
raphy (900-1000), Biography (B), and Everybody
books or easy picture books. You can find Dewey
Decimal Classification summaries (lists) online at
http:// www.oclc.org/ dewey/resources/summaries/. 
The Dewey Decimal System is divided into two sec-

tions by format: “Fiction” (story format); and “Nonfic-
tion” (factual, technical, and informational format).
“Fiction” is included in the Literature (800) section, while
the nonfiction books are distributed throughout the
Dewey divisions. A question that usually arises is, “Do
animal stories go in the ‘Fiction’ or ‘Nonfiction’ section?”
Animal stories fit better in the Literature (800) section,
while books with factual information about animals go
in the Pure Science (Nature) (500) section. 

Now, pick up one book at a time. Make a quick
guess about the pile where the book should go, and
place it there. Evaluate each book, rather than rely-
ing on previous classifications. Do not try to weed
out or discard any books at this point. 

The library at your school desper-
ately needs to be organized, and
you’ve been assigned to do the job.
Though willing, you really don’t know
where to begin.

H
ere are some ideas to help get you
started. Of course, ideally you would
have a trained or paid librarian at
your school to do this. However,
many Seventh-day Adventist schools
do not; therefore, this article will
focus on guiding the teacher or vol-

unteer in setting up a smoothly functioning
library for a small school. 

Whatever the size of your library, classify-
ing it according to the Dewey Decimal System
is the best approach, in our opinion. The ma-
jority of elementary libraries in the United States
use this system rather than the one developed by
the Library of Congress (LOC), which is better
suited to research and academic libraries. (If the
schools in your country use a different system, you
can adapt most of the information here to suit your
needs.)

Step One: Sorting
First, take all the books off the shelves. Make

room on the floor for about 11 or more piles of
books. Post signs for each section, using the Dewey

Tips for Organizing                                      a Small School Library

What Do I Do With 
All These       Books?! 



Don’t feel overwhelmed by this task. It won’t take long. Try
to recruit someone in your community or church to help. Just
remember that you have the final say, since you will have to live
with the decision. 

Once the books have been sorted, set the picture books aside
for later. You will deal with these differently, for two reasons:
(1) the information is too varied to catalog in the main collec-
tion, and (2) the teachers and students needing these books
must be able to find them in a separate area.

Step Two: Weeding Out Books
Now, choose one stack, and pick up the top book. Ask your-

self these questions. 
How old is this book? Is the information outdated?
Is this book in good condition? If not, can it

be repaired? Is it worth being repaired? If it can’t
be repaired but contains information you need
in the library, put it on a list to repurchase. Com-
pare this book with others in the same section.
(This is why you shouldn’t weed while sorting.)
Now you have a complete picture of that section
and can make an informed decision. Does the li-
brary have other better/more recent books on this
subject? Do we need this book? Be sure to eliminate
all records of weeded-out books from the card
file/computer records.

Does this book deserve shelf space in our li-
brary? It is better to have fewer books and some
empty shelf space rather than cramming in
books to fill a shelf and retaining out-of-date or
inappropriate books. 

Does this book support the curriculum? If
not, evaluate it carefully to ensure that it is
“shelf-worthy” for other reasons.

Is this book suitable for the age level of children in the
school?

Does this book espouse Christian principles?
After evaluating each book, place the discarded books in a

box. When every book from a pile has been sorted and evalu-
ated, arrange the “keepers” in rough Dewey order on the ap-
propriate shelf, and place a strip of paper across the shelf to
keep the books from being removed. You aren’t finished with
them yet, but at least they are organized.

Continue this process with each pile on the floor. Once all
the books are sorted, weeded, and shelved, move to Step Three.

Step Three: Classify
1. Dewey Decimal Classification for Main Collection

Next, put spine labels on each retained book. Each label
must include (1) the Dewey number and (2) an author nota-
tion, which can be as simple as the first three letters of the au-
thor’s name. But where do you find the Dewey number? 

Look in the book for the “imprint” or “verso” page, which
contains publisher information, ISBN numbers, and much
more. Older books usually had this information on the back of
the title page; recently, publishers have been putting it at the
back of the book. You may not want to use the entire Dewey

number. For example, on the imprint page from a book titled
Whaling Season: A Year in the Life of an Arctic Whale Scientist
by Peter Lourie,1 the Dewey classification is 599.5’276, quite a
long number. The apostrophe after the decimal between the 5
and the 2 indicates that the shortest option is to use only the
first four numbers (599.5). 

The method above works for most new books in English
and other languages, but you also may have some older titles
in your collection that do not include this information on the
imprint page. You can find their Dewey numbers at http:// -
catalog. loc. gov/.  You may have to select from a list of sound
recordings, paperbacks, hardbacks, videos, or DVDs with the
same title. Or there could be multiple editions with different
authors or illustrators. Inserting your title will bring up its Brief

Record, which includes four tabs: “Brief Record,” “Subject/Con-
tent,” “Full Record,” and “MARC tags.” Clicking on “Full
Record” will usually produce a Dewey number labeled “Dewey
Class No.” 

Ask to borrow Dewey Decimal classification books from a
public library. Although somewhat intimidating, they can be
very helpful. In the front of the books, you will find summaries
of the Dewey divisions, which will guide you through the sort-
ing process (Step One). The summaries can also be found on-
line at http://www.oclc.org/dewey/resources/summaries/.

For a small fee, you can purchase most books pre-cataloged. 
You may be fortunate enough to have a librarian in your

area who will volunteer his or her time to help catalog books.

2. Colored Dots for Picture Books
Picture books and easy readers are usually fairly thin and con-

tain many illustrations. These used to be called “Easy” books, but
many libraries now use the term “Everybody” books since not all
of them are simple to read, and they appeal to a wide range of
people. (For the rest of this article, the term “E” books will refer
to “Everybody” books rather than electronic books.) 

Consider using colored dots for the picture books (800 sec-
tion). If it is important to your library users to be able to readily
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access animal stories (813), for example, consider purchasing
special spine labels from a library supplier that feature the pic-
ture of a horse for the horse books, a dog photo for the dog
books, and so forth. (This refers only to Literature books about
animals. The Dewey system will automatically separate the in-
formational books.)

At our school, we use colored dots to organize our “E” books.
First, we create spine labels with “E” and the first letter of the au-
thor’s name. We then sort them into sections similar to the
Dewey divisions, which reveals where we have “holes” in this sec-
tion. Maybe you have lots of “E” books, but after sorting them,
you realize that you have very few “E” technology books. That is
an area you need to focus on when purchasing new books. 

Here is the breakdown we use for colored dots, which tend
to fit the “E” books better than a strict Dewey system. 

Pink Dot – Bible Stories, Religion 
White Dot – Animals That Act Like People, Fantasy and

Folklore 
Light Green Dot – General Science 
Dark Green Dot – Nature 
Orange Dot – Technology 
Dark Blue Dot – Books About People 
Light Blue Dot – Books About Pets
Red Dot – Numbers and Counting Books 
Purple Dot – ABC Books
Yellow Dot – Poems, Rhymes, and Songs
Black Dot – Easy Biographies
Light Blue Star – “I Can Read” Books (Easy Readers) 
Note: If you decide to color code your whole library rather

than using the Dewey classifications, you should still use the
Dewey subject arrangement. Keep in mind that this creates a
new problem. If you decide to subdivide the 700 section (into
crafts, music, and/or sports), you will then need another level
of division. This will require a LOT of colored dots!  

Dots can be found at any office supply store, but for a wider
variety of colors and sizes, check with a library supplier such
as Highsmith. (We like their Prelaminated Grab-a-Dots and
Grab-a-Stars.) Pre-laminated dots can be attached to clear
sticker tape, eliminating the need to affix clear book tape over
the dot. With other types of dots, you will need to cover them
with transparent book tape to ensure that they stay in place.
We use the ¼-inch dot and ½-inch star because the small dot
fits nicely on the thin spines of the “E” books. Check with a li-
brary supplier in your area to see what is available.

Leveled Books
The required books for your school reading curriculum (in

the North American Division, the elementary reading program
is called “Pathways”) are best kept in the classroom rather than
the main library. That way, these “leveled” books can be quickly
located. Leveled books aren’t the primary focus of a school li-
brary. If your library does need to house these types of books,
it would be best not to use colored dots or strips of colored tape
to indicate the different levels. Instead, obtain white stickers,
and write the level number on each sticker, which will make
them easy to recognize on the shelf. Place these books in their
own special section. If the leveled books must be integrated into

the library, use white spine labels with the call number, which
will help students locate the level they need.

Step Four: Process
Create labels for each book, using the information you have

located. Library supply catalogs have many options for labels.
Choose the type and size that work for you. If you are automat-
ing your library and plan to use the program to generate labels,
choose a spine label that is compatible with the software. Our
automation program produced labels with very small print, so
we made a template in Microsoft Word that allows us to switch
to a larger-size font. A general purpose label with silver foil
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backing works best. These labels are manufactured to withstand
the heat from printers and also to adhere tightly to the books. 

Once you have obtained the classification number for your
book, you will need an author notation in order to alphabetize
the books within the Dewey classifications. The easiest way to
do this is to use the first three letters of the author’s last name.

Label the Everybody books with the letter “E,” plus the first

Illustration 1

Illustration 2



three letters of the author’s last name. If you are concerned that
the letters will not fit on the spine, use only one letter for the
“E” books. (See Illustration 1.) 

The “Fiction” or story format section can be labeled as
Dewey number “813,” “F,” or “Fic.” For libraries that prefer not
to use the word fiction, the number “813” for the story format
books is a good alternative.

After entering the information, print the labels, and place
them on the books. It looks neater to attach the labels at the
same location on every book. We put the colored dots at the
top of the spine. This makes them inconspicuous yet easy to
refer to for reshelving. (See Illustration 2.) Our spine labels are

placed one inch from the bottom of the spine. (See Illustration
3.) Because the ink wears off fairly quickly, we also put a clear
label protector over each spine label. 

Manual Check Out and Card Catalog
On the inside cover of each book, you will need a pocket, a

book card for patrons to sign when they check out the book,
and a date-due slip. The pocket and card should have identical
labels that list the author, title, and the call number (the same
format as the Author Card label in the card catalog). The book
check-out card should also have a space for the due date and
the patron’s signature. 

When a book is checked
out, the cards can be filed ac-
cording to “Date Due.” Use a
check-out box (referred to as
a “charging tray” in library
vendor catalogs) and tabs for
each month, along with one
set of tabs labeled 1-31 for the
days of the month. File the
book cards alphabetically by
author behind the appropri-
ate date tab. When the book is
returned, the Date Due slip
will help you find the card.
Check the box regularly, col-
lect the cards, and file them in
the front of the box behind a
tab labeled “Overdue.” 

Even if you already have a
good card catalog, you will
still need to update your
cards as you go. Continue
making new cards to fit into
your card catalog.

If you are organizing a brand-new library and will not be
automating it, you will need to set up a card catalog. If you are
not a librarian, this can be quite daunting. You will need at least
three cards (Author, Subject, and Title) for each book. (See
Illustration 4.) We suggest printing multiple copies of the book
pocket information on address-size labels to stick on the cards.
Modify this information slightly to create Author, Subject, and
Title cards. The information on each card can be as detailed or
as limited as you like (Author, Subject, Title, and Call Number
must be on the card, but you can also include publisher, city
and date of publication, number of pages, and a short summary
of the book). File the cards alphabetically by the first letter on
the card. You can either file them all together or separate the
cards into the three sections (Author, Subject, and Title) and
alphabetize them within each section. Be consistent in how you
organize your card catalog.2

Automating your Library
If you automate your library, you will not need a card catalog. 
Before selecting an automation program, research various

options online to find the one that will work best for your li-
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brary. Fee-based and free systems are available. Using the search
term “library automation systems” or “integrated library sys-
tems,” peruse what is available. Two programs recommended
by the North Pacific Union are Readerware and Resource Mate
3.0 or Resource Mate 3.0 Plus. Both of these programs can easily
handle a small library. One library in our area was automated
by a program written by a local church member. 

After selecting an automation program, purchase spine la-
bels and barcodes that work with the software. 

Supplies
Below you will find a list of supplies needed to organize your

SUPPLIES TO BE ORDERED AHEAD OF TIME

Automation System
a. Patron cards
b.Patron bar codes
c. Card holder or box for patron cards
d.Automation program of choice
e. Scanner
f.  Computers—minimum of two recommended—one for the

data station (students should not have access to this computer)
and at least one more for student searches

g.Barcodes to accompany your automation program

Card Catalog System (if not automating)
a. Catalog cards—Subject, Author, and Title cards for each

book
b.A-Z Divider tabs for card catalog
c. Book cards
d.Book pockets
e. Date slips
f.  Date stamp/Ink pad
g.Check-out box (Charging Tray)
h.Month and Day tabs

OTHER SUPPLIES NEEDED FOR PROCESSING BOOKS

1. Processing supplies
a. Clear label protectors—for spine labels and barcodes 
b.Spine labels
c. Inside labels/school address labels 
d.School stamp 
e. Clear book tape
f.  Colored dots

2. Cleaning supplies—for cleaning shelves and dusting books 
3. Book shelves
4. Optional supplies

a. Book jacket covers 
b.Book plates
c. Bookends
d.Shelf labels
e. Plexiglas sign holders 
f.  Book easels
g.Classification labels—Adventure, Animals, Caldecott, New-

bery, etc. for spines

library. Order these well in advance because you will need them
on the day you begin.

Summary
In summary, to have an up-to-date, well-functioning library,

you will need to sort and weed your books, classify them ac-
cording to the system you choose, attach labels and stickers to
each one, and set up a system for locating them on the book-
shelves—whether it be a card catalog or computer automation. 

It is a lot of work, but you and your students will enjoy using
the finished product.

Most of these processing supplies and the optional supplies
can be obtained from a library vendor. We use Scotch 845 book
tape made by 3M and available from library vendors. It is more
expensive, but it does not dry out or damage the spine of the
book. The two-inch width works well for many library pur-
poses. We use it for minor book repair, to reinforce paperback
spines and edges, and for other small jobs.  �
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Q
uality education requires well-
stocked and well-balanced li-
braries. Seventh-day Adventist
schools also need materials that
support our distinctive denomi-
national ethic. Selecting and buy-

ing library books, and then preparing
them for use are specialized jobs that
require professional skills not often
available in our elementary and sec-
ondary schools. The Adventist Network
of General Educational Libraries
(ANGEL) was developed to improve
the quality of libraries in church
schools in the Southern Union Confer-
ence, which encompasses most of the
southeastern United States. 

As librarians at Southern Adventist

University in Collegedale, Tennessee,
sought to improve K-12 libraries in this
geographical area, they initiated dis -
cussions with the conference education
directors. The university librarians
concluded that since the ideal of a pro-
fessional librarian for each school was
not attainable, other alternatives
should be explored. One alternative
was for the university librarians to con-
duct workshops for the teachers, cou-
pled with marathon cataloging sessions
on Sundays in various schools. The li-
brarians—Peg Bennett, the late Charles
Davis, Loranne Grace, and the late
Marion Linderman—discovered some
unusual books during these sessions.
One example was Tropic of Cancer by
Henry Miller, which was considered
one of the most pornographic books of

its time. The volunteers at this school
had cataloged the book as Earth Sci-
ences of South America!

As this example illustrates, onsite
visits helped schools evaluate their
holdings and needs. In most cases,
school libraries used volunteer help or
assigned a teacher to tend the library in
addition to a full teaching load. Inade-
quate libraries, student unfamiliarity
with the standard cataloging system,
and teachers lacking the time or ability
to run the library were the main prob-
lems encountered. These problems re-
sulted from years of neglect and insuf-
ficient knowledge. 

Realizing that a trained librarian
was needed to help the schools build a
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balanced collection, it was decided that
the McKee Library staff would add this
responsibility to their duties. ANGEL
began in 1981 by serving 60 schools in
the Georgia-Cumberland Conference.
My involvement with ANGEL started
in July 1982. The success of the pro-
gram caught the attention of other
schools and conferences in the South-
ern Union. Today, all of the Southern
Union conferences participate, with
164 schools currently enrolled in the
program. 

The services offered by ANGEL in-
clude selection and purchase of books
appropriate to student age level, ethnic
diversity, and interests, and books to
support the curriculum. Volume buy-
ing gets us discounts unavailable to in-
dividual schools. The books are cata-
loged with a library software program
called Surpass using the Dewey Deci-
mal Classification system. A Machine
Readable Cataloging (MARC) disk is
then generated and provided to schools
with an online library catalog. Student
workers affix the spine label and bar-
code, and glue in a pocket and date-

due slips. Schools thus receive books
that are ready for students to check
out. Every school also has an online
catalog that is password free and can
be accessed by anyone through the
ANGEL Website at http://www.angel -
program.net. 

In addition to processing new
books, ANGEL allows schools to bring
in books for cataloging that they have
acquired through community gifts or
local purchases. Some of these books
may be weeded out if they are inappro-
priate, out of date, or beyond repair.

Those that meet ANGEL selection cri-
teria are mended, processed, and
shipped back to the schools. 

ANGEL sends a quarterly report to
each conference education department
showing the total number of books
processed unionwide. A separate report
shows the number of books cataloged
for each school. At the end of the
school year, each of the enrolled
schools receives a report listing each
book, along with author, title, value,
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Herod affixes barcodes to
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Inset:
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and actual cost of the books purchased
for them by ANGEL. The schools also
receive book request forms so they can
submit specific title requests and com-
piled book lists.

Judith Rovinger highlights the issues
involved in book acquisitions and cata-
loging when she says, “It takes time and
skill to select books that are entertain-
ing (if books aren’t appealing, kids
won’t keep turning the pages), eye-
catching, accurate, inspiring, and rele-
vant. There is a lot of junk out there, a
lot of mediocre and banal reading ma-
terial. While these books may have a
purpose and a place, a steady diet of
mediocrity will not lead our children to
excellence. Which of us is willing to
settle for less than the best?”1

As news of the ANGEL program
spread, schools outside the Southern
Union began to request assistance. The
North American Division asked
ANGEL to service schools outside the
southern United States, and several ad-
ditional schools are now participants. 

ANGEL’s financial support comes
from the conferences and the Southern
Union. Each student is charged a set
amount at registration to be used for
the school library. Outside the South-
ern Union, the budget for each school

comes from classroom fees and a regis-
tration fee. 

The ANGEL program provides li-
brary items requested, including books,
CDs, DVDs, videos, and eBooks. If in-
sufficient requests come in to deplete
each school’s book fund, ANGEL will
select a balanced assortment of ma -
terials for the school with the under-
standing that its selections are always
guaranteed. If the schools receive an
unsatisfactory book, it can be returned
for exchange or full credit. 

Communication with the schools
and conference officials is critical to the
program’s success. Educating the con-
stituency is an ongoing effort, as prin-
cipals and teachers transfer from one
school or conference to another.

“There is empirical evidence that
proves that strong library media pro-
grams help students learn more and
score higher on standardized achieve-
ment tests than students in schools
with impoverished libraries.”2 As Ad-
ventist educators, we should all be con-
cerned about providing the best read-
ing materials for our students. “Finally,
brethren, whatsoever things are true,
whatsoever things are honest, whatso-
ever things are just, whatsoever things
are pure, whatsoever things are lovely,
whatsoever things are of good report; if
there be any virtue, and if there be any

praise, think on these things” (Philippi-
ans 4:8, KJV). ANGEL can help! 

The ANGEL Program, now housed in
a property leased by the Southern Union
on the campus of Southern Adventist
University, is located at 4678 University
Drive, Ooltewah, Tennessee 37363. If
your school or conference would like to
join ANGEL, or you would like more in-
formation and forms, check the ANGEL
Website: http://www.angelprogram.net,
or contact Katye Hunt by phone: (423)
396-2546 or by e-mail: khunt@angel -
program.net.  �

Katye Hunt has
served as Director
of ANGEL for the
Southern Union
Conference of Sev-
enth-day Adventists
since 1982.
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B
ecause of the current recession, many libraries and their
parent institutions are facing not only steadily shrinking
budgets, but also in some cases, significant cuts. Still, stu-
dents expect to have instantaneous access to full-text ar-
ticles, eBooks, and other resources—not just in the library
but from anywhere via their Smartphones, laptops, iPads,

and tablet computers. In an information-rich world, even small
libraries are expected to provide easy access to an increasing
array of online resources. Library directors continually face the
challenge of stretching their schools’ shrinking budgets to li-
cense the increasing number of databases needed by students
and faculty. Adventist college and university library directors
are no exception. 

The Answer—A Library Consortium
To deal with the increasing strain on the library budget,

most academic institutions have found it necessary to partici-
pate in several library consortia. For example, the Walla Walla
University libraries belong to both the Adventist Library Infor-
mation Cooperative (ALICE) and Orbis Cascade Alliance, a re-
gional consortium of academic libraries. Other North Ameri-
can Adventist universities belong to ALICE and their own
regional consortia, which enables them to participate in re-
sources such as a shared union catalog, book lending, and lower
prices for online databases. At the K-12 level, many state li-
braries provide the consortial base. 

The Adventist Virtual Library (AVL) is an example of re-
gional Seventh-day Adventist library consortia, created by the
Inter-American Division to “facilitate the access to varied data-
bases and links in several languages and diverse educational
disciplines that complement the teaching-learning and inves-
tigative process in all the educational Adventist institutions that
are part of the Inter-American Division.”1 According to Evelyn
Velazquez, director of the Adventist Virtual Library (AVL), the
project, begun in 2007, grew out of recommendations from a

division-wide study indicating that “library services were very
limited and in need of an effective tool that would update and
complement the existing services.”2 She added that “This virtual
library has the added benefit of offering access to its users from
within the educational centers as well as from the outside, al-
lowing the technology to reach any location where our students
find themselves.”3

Today, the AVL serves all 15 of the division’s academic in-
stitutions and more than 1,000 of its K-12 schools in 33 coun-
tries. Databases and other resources provided by the AVL are
also accessed by conference and union officials in the Inter-
American Division. While the AVL subsidizes some of the li-
censing costs, each institution also pays a subscription fee. At
present, access to databases and reference sources requires a
username and password.4

The value of the consortium is succinctly summarized in
the mission statement of the Orbis Cascade Alliance: to
“strengthen member libraries through collaboration in order
to support the work of our students, faculty, staff, and re-
searchers. Alliance members join together to enhance our serv-
ices, share our information resources and expertise, enrich and
preserve our collections, and develop library staff to meet the
challenges of a rapidly changing information environment.”5

In fact, more than 160 consortia are now listed on the Interna-
tional Coalition of Library Consortia’s (ICOLC) Website, un-
derscoring the high degree of cooperation between libraries.6

ALICE Consortium
If neither your division nor state/country sponsors a con-

sortium, what can your library do? The Adventist Library In-
formation Cooperative (ALICE) may be the vehicle through
which it can obtain the benefits of collaboration. ALICE is a
worldwide consortium of Adventist academic libraries that op-
erates under the auspices of the Association of Seventh-day Ad-
ventist Librarians (ASDAL). Membership in ASDAL is open to
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every Seventh-day Adventist academic library that can sub-
scribe to at least one of its databases. Its purpose “is to provide
Member Libraries with enhanced database access opportunities
at reduced costs through collective efforts and resource sharing
within the Cooperative.”7

ALICE’s History 
In the late 1990s, Adventist college and university library di-

rectors individually explored options for licensing databases at
more advantageous prices through local and regional consortia.
It soon became apparent that few were eligible to join such con-
sortia or their database licensing projects. The only alternative
was for Adventist academic librarians to form their own consor-
tium. This wasn’t a daunting task since together, through the As-

sociation of Seventh-day Adventist Librarians (ASDAL), they had
already tackled such projects as the Seventh-day Adventist Peri-
odical Index, the Seventh-day Adventist Obituary Index, and a
Unified Collection Development Policy for Adventist resources.

In 1996, Adventist technical services and systems librarians
met to explore possible avenues of cooperation. Adventist colle-
giate library directors built on these initial meetings, and on Sep-
tember 1, 1996, ALICE came into being with 10 inaugural mem-
bers: Andrews, La Sierra, Loma Linda, and Southern Adventist
universities; Columbia Union College (now Washington Advent-
ist University), Florida Hospital College of Health Sciences, Pa-
cific Union and Union colleges, as well as Oakwood and Walla
Walla colleges, now both universities. Keith Clouten, then An-
drews University library director, was elected ALICE’s first chair.

Less than a year later, in a presentation at the 1997 ASDAL
conference, Clouten observed that, “In a flurry of activity during
its first five months in existence, the new consortium signed
agreements with four vendors totalling more than $153,000, pro-
viding nine member libraries with electronic access to up to ten

databases, including two with substantial full-text.”8 He further
noted, “In many cases it provided an option which might not
have been affordable any other way.”9

Today, 18 Adventist academic libraries in eight countries
hold membership in ALICE. The newest member, Middle East
University in Beirut, Lebanon, was officially voted in during
ALICE’s annual meeting in June 2010. ALICE’s goal is to extend
its services to Adventist academic libraries worldwide. 

Looking toward the future at that 1997 conference, Clouten
envisioned ALICE’s role as follows: “Within the sphere of Ad-
ventist higher education, a consortium such as ALICE may en-
able institutions to offer more resources for less cost. That in
itself is an important benefit in view of rising costs within ac-
ademia. More than that, though, ALICE becomes the broker of

shared database licensing agreements that
allow an institution to provide campus-
wide access in a way that enhances student
learning opportunities. And if the higher
education scene includes a trend in the
direction of distance education or ‘at-
home’ learning, ALICE member libraries
have built-in readiness to extend electronic
information services to their students
whether on or off campus.”10          

ALICE is indeed fulfilling this role. Aca-
demic libraries of varying sizes from
Canada, England, Germany, Lebanon, the
Philippines, South Africa, Thailand, and the
United States are actively providing data-
base services to their on- and off-campus
students using ALICE-licensed databases. 

Currently, ALICE licenses 10 Web-
based databases, including Academic
Search (four versions), PsycInfo, PsycArti-
cles, CINAHL (two versions), Social Work
Abstracts, and ABI/Inform. The complete
list of databases appears on ALICE’s Web-
page at http://spinergy.southern.edu/ -

asdalhere/alice-member-libraries. Licensing costs are often
based upon an institution’s full-time enrollment (FTE). Con-
sortia, by aggregating member FTEs, are able to work with ven-
dors to reduce licensing costs. Vendors benefit by having to
send only one invoice rather than many. 

ALICE typically allocates costs to its member libraries based
on a tiered FTE model or per library if so indicated by the vendor.
To ensure that larger institutions do not over-subsidize the proj-
ects, licensing fees are allocated in a way that makes each institu-
tion’s cost less than it would be if it licensed the database on its
own. This policy allows the larger institutional libraries to sup-
port the smaller ones while still being fiscally responsible to their
parent institutions. Member libraries can opt into and out of
database projects annually as their circumstances change. 

While consortial licensing reduces costs, the databases are
still expensive, with most costing thousands of dollars per year.
In addition to the database licensing fees, there is an annual
ALICE membership fee, and each library director must main-
tain membership in the parent organization, ASDAL.
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1. Stable power source
2. Stable IP address
3. Stable e-mail address
4. Ability to pay in U.S. dollars, in a timely manner
5. Membership in ASDAL
6. Appropriate computer/technology infrastructure

and personnel support
7. Commitment to participating in ALICE governance,

e-mail voting, and other business

ALICE Membership Considerations for 
International Adventist Academic Libraries
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How ALICE Works
ALICE is a volunteer organization managed by a council of

library directors from member institutions. Volunteer staff
members include the council chair, projects manager, treasurer,
and secretary. Andrews University acts as the consortium’s fiscal
agent. At present, only academic libraries are members. The
ALICE council meets face to face annually during the confer-
ence of the Association of Seventh-day Adventist Librarians.
The rest of the year, business is conducted via e-mail. Databases
licensed by ALICE are currently English-language based. 

How to Join
Interested library directors from Adventist institutions of

higher education should contact the ALICE chair and/or proj-
ects manager in writing asking to join ALICE and indicating
which database(s) they wish to access. A list of databases li-
censed by ALICE can be found on its Website. Library directors
must be members of ASDAL in order to be considered for
membership. The best time to join is during the annual license
renewals in the fall. 
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Even though the landscape of library consortia has changed
and many Adventist academic libraries now also belong to
other consortia, ALICE remains a vital service to Adventist ac-
ademic libraries and the students and faculty they serve.  �

Carolyn Gaskell, M.A., is the Director of Li-
braries at Walla Walla University in College
Place, Washington. She became the ALICE
Proj ects Manager in 2004 after having served
six years as ALICE Chair. She has also served
on the Orbis Cascade Alliance Electronic Re-
sources Committee and represented Washing-
ton state private academic libraries on the

state library’s Subcommittee on Cost Allocation for the State-wide
Database Licensing Project during 2004-2005. In addition, she has
authored a number of articles and made presentations at library
conferences. This article is updated from one printed by the Journal
in volume 67, No. 2.
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developing world that offer nursing, public health, or other health-
related programs.

What do your faculty and students receive? Access to the full-text
articles from 300 health and medical journals through the database
vendor EBSCO.
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tury, library facilities and professional librarians become im-
portant indices of the quality of Adventist education. Our
schools and colleges must forge a consensus that adequate li-
brary budgets, along with trained librarians capable of engag-
ing students in critical thinking, are central to the accomplish-
ment of our mission.—Malcolm Russell.

Malcolm Russell, Ph.D. (School of International Studies, The
Johns Hopkins University), is currently Vice President and Aca-
demic Dean at Union College in Lincoln, Nebraska. He has taught

at two other Adventist higher education institutions and served
as a department chair, assistant dean of a university school of
business, chair of a General Education Committee, and Honors
program director. Dr. Russell has gained a reputation as a strong
supporter of academic libraries.
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