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t may seem curious that we are coupling the words
education and spirituality in this special issue. There
seems to be a growing movement toward embrac-
ing the term spirituality, which has more personal
and psychological connotations, rather than the

term religion, which connotes the institutional. 
But how does this relate to the goals of Seventh-day Ad-

ventist education and its hallmark, the integration of faith
and learning? If our schools are to be distinct and “value
added,” then it is essential that there be something that sets
them apart from all of the others. What is this singular ra-
tionale for the existence of our system of education? Pre-
sumably it is to share with the next generation the faith we
live by and the relationship we have with God, which in-
cludes our religious beliefs as defined by the church. 
However, genuine spirituality requires more than just

teaching doctrine by inserting it into the various disci-
plines and asking children to “behave in a Christian way.”
To effectively teach and model spirituality, we must
demonstrate a spiritual lifestyle and provide our students
with experiences that enhance their spiritual growth—
and that lead to a life of personal joy and fulfillment, as
well as a commitment to serve God and humanity.
A case in point is the children of many people reading

this guest editorial, who attended Adventist schools K-12
or even K-20, but after growing up, came to view the
church and its beliefs in very different ways as adults.
Many of them now shun anything labeled religious or
spiritual, even though they attended Adventist schools
during a period when the teachers sought to integrate
faith and learning in their classrooms. 
These young adults say that church is irrelevant and of-

fers nothing that is meaningful to them. If our schools had
helped them to develop a personal connection, a relation-
ship with the spiritual, a depth of meaning that would allow
them to feel the need, the love, and a sense of hope for their
lives, then perhaps the body of Christ would not continue
to experience the loss of young people who choose not to
stay connected. I’m not blaming our schools for this prob-
lem; it seems to be a chronic part of how young people see
our faith lived out at home and church as well. 

This is not an easy discourse because the definitional
and practical edges are blurry. What is spirituality? How
do people acquire an interest in spiritual things and live
a spiritual life? The description of spirituality seen in
most of the literature reflects values and practices many
Adventists view as dangerous, even mystical. It is difficult
to separate religiosity and spirituality, although research
is searching for common denominators between the two.
Both spirituality and religion seek the sacred, and both
participate in creating the doctrine, beliefs, and rituals
that bind believers to religious organizations and to one
another. It would seem that one cannot exist without the
other. However, it also seems that in many cases, the em-
phasis has been on ensuring young people’s indoctrina-
tion into the church’s doctrines and rules, which has often
come at the expense of emphasis on helping them to de-
velop a vibrant relationship with God. 
It is the hope and prayer of the coordinator, authors,

and Editor that this issue will renew the vigor of teaching
to ensure the distinctiveness of our schools, create in our
students the desire for a personal relationship with God,
and help teachers to make spirituality attractive and
meaningful for their students.  
One of the best ways for this to happen is through ob-

servational learning. Albert Bandura’s research shows
that we learn to do what we see and experience. The
teacher must model and teach how to have a spiritual re-
lationship with God. Spiritual development is a process
of transcending to something greater than ourselves. It
propels us to search for connectedness with God, purpose
in life, and meaning through service. Romans 8:6 (last
part) states that to be spiritually minded is life and peace.
What a gift to share with our students—to help them em-
brace Jesus as their Friend and Savior, and to seek His
guidance in choosing the best paths throughout their
lives.

Robert Egbert, Ed.D., is Professor of Education and Psychol-
ogy at Walla Walla University in College Place, Washington,
and Coordinator for this special issue of the JOURNAL.
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fter a busy day of ab-
sorbing lectures and
studying in the library,
I dropped my things at
the front door of our

home and followed my nose directly to
the kitchen. There I greeted my wife,
Bernie, who was busy preparing supper
for the family. A few moments later, we
heard our 3-year-old exclaim excitedly
from the living room, “Look! Look at
me!” Not knowing what to expect,
Bernie and I quickly poked our heads
into the living room. There we saw our
young son shuffling across the carpeted
floor, wearing my pontoon-like shoes
overtop his tiny ones and dragging my
textbook-laden Samsonite briefcase
along beside him. When he saw us, he

broke into a broad, toothy grin and
proudly declared, “Look, I’m Daddy!
I’m Daddy!”
At that moment, I was struck, in a

simple and yet profound way, by the se-
riousness of the responsibility Bernie
and I had assumed when we chose to
have children. We had created three lit-
tle sensory sponges that were hard-
wired to imitate human beings who
served as role models in their young
lives.1 And whether or not we fully real-
ized it at that time, during their forma-
tive years, we, along with their teachers,
were their most influential role models.

By Beholding We are 
Transformed
Social learning theory—alternately

termed observational learning, vicari-

ous learning, or modeling—is histori-
cally associated with Albert Bandura
and continues to be a very influential
theory of learning and development.2

Bandura’s contribution to this theory is
only a half century old, but the princi-
ples of the theory are ancient. Nearly
2,000 years earlier, Paul confirmed,
under the inspiration of the Holy
Spirit, that by beholding the glory of
God—that is, His character—we be-
come transformed into His image (2
Corinthians 3:18). Undoubtedly, the
Holy Spirit has much to do with this
transformation. Still, it seems to me
that the principle that our observation
of others results in our being trans-
formed, at least in part, into their
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image is a divinely ordained mecha-
nism of human development. Children
learn “by internalizing the activities,
habits, vocabulary and ideas of the
members of the community in which
they grow up.”3 Their attitudes and be-
liefs are also formed through this mod-
eling process. How important it is then,
that as adults with an interest in the
growth and development of young
people, we carefully consider and mon-
itor the “community” in which our
young people participate. Obviously, a
critical component of every
child’s “community” is the
school he or she attends and,
within the walls of that school,
the teachers who interact on a
daily basis with students.

The christian Teacher’s
Solemn Responsibility
James wrote in his letter to

the early church, “My brothers
and sisters, not many of you
should become teachers, be-
cause you know that we who
teach will be judged more
strictly” (James 3:1, NCV).4

While the context of this pas-
sage was religious teachers in
the fledgling Christian Church,
the principle applies equally
well, I believe, to educators at
all levels in Adventist schools
today. We need to reflect seri-
ously on our responsibility as
teachers because our students are seek-
ing out role models, consciously or
subconsciously, to assist them in defin-
ing who they are and who they will be-
come. It is because of the potential in-
fluence that teachers have over their
students that James declares we will be
judged more strictly. Long-time Ad-
ventist educator George Akers reminds
us not to “ever underestimate the im-
pact of a teacher! These youngsters are
hero-worshipers by nature, and the in-
fluence of godly teachers on their
emerging characters is incalculable.”5

And while Akers’ use of the term
youngstersmay imply application to
lower levels of education only, I believe
that college-age young people continue
to look for positive adult role models to

guide them on their journey to becom-
ing mature Christians. Although I had
assumed this for a long time, it became
clearly evident to me recently, coinci-
dentally enough, during the writing of
this article. 
A college student sat down beside

me after one of our mid-week commu-
nity worship services and inquired if he
might ask me a personal question. Al-
though I had no idea where this con-
versation was heading, I replied, “Sure,
go ahead!” 

an impact on him. 
Likely, there are a few teachers in

Adventist schools who have no desire
to be anyone’s role model or to be
viewed as an example of what a life
committed to Christ might look like.
They simply want to teach their subject
matter and keep their personal lives to
themselves. But for any teacher, and es-
pecially a Christian teacher, to say, “I
have no interest in being a role model
for my students and, furthermore, I re-
fuse to assume this responsibility”

would be like my saying, after
my children were born, “I
don’t want to be a father, and I
certainly don’t want to assume
the responsibility of being a
parent.” It’s too late at that
point! And for teachers at an
Adventist school, it is too late
the moment they step into the
classroom. 
Fortunately, most Adventist

teachers recognize as central
to their calling the impact that
they can have on their stu-
dents’ personal lives. In fact,
when I ask freshman educa-
tion students their reasons for
choosing teaching as a career
path, the majority of them cite
the desire to positively influ-
ence the lives of young people
for Christ. When teachers keep
this lofty goal in mind, they
fulfill the expectations that

most parents, the church, and God
place upon them—as summarized in
the following General Conference pol-
icy statement: “The teacher holds a
central place of importance. Ideally, the
teacher should be both a committed
Adventist Christian and an exemplary
role model of the Christian graces and
professional competencies.”6

The Teacher as Role Model
Serving as a role model for students

of all ages is a profoundly important
part of our vocation. It is not merely a
recommended “add on” that we might
accept if we are so inclined. Instead, it
is a fundamental and central compo-
nent of teaching. 
Years after studying with a teacher
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“How old are you?” he inquired.
When I told him, he explained that he
was encouraged to see that it was possi-
ble for someone, such as me, to fall in
love with Jesus and to stay in love with
Him over the years (at least to the ripe
old age of 59)! I quickly explained that
my “marriage” to Jesus was not perfect,
and that I was not exempt from the spir-
itual warfare raging around me—how-
ever, I was committed to building my re-
lationship with Christ on a daily basis. 
I don’t know this young man very

well—I’ve never had him in any of my
classes at the university—so I don’t
know what he had seen or heard to
make him say what he did. But appar-
ently he had been watching and listen-
ing to whatever I was modeling on
campus day after day, which had had



who had an important impact on our
lives, most of us have forgotten most of
his or her subject matter, but we remem-
ber the person. Some 25 years after en-
rolling in her classes, I remember little of
the specifics in her graduate lectures, but
I do remember Ms. Henderson (not her
real name). I recall her pleasant smile
and friendly, welcoming ways. I remem-
ber how she taught without pretense;
how she valued all students as individu-
als and praised their contributions to the
class. I remember wanting to teach like
her; to be like her. And most of all, I re-
member her humble declaration that
one day she would like to sit as a student
in one of my classes. 
Ever since then, from time to time,

on days when I think a lecture I’ve pre-
sented has gone particularly well—and
on those days when I know it has gone
horribly wrong—I have asked myself,
“I wonder what Ms. Henderson would
have thought if she’d attended my
classroom today?” A quarter of a cen-
tury later, she continues to help mold
me as a Christian teacher.

Held to a Higher Standard
As teachers, we share in the respon-

sibility of guiding human beings for
good or for evil by our actions, our
words, and our very looks.7 This is why
“we who teach will be judged more
strictly.” People in positions of power
over others are held to a higher stan-
dard—and rightly so. Whether or not I
choose the responsibility, when I stand
in front of my class in a church school,
I stand in the place of Jesus. And thus
the consequences of my teaching ex-
tend far beyond whether or not Johnny
learns to read or Suzie understands
how to solve differential equations, im-
portant as these accomplishments may
be. “The Christian teacher functions in
the classroom as God’s minister in the
plan of redemption.”8 At the very top of
the list of objectives for the class is the
eternal salvation of each student. What
an awesome responsibility! As teachers,
we need to seriously reflect upon our
readiness for such an assignment. How
do we prepare ourselves for undertak-
ing of this magnitude?

The success that Jesus enjoyed as a
teacher with His class of 12 students re-
flects this principle. “The most com-
plete illustration of Christ’s methods as
a teacher is found in His training of the
first disciples. . . . To them, above all
others, He gave the advantage of His
own companionship. Through per-
sonal association He impressedHimself
upon these chosen colaborers.”12 As a
signet ring impresses its seal upon the
warm wax, so the Savior impressed His
character upon the disciples. Or in
Palmer’s words, He projected His soul
upon them. While they ate together or
walked along the seashore; as they sat
on the mountainside reflecting upon
eternal truth or went about providing
for a needy family; whether worshiping
in a synagogue or fellowshipping at a
wedding feast, Jesus modeled for His
disciples, His students, who He was in
His innermost soul and who He
wanted them to become.

The Teacher’s Mandate
As Christian teachers today, our

mandate is similar, to impress the per-
son of Christ upon our students. We
may do this in the classroom by seek-
ing ways to effectively integrate our
faith into the academic content of our
lessons. However, opportunities may
just as easily present themselves in the
lunchroom or playground, on field

The Journal of Adventist Education • December 2012/January 2013 http:// jae.adventist.org

Parker J. Palmer points out this vital
truth: “we teach who we are. Teaching,
like any truly human activity, emerges
from one’s inwardness, for better or
worse. As I teach, I project the condition
of my soul onto my students, my sub-
ject, and our way of being together.”9 In
light of this, each of us who teach should
reflect seriously upon who we are. What
is the condition of our soul? Is there har-
mony between what we’re saying and
what we’re teaching—between what we
want our students to become and who
we really are?
The Apostle Paul, writing to the

Thessalonian believers, referred to his
conduct and that of his companions
during an earlier visit to the church.
“We did this . . . in order to offer our-
selves as a model for you to imitate” (2
Thessalonians 3:9, NIV).10 Taken out of
context, this statement could easily ap-
pear arrogant and pompous. However,
Paul simply wished to make it very
clear to his readers that there was no
contradiction between his teaching and
his actions. 
Christian teachers are called upon

to meet this same standard; to ensure
there is congruence between what we
teach our students—what we want
them to become—and what we model
for them. Only when we reveal in our
own characters the principles that we
seek to teach will we be able to have a
permanent influence for good on our
students.11 

6

eaching, like any truly human
acti  vity, emerges from one’s inward -

ness, for better or worse. As I teach, I pro -
ject the condition of my soul onto my
students, my subject, and our way of being
together.”

“



trips, and even in the supermarket out-
side the regular school hours. 
The extent to which we are able to

impress Christ upon our students, in
any situation, will depend upon the
condition of our innermost being and
how closely it reflects the image of the
Savior. Paul encourages us to “Follow
God’s example, therefore, as dearly
loved children and walk in the way of
love, just as Christ loved us and gave
himself up for us as a fragrant offering
and sacrifice to God” (Ephesians 5:1, 2,
NIV). This is a tall order—to be imita-
tors of God and to live a life of love.
How do we even begin to do that? The
starting point, I think, is found in that
very same verse—recognizing how
much God loves us. He refers to us as
“dearly loved children.” Christ loved us
so much that He was willing to sacrifice
His very life for us. That should be our
motivation to imitate Him: “We love
because he first loved us” (1 John 4:19,
NIV). 
The philosopher of Adventist educa-

tion, Ellen G. White, explains: “As we
meditate upon the perfections of the
Savior, we shall desire to be wholly
transformed and renewed in the image
of His purity. There will be a hungering
and thirsting of soul to become like
Him whom we adore.”13 “The love that
was manifested toward him in the
death of Christ, awakens a response of
thankful love, and in answer to sincere
prayer, the believer is brought from
grace to grace, from glory to glory,
until by beholding Christ, he is
changed into the same image.”14 As an
example of this transforming power,
White describes the beloved disciple,
John, in this way: “In adoration and
love he beheld the Savior, until his
character reflected the character of his
Master.”15 What an illustration of the
power of modeling!

By Beholding, We are changed
Do you desire to reflect Christ in

your character, even as John and his
fellow disciples did? Do you wish to
impress Jesus upon the young people
you teach? How can you do this? Be-
hold the Savior, and you will be changed.
Two factors are important: the amount
of time we spend beholding and the

quality of that time. Of John it is said
he beheld the Savior until the change
took place. We aren’t told how long it
took, but John continued to behold
Jesus until the transformation oc-
curred. If we sense that our characters
have not been completely changed, per-
haps we haven’t allowed sufficient time
to observe His lovely character. 
Ellen White suggests “it would be

well to spend a thoughtful hour each
day reviewing the life of Christ from
the manger to Calvary. We should take
it point by point and let the imagina-
tion vividly grasp each scene, especially
the closing ones of His earthly life.”16

What do you suppose would happen if
we beheld the Savior for a thoughtful
hour each day, allowing Him to model
His perfect character to us? Based on
research by Bandura or other social
learning theorists and the testimony of
Scripture, I believe we would begin to
reflect the character of our Master.
Then, as we model the beauty of Christ
to our students, they too will be trans-
formed. “This is the secret of power
over your pupils. Reflect Him.”17 �
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s Christian teachers, we invariably want more
for our students than solid scores on national
exams and success in earthly careers. Despite
our busy schedules—overflowing with the rou-
tine tasks of grading papers, classroom man-

agement, and lesson preparations—we work with the under-
lying hope that students’ experiences in our classrooms will
make a difference in the people they become. We want to help
our students, whether they are 5 or 25 years of age, to develop
their gifts and realize their potential as human beings made in
the image of God. We are proud when we hear that former stu-
dents have become occupationally accomplished and have
achieved positions of respect in their disciplines, and even more
gratified when we see evidence that they are happy, healthy, in-
tegrated members of their faith community. Teachers and par-

ents alike want the education students receive to prepare them
for both a joyful life of service during their years on this planet
and the unknown wonders that stretch into eternity.
While our goals are clear, the task of spiritual development

can seem mystifying. We know that we are co-workers with
God on this project, dependent upon both the working of the
Holy Spirit and our students’ receptivity, yet we are not always
certain about our own contributions to the process. We start
the day with prayer, write Bible texts on the whiteboard, incor-
porate intentional religious instruction, read character-build-
ing stories, insist on kind behavior in the classroom—asking
students to think about what Jesus would do in various situa-
tions—yet the questions still remain. We wonder: Am I truly
educating for eternity? Are these the things that have the most
impact? How can I cooperate most fully with God’s project of

B Y  G I N G E R  H A N K S  H A RWO O D  a n d B E V E R LY  B E E M

Spiritual Growth 
Through the Use of
the Journey Metaphor
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redemption for these students? How can I assist them in devel-
oping their spiritual as well as academic aptitudes? 
While spiritual development is many-faceted, we can feel as-

sured that we have the power and tools to effect spiritual
growth. One particularly significant aspect of this venture is
helping students to cultivate a spiritual voice, to develop the
confidence and ability to articulate (verbally and/or in writing)
their own religious and spiritual experiences. This is a dimen-
sion of spiritual growth that fits well into strategies and lesson
plans that are already being used in the classroom and one that
every teacher can successfully cultivate. The great news is that
successful strategies for student
spiritual development do not
require that teachers sit through
long in-service training sessions
or design elaborate new lesson
plans. Much of what will stim-
ulate and establish spiritual
voice is already part of good
teaching practice.
Whenever teachers invite

students to make prayer re-
quests, share statements of grat-
itude, choose a favorite hymn,
or read a favorite Bible text,
they are helping students de-
velop a spiritual voice. These
exercises prepare students to
speak openly about their per-
sonal spiritual experiences and
help them become familiar
with the forms the church com-
munity uses to express faith. 
An open and accepting at-

mosphere in the classroom cre-
ates a space where spiritual be-
ginners can learn to recognize
their personal responses to God
and the universe. A group ac-
knowledgment of the spiritual
dimension, along with the en-
couragement to own and artic-
ulate  personal religious experi-
ence, raises students’ spiritual
awareness and contributes to
the development of mature
faith. Over time, as such practices are repeated in the classroom,
students become more comfortable describing the meaning
and role that religion plays in their lives. They also learn how
to apply what they have learned in order to encourage others. 
As an added bonus, the spiritually active classroom helps

create a community that values the individual voices within it,
including those young or inexperienced voices seeking to find
their places as involved, contributing members of the church.
Through these concrete, everyday activities, spiritual voices are
identified and trained, the “cloud of witnesses” expands, and
the goals of Christian education are realized.

adventist Heritage and the Development of           
Spiritual Voice
When teachers encourage their students to develop a public

spiritual voice, they are continuing an established Adventist re-
ligious tradition. The pioneers of the early Advent movement
expected individuals to speak about their religious struggles,
victories, and beliefs. The Advent Review and Sabbath Herald
published frequent appeals to readers to write “spirited and in-
teresting articles,”1 and stressed the importance of having all
believers speak to the community as an act of discipleship. The
magazine’s solicitations to write helped shape a membership

that was convinced of the value of the individual voice, a group
of people who were empowered to describe their personal spir-
itual experiences and testify publically to their faith. The result-
ing articles and letters offer a lively picture of the faith and ex-
perience of these pioneers. Their descriptions provide us with
raw material that we can use to gain insight into early Adventist
spirituality and the language that Seventh-day Adventists con-
tinue to use when speaking about their faith.2

For the early believers, the Review became a substitute spir-
itual family, replacing the congregations the “scattered flock”
had left behind. By providing a forum for diverse and distant
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voices, this journal helped to create the expectation that all be-
lievers would participate in the new community of hope. Be-
cause they were Christ’s disciples, believers were called to share
their faith and their experiences to encourage others along the
way. This expectation helped to create a spiritual ethos that val-
ued the voice of every disciple. 
Even women, who were largely excluded from the public

sphere, were encouraged, even expected, to overcome the lim-
itations of silence imposed on them by society and their previ-
ous religious training.3 This was not always easy. Sister A. C.
Mackey referred to both the opportunity to enter into the pub-
lic discourse and the responsibility as a disciple to do so when
she wrote: “I have for a long time felt it duty to write to you
through the Review, but I have excused myself because my tal-
ent is so small. But will God excuse the one that has but one
talent sooner than the one that has ten? I think not.”4

The setting may be different today, but the task of develop-
ing a community of believers that can testify to their faith is
similar. While this is no easy task, an examination of early Ad-

ventist spiritual life and the language the believers used to de-
scribe it can inform our practices today. Adventist pioneers un-
derstood the importance of believers’ speaking publicly of their
experience—both for their own spiritual growth and for the
encouragement of others. 
The 19th-century Review and Herald and church hymnals

provide accounts of the believers’ spiritual experiences through
open letters, articles, poetry, and hymns. Through these, the men
and women of the Advent movement found their voice and de-
veloped the language that Adventists continue to use when de-
scribing their commitment to their community and their rela-
tionship with God. This is an important part of the spiritual
heritage bequeathed by the pioneers to the current generation. 
In this documental heritage, teachers can find resources to

connect students with the imagery and themes characteristic
of Christian spirituality in general and Adventist spirituality in
particular. Of the several themes that can be derived from these
sources, the prominent motif of  “the journey” may be used
successfully to help students bridge the gap with the past and
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EDITORS’ NOTE
“WANTED.—On our table a large pile of spirited and interesting articles and communications,

from, not only the Corresponding Editors, but also every interested believer of present truth in

the land.”—Review and Herald (November 24, 1859):8.

ELLEN WHITE’S VISION
“While I was praying at the family altar, the Holy Ghost fell upon me, and I seemed to be rising

higher and higher, far above the dark world. I turned to look for the Advent people in the world,

but could not find them, when a voice said to me, “Look again, and look a little higher.” At this I

raised my eyes, and saw a straight and narrow path, cast up high above the world. On this path

the Advent people were traveling to the city, which was at the farther end of the path. They had a

bright light set up behind them at the beginning of the path, which an angel told me was the mid-

night cry. This light shone all along the path and gave light for their feet so that they might not

stumble. If they kept their eyes fixed on Jesus, who was just before them, leading them to the city,

they were safe.”—Ellen G. White, Early Writings of Ellen G. White (Washington, D. C.: Review and

Herald Publ. Assn., 1882, 1945):14.

LETTER OF G. W. HOLT 
“The night is far spent; the day begins to dawn; the sun is nearly up; be encouraged to pursue

your journey to the Celestial City, while the light of truth is shining on the way with such brilliant

lustre. The pilgrims are about to leave this dreary wilderness, where they have so long journeyed,

for a far better and a more healthful clime. Sell your poor farms in this barren waste, and buy one

that is incorruptible and undefiled, and that fadeth not away, in the New Earth, where thorns and

briars will never grow,—where no blight nor scorching ray will ever come. No worn-out lungs,

no weary limbs, no aching hearts in all that land. A land, indeed, to be desired above all lands! To

that clime I am bound to go, and hope to meet you all to part no more.”—G. W. Holt, “Signs of

the Times,” Review and Herald (June 23, 1853):24.



claim their Adventist heritage, while learning to express their
own spiritual experience and identity. 

Family album: pictures of pilgrims on the Road 
By bringing together the varied voices of the early Adventist

community, the 19th-century Review serves as the Adventist
family album, preserving the portraits of those who journeyed
before us.5 James White established the journal in 1850 to pro-
vide a public voice for those believers who, despite the Great
Disappointment in 1844, continued to believe that God was
behind the Second Advent movement and had moved forward
in their faith journey to embrace the seventh-day Sabbath. This
group was both scattered and
small, consisting of individuals
who had sacrificed much, includ-
ing membership in their various
church communities. While recog-
nizing their error in setting a date
for Christ’s return, these disap-
pointed ones maintained their faith
in the soon coming of Christ and
their longing to draw near to God.
Even though the proposed date for
Christ’s return had passed, they
continued on the pilgrim road,
seeking to better understand God
and to achieve a closer union with
Him.
The Review soon became a cen-

tral part of the early Adventist ex-
perience. Its letters to the editor fre-
quently allude to the role it played
in the believers’ spiritual lives, giv-
ing us glimpses of Adventist life
during the embryonic stages of the
Seventh-day Adventist Church.
This weekly journal brought scrip-
tural exegesis, testimonies of faith,
and news about the progress of the
work to each believer’s home.
Readers personified it as an itiner-
ant teacher or a welcome visitor,6

and “servants who are giving meat
to those who are hungry and
thirsty, and to those who have fed on husks long enough.”7

Throughout the paper, one finds comments that testify to the
believers’ breaks with the larger society, the loneliness of their
situation, as well as their hunger for truth and a deeper under-
standing of the will of God. Whichever metaphors or biblical
allusions the writers used in relating their experiences, they
shared an understanding—either articulated or assumed—that
they were journeying to Zion, the kingdom of God.
Thus, readers saw the Review, as well as all other things in

life, as integrally related to that journey: what they wanted,
needed, and prized was whatever would aid them in their
progress along the road to God’s kingdom. The Review was a
help indeed, creating what amounted to a virtual classroom
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that overcame the constraints of distance and fostered spiritual
conversation. This journal provided theological discussions
with a sophisticated rationale to refute objections that “out-
siders” posed to Adventist beliefs, but just as importantly for
the pilgrims, it challenged and assisted its readers in their spir-
itual walk.

The Journey and pilgrimage Motif in literature
Just as the journey is an ancient and classic theme in liter-

ature in general, pilgrimage is a major motif in the literature
of spirituality. Essentially, a pilgrimage is a journey with a spe-
cific purpose: to move toward God. A pilgrimage requires a des-

tination of great significance, a
place where God and humanity
can meet, where people go to en-
counter God—whether it is Mt.
Sinai, Jerusalem, or their bedside.
Union or unimpeded communion
with God stands as the greatest
goal of the spiritual quest. Because
the pilgrimage is a specific type of
journey narrative, pilgrimage ac-
counts share the major features
common to the genre. In short, in
a journey narrative, the hero leaves
the safety of the familiar and ven-
tures into the larger world to gain
what cannot be found at home.
The journey may be long and dif-
ficult, with unforeseen obstacles
blocking progress or frustrating
his or her success. It poses risks
and requires separation from
comforts and friends. The pilgrim-
age requires sacrifice and clarity,
for the traveler can carry only the
bare essentials. Preparation re-
quires careful focus and discern-
ment in order to outfit oneself
with travel necessities and discard
whatever would impede the jour-
ney. It also requires the pilgrim to
collect and organize resources, as
trips are expensive, and unfore-

seen expenditures must be anticipated. 
On the journey, new acquaintances are made, some of

whom prove to be boon companions, while others are sources
of danger or betrayal. Along the way, the pilgrim gains knowl-
edge, but his or her character is sure to be tested in negotiating
the trials and temptations of the road. 
As the pilgrimage is separated from other travel narratives

by the identified intention to gain spiritual ground, pilgrims
can be distinguished from people who travel as tourists.
Tourists go to see the sights. They come home with stories to
tell and souvenirs to put on their shelves. Sometimes tourists
learn much, and they may report enthusiastically that the trip
was worth the effort. Some even come to prefer the anonymity



of the traveler or the excitement of the unknown to the pre-
dictable patterns of stable community life. Most importantly,
whatever benefits the tourist expects, the intention is to return
home and resume his or her former life without any major dis-
ruption or change in character or lifestyle.
Pilgrims may share delight in the changed scenery or the

new experiences and people they encounter on the journey, just
as tourists do, but they are far more than sightseers. They differ
radically in their expectations for the outcome of the journey:
They go to be changed. They travel lightly with the full inten-
tion of jettisoning any habit or possession that would keep
them from the goal of fellowship with God. They, too, pick up
souvenirs, but instead of reminders of places they have been or
things they have seen, pilgrims collect symbols of internal
changes. These travelers see themselves as citizens of another
realm who are moving outside and beyond the accepted
boundaries of this world. They acknowledge a higher authority
that replaces old authorities and rules. They find community
with other travelers who seek the same destination and are
guided by the same light. They have no intention of returning
to their starting point to resume their former lives. 
The pilgrimages depicted in the Bible include the stories of

Abraham and Sarah’s journey from Ur to Canaan, the Exodus
from Egypt to Canaan, Jesus to the cross, and the corporate
journey of humanity from Eden to the New Jerusalem. In
Christian literature, John Bunyan’s Pilgrim’s Progress, an endur-
ing spiritual classic, describes the journey of one named Chris-
tian from the City of Destruction to the Celestial City. It is dif-
ficult to overstate the influence of Pilgrim’s Progress—it is one

of the most widely read Protestant books on spirituality, and
has long been considered a fundamental primer on the nature
of the Christian experience. Bunyan’s metaphors and analogies
have been picked up and utilized by incalculable writers,
preachers, and teachers.
The first vision of Ellen Harmon (later White) shares the

same pilgrimage motif; she saw the Advent believers traveling
toward the heavenly city.8 Her representation of Adventists as
travelers on a “straight and narrow path” that is “far above the
dark world” depicted them on a journey led by Jesus.9 Her vi-
sion drew on the believers’ self-understanding: Adventists were
a pilgrim people journeying in uncharted territory who de-
pended on the light of God’s truth to guide their steps.

pilgrims and Strangers: The Journey Motif in early
adventist Thought and Writing
The literature of the early Adventist Church abounds with

mini-narratives that fit into the Christian tradition of spiritual
autobiography. The pages of the Review and Herald presented
a steady stream of individual faith declarations filled with al-
lusions and imagery comparing the writers’ experiences with
those of the biblical pilgrims. The journey metaphor provided
a lens through which the early Adventists could view their ex-
perience. Like Abraham and Sarah, or the New Testament dis-
ciples, they would leave behind much that was dear and famil-
iar in order to follow God. They could expect disappointments,
suffering, and setbacks along the way. But the God who called
was the God who blessed and enabled the willing to make the
trip to the land He had promised to them.
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Elfred Lee’s painting depicts the Advent believers on their pilgrimage to the Holy City.



Believers shared portions of their journey in the Review and
encouraged others to be faithful in their own walks. Corpo-
rately, they developed a language that enabled them to talk
about their experiences “on the road” and created a nurturing
spiritual space. When they found themselves on unexpected
terrain, during “the waiting time,” the sojourners incorporated
the delay and their personal grief responses to it into a com-
prehensible part of the ongoing spiritual journey. Similarly,
they identified the forced separation from the affection of fam-
ily and friends, and even their rejection by other Christians, as
necessary losses they would suffer along the way. Using the ar-
chetypal language of wandering and home, desert and garden,
loneliness and community, light and dark, along with frequent
biblical allusions, they described life as a pilgrim people. They
testified to the work of God in their lives and publically com -
mitted themselves to continuing the journey. They encouraged
others on the road as they sacrificed cultural approval for the
more precious goal of “drawing near to God.”10

Today’s Adventist hymnal retains some of the songs of those
early believers. Even a cursory perusal of these hymns yields
ready evidence of their spiritual experience. Of the 17 hymns
included in the “Early Advent” section of the hymnal, 12 con-
tain some aspect of the pilgrimage motif. Mary S. G. Dana cap-
tured the urgency of the journey in her refrain, “I’m a pilgrim,
and I’m a stranger, / I can tarry, I can tarry but a night” (No.
444). The hymns of Annie Smith, whose poetry appeared fre-
quently in the early Review, caught the eagerness of the pilgrim
and the longing for home that transcend the weariness and
hardship of the road. “How far from home?” the wanderer asks,
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and receives the watchman’s assurance that “The long, dark
night is almost gone / The morning soon will break.” Impelled
by hope, the travelers watch for the morning star that guides
them to “the realms of light, / In everlasting day.” The only re-
sponse to such encouragement is to “weep no more, but speed
thy flight.” Their goal is the land where there will be no more
sorrow or crying, but with “joys complete, / Safe in our Father’s
home.” The imagery of light contrasts with the night of the
earthly journey, the struggle of the Christian’s warfare with the
victory won, and the loneliness of the road with the community
of the Father’s house (No. 439).11 In their songs and writings
in the Review, Adventists consistently articulated their break
with their cultural setting and their identification with the life
of the spiritual pilgrim.

Teachers should not underestimate the value of presenting
stories depicting pilgrims on their quests when trying to facil-
itate student spiritual sensitivity and growth. As students study
the archetypal journey stories in the Bible, spiritual classics
such as Pilgrim’s Progress, and the writings of Ellen White, they
will recognize the elements and patterns of the motif. This will
enable them to embrace spiritual life as an acceptable arena of
human investigation and interest. They will start to identify the
common aspects of spiritual life and the ways humans have
communicated their subjective, internal processes, insights, and
conclusions to others. 
Hearing and analyzing the stories that wrestle with spiri-

tual topics written by others can stimulate spiritual growth
and students’ desire to consider their own journeys. Further,

M A R K I N G  T H E  M I L E S

Questions on the pilgrimage Motif
While developmental level determines the vocabulary used and ways in which a teacher introduces

the ideas of pilgrimage and spiritual journey, the following questions can be selected and adapted to
give students ways to reflect on their spiritual life and begin to articulate their spiritual goals.   

Thinking of the Journey in Religious or Spiritual Terms:
• Have you heard a call from God to move from where you have been to somewhere new?
• What parts of the call forward seem difficult or even impossible?
• What people, things, ideas, relationships, and experiences tug on you to stay within the familiar

instead of journeying? How do you resist these forces? 
• What price may you have to pay for moving forward?
• What obstacles do you place in your path to make it harder to move forward?
• In what ways are you being asked to step out in faith?
• How have you been blessed by following God in the past?
• Have you been disappointed, disillusioned, or hurt when you have tried to move forward in faith

in the past?
• What do you imagine that you must leave behind you in order to progress? 
• In what ways are you ambivalent about the journey or afraid that it will entail missing something

that is important to you?
• Why embark on a pilgrimage that takes an entire lifetime? What’s wrong with staying put?

packing Your Bags:
• What do you find essential to take with you in your journey? 
• Are you ready for the undertaking? What do you need yet to acquire?
• What have you chosen to leave behind as extra baggage? 
• What might you still need to jettison along the way?

Traveling companions:
• Who are your traveling companions? How do they help you along the road? How do you help them?
• Are your closest friends and family on the road with you? Are they supportive of your journey? 

If so, what do you say to them about what you are up to with this “road trip”?

The Journal of Adventist Education • December 2012/January 2013 http:// jae.adventist.org14



these accounts provide the students with written models to
use when experimenting with constructing stories about their
own spiritual experiences.
Assignments based on these accounts can sharpen awareness

of personal spiritual life. The act of writing is in itself a way of
coming to know. Just the discipline of attempting to find words
to express one’s inner reality brings clarity to the understanding
of God’s work in our lives. Similarly, creating a piece of art that
represents an experience or conveys a feeling invites the student
to stop, reflect on, and relate to specific spiritual events or
times. The time that teachers devote to exploring the issues and
the seriousness with which they respond to students’ work will
encourage students to strengthen their voices and join spiritual
conversations in various ways. Quality classroom time spent

reflecting on spiritual life can increase students’ confidence
about their ability to articulate their experiences and empower
them to participate more fully in church life.

The Spiritual Journey and Telling Our Stories Today
The stories found in early Adventist literature are now the

artifacts of the lived spirituality of another time and place. They
serve as models of vibrant spiritual life and reminders of Ad-
ventist heritage. Yet as helpful as these accounts are when in-
corporated into the curriculum, students also need to hear sto-
ries from their own time and place. The voices of our pioneers
are not substitutes for hearing firsthand accounts of spiritual
life and growth from people who occupy the same historical
terrain, or for learning to articulate one’s own spirituality. And

• Are there others you wish would join you in your journey? 
• If so, how do or would you try to interest them in the trip?
• Does the road seem lonely to you at times, and if so, how do you deal with the loneliness?

Maps and Guides:
• How do you find your way? Are there maps or signposts that you use or expect to use along the way?
• Is the path you are taking fairly well mapped out, or are you finding your way through a lot of new

territory? 
• Do you find other travelers’ stories or advice helpful or useful for your trip?
• What are your most significant sources of information or advice for the journey?
• Are there books or authors that you have found helpful as sources of wisdom for the road?
• Are there any biblical stories that you see as relating to you on your journey?
• Are there any biblical texts that have given you guidance or comfort in your journey?
• When faced with a crossroads, how do you decide which road to take?
• What do you do when you run across conflicting information?
• What do you do when you get lost?

Rest and Refueling:
• Where do you look for fuel?
• What do you do when you are running low on fuel?
• How do you know when it is time to stop for rest, refueling, or reassessment?
• What kinds of stops do you make to get ready for the next segment of the journey?
• What roadside rests do you find most helpful, most enjoyable?
• Where do you find encouragement or strength to continue, to not turn back?
• What is your experience of the Sabbath, and what role does it play in your journey?
• What provides the hope or encouragement that keeps you on your journey in times of disappointment?

arrival:
• How do you envision your arrival? Who is there? How will you be welcomed?
• What does your new home look like? 
• How did Jesus depict homecoming in His parables?
• What is your favorite biblical picture of homecoming?
• What have you experienced in your pilgrimage that gives you a taste of what homecoming is like?
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they are not substitutes for small-group sessions where each
student learns to cultivate his or her spiritual voice and helps
create an open and comfortable spiritual environment for oth-
ers to do likewise. When students tell their stories and experi-
ence their own voices as heard and valued, they begin to own a
part of the conversation on spirituality. Inviting them to use
the metaphor employed by church pioneers creates an oppor-
tunity for them to draw connections between their personal
experiences and their Adventist heritage. It also encourages
them to understand their experience in the wider context of
the biblical story and the Adventist story.
In addition to hearing their own stories, students need to

hear the stories of their wider community: church members,
teachers, principals, pastors, and youth leaders. Unfortunately,
many people feel hesitant about sharing their personal spiritual
life. Few of us have received encouragement to find and develop
our own voices. Many of us have spent large portions of our
life in social settings where spirituality was considered a private
and suspect matter, and in religious settings where the empha-
sis was on doctrine rather than spiritual development. Most

church members have had relatively little instruction on spiri-
tual growth; thus, teachers may not think to devote time to
helping students practice how to relate their spiritual experi-
ences. Indeed, even teachers with an active spiritual life may
feel unprepared to describe or discuss personal spiritual expe-
rience. Where does one start?
It is at this point that the journey metaphor can be as helpful

for the teacher as it is for the students. This motif provides a
framework in which to organize our spiritual experience and
provides a framework for telling our stories. The archetypal
stories of the journey give us the language and framework to
tell our own stories and to understand our own spiritual expe-
rience. The journey metaphor allows us to present ourselves as
people who daily respond to God’s call and are walking toward
Him, and denies any projected claim to already have arrived at
one’s final destination. It gives us permission to be honest about
where we are, which is always short of erasing the distance be-
tween self and God. 
Ellen Harmon White gave the church a tremendous gift

when she relayed her first vision. The image of the pilgrim band

S U G G E S T I O N S  F O R  A S S I G N M E N T S

Age-appropriate classroom activities and assignments can invite students to write for spe-
cific purposes and audiences in the church community. Discussion can relate to the needs
of particular audiences and the characteristics of the forms of writing appropriate to their

purpose.  
Interview: To gain an understanding of the different experiences in the church, students can

interview older family members or church members who either grew up in the Adventist tradi-
tion or converted to it, and ask them to tell their stories. How do their experiences both resemble
and differ from that of their generation? Notice the imagery and biblical allusions they use, the
challenges they faced, and where they found strength for their journey. The teacher can prepare
a short list of questions for students to ask. Some of these questions could be pulled from the
questions on the journey motif (pages 14 and 15). 

Witness:As a statement of faith, students can prepare a succinct statement of their relationship
with God or their experience with the sacred or their understanding of a biblical text or concept.
They can tell of specific events, times, or places in which they have encountered the sacred or
grew to a new understanding of God and His work in their lives. Students can be asked to write
out a statement of their spiritual experience or understanding and revisit it periodically through-
out the year. 

Letter of Encouragement/Letter of Counsel: Students can write a letter of encouragement to
their teacher, pastor, conference president, or other church leader in which they identify some-
thing about the church which has been a special blessing to them. The purpose of this letter is
to support others in the church by identifying something the church is doing which benefits
them or someone they know and expressing appreciation. Or they may write a letter of counsel
in which they identify something about the church they would like to change. They can tactfully
and persuasively explain why this practice is detrimental to them or someone they know and
courteously suggest specific alternative ways they would like to see it done. 
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led by Jesus’ loving presence encourages us to move forward in
hope. It serves as an antidote to the paralysis that can set in
when we feel overwhelmed by the difference between where we
are and where we expected to be. Her willingness to share her
spiritual experience despite her weaknesses still serves as a pow-
erful testimony to God’s ability to bless the faithful efforts of
even the “least of these.” It demonstrates the unanticipated
serendipity that can result when people share their spiritual ex-
periences and utilize their voices. Her example encourages us
as we speak and write our letters and testify to the blessed hope.
Our stories need to be added to those in the family album
where they will testify to the faith of 21st-century Adventism
to our children, thereby adding to the Adventist heritage be-
queathed to those who follow until the blessed hope is realized. 

From Family album to Facebook
In the age of Facebook and Twitter, the social and communi-

cation landscape is rapidly changing. It can be tempting to as-
sume that the current generations are wired differently than the
rest of the family. Yet, beneath the surface differences, the need
for spiritual connection is the same. And fortunately, spiritual
growth and life exhibit similar patterns of raised awareness, long-
ing, crisis, and response from one generation to the next. 
The language of spirituality has its own timeless characteris-

tics as it seeks to express the deepest of human experiences—re-
lationship with God. It is often emotional as it speaks to the com-
mitment of the heart as well as the conviction of the mind. It is
personal and confessional in tone as it invokes the authority that
comes from personal experience. It is often metaphorical. Spiri-
tual experience is an abstraction that looks to the concrete for
expression. For young people nurtured in a Christian (or even
post-Christian) environment, the concrete expression often
draws on the imagery and narratives of the Bible. The archetypal
imagery of the Bible makes the spiritual life accessible to the mind
and senses. The language of mountaintop and pit, banquets and
famine, broad way and narrow way, weddings and wedding gar-
ments, battles and armor, and salt and savor can continue to
speak as the concrete expression of the spiritual life today just as
it did for first-century Christians and early Adventists.
Evidences of spiritual reality often manifest themselves in the

form of specific experiences and stories that we can convey in
many different forms. The stories of our journey are the artifacts
of our spirituality, the Christian journey as it is lived in this time
and place. While customs and costumes are different now from
that of our predecessors, as is the specific  geography of the road,
the landmarks and destination of the journey are the same. 
As we share our own experiences with our students, we

model the way to deepen personal relationships with God, and
when we create opportunities for them to speak publicly to the
church community, we embrace Adventist spiritual tradition.
It is important to teach our students that the Adventist spiritual
heritage values the voices of all believers and endeavors to de-
velop in each the spiritual maturity to speak from a personal
relationship with God. As we introduce these themes and ex-
periences in the classroom, we are preparing students for a life-
long spiritual journey and participating with God in the edu-
cation for eternity that we long for our students to receive. �
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hen I stand in front of a
room full of students,
or talk one-on-one with
them in my office, what
can I expect? What can

I hope for in terms of their spiritual
growth and development? 
I will address that question by refer-

ring to three specific goals that focus on
God, people, and community, and will
suggest three specific means for helping
teachers reach those goals: the Bible, the
writings of Ellen White, and the Cross.

The Goals
1. Commitment to a Personal God
While conservative Christians tend

to talk of spirituality in terms of a “per-

sonal relationship,” I have found that
not all my students relate well to that
language. And if their expectation of a
felt “relationship” does not materialize,
they can easily conclude that God sim-
ply does not exist. 
Ellen White offers some helpful ad-

vice in this area: “Do not wait to feel that
you are made whole,” she declares, “but
say, I believe it; it is so, not because I feel
it, but because God has promised.”1

C. S. Lewis points in the same direc-
tion. In the wonderfully backwards the-
ology of The Screwtape Letters, where
the chief demon, Screwtape, is teaching
his understudy, Wormwood, how to
draw the “patient” (a human) away
from the “enemy” (God), Screwtape
declares:

“He wants them to learn to walk
and must therefore take away His hand;
and if only the will to walk is really
there He is pleased even with their
stumbles. Do not be deceived, Worm-
wood. Our cause is never more in dan-
ger than when a human, no longer de-
siring, but still intending, to do our
Enemy’s will, looks round upon a uni-
verse from which every trace of Him
seems to have vanished, and asks why
he has been forsaken, and still obeys.”2

But if that picture of a personal yet
seemingly absent God is to be convinc-
ing, we need to provide our students
with biblical examples. Particularly for
those who do not “feel” God’s personal

B Y  A L D E N  T H O M P S O N

Growing 

What Does It Mean?
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presence, the Book of Ecclesiastes re-
veals a kindred spirit. The book records
no prayer or praise. Ecclesiastes 5:2
seems to be the author’s motto: “Never
be rash with your mouth, nor let your
heart be quick to utter a word before
God, for God is in heaven, and you
upon earth; therefore let your words be
few.” But in the end, he concludes,
“Fear God and keep his command-
ments, for that is the whole duty of
everyone” (12:13, NRSV).3

The New Testament fleshes out the
picture with some additional perspec-
tives. Petitionary prayer assumes a lis-
tening ear, a God who takes our joys,
sorrows, and needs into account. How-
ever, Jesus’ statement that our Father
knows what we need before we ask Him
might suggest that such prayer is redun-
dant. Yet Jesus still taught His disciples
to pray.4 Likewise, Paul declared that “in
everything by prayer and supplication
with thanksgiving” we should make our
requests known to God.5 And this state-
ment is prefaced by his exuberant exhor-
tation: “Rejoice in the Lord always. I will
say it again: Rejoice!”6

But on the cross, Jesus was not re-
joicing: “My God, my God,” He cried,
“why hast thou forsaken me?” (Mark
15:34, KJV). My students are often sur-
prised to learn that Jesus wasn’t the
first to utter that prayer. It came origi-
nally from an anguished but inspired
human being whose prayer was in-
cluded in Jesus’ Bible and ours.7

And that is not the only complaint
in the Psalms. Nearly half of them fit
that description. With its rich mixture
of petition, praise, and complaint, this
book represents a wonderful resource
for illustrating our diverse experiences.
Early in my own walk with God, Ellen
White’s comment in the Introduction
to The Great Controversy gave me per-
mission to see this diversity. Those who
penned the words of Scripture, she
wrote, not only “differed widely” in
“rank and occupation,” but also in
“mental and spiritual endowments.”8

One of my favorite assignments
helps my students to recognize that di-
versity in our day. After reading a clus-
ter of three very different Psalms: 34
(praise), 88 (despair), and 137 (ven -
geance), I ask them to break into small

Your wrath has swept over me;
your terrors have destroyed me.
All day long they surround me like a

flood;
they have completely engulfed me.
You have taken from me friend and

neighbor— 
darkness is my closest friend.”9

But the other part of the experiment
is also important. After tallying the
group responses, I ask each student to
give his or her personal preferences. One
class, in particular, struck me as interest-
ing. While five of six groups opted for
the praise psalm, when I asked for the
individual choices, 17 voted for Psalm

Ministry of Healing, Ellen White puts it
this way: “Our understanding of truth,
our ideas in regard to the conduct of
life, are not in all respects the same.
There are no two whose experiences
are alike in every particular.”11

2. Increased Sensitivity to the Needs 
of People

In Matthew 22:35-40, Jesus summa-
rized His Bible in terms of two great
commands: love to God and love to
people. Everything “hangs” on these
two commands, He said. It is striking,
however, that when the New Testament
boils these two commands down to
one, it summarizes them in terms of
the second commandment, not the

iversity of experience is not
an easy concept for devout con-

servative Christians to accept. But the
illustrations from Scripture and class-
work can combine with a key Ellen White
quotation to make the point with
emphasis. 

groups to see if they can reach a con-
sensus on which psalm was most help-
ful and which one least. 

Typically, praise wins. Yet both my
students and I have been startled to see
how often the grim melancholy of
Psalm 88 rises to the top. Psalm 22, the
one Jesus quoted on the cross, is more
typical of the lament psalms, slipping
deep into despair, but breaking into the
sunlight at the end. Not so with Psalm
88. It keeps plunging into the depths to
the very end: 

“From my youth I have suffered and
been close to death;

I have borne your terrors and am in
despair.

34, but Psalm 88 was close on its heels
with 14. As I noted to my students, in
many churches the praise voices are
often so strong that those in despair can
easily feel overwhelmed. Yet those are
precisely the people that Jesus came to
help, the bruised reed that He would not
break, the smoking flax that He would
not quench.10

Diversity of experience is not an
easy concept for devout conservative
Christians to accept. But the illustra-
tions from Scripture and classwork can
combine with a key Ellen White quota-
tion to make the point with emphasis.
In the opening lines of the chapter en-
titled “In Contact With Others,” in The
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first. We have it that way from both
Jesus and Paul. “‘In everything,’” said
Jesus, “‘do to others as you would have
them do to you; for this is the law and
the prophets.’”12 Similarly, Paul de-
clared: “The entire law is fulfilled in
keeping this one command: ‘Love your
neighbor as yourself.’”13

Jesus deftly brought the two com-
mands together in His parable of the
sheep and goats. The sheep serve the
incarnate God by helping people. The
ultimate decision in judgment turns
“upon one point,” wrote Ellen White.
“When the nations are gathered before
Him, there will be but two classes, and
their eternal destiny will be determined
by what they have done or have neg-
lected to do for Him in the person of
the poor and suffering.”14

The Adventist understanding of
“spirituality” requires not only attend-
ing to the soul, but also to the body.
And in that connection I am encour-
aged by the significant numbers of my
students who are intrigued and in-
spired by the work of the Adventist De-
velopment and Relief Agency (ADRA).
Evangelicals have too often focused
rather narrowly on the soul, while so-
called mainstream Protestants are
much tempted to minister only to the
body. I want my students to do both.
On that issue, Jesus does not allow us
to choose sides. 

3. Awareness of the Importance of a
Community
In America, at least, individualism is

so strong that many of my students do
not readily admit the importance of
“community.” They tend to focus on
their own personal needs and renewal
without considering how dependent
they might be on others for good spiri-
tual health. It is likely that the popular
mantra, “I’m not religious, but I’m very
spiritual,” is part of that same picture.
Freely interpreted, I suspect those
words mark a shift away from a cold
Enlightenment rationalism and a rigid
orthodoxy toward a more meaningful
personal experience.
But the New Testament is clear on

the value of community. Not only did

Jesus call together a group of twelve,
He also taught that the ecclesia
(church) would be central to the work
He left His followers to do. The proce-
dure for reclaiming a sinner, for exam-
ple, as outlined in Matthew 18:15-20,
calls for the involvement of the com-
munity, the “church.” 
In the Epistles, community also

plays a central role with “body” per-
haps being the most dominant model.
“So we, who are many, are one body in
Christ,” declares Paul, “and individually
we are members one of another.”15

One of the most striking corporate
passages in the Epistles is 1 Corinthians
3:16 and 17, which uses the imagery of
the “temple.” Unfortunately, the force-
fulness of the corporate image is not
obvious in most English Bibles since
English has no distinct form for the
plural you. But the TNIV captures that
point nicely: “Don’t you know that you
yourselves are God’s temple and that
God’s Spirit dwells in your midst? If
anyone destroys God’s temple, God will
destroy that person; for God’s temple is

sacred, and you together are that tem-
ple.”16

Addressing the powerful modern
impulse to prefer the strictly personal
to the communal, Elton Trueblood
quotes Robert Fitch, at that time dean
of the Pacific School of Religion: “Of
course religion ought to be personal,
but if it’s nothing but personal, it’s
something brand new in history. There
never was any purely personal religion,
in the whole history of the world, ex-
cept for a few isolated mystics.”17

The power of a community to trans-
form society is well illustrated in the
work of William Wilberforce and a
group of committed Christians known
as the Clapham Circle, a community
located just outside London that was
active from about 1790 to 1830. Not
only did Wilberforce lead the heroic
campaign that brought slavery to an
end in the British empire, but he and
his fellow Claphamites also spear-
headed a many-pronged movement
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that sought the “abolition of every
lesser social ill,” to quote a line from
Eric Metaxas’ biography of Wilber-
force.18 At one point, Wilberforce him-
self was “officially linked with sixty-
nine separate groups dedicated to
social reform of one kind or another.”19

Trueblood captures the essence of
the New Testament teaching when he
speaks of “a fellowship of consciously
inadequate persons who gather because
they are weak, and scatter to serve be-
cause their unity with one another and
with Christ has made them bold.”20

In short, the communal focus must
be part of the Adventist vision of spiri-
tuality, however unpopular it may be at
present in contemporary culture. Com-
munity is central to Jesus’ vision of
what it means to belong to Him.

Specific issues
In discussing spiritual growth, I will

focus on three specific issues that relate
to the three goals noted above. Two of
them are authorities in Adventism—
the Bible and Ellen White. The third is
the Cross, arguably the most powerful
of New Testament symbols.

1. The Bible
In the spring of 2010, a special “Sab-

bath Issue” of The Collegian, the stu-
dent newspaper at Walla Walla Univer-
sity, reported student perspectives on
the “authorities” in their life.21 I was
particularly interested in the response
to this survey question: “Which of the
following hold some authority in re-
gard to what Sabbath means to you?”
Choosing from the accompanying list,
the some 330 respondents indicated
personal experience (91 percent), fam-
ily (90 percent), Bible (80 percent), and
Ellen White (22 percent). I’ll comment
on the Ellen White response in the next
section. But first, I want to focus on the
Bible’s rating in this survey. 
While it is encouraging that students

gave relatively high marks to the Bible,
my experience over the years suggests
that they have difficulty applying biblical
teachings to contemporary situations.
Surveys I have taken in class repeatedly
confirm that about half of my students
either consciously or subconsciously
hold the view that if God said it, it really

should apply to all people at all times
and in all places. In short, when we em-
bark on the work of “exegesis,” that is,
seeking to interpret passages within their
original context, we are already subtly
undermining biblical authority for many
of our students.
What did Ellen White mean when

she wrote: “The Bible was given for
practical purposes”?22 How can we
make the Bible useful in our search for
God and for spiritual growth? Recently,
I have been emphasizing two passages
from Scripture to help my students
grasp a crucial truth, namely, that the
Bible does not automatically apply it-
self in our lives. 
The first passage is Isaiah 55:8 and

to claim that based on my own opin-
ion. But Ellen White’s view of the Bible
enabled her to say, without diminishing
the authority of Scripture one iota: 
“The Bible is written by inspired

men, but it is not God’s mode of
thought and expression. It is that of
humanity. God, as a writer, is not rep-
resented. Men will often say such an
expression is not like God. . . . The
writers of the Bible were God’s pen-
men, not His pen. Look at the different
writers. It is not the words of the Bible
that are inspired, but the men that were
inspired. Inspiration acts not on the
man’s words or his expressions but on
the man himself, who, under the influ-
ence of the Holy Ghost, is imbued with

rueblood captures the essence of the
New Testament teaching when he
speaks of “a fellowship of consciously

inadequate persons who gather because
they are weak, and scatter to serve because
their unity with one another and with Christ
has made them bold.”

9: “For my thoughts are not your
thoughts, nor are your ways my ways,
says the Lord. For as the heavens are
higher than the earth, so are my ways
higher than your ways and my
thoughts than your thoughts.”23

In other words, while the Bible
points us to God, it never gives us God
Himself. Ellen White suggests the same
thing when she declares: “God and
heaven alone are infallible.”24

And here, on the authority of Ellen
White, let me wax bold and say that
everything in the Bible points to God
even when it does not sound like God
to us. And that last point is a crucial
one, for given my conservative nature, I
never would have been brave enough

thoughts. But the words receive the im-
press of the individual mind.”25 

And that points to a second passage,
1 Corinthians 10:11. In the TNIV it
reads: “These things happened to them
as examples and were written down as
warnings for us, on whom the culmi-
nation of the ages has come.”26

Examples—that is the crucial word.
In context, Paul is showcasing the story
of Israel’s apostasy as an “example”
from which the believers are to learn.
But we can learn from good examples,
not just from bad ones. Thus the whole
Bible can be seen as a book of exam-
ples, a treasure trove that enables us to
solve the problem of “contradictions”
in its pages. Once we recognize that
God is speaking to different people in
different times and places and under

http:// jae.adventist.org                                                                                   The Journal of Adventist Education • December 2012/January 2013 21



different circumstances, the truth be-
gins to dawn that the contradictions
are not just irritants to test our faith,
but are absolutely essential for effective
witnessing. They help us work with all
kinds of peoples in all kinds of situa-
tions. Here the “example” of Paul
shines bright. “I have become all things
to all people,” he declared, “so that by
all possible means I might save some.”27

This helps to see the Bible as a God-
given compilation of “examples.” One
of the best places to observe this com-
pilation at work is in the Book of
Proverbs, where we find a host of “con-
tradictory” examples or illustrations
that require a Spirit-guided choice.
Proverbs 26:4 and 5 offer one of the
best “examples” to make that point for
us. Verse 4 declares: “Do not answer
fools according to their folly, or you
yourself will be just like them” (TNIV).
That is good counsel. But then the

next verse: “Answer fools according to
their folly, or they will be wise in their
own eyes.” Also good counsel, but just
the opposite. Seeing those proverbs
side by side should drive us to our
knees to prayerfully consider when it’s
time to speak up and when to shut up. 
Under the heading of “Tactfulness”

in Gospel Workers, some remarkable
words from Ellen White expound pow-
erfully on this principle as it applies to
ministers. She urges them “to study to
be skillful when there are no rules to
meet the case.”28

Discovering the “example” nature of
Scripture has transformed my devo-
tional life. Instead of seeing Bible study
and prayer as divinely mandated exter-
nal requirements to keep God happy, I
am driven to seek God’s counsel in
Scripture and through prayer so that I
may know how to live my life in con-
tact with others. And this is not simply
petitionary prayer seeking answers. It is
something much closer to praying
“without ceasing.”29 “Purifying prayer”
describes that process more fully by
identifying its purpose.
I urgently need “purifying prayer” be-

cause when I recognize that Scripture
provides “examples” or “illustrations,” I
am confronted with the reality that I

must make choices. And my mind, my
reason, is the only part of me that can
make such choices. Only my reason can
tell me which “examples” to use in writ-
ing this article. Even if I were to get a vi-
sion, I would still have to use my reason
to ascertain whether the “vision” came
from God, from the devil, or from eating
too many pickles late at night. 
But my reason, while essential to the

process, is notoriously unreliable; it has
been twisted and distorted by sin. So
with unceasing prayer I must con-
stantly remind myself that I am doing
God’s work, not just my own. I thus be-
come more likely to reflect His will and
way. Why just “likely”? Because I am a

2. Ellen White
One well-known and prolific Ad-

ventist author told me that his Ellen
White books outsell his books on the
Bible by 10 to one. But alongside that
high level of interest in Ellen White
rages a great angst about the role she
has been forced to play in Adventism.
The Collegian survey noted above indi-
cated that only 22 percent of the stu-
dents surveyed granted her any kind of
authority at all. We’re not talking about
an absolute and final authority, but any
authority. How did that happen?
In my view, a key factor is the wide-

spread tendency to impose Ellen White
as a final authority on every possible

ery few of my students from
Adventist homes have read any of

Ellen White’s books, to say nothing of
carefully studying what she has written. But
they have been told—over and over—
what she condemns.

flawed human being, I need all the help
I can get, not only from God, but also
from God-fearing human beings. Even
then, being human, I still may not get it
just right.
In that connection, I am intrigued by

some striking words from Ellen White to
a brother who was inclined to be too rig-
orous in his work with others. “You need
to educate yourself, that you may have
wisdom to deal with minds,” she wrote.
“You should with some have compas-
sion, making a difference, while others
you may save with fear, pulling them out
of the fire [Jude 22-23]. Our heavenly
Father frequently leaves us in uncer-
tainty in regard to our efforts.”30

In our work for the Lord, we must
somehow find a way to be confident—
but allow enough uncertainty to allow
others to give us wise counsel. 

subject. And because we have not done
our homework in studying the Bible,
the same unevenness that affects our
study of the Bible is greatly magnified
when we read Ellen White. Very few of
my students from Adventist homes
have read any of Ellen White’s books,
to say nothing of carefully studying
what she has written. But they have
been told—over and over—what she
condemns.
Is there hope? Indeed. Three sugges-

tions:
First, we should view her as an illus-

trative authority, just as I argued above
for Scripture. Not everything Ellen
White wrote applies to all people at all
times. This is especially evident in the
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early volumes of the Testimonies for the
Church. Under the heading of “Chris -
tian Temperance,” for example, a hard-
hitting 1869 sermon on health reform
in the Battle Creek Church calls the
saints to account. Here is one of the
more vivid lines: “I can select family
after family of children in this house,”
she exclaimed, “every one of whom is
as corrupt as hell itself.”31

But the very next testimony in vol-
ume 2 is entitled “Extremes in Health
Reform.” Here she is addressing a cur-
mudgeon of a man who was virtually
starving his pregnant wife to death. Mrs.
White’s liberalizing counsel is startling,
even shocking. The woman should have
“a moderate amount of milk and sugar”
and “white bread raised with yeast for a
change.” “In some cases, even a small
amount of the least hurtful meat would
do less injury than to suffer strong crav-
ings for it.”32 Either of these “extreme”
counsels could be unhealthful if we
apply them as absolutes. 
We thus can view Ellen White’s writ-

ings as being fully inspired, but not uni-
versally applicable. They are full of ex-
amples that illustrate how God has dealt
with different people in different times
and places, but they need to be applied
prayerfully, using common sense.
Ellen White once wrote, “Arbitrary

words and actions stir up the worst
passions of the human heart.”33 I am
convinced that our often arbitrary use
of her writings has contributed to the
deep antipathy toward her that I see in
my students. That needs to change.
My second suggestion is to read

Ellen White’s autobiography as found
in the first volume of the Testimonies.34

It covers her life only up to the death of
her husband, James, in 1881. But it is a
powerful presentation of the “real”
Ellen White, one who was often in the
depths of despair. “Many times,” she
declared, “the wish arose that I had
never been born.”35 And “I coveted
death as a release from the responsibili-
ties that were crowding upon me.”36

But for all the pain, she remained
faithful to her God. Typically, published
accounts of Ellen White’s life have re-
moved the pain. The picture has been
“retouched.” But experiencing the real
Ellen White consistently impresses my

students. And the gems in her writings
become even brighter against that
melancholy backdrop. A few months
ago, one of my students wrote these
comments in response to a cluster of as-
signments that dealt with Ellen White:
“It almost bothers me how you have col-
lected such powerful, insightful, and bal-
anced quotes from Ellen White. I always
am wondering why nobody else seems
to notice these things. One particular fa-
vorite appeared in this same assignment
when she explains what we must agree
with: the two Great Commandments.
Never until WWU have I read or heard
of a helpful Ellen White.”
My third suggestion is simple: Read

what Ellen White wrote, especially her
five books that focus on Jesus: Steps to
Christ (1892), Thoughts From the
Mount of Blessing (1896), The Desire of
Ages (1898), Christ’s Object Lessons
(1900), and The Ministry of Healing
(1905). A number of my students have
also found Messiah, Jerry Thomas’ con-
temporary adaptation of The Desire of
Ages, to be very helpful.37 Blessings is
his more recent adaptation of Thoughts
From the Mount of Blessing.38 Education
(1903) is another jewel.
And here I must report the stunning

experience of a colleague who was
teaching the university’s sophomore-

level class on Christian Beliefs. He re-
quired his students to read one of two
books. Devout conservatives who
might be suspicious of C. S. Lewis were
to read Mere Christianity; those with
hostile feelings toward Ellen White
were to read Steps to Christ. Regardless
of the book they chose, in a written re-
sponse they were to identify the best
part of the book and what they would
leave out if they were to shorten it.
Most of the 50 students chose Steps to

Christ. Across the board, my colleague
reported, they were deeply moved. With-
out exception they identified the chap-
ter, “What to Do With Doubt,” as the
most helpful one. It should be “re-
quired” reading for every Adventist, they
said. Furthermore, they couldn’t find
anything they would leave out. 
We should not expect such a mar-

velous testimony in all cases. But I do
believe that we can recover our heritage
and our students can discover the great
blessings that can come from reading
Ellen White.

3. The Cross
As the most visible symbol of Jesus’

work on our behalf, the Cross contin-
ues to exert a powerful influence. The
doctrine of the atonement, however,
which seeks to interpret the meaning of
the Cross, has proven to be very divi-
sive throughout Christian history. But
if we can grasp the idea of diversity in
Scripture, the diverse interpretations
can be combined to help in nurturing
spiritual growth.
I will be tantalizingly brief here be-

cause the topic is huge. But I want to
capture the essence of the issue because
it plays such a crucial role in personal
religious experience and in the larger
life of the corporate body.
What happened on the Cross? And

how is that event to be understood and
applied in the life of the believer?
Everyone agrees that Christ died for
our sins. That’s not the issue. The great
divide comes over the question of
whether the Cross points heavenward
as a sacrifice satisfying the heavenly
court (objective atonement) or earth-
ward as a teaching device that shows
God’s self-sacrificing love for His chil-
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dren (subjective atonement). The cor-
rect answer to that choice should be a
resounding “Yes!” Both positions are
thoroughly biblical, even though nei-
ther one is equally pervasive through-
out the New Testament. The objective
atonement with Jesus presenting us to
the Father is the dominant focus of Ro-
mans and Galatians. The subjective
atonement with Jesus presenting the
Father to us is the primary focus of
John 14-17. That is oversimplified, to
be sure, but it provides a helpful
overview. Note that I have used neutral,
descriptive language rather than the
vivid labels preferred by more combat-
ive partisans: “objective atonement”
rather than penal substitutionary, and
“subjective atonement” instead of
“moral influence.”
The problem is that some are drawn

so intensely to the “objective” view that
even a small hint of the “subjective” can
nearly terrorize them. And the reverse is
also true. Some are so drawn to the sub-
jective view that they find the idea of an
objective atonement troubling. 
In my classes, the presentation of

both these perspectives has proved
beneficial to many students, especially
when they grasp the point that not
everyone will find both views equally
helpful. Just because some believers
find one part of Scripture to be espe-
cially precious, that is no grounds for
denying others the right to find differ-
ent parts of Scripture more precious to
them. In Scripture, all of us can find
what we need to draw closer to God.
But we don’t have to be reading the
same passages at the same time or with
equal intensity. We need a both/and ap-
proach to Scripture, not an either/or.
And we don’t have to homogenize our
Bible into lukewarm one-percent milk.
Scripture is much richer and much
more varied than that.
The death of Jesus on our behalf is a

powerful stimulus for spiritual growth.
By God’s grace, we and our students
will be able to find a balanced view of
the Cross that enables us to be more
fervent in our love for God and more
gracious to our fellow believers. 

Summary
Three goals: finding a deeper rela-

tionship to God, to people, and to
community; and three means to help
us reach those goals: Scripture, the
writings of Ellen White, and the cross
of Christ. The goals are the same for all
of us, though the intensity of each will
vary from person to person. But our
greatest diversity will come in our use
and understanding of the means for
reaching those goals. Some students are
not able or willing to read extensively.
That will certainly affect their use of
the Bible and the writings of Ellen
White. But even those who do read will
gravitate to different passages, to differ-
ent emphases.
Perhaps the most important lesson

is how we relate to Jesus’ death on our
behalf. Here the diversity of perspec-
tives in the New Testament should cor-
relate with the diversity of God’s chil-
dren in our world. Our goals are the
same, but the way we reach them will
often differ dramatically. If the church
can understand that diversity, it can be
the home for us all. 

Alden Thompson is
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he mandate of Seventh-day Adventist education is to
integrate faith, religion, and learning. This is what
makes our school system distinct and different from
public education. The primary purpose for our
schools is to provide spiritual training for children

and youth. The classroom is, of course, a location where students
acquire practical skills and information, but the curriculum
should not be limited to reading, writing, and arithmetic—it
must also include reverence and belief.
Adventist educational institutions are privileged to be able to

illuminate and indoctrinate their students. But this honor is
granted for only the short time that students are enrolled in our
schools; therefore, teachers should put greater and more inten-
tional emphasis on the growth of the student’s spiritual life.
School staff should not just be concerned about producing grad-
uates and young people who can finesse standardized tests, but
also about producing spiritually formed adults who have a vibrant

relationship with Jesus. One practical way to accomplish this goal
is to incorporate meaningful rituals into the school program.

Rituals: a Definition
According to the Oxford dictionary, a ritual is “a prescribed

order for performing a ritual ceremony, especially one charac-
teristic of a particular religion or Church.”1 Or more broadly
speaking, the incorporation of standardized values and prac-
tices into the activities of a group of people. Rituals usually
focus on conventionalized actions that have little practical sig-
nificance but great symbolic meaning. Often when people face
situations whose outcomes potentially have great importance,
they rely on rituals to help them feel that they are in control.
Rituals serve many purposes: 
1. They give special significance to certain times and places.
2. They create a sense of continuity by linking the past to

the present, and the present to the future.

B Y  R O B E R T  E G B E R T  a n d S A R A  K U B U R I C

Expressions and
Celebrations of Belief
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3. They objectify and establish spiritual relationships.
4. They give a sense of legitimacy and value to spiritual con-

cepts.
5. They create a sense that important things in daily life are

unchanged.
6. They create bonds between and among people from many

lands and cultures.
7. They are expressions and celebrations of belief.
8. They provide solidarity and reinforcement of shared be-

liefs.
9. They socialize children in preparation for the cultural and

spiritual roles they will ultimately fill.
People sometimes have a negative view of rituals, regarding

them as either meaningless formalities or as dangerous activi-
ties used by fanatical groups to brainwash members into mind-
less submission. However, rituals are an important part of the
social system of every society, occurring in the political realm
as well as in friendships and family events. Rituals are crucial
for cohesion and membership; without them, there would be
no unity or unique collective relationships.2

How societies function—their social norms—are in reality
the outcome of a series of rituals. In general, within each soci-
ety, people act and interact with one another in a fairly struc-
tured and predictable manner. For example, in the United
States, children learn that in the morning it is appropriate to
greet other people by saying “Hello” or “Good morning,” and
to say “Thank you” after someone does something kind for
them. Thus, throughout the young people’s lives, these rituals
remain part of their customary behavior and help them inte-
grate smoothly into the social structure of their culture.
In like manner, rituals are basic to the fabric of a religious

organization. They can play a vital role in the process of helping
young people build a relationship and a lifelong connection
with Christ. However, for rituals to achieve their desired goals,
they need to be carefully planned and orchestrated, and their
meaning must be clear to each participant.
Adventists might think of themselves as having few rituals in

comparison with other religions, but in reality, we incorporate
many rituals and liturgy into our corporate and personal lives.
When we invest daily time in worship and meditation with the
Lord through reading the Bible, praying, singing, etc., we are in-
corporating elements of ritual ceremony into our spiritual lives. 

The Role of the classroom in 
Developing Rituals
Incorporating rituals in the classroom might appear to be a

difficult task, but in reality, this is something teachers do all the
time. A number of administrative rituals occur in classrooms
every day. Teaching children good behavior when they are part
of a group (society or classroom) is integral to the curriculum
and is frequently ritualized. The “good morning routine” is a rit-
ual in which the teacher addresses each student at the beginning
of the day with a warm personalized “Hello.” According to Green-
berg, in an article she wrote for Scholastic.com entitled “The
Value of Classroom Rituals and Routines,”3 this ritual helps com-
municate that it is considered good manners to greet each person
by name to help him or her feel comfortable. Even though most

Christians might not consider this to be a religious ritual, it is a
way of combining etiquette with Christian caring. Another sug-
gestion from Greenberg’s article is the “Social Circle,” whose ac-
tivities include each child’s hugging a neighbor in the circle to
say hello, singing songs, finding helpers for the classroom, dis-
cussing what each child has made, sharing news from home, etc.4

These excellent development rituals could have a more spiritual
focus—thereby combining worship and enhancing connections
between the children. 
Rituals are important to various aspects of life for many rea-

sons, not just spiritual. They promote group membership and
identity, provide a sense of comfort and safety, and help to
shape children’s perceptions and beliefs. Rituals are often con-
nected with the celebration of special occasions that mark the
passage from one stage of life to another (birthdays, baptisms,
weddings).
The expectation and assumption in Adventist schools is that

most children come from good homes, but not all of them have
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regular family worship, so morning worship is an important
ritual in the classroom. When children enjoy this event and are
encouraged to participate, this makes worship a cherished rit-
ual that they will embrace for their own lives and later pass on
to the next generation.

More about the purposes of  Rituals
Rituals are powerful because they focus on a symbolic

meaning, which ultimately contributes to the fabric of a belief
system. Below is an expanded discussion of the purposes for
rituals:

Rituals give special significance to certain times and places. I
will never forget my baptism or my first communion. I even
remember the pastor and his personal comments to me just be-
fore my baptism, as well as his fa-
vorite Bible chapter (Psalm 46),
which he recited to me and which I
have often referred to in my own
classroom rituals. 

Rituals create a sense of continuity
by linking the past to the present, and
the present to the future. I will never
forget the first baptism my daughter
attended and her first communion
service. Now that she has children of
her own, she has shared these rituals
with her own children to enhance
the richness of their faith.

Rituals provide a way to shape
spiritual self-image. They have the
potential to alter people’s beliefs and
actions, thereby giving each partici-
pant a new spiritual self-image. 

Rituals create bonds between and
among people from many lands and
cultures. When people become citizens of a new nation, they
participate in singing the national anthem and celebrating the
country’s independence day. Likewise, when people join a
church, they participate in the rituals of their new spiritual fel-
lowship.

Rituals objectify, establish, and legitimize the individual’s rela-
tionships with particular groups, such as churches and schools,
which become the individual’s primary social group. It’s important
for people to participate in a social community that supports
their morals and beliefs. Having a strong social support system
helps people cope with difficult times. Through meaningful rit-
uals, the group can direct the problems to Christ and offer emo-
tional support with intercessory prayer (for example, anointing
of a gravely ill person). 

Rituals create solidarity and continuity in a group’s collective
spirituality, as well as shared goals and expectations. They provide
for a union of interests and purposes among members of a group.
Rituals will bring children in the classroom together as a unit and
promote coherence and cohesion within the group.

Rituals provide reference points for developmental transition
and help to socialize children for the religious roles they will later
play in their church, society, and personal relationships.

To be meaningful and memorable, rituals must contain rich
forms, sensory content (sound, smell, taste, appearance, etc.), and
physical action. Think about Communion with its traditional songs
and Scriptures, the bread and wine, the Ordinance of Humility,
and the planning that ensures that it occurs on a regular basis. 
Rituals must be stimulating and pleasurable. To be meaningful,

they need to be more than a passing fad or a brief experiment. In
the school environment, rituals must be planned so that all stu-
dents are able to participate and receive some sort of satisfaction,
and plans must be in place to incorporate newcomers in a pleasant
way so they do not feel left out or uncomfortable.

classroom Rituals
What rituals other than the glad-to-make-your-acquain-

tance and classroom circle ones can the teacher incorporate
into the classroom without detracting from the academic
process?
According to Eric Jensen,5 rituals must (1) solve a problem,

(2) engage all students in a positive manner; (3) be simple and
easy to do; (4) be highly predictable so students know what is
going to happen and when; and (5) must produce a positive
emotional state at the conclusion of the event. Rituals that ful-
fill these requirements include ones in which the entire class
needs to be engaged in a predictable manner: rituals that are
used to start class on time, invite a visitor into the room, dis-
tribute supplies or prepare to transition to another class, and
acknowledge birthdays or other special events. A key part of
a ritual is the involvement of every person, which helps stu-
dents connect with one another and with the teacher. If used
consistently, rituals become part of a predictable routine that
can help with classroom management. When students know
what to expect, they have an easier time understanding what
is expected of them. Rituals can also create a positive climate
in which participants feel a sense of community, making it
possible for the teacher to build upon the resulting positive
emotional state.

key part of a ritual is the involve-

ment of every person, which helps

students connect with one another and with

the teacher. If used consistently, rituals

become part of a predictable routine that can

help with classroom management.
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Just as children must learn the foundations of reading, writ-
ing, and mathematics to be able to further develop and use
these skills later in life, the same applies with rituals. Humans
rely on their memories every day, and what they know and who
they become are determined to some extent by their memories.
There are several theories on how rituals affect memory. Some
studies state that rituals affect the semantic (working), episodic,
and “flashbulb” memory. Czachesz has suggested that rituals in
the imagistic mode influence episodic memory, whereas rituals
in the doctrinal mode influence semantic memory. 6 The mem-
ory of meanings, understandings, and concept-based knowl-
edge are also affected, according to Czachesz. 
Singular events in our lives that are connected to a date or

time (yesterday I read the Book of Matthew) are episodic;
whereas lexical items, which generally involve the acquisition
of information that is not directly related to singular events
in our lives, are semantic (Matthew is the first book in the

New Testament). Czachesz believes that highly arousing ritu-
als generate flashbulb memories7; for example, our first en-
counter with Christ or an emotionally arousing event such as
baptism or a first communion service. The best way for chil-
dren to start forming a healthy relationship with Christ is to
have their minds engaged by all three aspects of memory.
When the child’s memory is thus engaged, there is a higher
likelihood of his or her retrieving the memory and being mo-
tivated and influenced by it to become a spiritually guided
person throughout life.

Some Suggested Rituals for  classrooms 
1. Regular and meaningful worships in which the students

participate actively. Schedule a brief program at approxi-
mately the same time each day that includes songs, reading,
discussion, sharing time, and prayer. A significant portion can
be student led.

A D D I T I O N A L  R E S O U R C E S

example adapted by The J. paul Getty Museum 
http://www.getty.edu/education/teachers/classroom_resources/curricula/visualizing_ 

devotion/

Websites 
• Lesson plan, “Rites of Passage” from Religion & Ethics NewsWeekly: http://www.pbs.org/ 

wnet/religionandethics/lessons/rites-of-passage/procedures-for-teachers/341/

• Lesson plan, “Teaching Tolerance and Compassion Through Religion in Schools” from

Bright Hub Education: http://www.brighthubeducation.com/teaching-methods-tips/69391-

promoting-religious-tolerance-in-schools/

• “Ritual and Christian Origins” by Risto Uro: http://www.helsinki. fi/teol/pro/ihminen/ 

ohjeet/CHAP15URO_PP.pdf

• Article: “Leprosy in the Bible: Quarantine or Ritual?”: http://www.docstoc. com/ docs/

 19649949/leprosy-in-the-bible-quarantine-or-ritual

• Chapter 31 (“The Sermon on the Mount”) in The Desire of Ages by Ellen G. White:

http://www.ellenwhite.info/books/ellen-g-white-book-desire-of-ages-da-31.htm

• Chapter 31 (“Publishing, Temperance, and Social Principles”) inMessenger of the Lord,

The Prophetic Ministry of Ellen G. White by Herbert Douglass: http://www.whiteestate.org/ 

books/mol/Chapt31.html

• Suite101.com (“Classroom Ritual Ideas”): http://suite101.com/article/classroom-ritual-

ideas-a165862; “Creating Classroom Rituals”: http://suite101.com/article/creating-classroom-

rituals-a164030
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pupils to know God and to understand the necessity of choosing
a life of commitment to Him. 
Challenge your students to think about the rituals in their

lives and how they reflect their spiritual beliefs. How can they
adapt old rituals to make them meaningful to life in the 21st
century? What new rituals might they incorporate to enhance
their relationship with Jesus? Inspire them to think of rituals
as more than mere tradition—they help in creating a connec-
tion with God that can provide hope and the promise of a life
filled with grace. 

The coordinator for this special issue on
Spirituality, Robert Egbert is a Professor
of Education and Psychology at Walla
Walla University in College Place, Wash-
ington. He has been a middle school, acad-
emy, and university teacher for almost 40
years. Dr. Egbert holds an Ed.D. in Cur-
riculum Theory and Development from

Temple University and a Ph.D. in Counseling Psychology and
Anthropology from the Union Institute. The JOURNAL’S editorial
staff express appreciation for his assistance in the planning and
production of the issue. 

A native of Canada, Sara Kuburic is a
graduate student in psychology in Aus-
tralia. Ms. Kuburic has a multitude of in-
terests, including the relationship between
religion and psychology, and is a frequent
international traveler with family roots in
Europe and Australia. During the produc-
tion of this issue, she served as a psychology

intern for Dr. Egbert. 
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2. Create a unit about rituals, ceremonies, and practices that
are important to the belief systems of various groups. This will
help students grasp the significance of such events in the lives
of others and in their own lives. (See the example adapted by
The J. Paul Getty Museum in the sidebar on page 28.) To help
students get started, ask questions about rituals and their rela-
tionship to religion. For example, “How do people learn about
how to participate in religious rituals? Are they taught, or do
they learn by observation? Do you think it’s possible for people
to understand the spiritual beliefs of another culture? How can
you understand your spiritual beliefs better as a result of learn-
ing about the rituals of your faith?”
3. Schedule brief prayer sessions throughout the school day. 
4. Invite the local pastor to talk to your students about faith

and spiritual issues and how they are illuminated by rituals.
5. Create a lesson on rituals in the Old Testament or New

Testament, or choose one specific ritual, such as the sanctuary
service, and build a unit around it. What rituals did Jesus re-
quire and respond to? What rituals did He participate in? For
ideas, refer to the Websites cited in the resource section.
6. Have students observe and document rituals that are im-

portant to Adventism. Communion, baptism, weddings, baby
dedications, vespers, ordination/commissioning services, and
anointing of the sick are examples. There are also health rituals
and practices, as well as ones relating to tithing and celebration
of sacred time. We gather on Sabbath to worship and share, and
we observe the Sabbath hours carefully, frequently ritualisti-
cally. Ask students to see how many rituals they can list that are
involved in worship services and other events during sacred
time, compared to how many are a part of spiritual life
throughout the week. Students can make oral reports on what
they discovered, which can be enhanced with video or Power-
Point presentations.
7. Much of life consists of rituals. Think of the rituals you

incorporate into your teaching. With your students, begin to
record in daily journals some reflections about the significance
of rituals in daily life, and useful changes that might enhance
your teaching and religious experience. A suggested theme:
“What I do daily (or weekly) and why these spiritual experi-
ences and rituals are meaningful to me.” (Discuss the differ-
ences between rituals and habits when you make the journaling
assignment.)
8. Be creative as you plan spiritually related rituals. It is im-

portant to make the connection between spirituality and ritu-
als, but it is also important for you to model a spiritual lifestyle.
Your attitude will have a significant impact on the effectiveness
of the rituals you incorporate in the classroom. 
It is not just the ritual itself that is important; it is the atmos-

phere and example. To be meaningful, rituals must have regular-
ity, structure, and depth. Rituals provide hooks for meaning and
intentionality in developing spiritual life and commitment. Every
student who enrolls in the Adventist education system needs to
be exposed to many experiences filled with spiritual meaning and
nurtured in developing a lifestyle focused on the Savior. Teachers
have the solemn responsibility to create a fabric of spiritual
meaning and relationship for each student. What they experience
in your classroom may be the only opportunity for many of your
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at Featherstone is a dedi-
cated Christian who lives to
serve others and is a leader
in his church. But he hasn’t
always been that way. As an

adolescent, Pat found himself before a
judge in juvenile court. The judge gave
him a choice: spend time in juvenile de-
tention or go to the local Seventh-day
Adventist school. Though I’m sure that
some students might think school is as
bad as jail, Pat chose an Adventist educa-
tion rather than juvenile detention. 
While at school, he managed to stay

out of trouble, but didn’t give his heart
to Jesus. It wasn’t until years later when
he was in the military and facing an es-

pecially difficult time that God im-
pressed him to take a two-day leave and
drive hundreds of miles back to the
school where he had first learned about
God. He sat in the school’s parking lot,
prayed, and gave his heart to Jesus.
Now, decades later, he volunteers his
services at Livingstone Adventist Acad-
emy in Oregon, not the school of his
youth, but nonetheless, a place where
he “feels the presence of God”1 in order
to fulfill his commitment to give back
to the community.
What is the value of Adventist edu-

cation? Results from the North Ameri-
can Division’s CognitiveGenesis Study2

indicate that academically, Adventist
education is as good as, if not better
than, its public counterparts. But as

Jesus discussed with His disciples,3 the
bottom line for anything in life, includ-
ing academics, is this: Unless it profits
one’s spiritual life, there really is no
point to it at all. A look at Adventist ed-
ucation’s philosophy4 (see sidebar on
page 35) confirms that its distinctive
characteristic is, “to restore human be-
ings into the image of their Maker.”
In life, there are many things that

can be done correctly in only one way.
Spirituality at school is not one of
them. This article will describe the
journey and process that Livingstone
Adventist Academy in Salem, Oregon,
has taken and continues to implement
to achieve faith integration and au-
thentic spirituality. 

B Y  C H R I S  S E Q U E I R A

Our 

to Spirituality
in School
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intentionality
The journey to becoming a spiri-

tual haven for students does not hap-
pen by accident. Though Livingstone
Adventist Academy has been an insti-
tution of Adventist education since
1898, many former students have
stated that it has not always focused
on spirituality. As occurred in many
Adventist church schools until the
1980s, students received the message
that they were saved through their be-
havior. Tied to that concept was the
idea that school rules such as dress
codes were linked to salvation. I recall
from my academy days being told that
the length of a boy’s hair was reason
for expulsion on the grounds that he
was not going to heaven. In the early
1990s however, through the leadership
of Principal Jim Roy, the school board
and the staff intentionally reoriented
the school to bring it into line with the
Philosophy of Seventh-day Adventist
Education5: “to develop a life of faith
in God and respect for the dignity of
all human beings; to build character
akin to that of the Creator; to nurture
thinkers rather than mere reflectors of
others’ thoughts; to promote loving serv-
ice rather than selfish ambition; to en-
sure maximum development of each in-

dividual’s potential; and to embrace all
that is true, good, and beautiful.” A sig-
nificant way of achieving this goal is to
be intentional in distinguishing school
behavior issues from salvation issues.
We did this by communicating to our
students and parents that violating
school rules does not cause God to
love us less, but nonetheless is unac-
ceptable. 
Our school has particularly con-

centrated on two elements in the last
paragraph of the Adventist Philosophy
of Education. First and foremost is our
focus on a balanced development of
the whole person—physically, intellec-
tually, socially, and spiritually, which is
at the heart of everything we do. At
Livingstone, we are intentional about
not letting one dimension overshadow
any of the others. This is not an easy
task, and requires us to constantly fine
tune our program in order to keep
things in balance. Second is the three-
cord strand of the home, school, and
constituent churches. As the old Afri -
can proverb goes, “It takes a village to
raise a child.” We realize that we are
only one of the agencies that God uses
to mold our students’ lives; and there-
fore, do everything we can to help our
students’ homes and local churches to
embrace and achieve the same goals.

Role of the Teacher
At the forefront of a school’s spiri-

tual journey are the teachers. They are
the ones who minister to each young
person with whom they come in con-
tact. The ministry of the teacher should
not be underestimated—and it is not a
responsibility to be taken lightly. Above
and beyond the role of conveying aca-
demic information to students, the
teacher at an Adventist school is also a
spiritual mentor. This is a mission, not
a job. To be effective, a teacher must
embrace this role fully. 
Not that many years ago, Living-

stone offered only kindergarten
through 10th grade. However, since
most students finishing the junior high
chose not to continue at another Ad-
ventist school, the community, school
board, and Principal Barbara Livesay
envisioned an expanded and unified K-
12 program. Livesay managed to get all
the staff to support a unified vision of a
K-12 school, rather than separate K-8
and 9-12 programs. When all the staff
are unified, it is amazing what God can
accomplish. Because of the shared pas-
sion and vision, Livingstone Adventist
Academy, a quality K-12 program was
quickly incorporated. 
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At the end of every school year, the
staff re-evaluates Livingstone’s mission
statement. The reason we keep revisiting
this document is that it is a living decla-
ration and focus for every classroom. 

To develop relationships for now and
for eternity with Christ and each other.
To help our students develop life skills
based upon moral values.

To pursue our educational best.
As a staff, we understand that just as

it’s important to develop a relationship
with Jesus, when we form healthy rela-
tionships with students, this goes a
long way to influencing them in a posi-
tive direction. We have found that the
best way to do this is through various
school activities and interactions with
students outside the classroom. Every
activity that we promote is viewed
through the lens of developing rela-
tionships for now and for eternity with
Christ and one another. The teachers
also realize that some of the most im-
portant lessons we teach are not neces-
sarily academic. Therefore, life lessons
that include Christ-centered morality
are taught with intentionality. To help
students achieve their educational best
we have found that nurturing commu-
nication and relationships with stu-
dents and their parents pays enormous
dividends. One of the most effective
ways we have found to communicate is
through an online grade book pro-
gram.6 When students know where
they stand academically (updated on at
least a weekly basis), all parties benefit.

Role of the Student
Though the significance of having

the right staff cannot be understated,
equally important is having the right
students. Students are the driving force
of spirituality in the school; they, in
essence, have to “buy” into what the
school is offering in order for it to
work. Students who negatively affect
our school’s spiritual and academic
health are reminded that it is their
choice to be here and to be a part of
our program. If, by their words and ac-
tions, they show that they do not want
to be a part of our mission, then they
can choose to attend somewhere else. 
At first, this was a difficult step to

take. If we did not admit certain stu-

dents and/or asked others to seek suc-
cess somewhere else, our enrollment
might decline. However, now, with the
right students in place, this has enabled
us to attract more young people who
embrace the spiritual program as a pri-
ority. God has blessed us with a healthy
enrollment and student body.
One of the biggest challenges in creat-

ing a culture of spirituality at school is
making it relevant to the students.
Teachers need to ensure that students
know why or how they are going to use
academic information. Students also
need to know that Jesus is a valuable part
of the lives of the school staff and other
adults in their lives. One of the most
positive results of the actions we have
taken is that, for both staff and students
alike, our campus is a place where God
talk is “cool.” Staff and students pray to-
gether often, and students feel comfort-
able talking to staff about spiritual mat-
ters and other non-academic issues.
Another vital element of spirituality

at school is student voice. School needs
to be a place where students can not
only express their thoughts and opin-
ions, but also know that their voices are

being heard and respected. Since Living-
stone became a full-fledged academy, the
high school-level student council has
played a valuable role in evaluating and
updating the student handbook. Some
of the changes may appear to be trivial;
however, one of the outcomes of giving
students voice in school operations is
that they feel ownership of the rules. Is-
sues such as allowing gum chewing and
fingernail polish at school are not major
items, but nonetheless, allowing input
on such matters reassures students that
we are listening to their concerns and
are willing to be flexible. Students know
that if they abuse their privileges, they
may lose them. 
When we designed our new building,

including a chapel area was one of our
top priorities. We wanted a location
where we could meet for various gather-
ings, as well as a safe and spiritual place
for the students to “hang out” and visit
when they are not in class. 
One of the most popular ways for

our students to express themselves is
through music. For our weekly chapels,
we have a student praise team that leads
out in the singing. Our school invested
in a drum set and installed a sound sys-

The Journal of Adventist Education • December 2012/January 2013 http:// jae.adventist.org32

Student praise teams lead out in singing for Livingstone Adventist Academy’s weekly chapels.



tem for various instruments. When
there are no formal meetings in the
chapel, students are welcome to play the
piano and sing. It is a place the students
like and respect. Soon after the comple-
tion of our chapel, the student council
chose to make it a place of special rever-
ence by having students remove hats and
hoodies when in the room.

Small Steps to change
Spiritually healthy schools do not

become that way overnight. Change for
the sake of change, however, is point-
less. Developing and following a master
plan has been very helpful. By begin-
ning with the end in mind, we became
aware that to make a lasting and mean-
ingful change in the perspective of our
students now, we needed to change one
step at a time. That change would be
slow. School culture is difficult to
change! Our school needed to become

a place where all (students, parents,
and community members) could seek
spiritual insight; not just a place where
students acquired academic learning. 
We have done several things to facil-

itate this change. Among the most ef-
fective was to change our teaching
practices. The teachers transitioned
from being a “sage on the stage” to a
“guide on the side.” To decrease class-
room focus being entirely on the
teacher, we implemented practices that
made students central to the learning
process. To do this, the teachers studied
and put into practice various “brain-
compatible” learning/teaching strate-
gies such as cooperative learning,
Glasser Quality Schools, Integrated
Thematic Instruction (now called
Highly Effective Teaching), Tribes, and
Multiple Intelligences. The modifica-
tions in teaching methods made it eas-
ier for teachers and students alike to
form healthy relationships and thereby
produced a better spiritual atmosphere.

Another strategy that we have incor-
porated to facilitate the desired change is
to affirm students’ positive choices. Bor-
rowing the idea from Power of Positive
Students International,7 every month we
focus on a themed character trait (for
example, the fruits of the Spirit) and af-
firm teacher-chosen students who have
modeled that trait. Through the course
of a year, we make certain that every stu-
dent has been affirmed. Every home-
room teacher creates a paragraph or two
for each selected student that is read at
chapel. Our principal hands the winners
a certificate for a treat of some sort (this
year they get a giant cinnamon roll at
lunch time).

1. Competitive Sports
A rather controversial topic, and one

for which we are still seeking to achieve
proper balance, is how to approach the
area of competitive sports. Though
sports provide excellent life lessons, it is
easy for a school to allow the sports pro-
gram to become its main focus. While
Livingstone was still a K-10 school, Prin-
cipal Jim Roy and the school board
opted for a non-competition policy. As
basketball was the only sport in which
the school was involved and the only
competitive event was a conference-wide
Friendship Tournament, this step was
not too difficult to take. Rather than
doing away with sports altogether, how-
ever, Mr. Roy started a new intramural
conference-wide tournament program.
Instead of pitting school against school,
all players were put into a pool, and
based on skill level as assessed by the
coaches, the organizers created teams as
evenly matched as possible. We discov-
ered that when students played as team-
mates with young people from other
schools, they formed friendships rather
than rivalries. An unforeseen benefit was
that schools with too few students to
field a team for the competitive tourna-
ment could now participate. When we
transitioned to a full K-12 program,
however, this policy changed. In order
for our students to take advantage of all
the opportunities that Walla Walla Col-
lege (now University) offered to acade-
mies, we needed a competitive sports
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program to participate in the soccer, vol-
leyball, and basketball tournaments they
host. We are still in the process of find-
ing a healthy balance for this facet of our
school program.

2. Group Bonding Activities
Soon after Livingstone began inten-

tionally focusing on spirituality and
healthy relationships, we noticed an im-
provement in students’ relationships
with one another and with the staff. So
as a result, the staff decided to start the
next school year with a special emphasis
on group bonding and spirituality.
When you ask former students and
alumni of Livingstone Adventist Acad-
emy what they remember most about
their school experience and what had
the biggest spiritual impact in their lives
at that time, you are most likely to hear
about the school’s fall community-
building activities. 
Our middle school students spend

some time at a ropes course getting ac-
quainted, learning to trust God, and de-
veloping friendships. The freshmen and
sophomores go on a weekend camping
trip with the specific goal of building
community and constructing a spiritual
base for the school year. During Senior
Survival, our longest outing, the seniors
spend almost a whole week in intense
Bible study and collaborative activities.
This program starts on Tuesday and lasts
until Sunday, with the junior class join-
ing them on Thursday for leadership
training. One of the highlights of Senior
Survival is putting on the church service
at Christmas Valley Seventh-day Advent-
ist Church in central Oregon on Sab-
bath. These campouts also provide a
great way to get to know parents who
come along as chaperons. 
Another tradition that Livingstone

initiated was a yearly school-wide fam-
ily campout at the Oregon coast. Over
the years, this early fall event has be-
come a gathering of not just students’
families, but also extended family and
other constituent church and school
supporters. We invite guest speakers
and enjoy the weekend singing and
praising God together. 
The most meaningful of our inten-

tional spiritual outings, however, is a
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three-day retreat, mid-year, for the sec-
ondary-level students. We pack up after
school mid-week and make the 30-
minute drive to Silver Falls State Park,
where we rent a large ranch house
lodge that houses all 75 or so students
and staff. There, we spend time playing
and studying the Bible to recharge for
the remainder of the year. Away from
distractions and out of cell service, this
location makes it easier to focus on
Jesus and our relationship with Him.

3. Weeks of Prayer and Chapels
Another spiritually powerful activity

is our weeks of prayer. Like other Ad-
ventist institutions of education, we
use this time to refocus our attention
on spiritual matters. We try to schedule
three weeks of prayer in each school
year. During the fall week of prayer, we
invite a guest speaker. For our winter
week of prayer, the staff give their testi-
monies. We have found these weeks to
be a powerful witness and another way
of building healthy relationships be-
tween staff and students. In the spring,
our high school students not only put

Every fall, the middle school students 
attend a low and high ropes course that in-
cludes community building and spiritually 

uplifting activities.

The Senior Mission Trip to our sister school/church in Golfito, Costa Rica, is a life-changing ex-
perience for participants, many of whom have never been outside of the Pacific Northwest. 



on weeks of prayer at our feeder
schools, but also give their testimonies
to their peers and the lower grades.
This is one of my favorite weeks of the
school year, as I’m sure it is for many of
the students and other teachers.
When students lead out in spiritual

activities at school and church, it is a
good indication that spirituality at school
is healthy. Though we schedule quality
and memorable chapels such as Laura
Morett from Survivor Samoa, or World
War II Veteran Donald Malarkey from
Easy Company of the 101st Airborne Di-
vision of the U.S. Army, student input
and participation in chapel is what makes
it a meaningful time for our students. 
The Campus Ministries Committee,

comprised of five students, the Associ-
ated Student Body spiritual vice presi-
dent, and each of the class pastors from
the high school, plan and coordinate a
quarterly youth church, put on by and
for the students. In addition, they lead
out in numerous service projects.

4. Service Activities
I believe that service is another lit-

mus test of a school’s spiritual health.
Most grades at Livingstone Adventist
Academy have a yearly service project.
These range from crocheting hats for
the local Adventist Community Center
to raising funds for drilling wells in
Africa, to Toys for Tots at Christmas
time, to clearing brush for ranchers in
central Oregon. In addition to these
class service projects, the high school
students, in conjunction with a con-
stituent church, participate in a mis-
sion trip every spring break. Lives
change when students get out of their
comfort zones and are put into a situa-
tion of helping others rather than fo-
cusing on themselves. 
When our first senior class planned

their class trip, the students and staff
intentionally chose a mission trip
rather than a Disneyland-type event.
Though we have had the privilege to
serve schools and churches in Puerto
Rico, Mexico, and Costa Rica, it is the

spiritual lives of our students that have
been the most affected. 

Back to purpose
“While God presents His infinitely

loving and wise character as the ultimate
norm for human conduct, human mo-
tives, thinking, and behavior have fallen
short of God’s ideal. Education in its
broadest sense is a means of returning
human beings to their original relation-
ship with God. Its time dimensions span
eternity.”8

For students like Pat Featherstone,
the value of Adventist education is not
just academics, though that is impor-
tant, but rather a place where he met
Jesus, which has made all the difference.
It is my hope and prayer that through
Adventist education, we can “restore
human beings into the image of their
Maker.” This is the journey and process
that we at Livingstone Adventist Acad-
emy have gone down; we are always
watchful for more ideas and would love
to hear what is working at other schools
to make them a place where people “feel
the presence of God.” 

Chris Sequeira
teaches high school-
level Bible, history,
and physical educa-
tion/health at Liv-
ingstone Adventist
Academy in Salem,
Oregon, and is cur-

rently working on his Master of Arts de-
gree in teaching at Walla Walla Univer-
sity in College Place, Washington.
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 purpose/. 
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8. http://www.journeytoexcellence.org/ 
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philosophy of Seventh-day adventist education*

The Seventh-day Adventist Church recognizes God as the ultimate source of ex-
istence and truth. In the beginning God created in His image a perfect humanity, a
perfection later marred by sin. Through the guidance of the Holy Spirit, God’s char-
acter and purposes can be understood as revealed in nature, the Bible, and Jesus
Christ. The distinctive characteristics of Adventist education, derived from the Bible
and the inspired writings of Ellen G. White, point to the redemptive aim of true edu-
cation: to restore human beings into the image of their Maker.

While God presents His infinitely loving and wise character as the ultimate norm
for human conduct, human motives, thinking, and behavior have fallen short of
God’s ideal. Education in its broadest sense is a means of returning human beings
to their original relationship with God. Its time dimensions span eternity.

Adventist education seeks to develop a life of faith in God and respect for the
dignity of all human beings; to build character akin to that of the Creator; to nur-
ture thinkers rather than mere reflectors of others’ thoughts; to promote loving
service rather than selfish ambition; to ensure maximum development of each
individual’s potential; and to embrace all that is true, good, and beautiful.

An education of this kind imparts far more than academic knowledge. It fos-
ters a balanced development of the whole person—physically, intellectually, so-
cially, and spiritually. Working together, homes, schools, and churches cooperate
with divine agencies in preparing learners for responsible citizenship in this
world and in the world to come.

* http://journeytoexcellence.org/purpose/
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don’t have a worship thought prepared for today,” an-
nounced a junior pre-service teacher in one of my univer-
sity methods courses recently. I was puzzled—she had
signed up for that time slot weeks before, and the theme
for the quarter was well known by all.  

“Why not?” I asked.
“I couldn’t think of anything” was the unexpected response

from this bright young woman who has many interests and a
lively curiosity about how children learn.

As I later worked with this student to build her teaching
skills, beginning with modeling another worship/focus event,
I put down in writing some of my thoughts about creative
classroom worships based on the approaches used by the Mas-
ter Teacher.
Jesus taught using creative worship methods that went against

the educational paradigm of His day, which involved memoriza-
tion and repetition of worn platitudes of supposedly superior
minds that sought to reinforce the tradition of doing everything
as it had “always” been done. Jesus used prayer, lessons from the
Scriptures, questions, references to noble believers of the past,
object lessons from daily life, His powerful and musical voice,
and long walks in the mountains and by lakes to create worship
events to ensure that His hearers understood and remembered
the lessons He had presented.1 Jesus awesomely argued, notably
nuanced, powerfully pointed, colorfully crafted, and delicately
delivered lessons that continue to inspire Christian teachers
today. By following His methods, teachers, from preschool to uni-
versity level, can also create memorable worship events. 
When we do worship planning, the types of events we plan

and how we implement them are intimately connected to our

B Y  T A M A R A  R A N D O L P H
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mental organizational processes,2 as well as to the demands on
our time and energy, but they also are influenced by our own
connection with Jesus. I have distilled four “rules” from my 45
years of teaching experience, 20 years of reading the Bible com-
pletely through, more than 60 years of nature study: (1) Make
your worship memorable by standing up for something; (2)
Create unforgettable worships by building on something you
feel passionate about; (3) Ask high-level questions that require
analysis and synthesis; and (4) Integrate service learning into
your worship events.

1. Make Your Worship Memorable by Standing up
for Something
A worship thought, or “event” (if more than just a brief pres-

entation), has become a mandatory part of my routine. I use
them to start all my classes with pre-service teachers in the uni-
versity setting. Scheduling the worship event before class helps
to focus the students’ and teacher’s thoughts on the relationships
in the factual world of implementation, theoretical concepts, and
the reasons why these things matter in heavenly terms. Holmes,3

in his seminal work The Idea of a Christian College, posited, “But
if a person is at heart a religious being, then all her activities are
animated and informed by her faith.” Further, he claimed that
“[a]nother educational goal accordingly follows, to teach values

as well as facts.” Poe4 takes this one step further by stating that
“[a]ll knowledge is religious.”5 Assuming this is true, the Chris-
tian teacher then has an obligation to make those values and eth-
ical norms known to students.
In other words, Christian teachers need to be intentional

and transparent about their embrace of Christian values. This
cannot happen, however, until they are crystal clear themselves
about what those values are. That clarity comes from spending
more time in the Word and with the Author of the Word.

2. create unforgettable Worships by Building on
Something You Feel passionate about
I feel passionate about the need to help children connect

with God’s revelation in the natural world. One of my strong
interests, which has helped me create memorable worships, is
natural history. I began to earn my credentials as an amateur
naturalist very early, growing up on a farm in North Dakota
where I had time to observe the flora and fauna. Gorgeous dis-
plays of the Northern Lights were common during the winter.
Memories of surviving a three-day blizzard in an abandoned
farmhouse with my family became the basis for one of my fa-
vorite quilts and for children’s storybooks. Remnants of my fa-
ther’s extensive rock collection, including a dinosaur bone, are
now augmented by my own fossil finds, such as fish coprolites.
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Part of a miniature tabernacle set created by the author with the help of primary-age children over a period of 10 years, 
which has served for worship events for students from 1st grade through university level.



I have raised butterflies and moths from eggs to ethereal flight
and have watched the silk-making process from beginning to
end. My children had a number of pets through the years (cats,
dogs, hamsters, gerbils, frogs, lizards, fish, and spiders), whose
adventures became the basis for many worship stories. 
Wild birds have provided interesting insights for a variety

of worship talks. When the Bible says, “Go to the ant, thou slug-
gard!” (Proverbs 6:6, KJV), I take it literally, whether I’m pho-
tographing them on the island of Borneo or writing about
them in Ghana. The entire 10th chapter of Education6 deals
with the importance of children learning to see God in nature.
Two of my worship events based on lessons from natural his-
tory are found in Appendices A and B. Additional worship ideas
have been posted on the Web: http://circle.adventist.org/jae/en/
jae/20127502Worship.pdf.
There is, however, one caution—even when a teacher has

values to share, a passion to do so, and lively visual aids or other
object lessons prepared, he or she needs to drive home the ed-
ucational points by asking appropriate high-level questions that
call for analysis and/or synthesis.

3. ask High-level Questions That Require analysis
and Synthesis
As an example of questions that call for synthesis, during

a worship event I’ve asked students to choose a rock/mineral
from a hand-carved wooden bowl and then to think for two
minutes about what that item tells them about God. This
same question works well after a quick trip outside to gather
flotsam and jetsam from the campus or a nearby lake. (Quick
sketches or photos are allowable in lieu of snapping off live
flowers or branches.) Spiders that fortuitously appear in my
office become worship fodder as we discuss their advanced
silk-making process and product and then question how it is
possible for a fossil spider with its silk-producing factory al-
ready in place to be found within Devonian rock.7 My seven-
stanza poem on this topic is embedded within a PowerPoint
on the Web.8

Having shared known values in an interesting fashion and
asked questions that draw students farther into the learning
process as they discuss potential answers is only one element
of the value of creative worship events, however. The other part
comes when students actually see their teachers doing/living
what they have taught so creatively.

4. integrate Service learning into Your Worship events
Nothing energizes a classroom like a service project that in-

tegrates worship talks, academic learning, and reflection about
future events. Glasser maintained that one of the constituents
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Teacher Tammy (author of this article) and Zoe learn about butterflies.



of the Quality School was service: “There would
be an emphasis on community service, but this
service would never be pure physical labor. It
would always have an intellectual component—
something the students learned in school that
they could put to work in the community. An ex-
ample would be studying the local environment
and a plan to correct some deficiency that was
brought out by the study so that both the stu-
dents and the community could profit from what
the students had learned.”9 Martin Luther King,
Jr., made a related point: “Life’s most persistent
and urgent question is, ‘What are you doing for
others?’”10 Students must not be sheltered from
real life during their years of Christian school-
ing—in fact, the two must be integrated in as
consistent and as natural a manner as possible. I
have developed some ideas for this process in my
essay entitled “Heavenly Heuristic: Lessons for
Christian Education From the Hebrew Taberna-
cle.”11

So, did my university student benefit from this
experience? Let’s just say that the next time she was
scheduled to present a worship event as part of a
service-learning project for another of my classes,
she used suggestion one above, incorporating “gra-
cious professionalism” and her strong interest in
LEGO coaching.12 She asked the children high-
level questions to tie the Bible narrative to their
own experience as the “Awesome Onions” LEGO-
project team and modeled service learning by just
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Top: As an Illustration of the
service-learning connection
for worships, the author’s
students created a quilt for
a woman who lost every-
thing in Hurricane Katrina
(see Appendix A). The stu-
dents wrote encouraging
Bible texts and statements
that were incorporated into
the pattern.

Bottom: This boy and girl
from the Farm Labor Homes
near Walla Walla University
(College Place, Washing-
ton) were part of the Awe-
some Onions (LEGO robot-
ics team) mentioned in the
article. They enjoyed the
class worship events so
much that they began to re-
quest to do the praying.



appendix a—Heavenly Values
Matthew 6:19-21 (NKJV): “Do not lay up for yourselves

treasures on earth, where moth and rust destroy and where
thieves break in and steal; but lay up for yourselves treasures
in heaven, where neither moth nor rust destroys and where
thieves do not break in and steal. For where your treasure is,
there your heart will be also.”
Even though I like moths very much, having raised many of

them from very small wormhood, so to speak, I take the above
verses to heart when I see the ugly evidence of moth-larvae
damage on wool, silk, and other fabrics. Even though the moths
I raised were the type that ate only leaves, I understand that
Jesus’ spiritual lesson is incredibly valuable. 
Let us enlarge the concept of destroyers of our earthly treas-

ures from the “moth and rust . . . and . . . thieves” to focus on the
aftereffects of the floodwaters of Hurricane Katrina that over-
whelmed the city of New Orleans in 2005. The only person I have
met since that time who was able to show me pictures and talk
about her losses said that everything she owned was destroyed ex-
cept her dog and five of her seven cats. Her place of work was de-
stroyed. Her brick house survived the storm but inside, the ceiling
tiles sagged downward to rest on the slimy, moldy furniture and

being there as part of her classwork requirements. I walked my
own talk by attending as one of the coaches, as well. It was a most
excellent creative worship event. �

rippling blobs of drywall. Papers, books, pictures, clothing, and
food were scattered and smeared with mud. Outside, her once-
green shrubs and lawn turned a ghastly brownish-yellow, killed
by the brackish water of Lake Pontchartrain.
This woman said that as the cold, dirty waters kept rising,

until they came nearly to the ceiling of her kitchen, she swam
here and there in the filth, grabbing her cats and thrusting them
through a hole she had made in her kitchen ceiling. Then she
made three desperate attempts to heave herself up through the
same hole, falling back twice and nearly drowning. She said she
knew that if she didn’t make it on the third try, she wouldn’t
have the strength to try again. 
Now this survivor of Hurricane Katrina is living with one

of her cats in a one-room apartment in Richland, Washington,
driving a car donated to her by a local church, sleeping under
a quilt made for her by Walla Walla University students, and
feeling thankful that her life was spared, along with most of her
precious pets. The things she lost simply don’t matter much
now.
When we are in heaven looking back, it will be crystal clear

which earthly things were of eternal worth and which were a
waste of our time, energy, and money—food for moths, so to
speak. What constitutes heavenly treasure? Service for children,
old people, and others who are unable to do for themselves;
working for justice, praying with and for one another; encour-
aging those who are sad and lonely; sharing our own temporal
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and spiritual blessings; studying Bible
prophecy and promises with those who
are seeking a relationship with God;
singing joyful religious songs; telling the
world the good news of Jesus’ soon com-
ing—these things cannot be destroyed
by moth, rust, thieves, flood, or fire.
For all of us, I pray that our treas-

ures—as well as our hearts—will be in
heaven.
P.S. I invited this woman to attend

our class with her cat, her pictures, and
her story. We gave her a quilt that we had
made as a class. We discovered that the
thing she missed the most that had been
lost in the flood was her great-grand-
mother’s quilt!

appendix B—Natural History
Dinosaur Dirge—A Voice Choir for
Worship

If I were a dinosaur
And I were trying to run

Away, away, away from the fear
(Echo: Away from the fear . . .)

I would head for the highest hills
Where I see the setting sun

Far, far, far from here
(Echo: Far from here . . .)

I’d flee for my life
For the rocks do stun

Volcanos vomit and heat does sear
(Echo: Heat does sear . . .)

My feet etch a pattern
In a muddy fusion

Of raindrop, blood, and a tear
(Echo: Blood and a tear . . .)

And endless rain does fall
There’s no illusion

The end is near
(Echo: The end is near . . .)

Tamara Randolph, Ph.D., is a Professor in
the School of Education and Psychology at
Walla Walla University in College Place,
Washington. Resource material for this article
was gathered over a period of 45 years of
teaching, both in public and private schools
and in Seventh-day Adventist youth groups,
sometimes as a volunteer and sometimes as a
paid professional, from the preschool through

the tertiary level. Correspondence concerning this article should be
addressed to Tamara Randolph, Professor of Education, School of
Education and Psychology, Walla Walla University, College Place,
WA 99324. E-mail: tamara.randolph@ wallawalla.edu.
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rowth is an essential in-
gredient of life. Whether
it be the world of plants
and animals or human
beings, whether it be the

physical, mental, social, or spiritual
realms, where there is no growth, de-
cline   and decay take over. How true
this is in the most significant area of
life—that of the spirit—is reflected in
the question Jesus once asked: “For
what shall it profit a man, if he shall
gain the whole world, and lose his own
soul?” (Mark 8:36, KJV).
As Adventist educators, we should

prayerfully reflect on this question:

What is the most fundamental aspect of
Christian education? Is it not the spiri-
tual growth of the students who attend
our schools? “True education,” wrote
Ellen White, “means more than the
pursual of a certain course of study. It
means more than a preparation for the
life that now is. It has to do with the
whole being, and with the whole pe-
riod of existence possible to man. It is
the harmonious development of the
physical, the mental, and the spiritual
powers.”1

This article deals with the third and
most significant dimension in the
above definition of true education—
spiritual growth. To probe this topic,

we will discuss four questions: What is
spirituality and spiritual growth? How
do students relate to the concepts of re-
ligion and spirituality? How is spiritual
growth achieved in the school environ-
ment? How can we incorporate activi-
ties into the day-to-day activities of
every Seventh-day Adventist school
that will help our students to better un-
derstand God and relate to Him?

Spirituality: What it is
Webster defines spirituality as a sen-

sitivity and attachment to religious val-
ues.2 Theologians and researchers differ
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on their definition of spirituality, even
though they generally acknowledge
that it is somehow related to and inter-
sects with religion and faith as its es-
sential components. James Fowler,
noted for his research on faith develop-
ment in the Christian setting, says that
each person experiences stages of faith
growth—from the primal faith of in-
fants, to the intuitive-projective faith of
toddlerhood and early childhood, to
the mythic-literal faith of middle child-
hood and beyond, and finally, the syn-
thetic-conventional faith of adoles-
cence.3 People at each of these stages
have an ability to relate to God that is
appropriate to their development level,
ranging from the very simple faith of
children to a more complex and ma-
ture relationship to God that develops
over time.4 Thus, the development of
spirituality is a lifelong journey.
Spiritual awareness is not possessed

only by adults with special training or
experience. After studying the spiritual-
ity of 6-year-old and 10-year-old chil-
dren in England, Rebecca Nye found
that not a single child was lacking in
spiritual awareness, even when his or
her experience was restricted by vocab-
ulary and experience.5

Hay defines spirituality as an innate
awareness that is biologically im-
planted in the human species and un-
dergoes development as people mature.
Thus, children do not have to be taught
spiritual awareness; it is built into their
physiology.6 However, teachers can help
enhance that awareness by offering
their students language and experi-
ences that help them to articulate it.7

In Western society, there is a ten-
dency to separate spirituality and reli-
giosity. One often hears the statement,
“I’m a spiritual person, but I’m not re-
ally religious.” Dowling offers a helpful
definition and comparison of religios-
ity and spirituality that connects the
two concepts in order to facilitate
human thriving. He describes relig -
iosity as the impact of beliefs on self,
religious views and restrictions, and
the role of church life. By contrast,
spiri tuality is defined as doing good
deeds and helping others, but having
thoughts and attitudes that transcend
the ritual, form, and rules of religiosity.

The two—religiosity and spirituality—
are actually complementary because
they give children and youth rules to
live by and then show them how to live
out these rules in daily life. When the
rules are mediated through parents,
school, and church, they provide young
people with a moral compass for devel-
oping good personal values and a posi-
tive identity, which should help them

Spirituality: Student Surveys
Schools usually focus mainly on the

transmission of information and on
pedagogical processes—math, science,
English, and so on—rather than on
spiritual development. Even Christian
schools tend to put their primary em-
phasis on the acquisition of facts and
preparation for employment. Yet
schools can be powerful settings for
spiritual-life education. 
A fairly recent World Values Survey

of North America,9 18- to 24-year-olds
from 41 countries and eight regions
were asked three questions: (1) Do you
believe in God? (2) How important is
God in your life? (3) How important is
religion in your life? More than 90 per-
cent said they believed in God, but only
about 50 percent thought He was very
important, and about 43 percent said
that religion was very important. 
The National Study of Youth and

Religion in a survey of almost 3,300
teenagers (13- to 17-year-olds)10 found
a similar pattern, with 84 percent be-
lieving in the existence of God; 65
percent believing in a personal God
involved in their lives; 51 percent af-
firming that their faith was extremely
important to them; and 36 percent tes-
tifying to a close relationship with God. 
These surveys reveal that there is a

significant difference between believing
that there is a God and actually having
some sort of relationship with Him. I
have encountered a number of students
who claim to be atheists or agnostics.
Almost without exception, these stu-
dents come from a long history of
church-school education—elementary
through secondary, and into college.
Every year in my Adventist teaching ex-
perience, students enroll in my univer-
sity-level classes who are non-receptive
to any mention of God or religion, and
some profoundly resent the inclusion
of spirituality in class discussions.
Some studies have indicated that about
one of every two young adults leaves
the church after high school. These
negative attitudes toward religion seem
to have developed early in children’s
education and frame the choices they
make in academy and college.
Another survey, “Monitoring the

Future Study,” has annually asked an
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to successfully cope with life’s problems
and challenges.8

Having reviewed the various defini-
tions and approaches to spirituality, we
now offer a personal definition: Spiri-
tuality is using the tools of ritual and re-
ligion to nurture human beings’ power-
ful relationship with God, and all of the
emotion that goes with it.



ethnically composite group of 50,000
8th, 10th, and 12th graders across the
U.S. in 1995 and 1996, “How important
is religion in your life?” Sixty-eight per-
cent of girls and 57 percent of boys
found religion very important. Fifty-six
percent of the respondents were Afro-
Americans; 26 percent were white.
While the survey asked about religion,
rather than spirituality, and did not in-
clude a definition of religion, one can
assume that the young people believed
that the term included their feelings
about God, not just what God could or
could not do to/for them.11

Spirituality: How it is conveyed 
What modes of transmission can be

used to enhance young people’s spiri-
tuality? Crawford and Rossiter point to
three influences:12

1. Family. Spirituality and religion
are positively correlated with marital
stability and satisfaction. This makes
for strong family relationships.13 When
the parents have a strong commitment
to church attendance, prayer life, and
participation in religious activities,
young people generally have a strong
spiritual life. They develop more effec-
tive methods of coping with adversity
and handling conflict.
2. Peers who share similar values.

When a young person’s friends em-
brace a faith orientation and commu-
nicate that this plays an important role
in their lives, he or she is more likely to
adopt the same attitudes. This provides
an alternative path for identity devel-
opment in youth susceptible to dis -
covering their uniqueness by riskier
means, such as drinking, drugs, sex,
and gang membership.14 In fact, these
positive peer influences may counteract
negative influences and enable adoles-
cents to resist peer pressures to reject
religious and spiritual standards.15

3.Mentors. The third suggestion is
for positive mentors to engage regu-
larly with young people. This could
include almost any adult, including
teachers, and/or any group that actively
supports spiritual development. 

According to Doe and Walsh,16

while as adults we may know how to do
and teach everything to young people
from nutrition to coaching, from or-
ganizing their lives to giving them
every advantage, we may be failing to
engage the very core of their being:
their spirituality. A little girl asked her
parents as they drove to church, “What
do we get at church? At the library we
get books; at the bank we get money; at
the grocery store we get milk. What do
you get at church?” The child could
well have asked the same about her ex-
perience in a Christian school: “We get
math, science, spelling, history, and
Bible, but what else do I get there that
will help me spiritually?”
Duncan and Kennedy17 state that

teachers struggle with the challenge of
including spirituality equally alongside
other dimensions of education. I be-
lieve that the issue is simpler than what
teachers think! The influence of the
teacher’s own spirituality will shine
through in his or her response to chil-
dren’s spiritual expressions, if he or she
recognizes the spiritual potential of all
areas of the curriculum, works to en-
hance the teacher-child relationship,

and intentionally focuses on improving
the spiritual climate of the classroom. 
When I was teaching elementary

school, I found it a struggle to integrate
faith and learning. Trying to insert
some relevant religious concept into a
math problem or extract some idea
from a spelling list that made my stu-
dents think about religious things was
difficult for me. But although curricu-
lar interventions can certainly play a
part in enhancing students’ spiritual-  
ity, the goal of spiritual wholeness is
broader and more inclusive: It requires
creating an overall environment of
spiritual freshness and connectedness,
based on a growing relationship with
God.

Spirituality: Helping children 
understand God
Where do people’s ideas about God

originate? Matthew Alper18 observes
that since all human cultures, no mat-
ter how isolated, have believed that a
spiritual realm exists, this likely sug-
gests that this perception is an inherent
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characteristic of human beings and a
genetically inherited trait. There have
been theories and postulates and even
scientific investigations that speculate
about the sort of human pre-program-
ing that causes human beings to recog-
nize that there is a God and to desire to
respond to Him in a spiritual way. 
When asked regarding their views

about God, young people often come
up with some interesting answers. For
example, one 5th-grade teacher in a
Christian school asked her children to
look at TV commercials and see if they
could use them to describe God.19

These students had no trouble using
their understanding of God to come up
with statements about who God is and
what He is like, though the assignment
obviously dictated and limited the
scope of their responses. Here are some
of the varied answers the teacher re-
ceived: 

God is like Bayer Aspirin, He works
miracles. 

He is like Hallmark Cards, He cares

enough to send His very best. 
He is like Tide, He gets the stains out

that others leave behind. 
He is like Scotch Tape, you can’t see

Him, but you know He is there. 
Allstate, you’re in good hands with

Him. 
[He’s like] Dial Soap, aren’t you glad

you have Him? 
He is like the post office, neither rain,

nor snow, nor sleet, nor ice will keep Him
from His appointed destination.
The answers are humorous, but they

certainly show that children have an
affinity for the spiritual and from an
early age desire a relationship with
God. Adults need to attend to how chil-
dren experience and understand God.
This will enable ministry leaders, par-
ents, and teachers to help children de-
velop their life of faith. 
Stonehouse and May20 probed these

questions by talking to children about
their relationship with God, by observ-
ing them in worship settings, and by

interviewing adults about their child-
hood faith experiences. The researchers
concluded that setting the stage for
children to wonder together about
God, guided by wise and spiritually
mature teachers in an environment
that is specifically prepared for spiritual
growth, helps children to learn about
and to know God. The children will
then be able to express what they know
and their desire to learn more. As they
become more attuned to the spiritual,
this makes room for the Holy Spirit to
assume the critically important role of
teacher in their lives. The authors list
important elements that contribute to
this process such as worship, Scripture,
prayer, and compassion. 
So, how can parents, teachers, and

church leaders help young people learn
to talk and listen to God? First, we need
to recognize that as children go
through the various developmental
stages, their ability to understand ab-
stract concepts changes and matures.
Young children have the ability to un-
derstand that Jesus is their friend, so
simple prayers and stories will keep
them connected. Stories are children’s
tools for learning about the world
around them, coping with adversity,
and drawing meaning from life. Yet we
persist in presenting them to children
as lessons from doctrine or morals
rather than as something to be remem-
bered, celebrated, and processed by
children in play and art. 
School-aged children are very aware

of the evil in the world around them,
and they need to know that God cares
about everything that happens to them
and their surroundings. It is important
that they feel comfortable asking for
God’s help and can express those
thoughts. It is essential for schools to
provide experiences and time for stu-
dents to learn that God wants to be
personally involved in their lives and
that they can take their worries and
joys to Him. 
We do not need new curriculum

frameworks for teaching kids how to
have spiritual connectedness. We need
committed, spiritually minded teachers
who live what they believe and who in-
vite students into a spiritual relation-
ship with God through prayers and
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R
egular exercise is often overlooked due to life’s demands on time and from being overworked. While 

fatigue reduces motivation to exercise, mood and energy are improved through exercise; it needs 

to be a part of everyone’s lifestyle to guard against illness. Helping children learn to make exercise 

part of their daily routine will benefit them both now and as adults.

IMPORTANCE OF EXERCISE
Newton’s Law of Inertia is relevant to daily exercise 

as bodies in motion stay in motion and bodies at rest 
stay at rest.  God designed our bodies for action; hence 
regular exercise is important to maintain good health.1 
Regular exercise positively affects our body in the fol-
lowing ways: mood, energy, resistance to and preven-
tion of a wide range of diseases and illnesses, sleep, 
brain functioning, cardiovascular endurance, flexibility, 
strength, appearance, posture, weight control, increases 
bone growth, and many, many more.2 

HOW MUCH IS ENOUGH?
Preschoolers need at least 60 minutes of structured 

activity and 60 minutes of unstructured activity daily.  
School age children need 60 minutes or more of rigor-
ous physical activity daily, broken into segments of 15 or 
more minutes each.3 Adults benefit as much from daily 
activity, with a minimum of 30 minutes three times a 
week recommended.

ADVENTISTS INSTEP FOR LIFE
Doctors today are seeing diseases such as diabetes, 

hypertension, kidney disease, and heart disease affect 
children more than ever before. The cause of this trend 
is childhood obesity, which in 2008 reached an all-time 
high of 17% among 2 through 19 year olds, accord-
ing to the USA Federal Centers for Disease Control and 

We can prevent these diseases. “As a church we 
have long talked about the importance of not just 

healthy minds and hearts but also healthy bodies. 
Our culture is coming to grips with its health crises 
and we have a message for the times,” reports Dan 
Jackson, president of the North American Division.4 
 The Seventh-day Adventist Church has joined 
many other faith and community organizations in 
support of a national initiative to fight the epidemic 
of childhood obesity. Katia Reinert, Adventist Health 
Ministries Director in North America, outlines the 
three goals of the Adventists InStep for Life initiative. 
Parents and children, schools, churches and com-
munities will be encouraged to:

1. Increase physical activity by walking and other 
activities

2. Improve nutrition by increasing fruit and veg-
etable servings

3. Work together to fight obesity at all ages

“This initiative is consistent with our church’s ap-
proach to ministering to people physically, mentally, 
socially, and spiritually,” states Ted Wilson, president 
of the Adventist world church. “The Seventh-day 
Adventist Church will do its part to fulfill God’s wish 
found in 3 John 2 which indicates that God wants us 
to be in physical and spiritual health.”5  
 Let us be healthy witnesses to others and keep 
our bodies as temples for the Holy Spirit. Now is the 
time to become all God designed us to be, so let’s 
start moving today. 
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We shouldn’t be surprised that many things created for good can also be used to 

destroy people’s lives. Ellen White speaks of Satan’s gathering the fallen angels 

together “to devise some way of doing the most possible evil to the human family. 

One proposition after another was made, till finally Satan himself thought of a plan. He 

would take the fruit of the vine, also wheat, and other things given by God as food, and 

would convert them into poisons, which would ruin man’s physical, mental, and moral 

powers…” (Temperance, p. 12)Nearly everyone can tell their story of how alcohol, or other substances, has been a source 

of pain to themselves or others. The recent death of an iconic entertainer has opened the 

doors even wider for important discussions about the dangers of alcohol, and combining al-

cohol with prescription drugs. Some adults ask, “Why didn’t someone pay closer attention? 

Why didn’t someone stop her? Where were those who loved her when she needed them?”

Briefly, we need to: educate ourselves, and those whom we love and are responsible for, 

about the dangers of all substances that can be harmful; and care enough to confront.

Alcohol abuse among teens has been increasing for the past 20 years despite continuing 

research and resources. There used to be a misconception that only “troubled” teenag-

ers get into drugs, but we now know that’s not true. Even young children are vulnerable to 

drug dangers.
Some worry less about prescription drug abuse than alcohol and other drugs. However, 

research shows that kids think prescription drugs are safer than street drugs because they 

are prescribed by doctors and because they see people using them. Today teens are more 

likely to abuse prescription drugs than use ecstasy, crack/cocaine, heroin, and metham-

phetamine combined. There are as many new abusers (aged 12-17) of prescription drugs 

as there are of marijuana.What are parents to do? Here are some ideas.example, learn how OxyContin, Vicodin, Demerol, Valium, Xanax, Ritalin, and Adderall work 

in the body’s system. Know the risks of OTC (over-the-counter) medicines as well.

drugs on an on-going basis. Be flexible about when you talk, but not about whether you talk! 

Researchers report that when parents talk to their children about the dangers of prescription 

drugs, teens are 50% less likely to use them.friends are supervised. Did you know that trail mix, french fries, big boys, cotton, chill pills, 

and “pharming” (pronounced ‘farming’, meaning to use prescription drugs for recreational 

use) also have drug-related meanings?
they see in the society that surrounds them. We live in a quick-fix society. We don’t like to 

be deterred from our activities. We don’t like to suffer pain. Consider how you treat common 

stressors and ailments in your home: headaches, indigestion, general aches and pains, 

down-in-the-dumps feelings.

LEARN MORE
The Anti Drug website for parents: theantidrug.com/drug-information/otc-prescription-drug-abusePrescription Drug Abuse: NIDA for Teens: The Science Behind Drug Abuse. teens.drugabuse.gov/facts/facts_rx1.php 

How At-Risk are our Kids? Valuegenesis 2 Update 10http://circle.adventist.org/download/vg2-update-v10.pdf
Home-Church-School Alignment Reduces At-Risk Behaviors? Valuegenesis 2 Update 17http://circle.adventist.org/download/vg2-update-v17.pdf

the house, count the pills regularly to be sure none are missing. Kids, knowing how Ritalin calms down a sibling, have been known to take it to calm themselves. Grandparents can be easy sources too. Keep prescriptions in safe keeping, and appropriately discard any unused medications. 

been said, “Silence isn’t always golden. It’s permission.” Let kids know you are serious about protecting them. Don’t be afraid you will offend then. Be honest, open, caring and diligent…you may save a life!

When Silence Isn’t Golden
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When Silence Isn’t Golden
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Let’s Move! 
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egular exercise is often o is often overlooked due to life’s demands on time and from bei  from being overworked.  

fatigue reduces motivation  exercise, to exercise, mood and energy are improved through e ugh exercise; it n

to be a part of everyone’s lifestyle to guard agains d against illness. Helping children learn to ma  to make exercise 

part of theirp    daily routine will benefit them both now and as adul  as adults.

IMPORTANCE OF F EEXEXERRCISE
Newton’s Law of Inertia is relevant to dai to daily exercise   

as bodies in motion stay in motion and bodies  s at rest  at rest 
t  t rest.stay at rest.  God designed  God designed our bodies for action; henc  ce e 
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INPARENT INSPIRATION

New studies show that a lack of self-discipline is a major 

reason for student underachievement. In fact the research 

shows that self-discipline is a better predictor than IQ of 

academic performance and which students will improve 

their grades during the school year.

daily opportunity to help your child learn self-discipline and 

independence.  First, help your child set goals and create a plan. Break 

the big, long-term goals into smaller goals. When students 

gain experience consistently reaching smaller goals, they 

are more likely to meet long-term goals. Next, schedule 

the activities young students will need to do to fulfill 

their goals; engage older students in planning their daily 

routine. Include a set homework time and bed time that 

are consistent each day. Allow your child to schedule in 

things they enjoy. Students who incorporate activities they 

enjoy (time with friends, a favorite sport, etc) into their 

schedule are more likely to stick to their plan.

child limit their activities to avoid becoming over-extended. 

Give your child a set time to relax before starting homework 

if they come home directly from school. Some kids may 

also need a snack time to refuel.  Then, help your child 

plan for distractions. How will they deal with both external 

(my friend is texting me) and internal (I just can’t focus) 

distractions?3 Ask, “What things are most likely to distract 

you? What will you do about it?” Some ideas are:   

helps refocus) electronic interruptions.  
games. 

get a drink, exercise, etc.  

 

O ne of the crucial parent-school partnerships is in the area of homework. Begin by helping your child 

develop self-discipline. Self-discipline is the ability to stay on-task despite temptations or distractions and the 

ability to complete unpleasant short-term tasks to achieve long-term goals.
Then prepare a consistent space4 for homework. It should 

be a place where your child can keep all their school 

supplies and work. 5

organizing their things and going from room to room looking 

for supplies. Choose a space as free of visible and audible 

distractions as possible. When you can see the temptation 

it is much harder to resist it. 6

on-task (at their desk, books open) when they are really 

listening to the tv, watching a sibling play, or stopping every 

few seconds to reply to text messages. To help cut down 

on distractions and show your commitment to learning, set 

a daily family quiet time. 7 During this time everyone in the 

family does something quiet and learning-related.  Adults 

can read or engage in their own work. The key is that 

everyone has quiet time even if they have no homework.  

Children without homework can read, write letters, study for 

upcoming tests, work on long-term projects, or learn about 

topics that interest them. Because everyone is involved 

in quiet time, children with homework can concentrate, 

don’t get distracted by siblings at play, and are less likely 

to try to avoid doing their homework. Preparing a proper 

study space and laying a strong foundation of routine and 

expectations will help your child be able to focus, work 

more efficiently, and get more out of their homework time.  

The next newsletter will look at what you and your child can 

do during homework time to learn more productively.  

1.  Self-Discipline Outdoes IQ in Predicting Academic Performance of 

Adolescents http://www.sas.upenn.edu/~duckwort/images/Psycho-

Homework Help: Laying the Foundation

Parenting Healthy Kids

un
t info.

 newwsllette neww
4pareentts

parren
tingg hootin

sions s onn
letnewwsls et

nd-whhite 

nity, adddunity

nn
ttttttt
e 

         

      
         

PARENT INSPIRATION

I was interviewing a parent who wanted his child to come to our Adventist High School.  

We had an excellent music program.  Our academic program was strong.   We had good 

facilities.  I knew that he was a conscientious parent.   He was keen to have his child 

commence his high school education at our school.  

Yet I was curious.  You see, he was a teacher at a prestigious private Christian school in the 

middle of the city where we lived, and could have received a healthy staff discount for his 

son’s fees if he attended there.  Finally in the hour and a half interview, which was longer 

than most, I asked him why he wanted his son to come to our Adventist school when he 

was a Christian, but not a Seventh-day Adventist.

What he shared with me was interesting.  James wanted a school that not only said it was 

Christian, but actually put its Christianity into every day practice.  He wanted his son taught 

by teachers who also lived and modelled their Christian faith.  He wanted the values of 

our school to become his son’s values.  He wanted a school that reinforced his own strong 

Christian principles.  He was interested in more than academics.  He was focused on his 

son’s character.                   

In our discussion we had covered a range of issues about Adventist education and Advent-

ism in general.  We had spent a lot of time in Scripture looking at our distinctive Adventist 

beliefs.  We had discussed the importance of strengthening his son’s relationship with God 

as an intentional focus of our school.  At the end of the discussion, he was keen to see his 

son enjoy the benefits of Adventist education.

Over a series of ten articles, we will revisit some of the things that came up in discussion 

with a very astute and concerned Christian parent: 

1. What makes Adventist education special?  While it costs a considerable amount, it is an 

investment in the eternal future of our young people of today.

2. What it is that makes each child special to us as Adventist teachers?

3. Every school has to have discipline. So what is unique and distinctive about discipline in an 

Adventist school?

4. Why is intentionally nurturing the spirituality of each child a priority?

5. All schools deal with curriculum.  So what is the contribution that Adventist education 

makes to curriculum?  A tantalising glimpse suggests it is the glasses we use to look at the 

world that makes the difference.

6. Why is service such a key component of Adventist education, both within the context of 

curriculum and the extended service trips we take to provide “hands on” experience and 

empathy?

7. Why is the role modelling of the Adventist teacher so critical when considering the overall 

influence on our students?

8. Why was he so focused in finding a school that supported his family values?  For this parent 

it was an absolute non-negotiable.  Why does Adventist education provide this support.

9. Why is it that the home, the Adventist school and the local church working together are 

such a strong combination in developing character and spirituality?

10. What makes the focus on an eternal dimension so attractive to many parents – 

and how does Adventist education weave this theme in?

Join us in a ten-part exploration of 

what makes Adventist education 

special or unique - an incredibly 

important part of the faith journey 

of your child(ren) as they develop 

into mature adults with their own 

differentiated faith.

KEY CONCEPTS
Adventist education prepares 

students for a useful and joy-filled 

life, fostering friendship with God, 

whole-person development, Bible-

based values, and selfless service 

in accordance with the Seventh-

day Adventist mission to the world.  
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PARENT INSPIRATION

T
eaching your children to live by Christian values is your most important responsibility 

as parents. Growing a child with strong Christian values is not easy in a culture that is 

decidedly secular. It is enormously important because values become character, the 

real inner person. 

Robert Coles, who has decades of research experience with American children, tells us 

that “children need more than good food, a nice physical environment and psychological 

understanding; they need to learn ethical principles—a firm notion of what they ought to do, 

and what they ought not to do, and why.”1 

Growing a child is a lot like growing a tree. What does it take to grow a healthy tree? Good 

genetic stock, the best soil for that tree, water, fertilizer, occasional pruning, and protection 

from storms.

What does it take to grow a child? The same things. 

Good genetic stock. Some children are naturally more compassionate than others, some 

resist peer pressure more easily and are more responsible workers. Some are leaders, 

some are followers. Some require more teaching, others less. These traits came with their 

inborn personality. Consider these traits as you help each child grow.

Good soil. The match between parents and child is the soil in which children grow. Some 

children have easy temperaments, others difficult ones. Adjust your home environment so 

each child will grow.

Sunshine. Our love and warmth provide the sunshine children need to grow. Give them 

lots.

Water. Children need daily watering with gentle teaching from God’s Word and life experi-

ences. Help them learn from each experience. 

Fertilizer. Special teaching experiences provide the fertilizer that boosts growth.

Pruning. All children need the pruning of appropriate discipline. Without it, they’ll grow 

wild, distorted, unshapely characters.

Protection. Children need protection from life’s strong winds and storms that are more 

than they can bear.

Some children need more protection than others. Some need more teaching or more disci-

pline, more watering or more fertilizing. They all have the potential to grow sturdily in God’s 

garden. Some children are like palm trees, others like oak or mahogany. They will grow at 

different rates and in different ways, but each has the God-given potential to be strong and 

beautiful in His time.

A strong Christian value system will be of immeasurable worth to your children throughout 

their lives. Values provide a sense of purpose for life. They are standards of conduct, quali-

ties of the soul, character traits. They matter in every aspect of life.

Without sound values and beliefs children do not know what they believe or who they are. 

Their self-image suffers. When children have solid Christian values they feel loved, accept-

ed, and secure. They make responsible choices and feel approved by family and commu-

nity. Their self-respect blossoms.

Begin today to help your children grow into sturdy trees in God’s garden. Read other articles 

in this series on teaching Christian values. Learn more from the recommended books and 

articles. Try the family activities to get started. 

_______________

1 Family Week, June 14, 1981.
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faith; we need teachers who teach by
sharing and by example. 
The question is: Will we make room

for spirituality in our classrooms? If so,
will we do so for the right reasons? We
should do this because it is the best
thing for teachers and for students. But
we must create a welcoming climate, be
genuine in sharing our personal walk
with Christ, and offer support as stu-
dents struggle to find authentic spiritu-
ality in their lives. 

The Coordinator
for this special issue
on Spirituality,
Robert Egbert is a
Professor of Edu-
cation and Psy-
chology at Walla
Walla University

in College Place, Washington. He has
been a middle school, academy, and uni-
versity teacher for almost 40 years. Dr.
Egbert holds an Ed.D. in Curriculum
Theory and Development from Temple
University and a Ph.D. in Counseling

�

Psychology and Anthropology from the
Union Institute. The JOURNAL’s editorial
staff express appreciation for his assis-
tance in the planning and production of
the issue. 

A native of
Canada, Sara
Kuburic is a gradu-
ate student in psy-
chology in Aus-
tralia. Ms. Kuburic
has a multitude of
interests, including

the relationship between religion and
psychology, and is a frequent interna-
tional traveler with family roots in
Europe and Australia. During the pro-
duction of this issue, she served as a psy-
chology intern for Dr. Egbert. 
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The JAE Website
(http://jae.adventist.org) has a NEW 
feature that enables you to search by issue
the past 35 years' editions of the magazine. For example, 
you can easily identify all of the school boards articles in the three 
special issues without having to search for them one by one. Of course, you can also search the site by Author, Title, Key
Words, or Abstract.

In addition, you can search for articles on topics ranging from Adventist Colleges Abroad to “Why Writers Read Differently.”
All of the information on the Website is available FREE 24/7 in four languages: English, Spanish, French, and Portuguese!
On the JAE Website, you also can obtain information on how to order Continuing Education tests; send a message to the

Editor, Office Assistant, or Subscription Manager; and download guidelines for writers.

Enhance your teaching and find professional enrichment by accessing the hidden
treasures at the JAE Website! Visit http://jae.adventist.org often!

To order current or back issues, or a subscription, contact Chandra Goff at (301) 680-5075 or goffc@gc.adventist.org, or send a check or

money order to The Journal of Adventist Education, 12501 Old Columbia Pike, Silver Spring, MD 20904-6600 U.S.A.
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ood news! The steady growth of the Seventh-day Adventist Church

and its institutions has created a demand for qualified personnel who

can support its worldwide mission with their talents and education.

In response to this need, the General Conference has launched

the Adventist Professionals’ Network (APN)—an electronic global

registry of Adventists who hold a college or university degree in any

field and have an email address. APN assists Adventist institutions and

agencies in locating candidates for positions in areas such as

teaching, ministry, health care, management, administration, and re-

search as well as consultants and personnel for mission service.

Once registered, APN members can find job opportunites in

Ad ventist organizations, join one of many Adventist professional associ-

ations, and network with thousands of Adventist professionals around

the world. Members are protected from solicitations and unwanted mail.

Enter your professional information directly in the APN secure

website, free!

G

http://apn.adventist.org

Encourage other degreed Adventists to join APN and enjoy its many benefits. 
For questions and comments on APN, contact us through apn@gc.adventist.org


