
Teaching Junior-IIigh
Students About Careers

Ideaso Proj ects, Applications

ar too many students leav-
ing Seventh-day Adventist
schools are shocked and con-

fused when they have to apply for a
job or  make a decis ion concerning
their lifework. Traditionally, our edu-
cational system's attempt to avoid
such unpleasantness and assist stu-
dents in career development has fol-
lowed the practices of the larger
society.

ln North America prior to the
I 950s, vocational decision-making
was pr imar i ly  t reated as a one- t ime
event. Preparation for this decision
emphasized the collecting of data on

Dr. Dale Johnson is Professor ofEduca-
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various occupations, assessing indi-
vidual interests, and trying to match
a person's talents with a somewhat
congruentjob spot.

During the 1950s developmental
theorists such as Eli Ginzberg, Anne
Roe,  Donald Super,  J .  H.  Hol land,  as
wel l  as others,  s t ressed psycho-
logical  var iables af fect ing career
decision-making. Instead of a one-
time decision, career choice became
part of a l ifelong process of human
development. During the late 1950s
and early 1960s, career develop-
ment was influenced by the United
States'attempt to win the space race;
passage of federal manpower devel-
opment legislation; government aid
for students in higher education,
mental  heal th,  and occupat ional
training; and the civil-rights move-

ment, which stressed equal op-
portunity and elimination of job
discrimination.

During the 1970s federal leg-
is lat ion provided guidel ines and
requirements dealing with career-
development programs in the public
schools. Significant increases in the
number of college graduates and
women in the job market influenced
vocational development. Cunently,
the "Excellence in Education" move-
ment, foreign competit ion in major
manu fac tu r i ng  i ndus t r i es ,  and
advanced technology have influ-
enced all areas of work, vocational
decision-making, and career devel-
opment.

How has the educational systenr
addressed these signifi cant develop-
ments? Most career specialists see
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l i t t le integration of career education
in grades 7 through 12,  wi th such
programs usually separated not only
from the subject areas, but also from
real- l i fe  s i tuat ions.  Most  jun ior-h igh
career programs do not relate to the
psychological ,  cogni t ive,  at t i tud inal ,
moral ,  or  vocat ional  development  of
ear ly  adolescents.

According to Ginzberg,  the chi ld
goes through a fantasy period unti l
t he  age  o f  l 0  o r  12 .  Du r i ng  th i s  t i ne ,
arb i t rary choices Iack a rat ional  or
realistic base but often reflect ideal-
ized concepts drawn fiom the child's
envi ronment .  Young chi ldren of tcn
e  hungc  the i r  m inds  f ron r  wan t i ng  l o
be a flrenran, to a prof'essional base-
b a l l  p l a y e r ,  a  c a r p e n t e r ,  o r  a
doc to r -a l l  w i t h i n  f i ve  o r  t en
minutes!

Dur ing the tcntat ive per iod of  I  2
through l  6  or  1 7,  the adolcscent
begins to recognize and explore pcr-
sonal  in tcrests,  abi l i t ics.  and values.
Super bel icvcs that  dur ing the f r rs t
l4  or  l5  years of  l i l 'e ,  ch i ldren
develop at t i tudcs and bchaviors that

M ost j unior- high career
pr7grams do not relate to

the psychoLogical,
cognitive, attitudinal,
moraL or vocational
development of early

adolescents.

are integrated into their self '-con-
cept. Super's theory stresses that
e x p e r i e n c e s  g a i n e d  d u r i n g  t h i s
growth stage provide a background
of  knowledge about  one's  sel f ,  as
wel l  as the wor ld of  work.  both of
w h i c h  u l t i m a t e l y  c o n t r i b u t e  t o
career decisions. However, if they
have only a narrow range of expe-
riences, adolescents may lack an
adequate understanding of self or

the world of work and therefore wil l
remain in a fantasy stage.

What type of junior-high career
education programs wil l help solve
th is  problem?

Baker and Popowicz analyzed
cureer  educat ion in tervent ion pro-
g rams  f rom l972  to  1981 ,  us ing
str ingent  cr i ter ia . r  They found con-
s i d e r a b l e  d i f f e r e n c e s  b e t w e e n
groups that received career educa-
tion and those that did not.

Educat ional  programs can help
develop career awareness. Useful
s t rategics inc lude vocat ional  explo-
rat ion,  group interact ion,  thc teach-
ing of  dcc is ion-rnaking sk i l ls ,  in ter-
est  centers,  c lassroom v is i tors.  f ie ld
t r ips,  ind iv idual  counsel ing,  v ideo-
taping analys is  of  te lev is ion,  smal l
group interact ion,  se l f -assessmcnt
progralns.  occupat ional  rnodel ing,
ro le c lar i l ' icat ion workshops,  and
f ic ld exposure.  Thc best  way to
tcach about  careers is  to  ask students
thenrsc lves to cxplore and develop
ques t i ons -and  answers  re la t i ng
to carccr  awarencss.  This tcchnique
wi l l  be ntore l ikc ly  to s t in tu late
thought  and interest  than the t radi -
tional lecture ntethcld

What Questions f)o Students Need
to Address?

' f hc  
ques t i ons  t ha t  shou ld  be

explorcd,  and somc of  the act iv i t ies
that can bc used arc l isted below:

l .  Who am I?

The answer to th is  quesl ion c0mc\
over  a long pcr iod of  t ime,  but  i t  is
necessary to career awareness. Stu-
dents need to explore many relation-
ships, attempt numerous roles, make
many decisions, ask a variety of
questions, and find many answers
before they begin to narrow their
occupational choice. Although dur-
ing these years young people are
continually in the process ofchange,
the questions l isted below can help
them understand themselves and
their relation to the world.

How is my family different from other
families? How am I both alike and differ-
ent from other young people? How am I
both alike and different from my parents'?
What makes me happy or sad? How do I
l ike to spend my t ime? What do I value
nrost in l i fe? What characterist ics do I

The best way to teach
about careers is to ask
students themselves to
explore and develop

questions-and
answers-relating to

career awareness.

adnrirc rn significant people'l How do I
approach pnrblenr solving or dccision
rnaking'l What specific skil ls or capabil ites
do I havc'l What kind of l i f 'e do I want to
livc'l What kind of person do I want to bc',)
What type of pcople do I l ikc to associate
with'? What influence do God and nrv
church have on mc'l

Thc  fo l k rw ing  e lass roon r  ac t i v i -
t ies can help students becomc aware
ol 'how fami ly ,  school ,  church,  com-
muni ty ,  work,  va lues,  and at t i tudes
influcnce self '-awareness and self-
conccpt ,  which thcor is t  Super indi -
cales are most  important  in  career
development.2

o E,ncourage students to think
about thc careers clf their parents,
family, lt iends, community people,
and school  personnel .  You could ask
them to write a report on "lf I were

lbr a day, these are the
th ings I  would do."

r Ask the young people to write
or discuss their attitudes toward
work within their religious frame-
work. What occupations are accep-
table when evaluated within their
value system? Specific topics for
discussion might include: If one has
to work on Sabbath, what should be
done with the money earned? What
are the responsibil i t ies of husbands
and children in a two-career familv?
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Is it all right to join a union? What
religious and moral dilemmas might
one face if he or she joined the mil-
itary to train for a career?

Have students debate the follow-
ing issues: Should the government
require high-school graduates to
have a salable skill? Should every
able-bodied person in the country be
required to work? Who should be
required to retrain laborers whose
jobs are eliminated by automation?
Should stricter or more lenient regu-
lations be applied to social security
or unemployment recipients? Such
reports can be posted, read to the
class, or published in school news-
papers.

. Students can write a brief paper
summarizing the similarities and dif-
ferences between themselves and
their  parents concerning work
values. This could also be organized
as a debate or panel discussion.

These types of activities will help
students develop a better concept of
who they are and what they like. In
ini t iat ing this type of interact ion,
both teachers and students may need
to be reminded to respect different
points of view and others' need for
privacy.

2. How Will I Change?

Junior-high students must learn
that l i fe consists of cont inuous
change, which offers the possibility
of growth. Adolescents, whi le
deeply involved in their everyday
worlds, still realize to some extent
that change exists. But teachers and
counselors need to stress the "when-

I-grow-up" world of the future.
Many times j unior-high students see
the future as a single unit of time that
is reached at adulthood when people
no longer change. They need to
explore the relationship between the
here-and-now and the world of the
future so that they understand that
life consists of both being and
becoming.

A related concept is the dimen-

sion of time, especially in its linear
and cyclical aspects. Linear time
measures from one point to another
and deals with a one-t ime-only
opportunity. Individuals are born
only once, die an earthly death once,
and are l3 only once, for which most
of us are thankful. Cyclical time
stresses the recurrence of actions
such as starting a new school year,
sowing and harvesting, and fishing
each year during ceratin fish migra-
tions. Since all occupations involve
both linear and cyclical time, stu-
dents should understand how such
time defines a person's vocational
life. To illustrate this concept, you

Students need to explore
many relntionships,

attempt numerous roles,
make many decisions, ask

a variety of questions,
and find many answers

before they begin to

help students imagine what the past
was like. Identify patterns and have
students make specific predictions
about changes 5 or l0 years from
now.

o Ask students to develop a per-
sonal time line on large sheets of
paper. recording major events in
their lives. Drawings, short descrip-
tive paragraphs. and pictures can
offer insights into the change ofeach
individual. Ask students to answer
questions such as: What have been
or will be the three most important
occurrences in my life? How did
they or will they change or shape my
life? What are the linear and cyclical
elements in the time chart? How is
my chart similar to-and different
from-those of my friends?

o Have pupils give oral or written
reports about ways certain occupa-
tions have changed in the past l0
years. How will these occupations
be different l0 years from now?
How has automation affected local,
state, and national industries? In
what ways might computers change
local occupations? What are the
implications of the four-day work
week, longer school year, employee
participation in management deci-
sions, the influx of women into the
workforce, and more or less govern-
ment regulation?

3. How Will Society Change?

Individuals are not the only ones
who change, grow, and develop;
communities and societies do like-
wise. Current and future occupa-
tional trends will shape the world in
which the student will live and work.
Sometimes these trends are slow and
gradual; at other times they are dra-
matic, requiring quicker and more
drastic adaptation.

Planning for the future can help
minimize the effects of unpredict-
able events on our lives. The follow-
ing activities will help students learn
about changes in the world of work.

(To page 37)

naffow their o cc upatio nal
choice.

might invite an elderly farmer who
has planted crops year after year
(cyclical time) but has gradually
increased the yield (linear time). The
farmer might illustrate the progres-
sion by talking about the early years
when he tilled with a horse and the
ground y ie lded on ly  about  30
bushels per acre of corn, to the pres-
ent, when he uses a $200,000 tractor
and harvests 125 bushels per acre.

To help young people relate to
change in their own lives, the follow-
ing procedures can be used:

. Invite a senior citizen to de-
scr ibe  the  changes tha t  have
occurred in local neighborhoods,
schools. businesses. and recreational
facilities. Old maps and pictures can
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and to keep ajournal of their activi-
ties. All activity takes place after
school hours and students provide
their own transportation.

All-School Projects

One or two days each semester
can be set aside for student body and
facul ty  par t ic ipat ion in  a communi ty
service-oriented project. These proj-
ects may include: a clean-up day
when volunteers go out and pick up
litter along public roads in their area;
a work bee to help a family that has
been burned out of their home, a
Christmas dinner and party fbr needy
children in the area; or collecting
food and then distributing Thanks-
giving baskets.

The preceding examples are only
a few of the ways academies may
incorporate interaction, service, and
outreach into their curriculum. Each
geographicul  set t ing has i ts  unique
problems and opportunities, so the
possibil i t ies are l imited only by the
imag ina t i on  o f  t he  f acu l t y  and
administration and their wil l insness
to become involved.

The key to the success of th is  cur-
r i cu lum l i es  i n  t o ta l  commi tmen t
and cooperation. This should not be
di i f icu l t  to  obta in once every()ne is
convinced of the program's poten-
tial to keep young people interested
and involved in the mission of the
church.

This plan can serve as a valuable
addition to existing curriculums, as
well as a viable solution to the cur-
rent problem of youthful disinterest
i n  chu rch  ac t i v i t i es .  As  f acu l t y
members see that classroom learn-
ing is not suffering as a result of t ime
being spent away from school, they
will be more l ikely to give their full
support.

Seventh-day Adventist academies
are entrusted with the task of train-
ing an "army of youth," preparing
them to "go into all the world and
preach the gospel to every nation"
(Matthew 24:14). By enlisting the

act ive involvement  of  a greater
number of Seventh-day Adventist
young people in interaction, service,
and outreach, we can help preserve
the church's most precious resource
-our youth.

Careers
(Continued from page I5)

o  Have  s tuden ts  become ac -
quainted with the development of
certain occupations. Items for dis-
cussion could inc lude a compar ison
o[  which industr ies or  occupat ions
were dominant 5 or l0 years ago,
and which are important now. If
there has been a change, why? How
do community values af'fect occupa-
t ions wi th in a communi ty ' l  Con-
ve rse l y ,  do  occupa t i ons  a f f ec t
commun i t y  va lues?  Do  pa ren ta l
occupations enhance or diminish stu-
dents' perceptions of themselves?
Ask students to analyze labor man-
agemen t  re la t i ons ,  j ob  secu r i t y ,
unemployment levels, and job satis-
l ' ac t i on  w i t h in  t he i r  commun i t y .
How have changed roles of minori-
t ies and women affected the church
and community' l

o Invite speakers to discuss their
occupations with the class. Try to
avoid stereotypes. For example, use
a male nurse,  a female min is l .er ,  a
black businessperson, a Hispanic
woman lawyer, a male kindergarten
teacher, or a petite woman truck
driver.

r Ask older students to spend at
least four hours a week for one
month get t ing bet ter  acquainted
with an occupation they know litt le
about. At the end of the month, they
can discuss their discoveries about
the occupation-and about them-
selves.

. Have students discuss how the
world of work has changed within
the Adventist subculture in the past
20 years. Items to include would be
the influence of working mothers on

the family, more affluence within
the denomination, the drastic in-
crease in the number of occupations
that Adventists enter. the increase
(or decrease) in the work opportuni-
ties in SDA institutions, implications
of broadened participation by minor-
it ies and well-trained persons from
Afr ica,  Asia,  and other  countr ies
outside North America in the admin-
istration of the church, and other
topics. Such activit ies help dispel
fantasies about the world of work
and aid students in thinking more
realistically about career develop-
ment .

M any c areer- rel"ated skills
such as rational decision

making, aftitude
development or change,

and personal
adjustment can be taught

in school.

A number of books and articles
can stimulate discussion about the
future. John Naisbitt's Megatrends:
Ten New Dimensions Transforming
Our Lives presents trends that likely
will influence our occupational lives
in the future.r Many of the concepts
in his book would be useful topics
fbr research and discussion in the
classroom.

4. What Basic Background Do I
Need?

Even if individuals know their
interests and values, they stil l must
have the ability and training ro per-
form certain tasks. For example, a
young person may be interested in
engineering, but without a good
background in  mathemat ics  in
junior and senior high school, he or
she will probably not become an
engineer. Tragically, students with

tr
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average or above average capabili-
ties sometimes limit themselves by
inappropriate decision making or
poor study habits.  Schools must
develop counseling and advising
programs to eliminate such problems.

Here are some ways teachers can
emphasize the need for adequate
academic preparation.

a Have students list every course
offered in high school and name five
professional,  managerial ,  ski l led,
and semiskilled occupations that
require competence in that subject.
For  example :  Eng l ish-mak ing
reports, professiona | - writ in g a j our-
nal article; managerial-writing an
annual report; skilled-writing a let-
ter to a building inspector requesting
a variance; semiskilled-fil l ing out
a complex order form.

. Make a chart listing every sub-
ject, and have students place news-
paper employment advertisements
under each heading that contribute
skills or knowledge useful to fulfill
the job description.

. Relate school activities to adult
occupations. How is predicting in
science class related to predicting
tomorrow's weather or the winner of

When j unior- high students
think about career

information they should
not be narrowing their

interests or plnnning for a
specirtc occupation.

next week's basketball game? How
is conducting a successful class meet-
ing similar to holding a committee
meeting? Have students list class-
room activities that lead to adult
occupational activities.

a  Have s tudents  search  the
newspaper for any reference tojobs
that demand a particular character

trait, ability, or motivation. Exam-
ples could include physical strength,
facility with numbers, a pleasing
personality, ability to endure tedious
work, perseverance, and organiza-
tional skills.

o When students take ability tests
in fifth and/or eighth grade, have
them plan a course of study for the
next two years.

o Ask pupils to review their stan-
dardized test scores. If they are not
earning grades commensurate with
their abilities, ask them to write an
essay on potential counsequences or
to attend several counseling sessions
with a teacher, counselor, advisor, or
parent to examine possible causes
and solutions.

5. What Skills Do I Need?

In addition to academic prepara-
tion, many other career-related skills
can be taught in school. Rational
decision making, attitude develop-
ment or change, and personal adjust-
ment are a few examples.

Wilms recently reported that the
majority of employers (63 percent)
regarded good work habits and
positive attitudes as crucial to an
employee's success on the job.a Fac-
tors such as following the rules,
working hard, and reliability were
considered more important in occu-
pational success than technical job
ski l ls or l inguist ic and compu-
tational abilities, especially in jobs
with very low entry requirements.

Junior-high students often de-
velop misconceived ideas about
work; well-planned learning activi-
ties can help to change such atti-
tudes. The following exercises can
assist students in developing positive
attitudes:

o Invite four local employers to
present qualities they consider desir-
able in their employees.

. Have students review the ethics
of work as outlined in the Bible and
the Spirit of Prophecy.

o Since everyone has some inap-
propriate work attitudes, ask stu-
dents to list some of their attitudes
and then outline a program to elimi-
nate negative and enhance positive
ideas about work.

J unior- high students must
Learn that ffi consists
of continuous change,

which offers the
possibility of growth.

o Have students interview a suc-
cessful person from the community
and then write an essay indicating
what led to the person's success.

o Ask pupils to select one work
activity that they dislike and over a
two-week period try to develop a
new attitude toward it.

Teachers can develop a compre-
hensive career curriculum by utiliz-
ing local resources, free materials,
and inexpensive publications from
the U.S. Department of Labor, the
Department of Education, and the
Social Security Administration. For
example, recent publications from
these federal agencies describe job
trends and prospects through the
1980s for more than 250 differ-
ent occupations; the relationship
between future job prospects and
educat ion ;  women 's  job  r igh ts ;
career opportunities and assistance
available to the handicapped; facts
about minimum wage,overtime pay,
and workmen's compensation; infor-
mation about the social security sys-
tem, such as application, eligibility,
and benefits; and facts on retirement
plans.

Conclusion

When junior-high students think
about career information they

i should not be narrowine their inter-
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ests or planning for a specific occu-
pation. Rather they should expand
their concepts, explore different
work tasks, and ask many questions
of themselves and others. Such activ-
ities can help students develop posi-
t ive att i tudes toward work and
assure that they will have pleasant
work experiences in later life. tr
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Behold, the Stone!
(Continued from page 19)

called the "House of Prayer" and
was to be the f i rst  Seventh-day
Advent ist  church bui lding to be
erected by the denomination.s

John preached ro a congregation
of 50 or more fol lowers unt i l  1858.
At the request of his close friend,
James White, he moved to Michisan
with his family. For l5 years, he t;v-
eled throughour the state in a self-
support ing ministry to boost the
Adventist cause. In 1863, he became
the f i rst  president of the newly
fo rmed Seventh-day  Advent is t
Church's General Conference after
James White declined to accept the
position. John held the post for two
years.

John Byington retired in Battle
Creek, Michigan. In his later years,
followers referred to him as Father

Byington. He was buried in Battle
Creek in 1887, at the age of 89.

The home where Martha Bying-
ton taught school no longer exists,
but her influence lives on. Martha,
who outlived all of her students by
reaching the age of 103, started
what now constitutes the largest
parochial  school system in the
world. lo

On September 17 , l9 '78,a dedica-
tory service was held to commemo-
rate Seventh-day Adventist roots in
Bucks Bridge. Many people-some
wi th  re l ig ious  connect ions  and
others with histor ical  interest-
attended the ceremony. Of course,
the highlight was the unveiling of
the new granite monument placed
on the site where the foundation
stones of the old structure remain.

The Bucks Bridge monument
stands for more than just a church

and a small home school. It signifies
a tiny, unknown community making
its mark on the world, and the influ-
ence of a man who stood by his con-
victions in spite of the opinions of
others. n

FOOTNOTES

' Lillian Adams, "Behold, 
the Stone!" 7.fts

Quarterly,St.Lawrence County (New York) His-
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Bridge-The Pre-Adventist Years." Andrews
Univers i ty ,  1978, p.  8.
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a Wal ler ,  p.  23.
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1 lbid-
8 "The Church Is Organized," Thz Story of

Our Church (Mountain View, Calii: Pacific
Press Publishing Assn., | 956), p. 2 I 6.
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New York.  March 3.  1984.
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of Education, New York Conference ofSeventh-
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