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onscientious teachers are
always looking for new
methods, new approaches
to become more effective.
In several areas, however,
research seems to con-

firm traditional principles of good
teaching.

A review of the literature shows that
the authors have focused their atten-
tion on the various components of the
educational equation:

1. Philosophy (world view, control-
ling beliefs, objectives, values),

2. Curriculum (content, sequence,
pacing),

3. Atmosphere (buildings, organiza-
tion, discipline, extracurricular activi-
t ies),

4. Resources (laboratories, librarv,
t e x t b o o k s ,  e q u i p m e n t ,  t e a c h i n g
materials),

5. The learner (psychological and
physiological factors), and

6. The teacher (training, personality,
pedagogy).

Each of those elements olavs an
important  ro le in  teaching and learn-
ing. In this article we wil l consider only
one area-basic methodolosical fac-
tors that  help students to lca in.

Lct's imagine a hvpothctical casc of
(a) two tcachers of roughly thc same
age, training, and experience, who (b)
a re  respons ib le  f o r  two  ave rage
groups of students at thc same grade
level during the same lcngth of t ime,
and who (c) tcach them the same sub-
ject in the same school setting and
with similar cducational resources.
Let's also imagine that at the end of
the school ycar we submit both groups
o [  s tudcn ts  t o  t hc  same  cxamina l i ons
to determine what thcv have learned
under each o l  those icachers.  Let 's
finally imagine that after computing
the rcsults, wc find that one of the
groups achieved much bctter rcsults
than the other.

What has caused the difference?
Why, if conditions were similar in
most rcspects, did one group mastcr
the course content better than thc
other? Our first inclination, naturalll,,
would be to look at the teachins
methods of  cach of  thc i r  teachers.
Perhaps here we wil l f ind some clues.

Although I have described a hypo-
thetical study, most of us have expe-
rienced or observed similar results-
either in our own schooling or among
our professional colleagues. There-
fore, it is valid to ask, What basic fac-
tors actually assist student learning?

David Bowman has analvzed these
methodological ingredients in a val-
uable article that I will use, with a
degree of freedom, as the basis of my
own review.l The following eight-point

The teacher must
explain concqts b
rcing language that

the students can
understand. . .

and must seek to
foster a class

environment of
respect and trust,

and student.

outline may allow you to do some self-
assessment  and- i f  appropr iate-
improve your  methods.

Clarity
Thc teacher must highlight for thc

students thc most imDortant clements
in the subjcct taught. If a teacher's
classroom presentation lacks clarity, it
is disorganized, vague, and confused.
Several clemcnts of claritv arc rvorth
noting:

1. Rationale. Thc teacher must help
the studcnt  understand the reasons
for studving this particular subject, its
value, and its relationship to the rcst of
the curriculum. Whcn shaping his or
he r  app roach  to  t he  sub j cc t ,  t hc
teacher needs to develop a rationale
for  sc lect ing a par t icu lar  tcaching
stratcgy, and consider whethcr othcr
approachcs might be morc cffcctive.

2 .  S t ruc tu re .  The  teache r  mus t
divide thc subjcct matter into logical
sections, so that thc studcnts can eas-
ilv assimilatc them. To ensure learning
and  re ten t i on ,  t he  t eache r  shou ld
stress important points in the lesson
before, during, and after teaching it.

3 .  Sequence.  The var ious compo-
nents of the subject matter should f<-rl-
low one another naturallv. This wil l en-
hance student  lcarn ing and retcnt ion.
Possible l inkages or sequences include
the  ch rono log i ca l ,  spa t i a l ,  causa l ,
a s c e n d i n g - d e s c e n d i n g ,  p r o b l e m -
solution, and the t<lpical.

4. Frame of reference. The teacher
must explain concepts by using lan-
guage that the students can under-
stand, within their frame of reference.
If technical terms are reouired bv the
s u b i e c t  m a t t e r ,  t h e  t e a c h e r  m u s t
clearlv define them.

5. Iilumination. To ensure comDre-

hension, the teacher should approach
the topic from various angles. In so
doing, he or she can use explanation,
comparison, contrast, illustration, spe-
cific instances, statistics, restatement,
and visual aids.

Variety
The effective teacher uses different

teaching strategies, so that students
with diverse inclinations and abilities
can comprehend and retain the sub-
iect matter. Teachers tend to utilize
lhe approach with which they feel
most comfortable. They may thus dis-
regard other techniques and activit ies
h e l p f  u l  t o  l e a r n i n g .  E x p o s i t i o n ,
question-and-answer, oral reading, dis-
cuss ion ,  d rama t i za t i on ,  f i e l d  t r i ps ,
team work, drawings, reports, poems,
photographs, and fi lms can stimulate
interest and increase receotivitv and
retent ion.  In  addi t ion,  the use of  a var-
iety of approaches provides an ele-
ment  of  novel tv  and surpr isc.

Enthusiasm
The teacher must convcy to the stu-

dents the pleasure and excitcment he
or she experiences in studying the sub-
ject, exploring new angles, and solving
new challenges. Although enthusiasm
is diff icult to measure statisticallv,
students recognize clearly thc silent
message that the teacher communi-
cates as he or she highlights thc intrig-
uing, practical, humorous, or myste-
rious anglcs of the subject.

Wh i l e  p romo t i ng  thc  va lue  and
importance of the subjcct, thc tcacher
must seek to relate it naturallv t<r
othcr subiects in the curriculum. An
interdisciplinarv approach to learning
can hclp students see the "big picture"
and <-rpen up new areas of interest in
lcarnlng.

Thc tcachcr's gcnuine enthusiasm is
also reflected in his or her wil l ing-
ncss to cxplain again-in class or
individually-whatever aspect of the
subject a particular studcnt failed to
grasp. Student reactions-both verbal
and nonverbal-provide useful feed-
back as the teacher seeks to guide the
class into greater understanding of thc
subject matter.

Purpose
Learnins occurs when the teacher

has an acliievement-oriented attitude.
This includes the teacher's skil l  in
directing every student toward spe-
c i f i c  ob jec t i ves  t ha t  t he  s tuden t
understands and feels capable of reach-
ing.  The reacher should cover  the sub-
ject at a pace consistent with the age
and ability of the students.

From the start of the course, the
students must have a clear view of the
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and between teacher



(a) general direction in which the
teacher wil l advance, (b) the main top-
ics that will be covered, (c) the stages
of the process, and (d) the results
expected at the end of the term.
Although he or she must be sensitive
to the questions raised by the students,
the teacher cannot allow himself or
herself to become distracted from the
main purposes of the course.

As they move toward the goal, the
students should feel that thev are part
of a team, that the objectives seem
reasonable, and that the teacher is
advancing with them, sharing their
adventure in learning.

Assessment
The teacher must apply a rational

method to regularly evaluate each
s tuden t ' s  p rog ress ,  commun ica t i ng
the results of the assessment with
objectivity and tact. Tests or examina-
tions should not be used as instru-
ments of class control or student
discipline.

Use of a variety of approaches-oral,
written, individual, group-can help
measure mastery of the subject mat-
ter and reveal which topics require
further review. Althoush tests do not
always have to bc annt-runced, assess-
ments should cover sections of the
subject that the tcachcr has previouslv
ass igned ,  exp la ined ,  d i scussed ,  and
reviewed in class. The topics tested
should be l imi ted to important  con-
ccpts, facts, and analysis, excluding"trick questions" or other gimmicks
that outrage students and contribute
litt le to their understanding of the sub-
ject matter. Students must have con-
fidencc in the fairness of the teacher's
grading policies and the accuracy of
the assessment.

Atmosphere
The teacher must seek to foster a

c lass  env i ronmen t  o f  r espec t  and
t rus t ,  bo th  among  s tuden ts  and
b e t w e e n  t c a c h e r  a n d  s t u d e n t .
Through words and body language
the teacher communicates a commit-
ment to both spontaneity and order.
Rules should be few, well considered,
and consistently enforced. Everyone
should clearly understand what is
considered acceptable behavior, and
what are the penalties for noncom-
pliance. Retribution should be swift,
decisive, and fair.

In each classroom at least three
elements interact-student, teacher,
and subject  mat ter .  Unfor tunate ly ,
s tuden ts  some t imes  fee l  t ha t  t he
teacher has formed an alliance with
the subject matter to make their lives
miserable. For learning to occur, stu-
dents must sense that thev are in part-
nership with the teacher in conquering
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available information on the subicct.
In order for learning to takc placc, the
student must be wil l ing and motivated
to learn.

In a participatorv cnvironment stu-
dents (l) havc occasion to answer,
raise qucstions, and cstablish a dia-
logue with the teacher; (2) perceive a
correlation between their own pur-
poses and thosc ol thc tcacher; (3) fccl
capable of learning the material being
taught and experience the satisfaction
of achieving it: (4) have thc opportun-
ity to explorc and discover facts, prin-
ciplcs, and relationships for them-
selves; (5) be able to practice new skil ls
immediately, frequently, and in varicd
situations.

Questions
The last fact<-rr relating to effective

learning relates to the teacher's skil l  in
formulating a variety of oral and writ-
ten questions. Such questions involve
students in the process of learning,
stimulate them to reach higher cogni-
tive levels, and allow the teacher to
determine how well students have
assimilated the subject matter.

Questions can be classified in a con-
tinuum, from simple to complex, as
follows:2

l. Knotvledge. The student uses rote
recall to answer the question.

2. Comorehension. The student re-
states the answer in his or her own
words.

3. Application. The answer requires
Continued on page 38

Conscientious
teachets are alwqys

looking for nevv
methods, ttw
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the subject matter. This wil l give them
the confidence to do their best.

T<-r achieve such a social and emo-
tional climate, the tcacher must (1)
admit without apology the l imits of
his or her own knowledge and provide
expanded explanations as soon as pos-
sible; (2) nurture mutual respect; (3)
o f f e r  cons t ruc t i ve  c r i t i oues  and
generous praise, thus affirming each
student's sense of self-worth; (d) use
suggestions and ideas contributed by
the students.

Involvement
The teacher must activelv involve

each student in the learning process.
Some students wil l need a good deal of
encou ragemen t ,  wh i l e  o the rs  may
reouire tactful restraint. The teacher
should see himself or herself as an
experienced guide and mentor, not
necessarily as provider of all possible



HETPING THE TEAGHER
STUDEI{TS TO MAKES THE
tEARil DIFFERENGE
Continued lrom page 14 Continued from page 23

tion in our schools must be dil igent,
always alert to capture every oppor-
tune moment to press home some
truth.

5. The God-fearing teacher must
seek to adapt his or her methods and
approaches to time and condition,
ever  seeking to in tegrate fa i th  in to
learn ing.  This wi l l  he lp the church 's
children grow into the l ikeness of
Chr is t ,  even as thev grow into a
knowledge of the sciences and hu-
manities.

Such teachers do not occur bv
chance.  They too must  bc molded in
the schools of the church. Thev must
bc t ra ined to be Chr is t l ike in  order
to  be  coworke rs  w i t h  t he  D i v ine
Teacher. They must learn to love and
draw young hearts to Jesus. Such
teachers make our schools different,
bccause they themselves are different.
They have been trained by the Holv
Spir i t  and have become wise in  thc '
thines of God.

Responsib le school  boards and
administrators must ever bear in mind
that "Wise teachers should be chosen
for our schools, those who will feel
responsible to God to impress upon
minds the necessity of knowing Christ
as a personal Saviour."6

Adventist teachers trained, rooted,
and grounded in thei r  fa i th  l ive
Advent ism, teach Advent ism, work
toward Adventist objectives, and pro-
duce the fruit of Adventism. Adventist
t eache rs  can  and  do  make  a
difference.

Pastor K. Eugene Forde is Director of
Education lor the Caribbean lJnion Cont'er-
ence of Seventh-day Adventkts, Port-of-
Spain, Tiinidad, West Indies.
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transference of rules or principles to
new situations.

4. Analysis. The answer demands
the student to subdivide a learned idea
o r  c o n c e p t  a n d  t o  a n a l v z e  i t s
components.

5. Synthesis. The answer requires
that the student formulate a new idea
based on pr inc ip les or  concepts
already learned.

6. Evaluatiozl. The answer reouires
the student  t t - r  apply a standaid or
value set to a new concept and to ius-
t i fy  the rcsul ts  of  such appl icat ion.

Gonclusion
These cight methodological factors,

presented ab<,rve in outline form, are
based on a review of research on stu-
dent learning. They form the funda-
mental principles of instruction.

In analyzing your own teaching, did
you find room for improvement? If
you make the necessary adiustments
you can become the most  ef fcct ivc
teacher you are capable of being. E

Dr. Humberto M. Rasi is Associate Direc-
tor ol Education lor the General Confer-
ence of Seventh-day Adventists, with head-
quarters in Silver Spring, Maryland. His
responsibilities include coordinatinp SDA
education in the Trans-European. Trans-
Af rica, and South Pacilic divbions, and edir-
ing Dialogue, an international journal pub-
Iished in lour languages that is beamid to
SDA students in non-Adventist universities
and colleges.
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nITA.
HELP YOUR NEIGHBOR.  . .

Join individuals ind organizations who are helping
nearly one mil l ion people wirh their tax rerurns.
The people being helped are low-income, elderly,
handicapped or have difficulty with English. The
IRS wil l  train you. The program is cal led VITA-
Volunteer Income Tax Assistance. For derai ls, cal l
the nearest IRS office listed in vour local telephone
directory.
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