
xcited about his first col-
lege teaching job, Dr. C
en thus ias t i ca l l v  i n t ro -
duced hirnself to his fresh-
man English class. He had
completed his doctorate at

a dist inguished Midrvestern universitv
t h e  p r e c c d i n g  s u m m c r ,  a n d  t e i r
excited about the prospect of del iver-
i n g  c a r e f u l l v  p r e p a r e d  l e c t u r e s  t o
eagcr students.

Things didn't  g<.r so well  for Dr. C.
When students looked at the required
r c a d i n g  l i s t ,  t h c r  n e a r h  f a i n t e d .  M a n v
ran to  the  reg is t ra r  to  d rop  the  c lass .
Word got out quicklv that Dr. C was a
diff icult  tcache r, and studcnts did
cvervthing thev could to avoid his
courses. His frcshman Ensl ish class
c n r o l l e d  o n l v  l 3  s t u d e n t s  t h e  s r ' c o n d
semcster, while 62 students signcd up
for thc other scction of frcshman Enr:-
l i s h  t a u g h t  a t  t h ( ' s a n r c  l i m ( ' .

I t  wasn ' t  on lv  tha t  Dr .  C  rcou i rcd  a
lo t  o l  wo lk .  S tudcr r l s  sa ic l  h is  c lass t ' s
rverc boring, and that i t  was dif f icult  to
take good notes fnrnt his fast-paccd,
long, and dctai lcd lccturcs. When Dr. C
loc lkcd  a t  h is  s tudcnt  cva lua t ion  fo rms
at  thc  cnd o f  h is  f i rs t  ouar tc r  o f  t cach-
ing ,  he  was devas ta tcd .  Whi le  thc  s tu -
dcnts ratcd his knorvledsc of the sub-
j c c l  n r a t t e r  a s  t ' x t t ' l l e n t ,  t h c r  f e l t  h i s
t e a c h i n g  n c c d c d  i m p r o v c n t c n t  i n
evcrv otncr wav.

Dr. C didn't under-
stand that to teach

effectively one has to
understand the proc-
ess of teaching and

learning, in addition
to the subiect matter.

Dr. C could not undcrstand what
had happcncd. He had tr icd to teach
exactlv as had thc teachers hc scr
admircd in graduatc school. Manv of
them had n icscn lcd  lce turcs  cons is t -
ing of drafts of chaptcrs from forth-
coming books .  A l though thev  demon-
stratcd inrpressivc scholarship, thcsc
lccturcs wcr-e so tcchnical and detai led
th i i t  thcv  o f ten  lc l t  cvcn  s raduatc  s tu -
t l r 'n ts  mo l t '  ba l  f l cd  than i 'n l iuh t t 'ncd .

Dr .  C  d ic ln ' t  und( ' l ' s land tha i  to  tcach
ef fec t i vc lv  onc  has  to  undcrs tand the
proccss of tcaching ernd lcarning, in
addit ion to the subjcct matter. Tcr
launch a successful tcaching career,
thc voung profcssor needed to seek
a d v i c c  f r o m  s u c c c s s f u l  t e a c h c r s ,
a t tend scminars  on  co l lege teach ing ,

and  take  c lasses  i n  e -duca t i ona l
methodologv. From these sources he
would learn that lectures are not
alwavs the best wav to teach college
students. He must search for creative
alternatives. For example. he discor'-
e r e d  t h a t  g o o d  q u e s t i o n i n g  r e c h -
niques could stimulate productir, 'e dis-
cussion and increasc learn inq.

Teaching col legc students rcqui rcs
an understanding of adult learners. A
typical class might consist of students
in thcir late teens and earlv trventies,
defined not as adolescents but as
voung adults.r

I nc reas ing l v ,  co l l e  ge  c lasscs  a l s t - r
include some older adults as rvell. In
recent vears SDA colleges, l ike public
institutions, have enrollcd an incrcas-
ing number of older students who arc
returning to school to complete their
degrees or to takc additional class-
work. Conscqucntly, it would have
been helpful for somconc likc Dr. C tcl
studv characteristics of adult lcarncrs
and wavs to incrcasc student partici-
pat ion in  c lass d iscussions.

Helpful concepts from research
abou t  t cach ing  co l l cge  s tuden ts
include thc following suggcstions:

l. Collcgc students, as adults, have a
great dcal of f irst-hand cxpcricncc.
Thcy learn bcst whcn helped to con-
vcrt this cxpcricnce into lcarning.2

2. Adults lcarn best whcn thcv are



activelv involved in the learning proc-
ess. I f  al lowed to go to sleep, thev u, i l l .
Keeping them activelv involved rvi l l
enhance learning and make the class-
r o o m  e x p e r i e n c e  m o r e  e n j o v a b l e .
Appropriate questioning techniqucs
can greatlv increase active part icipa-
t ion in the lecture/discussion.l

3. Adult learners arc dif ferent from
v o u n g e r  s t u d e n t s  a n d  f r o m  o n e
another .  Adu l ts  bccome morc  un iouc
thc  o lder  thcv  gc l . r  Varv ing  tcach ing
methods  w i l l  he lp  guarantcc  success
for students with various learnins
s tv lcs .

4. College students havc manv dcci-
s ions  lo  makc  and nrob lcms lo  so lvc .
T h c v  a p p r e c i a t e  p r o b l c m - c e n t c r e d
approaches to lcarning. Thcv rvant thc
material to bc prerct ical and to havc
readv application to dav-to-dav l iving.

- 5 .  A d u l t  s t u d c n t s  a c h i e v c  r n o r c
whcn thcv acccpt rcsponsibi l i tv for
thcir orvn lcarning. This rnav mcan
t h a t  s t u d e n t s  s o m c l i n r r ' s  i r s s i s t  i n
choosing coursc objcct ivcs, materials,
and cven methods of evaluaticln. I t
might require a tcachcr to begin thc
coursc  w i thout  a  co lnp lc ted  sv l la -
bus-or  a t  l cars t  to  inc ludc  a  s ta tcmcnt
i n v i t i n g  s t u d c n t s  t o  p r o v i d e  i n p u t
on  the  c lass  schcdu lc .

6. Adults, l ikc studcnts of arnv agc,
nccd to  Icc l  impc l r tan t ,  succcss fu l ,  anc l
va lued.  Co l lcse  s tudents  havc  tcnder

Lectures are not
always the best way

to teach college
students.

egos. Thcv fear giving a wrong answer
or appearing stupid to the rest of the
class. The u,av thc tcachcr asks ques-
l i o n s  a n d  r t ' s p o n d s  t o  s l u d e n t s '  a n -
swcrs  can cnhance learn inc  and in -
c r e a s t :  s t u d e  n t  i n r  o l r  c m e  n l .

7. Adults havc dif f icultv remarininr:
loe  usr 'd  on  the  leachcr 's  l . ' c tu re  .  Th t ' i
h l t t . '  t t u n t t ' r o u s  p l ' e o c c u p a t i o n s  l h a l
cons tan t lv  d is t rac t  thcm f rom thc
learrning process. Manv arc rvclrking
fu l l - t imc or  p ; r r t  t imc  : rnd  have to  jug-
gle lvork ancl honre responsibi l i t ies.
A c c c l r d i n g l r ' ,  t h c i r  c l a r s s r o o m  c x p c -
r icncc must bc orclrestratcd czrrcful lv.
Onct '  thc i r  a t I t 'n I ion  is  los t ,  th t '  t t ' : . rchr ' r
mav nevt:r gct i t  back.

8 .  Adu l t  s tudcnts  learn  a lmost  z rs
nruch f ' ronr  onc  anothcr  as  f rom thc i r
t c a c h c r .  T h c v  a r c  m o r c  l i k c l v  t c r
re rne  mbcr  someth ins  a  c lass  mernbcr '
has  sa id  than somcth ins  thc  teachcr
s : t id .  Er teourag ing  , . ' l ass  p l r r t i t  ipa t ion ,
thcrcfore, can broadcn thc studcnts'
knowledge rvhi le act ivclv involving

them in the learning process.
Manv adult students have a rr 'cait lr

of information and exoerience thai
t h c r  s h o u l d  b c  e n c o u r a g e d  t o  r h r , r .
r v i t h  t h e  c l a s s .  T h i s  . a n  . n . i . h  b o r h  t  l r .
students' and the teacher's interactir . ,n
rvith the classroom.

Althoush rcsearch has shou'n th. ir
lec tu r ing  is  one o f  the  leas t  e f fcc t i r  .
t cach ing  techn iques ,  most  o f  us  s t i l l
expect that thc good teachcr rvi l l  corr. '
to class rvith careful lv preparcd lce-
t u r c s  t o  d e l i v e r !  T h i s  e x o e c t a t i o n
n c c d s  t o  b c  r c e v a l u a l c d .  T c a t h r ' r r
must  examinc  the  amount  o [  c ]as .
t imc thcv spcnd lecturing, ernd th. '
e r m o u n t  o f  t i m c  s t u d c n t s  s p c n c i
a c t i v r ' l r  l t ' a r n i n g  l n d  s h a r i n g  u  i t h  o r r ,
anotncr .

lmprove Glass Discussions
Good class discussions arc csscntial

to  op t ima l  learn ing  in  thc  co l l cgc
classroclm. In f 'act,  lcarning horv to
conduct  p roduc t ivc  c lassroom d iscr - rs -
sion rvi l l  do nrorc to improrrc class-
roorn effcct ivencss th:rn anv othcr ski l l
th t '  r 'o l l ccc  leachcr  r 'o r r ld  rnas lc r .  Th t '
tcchniqucs l istcd bclorv rvi l l  hclp vor-r
improvc discussions in vclur classcs:

Xlake Each Person Feel Valuable
Br '  s r r t . '  to  ( ' \p lcss  apprcc ia t ion  f -o r '

cach str-rdcnt 's contr ibr-rt ion to thc dis-
cussior.r.  Sar'  

"Thank 
vou lor sharing



Teaching college
students requires
an understanding
of adult learners.

that insight," "Thank 
vou for your

comment  (o r  ques t ion) , "  o r  
"That  

i s  a
good question." This wil l  cncouragc
group part icipation and active involve-
ment bv even shv or reluctant studcnts.

As class progresscs, l isten closelv tcr
the  s tudcnts '  commcnts  and oucs t ions .
Af  t t ' r  th t '  [ i r s t  l c rv  scss ions ,  cncuuragc
s t u d c n t s  t o  h a n d  i n  r . r  r i l t c n  o u e s t i o n s
0 r  c o m m e n t s  i f  t h e r  f e c l  u n s u r c  o r
puzzled about a ccrfain aspect of thc
class cl iscussion or the textbook. This
can help vou bridgc gaps in the stu-
dents '  in fo rmat iona l  backsround.  I t
w i l l  a l s o  i n c r c a s t '  t h c i r  a b i l i w  a n d  w i l l -
ingncss  to  par t i c ipa te  in  thc  d iscus-
s ion .

Sevcral vears ago I gave a lccture on
brcas t fccd ing  to  a  fami lv  hca l th  c lass
a t  Loma L inda Un ivers i tv .  Thc  s tu -
d c n t s  w c r t '  u p p t ' r ' .  l a s s m r ' n ,  s o  I
assumed a  bas ic  knowlcdgc  o f  hur ran
anatomv.

A voung man in  thc  back  row ra iscd
h is  hand.  "Th is  

i s  p robab lv  a  s tup id
question," hc said, 

"but 
hor.v docs thc

milk gct out of the rvclmern's brcast?
Do v<-ru havc to poke a holc in thc
nipplc?"

Severa l  humorous  answcrs  sprang
to n'r ind. Horvcve r, I  knerv that i t  had
taken couragc  fo r  h i r r  to  ask  thc  qucs-
t ion .  I f  I  t rea tcd  h is  inqu i rv  f l ippant lv
or  condesccnd ing lv  hc  rvou ld  hes i ta tc
to  spcak  in  c lass  aga in .

Thcrcfore I rcspondccl verv mitt ter-
o [ - f a c t l v ,  d e s c r i b i n g  t h c  s l r u c ' t u r c  a n d
function of thc hurnan brcast.

Ncl onc snickered, thc student's dig-
n i tv  remaincd in tac t ,  and hc  cont inued
to feel comlortable about asking ques-
t ions  in  c lass .  Thc  a f f i rm ins  c l imate  o f
th r 'd iscuss ion  had hc lpcd  broade n  th is
student's-and othcrs'-understandin s
of thc topic.

Discourage Students From
Blurting Out Answers

This principle is lvcll known in clc-
mentarv school teaching, but college
teacher.s sometimes foiset that tf,e
technique is  va l id  in  h ighi ' r  educat ion
as rvell.

Class members can be trained to
allow some time after vour ouestion
for  th ink ing,  and thcn,  af t " r  u  pause,  ro
raise their hands or let vou call on
someone for  the ans\vcr .  A sent le
r e m i n d e r  t o  w a i t  i u s t  a  m o h c n t
before answering wil l give evervone in

the group time to consider thc issuc.
The rcsult? More thoushtlul an-

srvt ' rs ,  and a rv idcr  rangt '  o f  s tude nts
w h o  p a l t i c i p a t c ,  r a t h i . r '  l h a n  t . r n l v
thc oncs who alwavs blurt out what-
cver comes into thcir hcad.

To rcmind students to takc a fcw
seconds before ansrvering, structure
questions with the following introduc-
t ions:  " I  rv i l l  ca l l  on one of  you to
answer this question after you have
had a chance to think about it for a
minute,"  or  "Raise 

vour  hand i f  vou
c a n  t e l l  m e . . .  "

Wait Before Call ing for Answers
Recen t  resea rch  i nd i ca tes  t ha t

teachers usuallv rvait onlv one or two
seconds for  an 'answer.  A more ef fec-
tive waiting time after asking ques-
tions rvould be at least three to five
seconds.s If vou allow adequate wait-

ing timc, studcnts are l ikelv to increase
(l) the lcngth and appropriateness <,rf
thei r  rcsponsc,  (2)  lhe i r  own spon-
tane<-ruslv init iated questions, and (3)
their interactions with one anothcr.6

Focus the Discussion

As you review vour plans for teach-
ing the class, decide how much time
vou wil l devote to each topic. Time
wasters must  not  be a l lorved to s idc-
track or monopolize class discussion.
As the teacher, vou have the responsi-
bil i ty of guiding the class discussion
and keeping the discussion under con-
trol. When vou see interest waning
because a student is monopolizing thi
discussion, use some prepared com-
ments to bring the class back to the
topic. For example, you might say, "I'm

Continued on page 45
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Medica l  S tudents  a t  Los  Angc les , "  Decembcr  1 .1 ,
I  9 .19 ;  E .  A .  Suther land,  tape record ing  o f  au tob io -
graphical address presentcd at thc College of
Mcd ica l  Evangc l i s ts ,  1946.

12  For  Suther land 's  cont r ibu t ion ,  see  Warren
Svdnev Ashrvorth, "Edrvard 

Alerandcr Suthcr-
land and Seventh-dav  Advcnt is t  Educat iona l
Rcform:  The Dcnominat iona l  Years ,  1890-1904, "
Ph.D.  d isser ta t ion ,  Andrervs  Un ivers i tv ,  1986,  pp .
l4 l -160.  For  tha t  o f  Gr iggs ,  see  Arno ld  Co l in
Re lc ,  

"Freder ick  
Gr iggs :  Sevcnth-dav  Advent is t

Educator  and Adnt in is t ra to r , "  Ph.D.  d isser ta t ion ,
Andre  rvs  Un i t  e . rs i t v ,  1984,  passrm.

rr Sr,dnev E. Ahlstrom, A Religiou.; Histon ol
t l rc  Anter ica t t  Pcop/e  (Ncrv  Havcn:  Ya le  Un ivcrs i tv
Pr ( . . .  1972) ,  p  l . {h -1 .

' {  John R.  Mot t ,  
"Ropor t  

o f  the  Execut ivc
Commi t tcc , "  in  S tu t len t  Miss ion  Pover :  Repor t  o l
t l ta  F- i rs t  In te rna t io tn l  Conyer t t i rn t  o l  the  Studcnt
Volunle(r Movetrrcnt for F'oraign Missions, Held
ut Cleveland, Oltio, I l.S.A., Februart 26, 27, 28 untl
! t4urc l t  l ,  189 /  (Pasadcna,  Ca l i f . :  Wi l l ia rn  Carev
L i h r  r r l r  P u h r . ,  l q 7 q t ,  p .  1 1 . 2 1 :  F . r ' n r ' s t  R .  S a n d c t . n ,
T l tc  Roots  o l  l . t rndut t ten ta l l s r r r  (Grand Rap ids ,
Mich . :  Bakc l  Book  Housc ,  1978) ,  p .  l l l 3 .

' \  See S.  A .  Wi t rncr ,  T l tc  B ib le  Co l leg t  S ton ' .
Ldut 'u l io t r  Wi t l t  D i r r rc r t .s io l  (Manhassc t ,  N .Y. :
C h a n n c l  P r c s s ,  1 9 6 2 ) ,  p p . 3 5  3 7 ;  S a n d e c n ,  p p .  l 8 l -
183;  (1 .  R .  Kn igh t ,  

"Ear l r  
Advrnr is ts  and Educa-

t ion :  A t t i tudes  and Contex t , "  in  ( ; .  R .  Kn igh t ,  cd . ,
E a r l t ,  A d v r n t i s t  E d u c u l o r s  ( B c l r i c n  S p l i r r g s ,
Mich . :  Ar r t l rcu 's  [ ]n ivc rs i tv  Prcss ,  1  983) ,  pp .  7 ,  8 .  A
s i rn i la r  B ib lc  schrx r l  n ro lcnren t  r . ,as  a ls , ,  ieuc lop
ing  in  the  ho l incss  churchcs  dur ing  thc  I  890s .  Sec
Charlcs [:]dwirr Joncs, Pcrlectiorti.;! Per.suasiort
(Metuchen,  N.J . :  Scarccror l  Prcss ,  197; l ) ,  pp .  52 ,
s . l ,  62{1 .

' .  R .  W.  Schrvarz ,  L [gh t  Bur t rs  to  t l t c  Rt t r t
nd l l  (Mounta in  V ic rv ,  ( la l i l . :  Pac i f  i c  Prcss ,  )979) ,
p .  2  l . l .

r r  Rov  Is rac l  Mc( ia r re l l ,  
"Thc  

H is to r ica l  Dc i .c l -
opnrcn t  o l  Scventh-dar  Ac l rcn t is t  Eschatokrgr ' ,
188,1 '11195, "  Ph.D.  d isscr ta t ion ,  Andrervs  L l r r i vc r -
s i t r ' ,  1 9 8 9 ,  p p . 2 7 7  2 8 3 .

ti SDA Ertct,<'krytcdiu, rtt . cd., p. 9 1 7.
r "  Sec  Kn igh t ,  Ear ly  Adycnt i r t  E t lu tu to rs ,  p .8 .
r0  Scc ,  Io r  e  xantp lc ,  (1 .  L  But le  r ,  

"What  
L ise

Sha l l  Wc Make o l  Or r r  Schtx r l? " /?  t t ' i t t t ,  tu t t !
Harull (. lult 2 l, I 87,1), p. .15.
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sorr\ ' ,  but we do not have t imc tcr
pursuc  tha t  mat tc r  fu r thcr  jus t  nc l rv .
Pcrhaps wc caln return to i t  latcr."

Let the Class Answer
One Another's Ouestions

Adr-r l t  students havc oftcn acouired
i n - d e p l h  i n f o r m a t i o n  a b o u t  a  \  a r i c l \
t - r l  top ics .  l f  cncou laged t t - ,  s l ta rc  lh t . i r
knorv ledgc ,  thev  can cnr ich  thc  c lass
discussicln. Call  on those studcnts rvho
arc knorvledgablc about various sub-
. j cc ts  to  share  thc i r  exper t i sc  w i th  the
c lass .  Be care fu l ,  horvever ,  tha t  thc
tone of the discussion not becomc
c o n d e s c e n d i n g  o r  c r i t i c a l  t o u ' a r d
those who are less informed.

Plan Good Questions
In addit ion to preparing subject

m a t t e r ,  s e l e c t  s o m e  t h o u g h t - p r o -

ffi:i:;:J?n:1lL;:Jil,l':.,l:;iJi:lf H 0w D0 Es A DUEilT -
l:,-;ilr"n;i;i1.,1. J ifl ;J il*"'] i e h i t' "'"t I s-T ED u G ATI 0 1{

"what wuis ihc most valuablc thing AFFEGT Y0UTH
\ ' ( )u  l ca t  n ( 'd  loc la r  ?"  o r"onc thing I rvi l l  do di l lcrcntlv as a ATTITUDES?

\roking questions to throw out to the
class. This rvil l  encourase learnins
through active participatio"n, and keei
students involved and interested.

Encourage Students to
Personalize the Lesson Content

Questions should not be strictlv
thr 'oret ica l  or  factual .  Ask vour  s tu-
dcn ts  t o  make  app l i ca l i ons ,  bascd  on
their own cxperience and reading. In
a Bible class vou might ask, f<-rr exam-
ple: "Horv would vou havc felt if vou
were Nicodemus?" or "What would
vou have thought if Jcsus had asked
vou that  quest ion?"

Make the lnformation Practical
Collcgc studcnts rvatnt inforrnation

that  rv i l l  hc lp thcm at ta in thc i r  pcr-
sonal goals. Accordinglv, look for r,r 'avs
to  app l v  l h t '  p l i nc ip l t ' s  o l  t he  t op i t  t o
dail.v l i fc .rnd to thc studcnts' future
protcsslonss.

Use Glosure
Closure is  onc of  thc most  c f fcct ivc

teaching tools-and according to manv
cxperts, on(j ol thc n'rost ncglccted.
Onc u 'av to achicvc c losurc,  ask c lass

r c s u l t  o f  t h i s  c l a s s  i s . . . "  o r '
"Basercl 

on rvhat we dicl in clarss
todav ,  ncx t  wcck  I  want  to  l carn  morc
a b o u t . . .  "

You can also :rsk thcnr to sharc the
rcsponses  w i th  a  nc ighbor  o r  a  smal l
g roup.  Vcrbar l i z ing  impor tan t  concepts
fron'r t [rc class discussion hclps to rcin-
f u l t  r '  t h t '  p r i n t ' i p l r ' s  i n  t h c i l  i h i n k i n g .

Conclusion

Dr .  C surv ivcd  h is  ear l \ ,  fa i lu rcs
a r r c l  d i s u p p o i n l n r r ' r r t s  a s  a  c o l l r ' g r '
teachcr .  He worked as  hard  on  h is
mcthod o f  teach ing  as  on  h is  mater ia l ,
and went on to becomc an outstanding
tcachcr. Since he bcgan to fol lorv sr.rg-
ges t ions  l i kc  thc  ones  l i s tcd  above,  he
has  come to  cn jov  h is  tcach ing  nrore .
His students are more resDonsivc ;rnd
c n t h u s i a s t i c ,  a n d  t h c \  a r e  a c h i \ ' \  i n g  a
broader and decper understanding of
the topics discusscd in class.

Recentlv Dr. C reccived a letter
from a former student who enrol led at
an Ivv League universitv. The student
said that he init ial lv doubted his abi l i tv
t o  c o m p e t e  u i t h  g r a d u a t e s  l r o m  e l i t e
col leges. But he soon found his under-
graduate education at a small  Advent-
ist col lege was not a disadvantage at
al l .  

" In 
the classes I had from vou and

a number of other professors," he
wrote, "I developed a love of learning.
I also received the studv skil ls and
informat ion I  needed ro do rvc l l  hcre.

Dr. Gail T. Rice is Associate Profes.sor ol
Educational Foundations and Research in
the  Schoo l  o f  Educat ion  a t  Lonta  L inda
U nive rs it,,-, Rive rside, Calit'orn ia.
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sornc that  I  rv i l l  fa i l  to pass,  : rnd i t  bothers
r r r c  t h i nk i ng  abou l  i t . "

"Mv 
parents couldn' l  pav thc acadcmv

bi l l ,  and thcy,  a lmost  crv ing,  had to take me
out.  I  have been going to church schools a l l
r l l v  l i l c  and  I  r van ted  t o  f i n i sh  i n  a  chu rch
school ."

" l  
rvould l ike 1o at tend : rcadcrnv but  wi th

mv dad and I ivc k ids i t 's  . iust  tor . r  ex-
pe  ns i vc . "

These are just  a sample.  As a church
we have done a grcat dcal u,ith worthv
studcnt  [unds,  but  wc n( ' r .d  t (J  do
more. Would that we could put a
Christian education within the grasp
of everv teenagcr who reallv wants it.
As  a  chu rch ,  we  mus t  sc i z r ' t h i s  cha l -
lcnge to educational and financial
leadership.

Th i s  a r t i c l e  has  o f f e red  some
glimpses fron-r the first 1-ear of a study
that can help us redesign our ap-
proaches to religious education. With
the succeeding vears of research, the
information should point toward some
positive solutions. Working together as
educa to rs ,  pa ren ts ,  pas to rs ,  and
church leaders we must find ways to
keep more of our precious vouth
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