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Violence at
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School violence
is everyone’s
problem: Each
person coming
into contact with
students can
either improve
the safety of the
school or increase
its risk.
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“Can you hear me now?” This phrase is repeated in
remote locations in a popular U.S. TV ad that boasts
great cell phone reception for a certain company. The
ad is powerful because we all want to be heard, but
the most desperate to be heard are youth, who communicate this need in a multitude of ways. In 1999,
two youth used guns and attempted to set off bombs
to get “heard,” and in the process killed 12 students,
a teacher, and then themselves at Columbine High
School in Colorado. At the end of 2007, in a private
school in India, two youth killed a fellow student after
administrators ignored death threats the victim had
made against the shooters. These kinds of problems
also occur in Seventh-day Adventist schools.
What’s the Problem?
Media attention to school shootings has left many
feeling that schools are not safe. In fact, schools are
safe: In the U.S., the odds of a child dying at school
by homicide or suicide are about one in a million,1
which means that in school, children are safer than en
route because the risk of death for youth under age
15 in a car accident is more than 140 times as great.
The frequency of school homicides in the U.S.
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peaked in the 1992-1993 school year and
has generally decreased since 1997.2
So, what’s the problem if schools are
safe? All behaviors mean something. Youth
who turn to violence nearly always seek
other (behavioral) means of communicating ﬁrst.3 While the odds are low that you
have had a shooting at your school, the
odds are 100 percent that your students
need to be heard.
Adventist schools are often located in
seemingly safe, smaller communities. Yet,
such tight-knit communities can actually
create a subculture where messages about
urgent needs are not shared with caring adults bbecause off unspoken rules of silence, or because such needs are seen as moral
faults. In the relatively small Heath High School in Paducah, Kentucky, “a mass murder was inconceivable.”4 But in 1997, a young
teen ﬁred eight rounds into a prayer circle there, killing three students and wounding ﬁve others.
Is such an event equally “inconceivable” at your school? This
may depend on whether your teachers listen to their students. In a
survey of students’ and teachers’ perceptions, 64 percent of teachers believed that they listened carefully to what students had to
say, but only 35 percent of students believed that teachers listened
carefully to what students said—a difference of nearly 30 percent,
with two-thirds of students feeling unsupported by teachers.5
Teachers may dismiss requests for help if a child seems to have
done something to “deserve” the teasing or bullying, or if the
child seems to be overreacting. Even if this is true, the pain is real
to the child, and seeking help means something: The child needs

help!
He or she needs to be taught how to
h
behave
in a way that doesn’t “invite” retalb
iation.
But the child also needs your help
i
in
i getting the bullying to stop.
Even more than public school teachers,
e Adventist teachers have a mandate to
“listen.”
This is part of our calling to help
“
youth
build loving connections with God
y
and
a others. “Teachers often fail of coming
i sufﬁciently into social relation with
their
pupils. They manifest too little symt
pathy
and tenderness, and too much of the
p
dignity
d
of the stern judge. . . . To be harsh
aand censorious, to stand aloof from his pupils
il or treat them
h iindifferently,
diff
is to close the avenues through
which he [or she] might inﬂuence them for good. . . .The work [the
teacher] is doing day by day will exert upon his [or her] pupils,
and through them upon others, an inﬂuence that will not cease to
extend and strengthen until time shall end.”6
So, how can we listen to our youth? Students threatening violence toward themselves or others feel hopeless and helpless.
They seek to regain control but typically lack social skills, selfsoothing skills, or problem-solving skills. Aggressive youth tend
to interpret social cues incorrectly (e.g., positive or neutral behaviors are interpreted as hostile), view others as blocking their
goals, can think of few non-aggressive responses to interpersonal problems, view aggression as an acceptable way of achieving their goals, and have difﬁculty crafting socially acceptable responses.7 Youth may also develop aggressive behaviors because
they see that aggression sometimes “works.”8 These kinds of behaviors communicate that such youth need support to learn and

Table 1

Characteristics of School Attacks and Attackers
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fulﬁlling a wish to die (e.g., “suicide by cop”).
UÊÊ "ÞÊÓÇÊ«iÀViÌÊvÊ>ÌÌ>ViÀÃÊÜiÀiÊÛiÜi`ÊLÞÊÌ iÀÃÊ>ÃÊ>ÃÃV>Ìi`ÊÜÌ ÊÕ««Õ>ÀÊ}ÀÕ«ÃÆÊ>ÌÌ>ViÀÃÊÀ>Ìi`ÊÌ iÃiÛiÃÊ>ÃÊ
loners considerably more often than did their peers.
UÊÊ Ê>ÌÌ>ViÀÃÊÜiÀiÊ>iÊ>Ì Õ} ÊÌ iÀiÊ >ÛiÊLiiÊÃ Ì}ÃÊLÞÊvi>iÃ®°
UÊÊ "ÞÊxäÊ«iÀViÌÊ >`ÊiÝ«ÀiÃÃi`ÊÌiÀiÃÌÊÊÛiViÊvÊÃiÊvÀÊÜÀÌ}Ã]Êi`>]ÊLÃ®°
UÊÊ 1ÃÕ>ÞÊ>ÌÌ>ViÀÃÊÕÃi`Ê}ÕÃÊ>`Ê >`ÊÀi>ÌÛiÞÊi>ÃÞÊ>VViÃÃÊÌÊ>`ÊiÝ«iÀiViÊÕÃ}ÊwÀi>ÀÃ°
UÊÊ iÌÞÌ ÀiiÊ«iÀViÌÊ>`iÊÃ«iVwVÊ«>ÃÊvÀÊÌ iÊ>ÌÌ>VÊÊ>`Û>VipÌ iÞÊ``ÊÌÊºÃ>«°»
UÊÊ ÊÎÊ«iÀViÌÊvÊÌ iÊV>ÃiÃ]ÊÃiÊ>Ã«iVÌÃÊvÊÌ iÊ>ÌÌ>ViÀÃ½Ê«>ÃÊÜiÀiÊÜÊÌÊÃiiÊÕÃÕ>ÞÊ«iiÀÃ®ÊÊ>`Û>Vi°
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percent versus 54 percent of cases).
UÊÊ ÌÌ>ViÀÃÊ``ÊÌÊÌÞ«V>ÞÊ`ÀiVÌÞÊ>iÊÌ Ài>ÌÃÊ>}>ÃÌÊÌ iÊÌ>À}iÌi`Ê«iÀÃÃ®ÊLivÀiÊÌ iÊ>ÌÌ>VÊVVÕÀÀi`°
UÊÊ -iÛiÌÞÃÝÊ«iÀViÌÊvÊ>ÌÌ>ViÀÃÊÜiÀiÊÜ Ìi°Ê"ÞÊ£ÓÊ«iÀViÌÊÜiÀiÊL>V]ÊxÊ«iÀViÌÊÜiÀiÊÃ«>V]ÊÓÊ«iÀViÌÊÜiÀiÊÊ
Ê
Asian, and 5 percent were from other ethnic or racial groups.
UÊÊ >ÞÊÃÌ>ÌÕÃÊÌÜ«>ÀiÌ]ÊÃ}i«>ÀiÌ]ÊLi`i`]ÊÃ«Ì]ÊvÃÌiÀ]ÊiÌV°®ÊÜ>ÃÊÛ>Ài`Ê>ÃÊÜiÊ>ÃÊµÕ>ÌÞÊvÊv>ÞÊVÕÌÞÊÊ Ê
status and involvement.
UÊÊ ÃÌÊ>ÌÌ>ViÀÃ½Ê>V>`iVÊ>V iÛiiÌÊÜ>ÃÊwi]Ê>Ì Õ} Ê«iÀvÀ>ViÊÀ>}i`ÊvÀÊÃÕ«iÀÀÊÌÊv>}°
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While the odds are
low that you have
had a shooting
at your school,
the odds are 100
percent that your
students need to be
heard.
practice new social and coping skills.
Which behaviors predict an imminent attack? It’s difﬁcult to say
precisely. An extensive evaluation9
of the youthful shooters in nearly
40 school attacks between 1974 and
2000 revealed the characteristics
listed in Table 1 on page 12.
Because characteristics of shooters are so varied, and a combination of factors can lead to attacks,
trying to proﬁle potentially dangerous students is not a good
idea—it would misidentify innocent students and fail to identify
others who don’t ﬁt the proﬁle. However, there is a commonality. Everyone has needs for belonging/affection, esteem, and selfactualization. For every one of the shooters, these needs were not
met.
Are the factors in Table 1 (guns, bullying, suicide, etc.) present in Adventist schools? Absolutely. However, because these factors often occur in students who never become violent, a check
list must be replaced by an understanding of the importance of
paying attention to these behaviors—not because the youth is expected to be violent but because the behavior is a message that he
or she needs care, support, and attention.
Clearly, certain behaviors must be investigated, such as: (1)
ideas or plans for hurting oneself or others, (2) interest in or statements about attacks, (3) access to weapons, and (4) approval of violence to solve problems. Although less urgent than the previous
four, behavior changes in style of self-care, relating to others and
daily events, activities and activity level, or health can signal suicidal or homicidal thinking. Each of these behaviors also communicates a need for support. While a follow-up interview must be
scheduled to clarify whether there is clear intent and risk of imminent danger, it is equally essential to listen to and support the
youth because making threats means he or she needs support and
attention.
Whose Problem Is It?
School violence is everyone’s problem: Each person coming
into contact with students can either improve the safety of the
school or increase its risk. But teachers are the school’s ﬁrst defense. To prevent students being “unnoticed,” at the beginning of
the year, teachers should review their records and talk with the
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pprevious year’s teachers about each
sstudent. Administrators must be inccluded in discussions about students
oof concern since they have access to
the entire student ﬁle and can spot
th
the cumulative risk factors both inth
sside the school and in the communnity.
There are many things that teacheers, with the support of administrattors, can do to build the relationships
nnecessary to minimize the risk of vioolence at school:
• Be a supportive adult. To suppport youth with problem behaviors
aand recognize when something is
aamiss, an ongoing relationship is cruccial. Administrators must not dismiss
worries expressed by caring adults
w
oon the basis that the adult is “too
cclose” to the child to be objective—
these caring adults are the most credth
ible. The support of an adult who is
ib
consistently available to and interested in a youth is a primary
factor to help young people overcome traumas and stressors.
Here is one way10 the principal can systematically ensure connection for each student: (1) create a list of students; (2) have
teachers put stars next to students with whom they have a positive
connection; (3) ask teachers to make concerted efforts to connect
with students who have no or few stars, searching for small positive points that might be traditionally viewed as “expected of all”
but represent exceptions for a troubled student. Persistence, consistency, and a refusal to be put off by unpleasant behaviors is essential.
• Prevent bullying. This is part of “hearing” students. Bullying
should never pass without comment—doing so will likely be seen
by both the perpetrator and victim as condoning it.
• Watch for behavior changes. Increased anger or withdrawal,
academic changes, writing about death, eating changes, etc., often
indicate a need that teachers can address if they maintain at least
a conversational relationship with each student.
• Meet self-esteem needs. Teachers can help each student meet
his or her needs for signiﬁcance and belonging; competence and
mastery; power and independence; and virtue and generosity.11
• Teach appropriate behaviors. Teachers should provide positive, speciﬁc feedback about appropriate behaviors and rely less
on punishment to manage negative behaviors, since punishment
typically does not help the student learn the desired behavior. One
study showed that 90 percent of teachers believed they praised
students when they did well, but only 43 percent of students felt
praised.12
• Integrate social-skills training into the curriculum. A positive classroom climate can be achieved if teachers provide training in problem-solving and social skills as part of the curriculum.
Students trained to manage stress and relationships respond prosocially instead of aggressively. See the list of curriculum-based,
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empirically proven programs in the Resources
section of this article.
School violence is
also the students’ problem. In nearly every
case, a fellow student
knew about the attack
in advance. Student involvement does not
just happen: the principal and teachers must
get students involved.
Inform students corporately and remind
them frequently that to
maintain school and personal safety, students must tell a trusted adult when they
hear other students say they want to obtain
weapons; talk, write, joke, or otherwise
communicate ideas relating to homicide or
suicide; plan or threaten an attack, even if
the statements are made in anger and contain little speciﬁcity (e.g., “Something big
is gonna happen!”). Students must be reminded that both those in a radically different group as well as their close friends
need support when desperate messages are
communicated. Failure to share such statements with adults who can access support
and ensure safety is dangerous.
Because youth may be uncomfortable
sharing such information with an adult at
school, administrators must ensure that
students can submit such reports anonymously. There may be a hotline number students can call in your
area—contact local school and government agencies or search the
Internet.13 Administrators must take these reports seriously.
Telling an adult goes against the code of youth, so students ﬁling a report must feel certain that their identities will not be re-

In a survey of students’
and teachers’ perceptions, 64 percent of
teachers believed that
they listened carefully
to what students had
to say, but only 35
percent of students believed that teachers listened carefully to what
students said.

vvealed. Advise them
th
that seeking support
ffor someone’s safety is
nnot “tattling,” any more
th
than seeking medical
ccare for a peer with a
bbroken bone is “tattl
tling.” Adults must handdle reports in a reasonaable, fair, supportive,
aand conﬁdential way,
nneither over- nor underrreacting (see below).
The principal must
m
make sure that students
kknow about every resource available for reporting concerns
and seeking support. A printed brochure
on how best to approach and inform adults
will decrease the barriers to reporting. Tell
students that violent youth usually talk
about their plans in advance as a way of
communicating a need. Peers have the opportunity to prevent violence and meet the
needs of these youth.

Making Sure At-Risk Students Get
Help
Principals must also ensure that atrisk youth get psychological help. Current
trends in psychology are receptive toward
religion. Psychologists follow a code of
ethics that prohibits religious discrimination and promotes working within the client’s worldview. In the past, some Christians have not sought help from psychologists, believing that
problems should be solved through prayer. Prayer is essential,
but God also expects people to help one another. The ﬁrst thing
God proclaimed “not good” was Adam being alone—he needed
a helper.14 God expected His people to listen to priests, proph-

Table 2

Eleven Key Questions for Violence Risk Assessment
Is there evidence, preferably from multiple sources, that the youth:
UÊ >ÃÊ>ÊÌÛiÊÀÊ}>¶
UÊ >ÃÊVÕV>Ìi`ÊÜÀÌÌi]ÊÃ«i]Êi>i`]ÊL}}i`]Ê Ìi`Ê>Ì®Ê`i>ÃÊvÊÛiVi¶
UÊ >ÃÊiÝViÃÃÛiÊÌiÀiÃÌÊÊÃV É>ÃÃÊÛiViÊÀÊ>ÃÃV>Ìi`ÊÜi>«ÀÞ¶
UÊ >ÃÊ>Ài>`ÞÊ«iÀvÀi`Ê>VÌÃÊÀi>Ìi`ÊÌÊ>Ê>ÌÌ>VÊ`iÛi«i`Ê>Ê«>]ÊLÌ>i`ÊÜi>«Ã]ÊiÌV°®¶
UÊ >ÃÊÌ iÊV>«>VÌÞÊ>`Êi>ÃÊÌÊ>ÌÌ>VÊi°}°]ÊV}ÌÛiÊ>`Ê« ÞÃV>Ê>LÌiÃÉ>VViÃÃ®¶
UÊÃÊvii}Ê «iiÃÃ]Ê`iÃ«iÀ>Ìi]ÊÃÕV`>]ÊÀÊÛiÀÜ ii`¶
UÊ >ÃÊÊi>}vÕÊViVÌÊÜÌ Ê>ÊÀiÃ«ÃLiÊ>`ÕÌÊÀÊ«iiÀ¶
UÊÛiÜÃÊÛiViÊ>ÃÊ>ÊÛ>Li]Ê>`Û>Ì>}iÕÃ]ÊÀÊÀi>ÃÌVÊÜ>ÞÊÌÊÃÛiÊ>Ê«ÀLi¶
UÊiÝ«ÀiÃÃiÃÊ>ÊÃÌÀÞÊVÃÃÌiÌÊÜÌ ÊÌ iÀÃ½ÊÀi«ÀÌÃÉVViÀÃ¶
UÊ >ÃÊ>ÀÕÃi`ÊVViÀÊÊÌ iÀÃÊÜ ÊÌiÀ>VÌÊÜÌ Ê ÊÀÊ iÀ¶
UÊÃÊiÝ«iÀiV}ÊÀÊ>ÞÊiÝ«iÀiViÊviÊiÛiÌÃÊÀÊÃV>Ê«ÀiÃÃÕÀiÃÊÌ >ÌÊÜÕ`ÊVÀi>ÃiÊÀÃ¶
14
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ets, and judges to correct their misbehaviors. Jesus’ interactions
with Nicodemus reveal that He expected him to provide guidance to His people. Spiritual gifts include the ability to counsel or
teach. Keep in mind that the youth who has an inappropriate view
of God is unlikely to beneﬁt from prayer until he or she gains a
clearer understanding of God’s love—something that can be addressed in therapy.
Psychologists provide targeted interventions that address the
speciﬁc needs of youth, family, and school. Treatment plans identify speciﬁc goals, tell how they will be addressed, and describe

what will be considered evidence of improvement. If a youth is
referred initially because of a school’s concern about his or her
risk for violence, the psychologist will determine whether the
youth presents an imminent threat, identify steps to keep the
counselee and others safe, explore a variety of solutions, and try
to reduce the youth’s sense of hopelessness.
The principal should deliberately network with local mental
health professionals. This might involve telephoning local psychologists when no crisis is pending to ask how they would deal
with referral of a potentially violent youth from a private Adventist school. If a psychologist seems particularly helpful, the principal can ask him or her to address the teachers about various
topics of interest. Some psychologists might even present such
seminars free of charge as a community service. This will enable
the school staff to get to know the psychologist and his or her approach, and to see him or her as a resource. It is also helpful for
principals to network with crisis-management teams in local public schools to learn about available resources for private-school
students and to develop a network of professional colleagues with
whom to consult. Trying to make such connections after a crisis
occurs is far riskier.

http://jae.adventist.org

Dealing With Threats
When a student behaves in a threatening way, how should
teachers respond? The school staff must protect those under their
care, including the threatening student. The principal and board
must develop a plan before a crisis occurs.
Threats must be acted on decisively and fairly. Reports that
mention violence require immediate action. If a student is already acting on violent ideas (e.g., heading toward the school with
a gun), then police must be contacted instantly. But, because direct threats have not typically been part of the pattern of school
attacks, administrators must not
w
wait until a threat is issued to inte
tervene, gather additional inform
mation, and refer youth for suppportive services. It is important
to obtain information from a varriety of sources with whom the
yyouth has been in contact beccause seemingly innocuous info
formation, when pieced together,
ccan reveal grave danger that may
nnot be obvious to any single persson.
The principal must distinguish
bbetween a student who makes a
th
threat (e.g., during an angry inte
terchange) and one who poses a
th
threat (e.g., intends to act or has a
pplan). Although both youth must
bbe heard and taken seriously—
w
with immediate support and ressources put into place on their
bbehalf—those who pose a threat
aare an imminent danger, thus imm
mediate action is required.
Interviews with the youth and others should always seek information about the youth’s access to weapons, expertise in using
ﬁrearms, and current efforts to obtain weapons and munitions.
Fein et al. identify 11 key questions to use in assessing whether a
student poses an imminent risk of violence (see Table 2 on page
14).15 These must be investigated in a way that does not stigmatize
the youth or increase his or her pain and discomfort.
Answers to these questions should be based on facts (not opinions or emotions). The administrator should obtain information
from the following sources, in the order listed:16 (1) school records
and teacher interviews; (2) classmates and other adults who know
the youth; (3) parents/guardians (making it clear you are seeking
to help the youth); and (4) the youth himself or herself (using direct but non-accusatory questions); and (5) the identiﬁed targets
(if any). Answers to the questions in Table 2 should enable you to
understand the youth’s needs and current risk, and prevent expulsions for playful or accidental behavior. Youth often say outrageous things that do not reﬂect their intent. Although discipline
and supportive resources for managing student behavior are warranted for playful/accidental behaviors, expulsion would be harmful. Behaviors mean something, so addressing the need will prove
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PRVWEHQH¿FLDO
,IWKHULVNDVVHVVPHQWUHYHDOVDQLPPLQHQWWKUHDWRU
LIWKHUHLVLQVXI¿FLHQWLQIRUPDWLRQWRGHWHUPLQHZKHWKHU
WKHUHLVDQLPPLQHQWWKUHDW
WKHQODZHQIRUFHPHQWPXVW
EHLQYROYHG7KHVFKRRO
VKRXOGKDYHDSROLF\VWDWLQJ
ZKHQLIVXFKDVWXGHQWPD\
UHWXUQWRVFKRRO+RZHYHU
VXVSHQVLRQDQGHVSHFLDOO\
H[SXOVLRQFDUU\ZLWKWKHP
PDQ\QHJDWLYHRXWFRPHV
WKH\VKRXOGQRWEHOLJKWO\
DGGHGWRWKHSUREOHPVRID
\RXWKDOUHDG\H[SHULHQFLQJPDQ\ULVNIDFWRUV6XVSHQVLRQVGHFUHDVHVFKRROFRQQHFWHGQHVVLQFUHDVHULVNIRUDFWLQJRXWEHKDYLRUVDQGQHJDWLYHO\DIIHFWDFDGHPLFVDQGDWWHQGDQFH²DOOIDFWRUV
OLQNHGWRDJJUHVVLRQ7KHJRDORIDQDVVHVVPHQWLVWRLQWHUYHQHWR
PDQDJHDQGUHGXFHWKHULVNRIDJJUHVVLRQ
$QDSSURSULDWHVDIHW\SUHFDXWLRQLVWRUHTXLUHWKH\RXWKWRUHJXODUO\YLVLWDSV\FKRORJLVWZKRFDQ  KHOSHQVXUHWKDWWKHFRXQVHOHH¶VQHHGVDUHPHW  FRPPXQLFDWHZD\VWKHVFKRROFDQRIIHUVXSSRUWDQG  DVVHVVWKHLPPLQHQFHRIWKHWKUHDW2QFHLW
LVGHWHUPLQHGWKDWWKH\RXWKSRVHVQRWKUHDWWKHVFKRROFDQGHYHORSSODQVIRUKDYLQJKLPRUKHUUHWXUQWRWKHFODVVURRPZLWK
LQSXWIURPWKHSV\FKRORJLVWWKH\RXWKKLVRUKHUIDPLO\DQGNH\
VFKRROSHUVRQQHO7KLVDSSURDFKVKRXOGEHH[SOLFLWO\VWDWHGLQWKH
VFKRRO¶VSROLF\KDQGERRN
5HIHUUDOIRUPHQWDOKHDOWKVHUYLFHVLVRQHSDUWRIDODUJHUSODQ
RIPRQLWRULQJDQGPDQDJHPHQWWKDWZLOOHQVXUHWKDWWKH\RXWK¶V
ORQJWHUPQHHGVDUHPHW3ROLFLHVIRUFRQWLQXHGVFKRROHQUROOPHQW
VKRXOGUHTXLUHUHJXODUUHSRUWVIURPWKHSV\FKRORJLVWYHULI\LQJDWWHQGDQFHDWWKHUDS\:KHQWKHSV\FKRORJLVWDQGRWKHUVYHULI\WKDW
WKH\RXWKKDVOHDUQHGDQGGHPRQVWUDWHGWKHXVHRIQRQYLROHQWVROXWLRQVIRUSUREOHPVWKHQWKHUDS\VKRXOGQRORQJHUEHUHTXLUHG
IRUFRQWLQXHGVFKRROHQUROOPHQW$OWKRXJKFRQWLQXHGWKHUDS\
PD\EHEHQH¿FLDOUHSRUWLQJWRWKHVFKRROVKRXOGEHWHUPLQDWHGDW
WKLVSRLQW
6FKRROSROLFLHVVKRXOGDOVRUHTXLUHWKDWWKH\RXWK¶VVSHFL¿F
JULHYDQFHVEHDGGUHVVHGDVSDUWRIWKHSURFHVV7KHUHTXLUHPHQW
RIFKDQJHE\VFKRROSHUVRQQHOZLOOKHOSFRQYLQFHWKH\RXWKWKDW
KLVRUKHUFRQFHUQVDUHLPSRUWDQWYDOLGDQGVHULRXVO\DGGUHVVHG
6XFKDFWLRQVHUYHVWRFRQ¿UPDFRPPLWPHQWWRKLVRUKHUIXWXUHE\VFKRROSHUVRQQHODQGDEHOLHILQWKHHIIHFWLYHQHVVRIQRQ
YLROHQWZD\VWRUHVROYHFRQÀLFW3ROLFLHVVKRXOGDOVRUHTXLUHWKDW
WKHVFKRROXQGHUJRDSRVWWKUHDWVHOIVWXG\WRHQVXUHWKDWVWXGHQWV¶QHHGVDUHDGGUHVVHGSULRUWRWKUHDWVRIYLROHQFH

A positive classroom climate
can be achieved
if teachers provide training in
problem-solving
and social skills
as part of the
curriculum.

Legal Issues
7KHVFKRRO¶VSROLFLHVVKRXOGEHUHYLHZHGZLWKDODZ\HUWRHQVXUHWKDWQROHJDOULJKWVDUHYLRODWHGDQGOHJDOPDQGDWHVDUHIROORZHG,WLVXQOLNHO\WKDWSURFHGXUHVGHVLJQHGWRLGHQWLI\DQG
DGGUHVVUHDVRQDEO\IRUHVHHDEOHYLROHQFHZLOOEHIRXQGWREHXQODZIXO+RZHYHULQWKH86VFKRROVUHFHLYLQJIHGHUDOIXQG-
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LQJPXVWIROORZWKH)DPLO\(GXFDWLRQDO5LJKWVDQG3ULYDF\$FW
)(53$ UHTXLUHPHQWVUHJDUGLQJGLVFORVXUHVRIVWXGHQWLQIRUPDWLRQDQGSROLFLHVUHODWLQJWRVHDUFKHVRIDVWXGHQW¶VSURSHUW\RU
SHUVRQ
7KHVFKRROKDQGERRNPXVWLGHQWLI\FLUFXPVWDQFHVZKHQJXDUGLDQVZLOOEHQRWL¿HGDERXWDQLQWHUYLHZRIWKHLUFKLOGZKHQWKH\
PXVWEHLQYLWHGWRWKHLQWHUYLHZDQGZKHQOHJDOUHSUHVHQWDWLRQ
VKRXOGEHDOORZHGRIIHUHGRUSURYLGHGWRD\RXWKGXULQJDQLQWHUYLHZ3ROLFLHVVKRXOGVSHFLI\WKDWGRFXPHQWDWLRQEHNHSWRIDOO
DFWLRQVWDNHQGXULQJDULVNDVVHVVPHQWDQGZKHWKHUWKHVHUHSRUWV
ZLOOEHFRPHDSDUWRIWKH\RXWK¶VVFKRRO¿OHRUEHNHSWLQDVHSDUDWHUHFRUG,WLVDGYLVDEOHWRKDYHDQDVVHVVPHQWteamUDWKHUWKDQ
DVLQJOHSHUVRQ
7KHVXPPDU\RIOHJDOLVVXHVLV3URFHGXUHVPXVWEHUHDVRQDEOH3ROLFLHVPXVWEDODQFHWKHJRDORIHQVXULQJVWXGHQWVDIHW\
ZLWKWKDWRIGHYHORSLQJDQDWWHQWLYHDQGHPRWLRQDOO\VXSSRUWLYH
VFKRROFOLPDWH0DQ\VFKRRODWWDFNHUVGHVFULEHGEXOO\LQJ VRPH
RIZKLFKPHWWKHOHJDOGH¿QLWLRQVRIKDUDVVPHQWDQGDVVDXOW DV
FRQWULEXWLQJWRWKHLUDQJU\DWWDFNV6FKRROSROLFLHVVKRXOGLQVWLWXWHFRQVHTXHQFHVFRUUHVSRQGLQJZLWKWKHOHJDOSURKLELWLRQV
DJDLQVWKDUDVVPHQWDQGDVVDXOWWKDWDGXOWVDUHDIIRUGHG7REHHIIHFWLYHVDIHW\SODQVDQGSROLFLHVPXVWEHVKDUHGZLWKWKHVFKRRO
FRPPXQLW\$VDUHTXLUHPHQWIRUHQUROOPHQWROGHUVWXGHQWV DQG
SDUHQWVLIWKHFKLOGLVDPLQRU VKRXOGVLJQDQDI¿UPDWLRQWKDW
WKH\KDYHUHDGDQGDJUHHWRDELGHE\VFKRROFRQGXFWDQGVDIHW\
FRGHV
Summary
<RXWKZKRVHQHHGVDUHQRWEHLQJPHWDUHDWULVNRIHQJDJLQJ
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LQH[WUHPHEHKDYLRU6FKRROVPXVW¿QG
ZD\VWRHVWDEOLVKDQGQXUWXUHUHODWLRQVKLSVZLWKHYHU\VWXGHQWRUHOVHULVN
YLROHQFH(YHU\VFKRROHPSOR\HHPXVW
UHFRJQL]HWKDWEHKDYLRUVKDYHPHDQLQJ
DQGVHHNWRGHWHUPLQHDQGDPHOLRUDWH
WKHUHDVRQVIRUZLWKGUDZQVRFLDOO\DJJUHVVLYHDQGVHOIGHVWUXFWLYHEHKDYLRUV
$OOVWDIIPXVWWUXO\OLVWHQDQGFRPPXQLFDWHJHQXLQHSUDLVHDQGSRVLWLYHVXSSRUWIRUVWXGHQWV
$OWKRXJKWKHUHLVQRSUR¿OHRID
VFKRROVKRRWHUPRVWIHHODJJULHYHGDQG
EXOOLHG7KH\KLQWDWWKHLULQWHQWWRRWKHU
VWXGHQWV7KLVKLJKOLJKWVWKHQHHGIRU
DGXOWVDWVFKRROWRGHYHORSUHODWLRQVKLSV
ZLWKDOOVWXGHQWVVRWKH\IHHOVDIHWHOOLQJ
DQDGXOWWKDWDIHOORZVWXGHQWLVVXIIHULQJ(DUO\UHIHUUDOIRUSV\FKRORJLFDOVHUYLFHVKHOSVSUHYHQWVWXGHQWGLVFRQQHFWLRQIURPDVRFLDOVXSSRUWV\VWHPDQG
LQFUHDVHVWKHQXPEHURIFDULQJWUXVWHG
UHVSRQVLEOHDGXOWVLQD\RXWK¶VOLIH
3ROLFLHVDJDLQVWEXOO\LQJDQGLQWHJUDWLQJVRFLDOVNLOOVDQGSUREOHPVROYLQJVNLOOVWUDLQLQJLQWRWKHFXUULFXOXP
ZLOOUHGXFHYLROHQFH)LQGLQJZD\VWR
KHOSHDFKVWXGHQWIHHOVLJQL¿FDQWFRPSHWHQWSRZHUIXODQGYLUWXRXVZLOOLPSURYHVWXGHQWFRQQHFWHGQHVVWRVFKRRO²DIDFWRUWKDW
SUHYHQWVDODUJHYDULHW\RISUREOHPVLQFOXGLQJYLROHQFH6FKRROV
VKRXOGGHYHORSZD\VIRU\RXWKWRVKDUHWKHLUFRQFHUQVZKLOH
PDLQWDLQLQJDQRQ\PLW\6WXGHQWVPXVWEHWROGDERXWDYDLODEOHUHVRXUFHV)DLUSROLFLHVPXVWEHLQSODFHDQGFRQVLVWHQWO\IROORZHG
WKDWLGHQWLI\VWHSVIRUPHHWLQJVWXGHQWV¶QHHGVDQGPDLQWDLQLQJ
VDIHW\6SHFL¿FIROORZXSSURFHGXUHVVKRXOGEHLPSOHPHQWHGWR
HQVXUHWKDW\RXWKZLOOFRQWLQXHWRUHFHLYHVXSSRUWDIWHUDQLQLWLDO
WKUHDWLVUHVROYHG$QGVFKRROVVKRXOGXVHDQ\FULVLVDVDQRSSRUWXQLW\WRPDNHIXQFWLRQDODQGVWUXFWXUDOFKDQJHVWKDWEHWWHUPHHW
VWXGHQWQHHGVDQGDYHUWIXWXUHFULVHV
:HDUHFDOOHGWRGHPRQVWUDWH³ORYH>DV@WKHEDVLVRIFUHDWLRQ
DQGRIUHGHPSWLRQWKHEDVLVRIWUXHHGXFDWLRQ´³,WLVWKHexperienceRIORYHWKDWLVWUDQVIRUPDWLRQDO´ NowLVWKHWLPHWR
ORYLQJO\OLVWHQCan you hear me now?6WXGHQWVDUHDVNLQJ$V
ZHGRWKHVHWKLQJVZHZLOOEHDEOHWRDQVZHUZLWKDUHVRXQGLQJ
Yes! 
______________________________________
Ron Coffen, Ph.D., is an Associate Professor
of Educational and Counseling Psychology at
Andrews University in Berrien Springs, Michigan.
His doctorate is in Clinical Psychology with an
emphasis in Child Psychology. Dr. Coffen is a
licensed and practicing child psychologist with
a small private practice and is also a full-time
professor of graduate courses in youth emotional
and behavioral problems, child and adolescent therapy, child development, and cognitive assessment.
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Resources
Report: Threat Assessment in SchoolsE\5REHUW$)HLQHWDO  
URL (free PDF)KWWSZZZHGJRYDGPLQVOHDGVDIHW\WKUHDWDVVHV
PHQWJXLGHSGI
5HSRUWLGHQWL¿HVVWHSVIRUDVVHVVPHQWRIULVNGHYHORSPHQWRISROLFLHV
DQGSURFHGXUHVDQGKRZWRGHYHORSVFKRROHQYLURQPHQWVWKDWUHGXFH
ULVN,I\RXFDQUHDGRQO\RQHDGGLWLRQDOVRXUFHWKLVLVWKHRQHWRUHDG
,WLVULFKLQH[WUHPHO\DSSOLFDEOHJXLGDQFHDQGXVHIXOLQIRUPDWLRQIRU
VFKRROVWDIIHVSHFLDOO\WKHVFKRROSULQFLSDO
Report: Final Report and Findings of the Safe School Initiative: Implications for the Prevention of School Attacks in the United StatesE\
%U\DQ9RVVHNXLOHWDO 
URL (free PDF):KWWSZZZHGJRYDGPLQVOHDGVDIHW\SUHYHQWLQJ
DWWDFNVUHSRUWSGI
5HSRUWSURGXFHGFROODERUDWLYHO\E\WKH866HFUHW6HUYLFHDQGWKH
86'HSDUWPHQWRI(GXFDWLRQWKDWLGHQWL¿HVNH\EHKDYLRUVDQGFKDUDFWHULVWLFVRILQGLYLGXDOVZKRUHVRUWWRPXOWLSOHYLFWLPDWWDFNVLQ
VFKRROVHWWLQJV7KHUHSRUWLVEDVHGRQH[WHQVLYHHYDOXDWLRQVRI
VFKRRODWWDFNVEHWZHHQWKURXJKPLG$QHVVHQWLDOUHIHUHQFH
Book: Reaching and Teaching Stressed and Anxious Learners in
Grades 4-8E\%DUEDUD(2HKOEHUJ &RUZLQ3UHVV
Google link (preview):KWWSERRNVJRRJOHFRPERRNV"LG &$
KO[Y,Y&
*LYHVVSHFL¿FDVVLJQPHQWLGHDVIRULQFRUSRUDWLQJVRFLDOVNLOOVGHYHORSPHQWLQWRWKHFXUULFXOXPDQGDOVRUHFRPPHQGVFODVVURRPWHDFKHU
EHKDYLRUVWRRYHUFRPHFKLOGUHQ¶VGLVWUHVVWUDXPDDQGIHHOLQJVRI
KHOSOHVVQHVV
Guide:³$3UREOHP6ROYLQJ$SSURDFKWR6FKRRO9LROHQFH3UHYHQWLRQ´
LQThe Handbook of School Violence and School SafetyE\6KDQH5
-LPHUVRQDQG0LFKDHO-)XUORQJ 5RXWOHGJH
URL (preview)KWWSERRNVJRRJOHFRPERRNV"LG 2*,;P-2+\Z
& SULQWVHF IURQWFRYHU33$0
&KDSWHURIWKLVKDQGERRNSURYLGHVDQH[FHOOHQWDQGFRPSUHKHQVLYH
FKHFNOLVWWRJXLGHLPSOHPHQWDWLRQRIDFRPSOHWHYLROHQFHSUHYHQWLRQ
SURJUDPWKDWDGGUHVVHVWKHWKUHHOHYHOVRISUHYHQWLRQ SULPDU\VHFRQGDU\DQGWHUWLDU\ 7KHFKHFNOLVWVSURYLGHDQH[FHOOHQWJXLGHIRUWKH
SULQFLSDODQGVFKRROERDUGWRIROORZZKLOHLPSOHPHQWLQJVFKRROVDIHW\
SROLFLHVDQGSURFHGXUHV
Booklet: Early Warning, Timely Response: A Guide to Safe Schools
E\.'Z\HU'2VKHUDQG&:DUJQHU 86'HSDUWPHQWRI(GXFDWLRQ
URL (free PDF):KWWSFHFSDLURUJJXLGHJXLGHSGI
&RYHUVVSHFL¿FUHFRPPHQGDWLRQVIRUGHYHORSLQJDVDIHVFKRROHQYLURQPHQWDQGQRWLFLQJDQGUHVSRQGLQJWRSRWHQWLDOULVNV
(Continued on next page)
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Resource: Decision Tree for Implementing a Threat Assessment
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URL (preview): http://books.google.com/books?id=X4befoE3quUC&pg=
PA218&sig=ACfU3U3gCl24LBlfWs6ux7-0m1F_p_RDiA&safe=active#
PPkA179,M1
Chapter 9 of Cornell (2006) covers a speciﬁc process for handling situations
of threats and potential violence. A one-page decision tree describes a speciﬁc process to follow in implementing the threat-assessment process. The
process is entirely reasonable to use in a private school setting. Details about
types of questions to ask at each step in the process probably need to come
from the Vossekuil, et al. (2004) or Fein, et al. (2004) resources.
Resource: Guidelines for Assessing Threatening and Dangerous Behavior
in Schools by Judith F. Shell, Frances Mueller, and Ronda Pretzlaff Diegel
(Oakland Schools, 2003)
URL (free PDF): http://www.oakland.k12.mi.us/pdf/GATDBS.pdf
A comprehensive template for gathering information about a potentially violent situation that incorporates all of the areas that Vossekuil et al. (2004)
and Fein et al. (2004) identiﬁed as essential and relevant for establishing imminence of danger.
Resource: PAX: Real Solutions to Gun Violence
URL: http://www.paxusa.org/speakup/about.html
Provides the toll-free national hotline where students can report weaponrelated threats of violence (1-866-SPEAK-UP [773-2587]). Also offers materials and information for schools for promoting this important resource.
Website: http://www.schoolsecurity.org
The National School Safety and Security Services Website provides information, statistics, and helpful resources for maintaining safe schools.
Social Skills Program: The PATHS (Promoting Alternative Thinking Strategies) Curriculum by C. A. Kusché and M. T. Greenberg (Channing Bete
Co., 2005)
URL (info/order): http://www.channing-bete.com/prevention-programs/
paths/
Cornell (see Endnote 2) recommends the use of the PATHS program,
which is presented by the classroom teacher in three 20-minute sessions
each week in elementary classrooms. It includes 130 lessons to be incorporated into other subjects. It has been shown to decrease behavior problems
and lower peer aggression in participants.
Social Skills Program: Second Step Program by Committee for Children
(Committee for Children, 2005)
URL (info/order): http://www.cfchildren.org/programs/ssp/overview/
Cornell (ibid.) recommends the use of the Second Step program, which provides about 20 lessons of 20 to 50 minutes for preschoolers to 9th graders
about empathy, impulse control, problem solving, and anger management. It
has been shown to improve prosocial behaviors and decrease aggression and
disruptive behavior in participants.
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