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Higher Education

illennial students1 have different characteristics
than previous generations,2 and those coming to
adventist institutions of higher learning are compelling the institutions to change. Based on conversations with a cross-section of seventh-day adventist students attending the denomination’s colleges and
universities, the authors learned that these millennials are looking to be engaged, and they want our adventist biblical worldview to be prevalent throughout all their courses. When they
graduate, adventist millennials want to be ready to meet the
world head on, with their biblical worldview developed. They,
like other millennials, want to come away with an understanding of how the scriptures apply to their vocation and calling.3
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Establishing a Biblical Worldview
establishing a biblical worldview in all courses is of utmost
importance in adventist institutions of higher education, especially when everyone has access to the wealth of information found on the internet today. for example, many top-tier
universities offer Massive open online courses (Moocs) for
free,4 allowing individuals to earn certiﬁcates of mastery and
completion that can be used to document personal and professional growth. courses taken at adventist colleges and universities, whether online or in a physical classroom, need to
be different from what students can ﬁnd online. courses
should be designed to provide students with a uniquely adventist perspective, structured on a biblical foundation.
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Joshua gave the israelites a clear choice similar to the choice
professors are given: “choose you this day whom ye will serve;
whether the gods which your fathers served that were on the
other side of the ﬂood” (i.e., a traditional approach, teaching
the way we were taught), “or the gods of the amorites, in
whose land ye dwell:” (i.e., a contemporary approach, teaching
the way things are taught in other institutions) “but as for me
and my house” (classroom), “we will serve the lord”5 (i.e., follow the divine plan for education built on the foundation of
scripture, committed to service, with a view of eternity).
The importance of this choice is highlighted in the book Total
Truth. author nancy Pearcey warns professors about what happens when one hasn’t developed a biblical approach for delivering the course content:
“The danger is that if christians don’t consciously develop a
Biblical approach to the (academic) subject, then we will unconsciously absorb some other philosophical approach. a set of ideas
for interpreting the world is like a philosophical toolbox, stuffed
with terms and concepts. if christians do not develop their own
tools of analysis, then when some issue comes up that they want
to understand, they’ll reach over and borrow someone else’s
tools—whatever concepts are generally accepted in their professional ﬁeld or in the culture at large. . . . ‘The tools shape the user.’”6
an extensive search of the literature provided no course design model with a biblical foundation and an adventist perspective for use within adventist institutions of higher education.
Therefore, the authors chose to develop a model, based on respected research-based techniques, beginning with a clearly
identiﬁed biblical concept as its foundation. The next section
describes seven steps for designing a course using the Biblical
foundation course design Model created by the authors.

Steps to the Biblical Foundation Course Design Model
Step 1: Create a Course Concept Map. The professor
should begin the process by “beginning with the end in
mind”7 through speciﬁc reﬂection on the following questions:
“What is the essential overarching concept of my course?”
“how is this concept a truth about God?” and “What Biblical
examples (Bes) of this concept can be shared meaningfully
throughout this course?” The answers to these questions are
used to begin the development of the Biblical foundation
course concept Map (BfccM), a visual representation of the
course’s biblical foundation and its connection to course content. The map streamlines the professor’s thinking and outlines the biblical course concept and its connection to Bes,
the academic knowledge and processes of the course, along
with assessments that will be used to measure the student’s
grasp of the content. Because the BfccM is a visual representation of all essential elements of the course design, it becomes an important part of the course syllabus.
To start creating the Biblical foundation course concept
Map, the professor identiﬁes two to three biblical concepts
that could represent the essence of the course. see Table 1 for
a partial list of biblical concepts that were collected by professors. next, the professor should spend time in Bible study,
prayer, and reﬂection on the identiﬁed biblical concepts, asking God to help determine which one biblical concept will
best represent the truth of God within the content knowledge
of his or her course.
The professor continues the process by writing the defining
sentence using the selected biblical course concept word and
describing its connection to the course’s academic content in
one sentence. for example, linda crumley, professor of

Table 1. Biblical Course Concepts
Biblical Course Concepts Identified by Professors
Abundance
Acceptance
Accountability
Adaptation
Adjustment
Alignment
Ambition
Appreciation
Balance
Beauty
Belonging
Brotherhood
Caring
Change
Character
Choice
Circle of Life
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Commitment
Communication
Compassion
Connection
Cooperation
Coping
Courage
Creativity
Culture
Death/Dying
Democracy
Dependency
Design
Desire
Discovery
Diversity
Emotions

Empowerment
Environments
Equality
Eternity
Ethics
Excellence
Experience
Fairness
Faith
Family
Feelings
Forgiveness
Free Will
Freedom
Friendship
Fulfillment
Grace

Gratitude
Growth
Harmony
Heroism
Hierarchy
Honor
Hope
Humor
Identity
Individuality
Intentionality
Interaction
Interdependence
Justice
Knowledge
Leadership
Liberty

Living
Love
Loyalty
Morals
Nationalism
Nature
Order
Organization
Overcoming
Patterns
Peace
Perspective
Power
Reality
Rebellion
Rebirth
Reconstruction

Redemption
Reflection
Relationships
Renewal
Restoration
Rhythm
Self-Awareness
Self-Worth
Strength
Systems
Tradition
Transformation
Trust
Truth
Unity
Values
Will
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coMM 397: communication research at southern adventist
university in collegedale, Tennessee,8 identiﬁed “discovery”
as the biblical course concept because she identiﬁed the biblical basis for her course as follows: “God reveals many things
to us.” dr. crumley then wrote her deﬁning sentence:
“Through Discovery we seek to discover what God wants to
reveal,” from deuteronomy 29:29.
she placed the biblical course concept and the deﬁning
sentence in a green diamond shape in the center of the Biblical foundation course concept Map. figure 1 shows the beginning of the course concept Map for coMM 397: communication research.

additional or different Bes.)
The Biblical foundation course design Model, like stage
1 of McTighe and Wiggins’ popular understanding by design
Model,9 emphasizes the identiﬁcation of the desired end results for the course content knowledge. The professor does
this by determining what declarative (dK) and procedural
knowledge (PK) students need to know to demonstrate understanding of the course content. These dKs and PKs will
answer the question, “five years after taking this course, what
should students know and be able to do?” some professors
will add state of attitudes and values, in addition to the dKs
and PKs. dr. crumley identiﬁed three dK statements and three
PK statements for her course. on her Biblical foundation
course concept Map, she placed each dK in an orange rectangle and each PK in a blue hexagon and added them to the
map. Most professors do not have an identical number of dKs
and PKs. however, the professor should limit the total number
of combined dKs and PKs to no more than eight well-structured statements to ensure clear alignment to the learning outcomes.
The professor now reviews the Bes already identiﬁed
and determines which one(s) connect best with each dK
or PK. The Bes are usually placed on the Biblical foundation course concept Map close to the dK or PK where they
best connect, and an arrow is drawn connecting them. figure 3 shows the Biblical foundation course concept Map
with the dKs and PKs added for coMM 397.
finally, to complete the BfccM, the professor determines
what kinds of assessments best measure student understand-

Figure 1.
Biblical Course Concepts and Defining Sentence for
COMM 397: Communication Research

DISCOVERY:
We seek to
discover what God
wants to reveal

next, the professor identiﬁes Biblical examples (Bes),
which include biblical teachings and speciﬁc Bible stories,
with the reference texts, that relate to the biblical course concept and deﬁning sentence.
dr. crumley identiﬁed six Bes for her
Figure 2.
course:
Biblical Examples Tied to Biblical Course Concept for COMM 397:
1. deuteronomy 29:29—God reveals
Communication Research
what he wants us to know.
2. isaiah 28:23-29—choose the right
method for the job.
God reveals
Choose
3. isaiah 48:6—Be open to something
what He wants
the right method
us to know:
new.
for the job:
Deuteronomy
4. 1 corinthians 14:40—let all things
Isaiah 28:23-29
29:29
be done decently and in order.
5. nehemiah 8:8—Translate to understand.
6. numbers 1—Take a census (a procedural format).
The professor placed each of the Bes
in a separate purple circle and connected, with arrows, the biblical course
concept to each of the Bes on the
course concept Map. figure 2 shows
the Bes added to the Biblical foundation
course concept Map for coMM 397.
(note that, should this course be taught
by other professors, they may see the
purpose of the course differently and
ﬁnd a different biblical concept and/or

Take a census:
Numbers 1
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Translate
to understand:
Nehemiah 8:8

DISCOVERY:
We seek to
discover what God
wants to reveal

Be open to
something new:
Isaiah 48:6

Let all things
be done decently
and in order:
1 Corinthians
14:40
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Figure 3.
DKs and PKs Added to Course Concept Map for
COMM 397: Communication Research
Various
research
methods

Select the
appropriate method
for research

God reveals
what He wants
us to know:
Deuteronomy
29:29

Basic
concepts
in the language
of social science
research

Take a census:
Numbers 1

Choose
the right method
for the job:
Isaiah 28:23-29

DISCOVERY:
We seek to
discover what God
wants to reveal

Translate
to understand:
Nehemiah 8:8

Interpret
scholarly
literature

ing of each dK and PK. for millennials, real-world activities
or projects should be used whenever possible. The professor
places the assessments in red rectangles and connects each
to the appropriate dK or PK.
in coMM 397, dr. crumley chose to use Tool Presentations such as Prezi or Keynote for icloud, literature reviews,
study Guides, annotated references, choral readings, and
a Group Project, along with tests, as the assessments for her
course. she did not rely solely on quizzes and tests, which
are low-level assessments, and should not be the only type
of assessment used. (it is important to note that in step 5 of
the Biblical foundation course design Model, the professor
will write an expanded assessment Plan [aP] that will incorporate more information for the assessment activities
identiﬁed here.)
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Be open to
something new:
Isaiah 48:6

Conduct a
complete literature
review

Let all things
be done decently
and in order:
1 Corinthians
14:40

Generate a
complete
quantitative
research study

The completed Biblical foundation course concept Map
for coMM 397 (see next page) shows the biblical course concept and the deﬁning sentence connected to the Bes, the Bes
connected to the dKs and PKs, and the dKs and PKs connected to their corresponding assessments.
Step 2: Write the Learning Outcomes (los). los describe in sentence form what students will be able to demonstrate in terms of knowledge and procedures upon ﬁnishing
the course. The los build on the dKs and PKs identiﬁed in
the concept Map of step one and are designed to intentionally show the progression of the learning process to move
students toward higher-order thinking as represented by the
revised Bloom’s Taxonomy.10 The los will be recorded in
the course syllabus so students understand what will be ex-
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Figure 4.
Biblical Foundation Course Concept Map for
COMM 397: Communication Research
Literature Review
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pected of them as they complete the course.
The professor should write one learning objective for each
dK and PK. When writing the los, the professor must remember to focus on student learning and state the los in
clear, measurable, and observable terms. vague words such
as understand, know, and become familiar with are difﬁcult
to measure and should be avoided. instead, instructors should
choose action verbs from the revised Bloom’s Taxonomy,
such as perform, identify, describe, explain, and demonstrate.11
foundational courses, or General education courses, will use
more verbs from the lower levels of the taxonomy—remember, understand, apply—while upper-division and graduate
courses will draw more from the higher levels—analyze, evaluate, create.
Table 2 shows the los for coMM 397. remember, there
is a one-to-one correlation between each outcome and a dK
or PK; and each lo should begin with an active verb from
the revised Bloom’s Taxonomy. los should be listed after
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Let all things
be done decently
and in order:
1 Corinthians
14:40
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literature
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literature
review

DKs
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Group
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Table 2. Learning Outcomes for COMM 397: Communication
Research
Upon successful completion of this course, the student will
be able to:
1. Define the basic concepts in the language of social science
research. (Remember)
2. Interpret scholarly literature. (Understand)
3. Examine various research methods/tools. (Analyze)
4. Conduct a complete literature review. (Evaluate)
5. Apply the appropriate method for your research study. (Apply)
6. Generate a complete quantitative research study. (Create)
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the sentence stem, “upon successful completion of this
course, the student will be able to . . . .” The taxonomy category is listed in parenthesis after the lo.
Step 3: Select Active Teaching and Learning Activities. active Teaching and learning activities (T/las) feature a wide range of strategies but with the commonality
of “involving students in doing things and thinking about
the things they are doing,” according to Bonwell and
eison’s research.12 active T/las should be identiﬁed and
used to engage students—a speciﬁc need of millennial students.13 Professors must identify the signiﬁcant dKs and
PKs of the content and develop activities that present opportunities for students to apply the thinking skills used
by professionals in the discipline. These active teaching
and learning activities replace lecturing for the entire class
period; and many research studies indicate they lead to
greater academic achievement among all adult learners, including millennials.
The major characteristics associated with active learning,
as deﬁned by researchers, include the following: increased
student motivation, especially for adult learners; reciprocal
feedback between student and professor; and student involvement in higher-order thinking (analyzing, evaluating,
and creating).The professor should plan to introduce each
learning objective by incorporating several active teaching
and learning techniques in his or her daily plans.
active learning techniques range from simple (i.e. periodic
pauses, minute paper,14 or think-pair-share15) to complex (i.e.,
simulation, problem-based learning, and/or service learning),
which involve more preparation and classroom time. detailed
strategies and more information on the beneﬁts of active
teaching and learning techniques can be found by visiting the
following links:
• http://cei.umn.edu/support-services/making-activelearning-work.16
• http://www.fctl.ucf.edu/Teachingandlearningre
sources/coursedesign/assessment/content/101_Tips.pdf.17
active T/las release both the professor and the student
from covering every page in a textbook and move the textbook
to its rightful place in the course—a resource. These activities
also allow professors time to bring in the biblical connections
and adventist beliefs identiﬁed in the ﬁrst step of this course
design Model. students need to see the connections between
the biblical course concept, Bes, and the dKs and PKs and
the class activities and assignments.
Step 4: Plan for Feedback. designing a feedback Plan (fP)
is the fourth step in the Biblical foundation course design
Model, which should become part of the course syllabus. The
fP has two parts: ﬁrst, it outlines how the professor will ask
for feedback from the students; and second, how the professor
will give feedback to the students. Without a feedback Plan,
most assignments are often seen as busy work by students.
The absence of prompt, useful feedback reduces interest in
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learning. When professors provide prompt feedback to the students, followed by a discussion of incorrect responses, they
are implementing one of the most powerful predictors of positive student outcomes. research on the study of the human
brain indicates that humans are biologically wired to seek and
use feedback.18
The professor should provide student feedback within 24
to 48 hours19 to intentionally “close the assessment loop” for
most assignments. ideally, this closure allows students to utilize the professor’s input to improve their learning in subsequent class activities and assignments.20 for major assignments that require more time, professors should state the
expected return date in the syllabus and remind the students
of this when the assignment is collected.
feedback from students is often overlooked by professors.
one quick technique, The Minute Paper,21 can be used by professors to obtain student feedback. The professor asks students to write in class for one minute and answer one question similar to this: “What was the most important thing you
learned during this class?” “What important question remains
unanswered?” or “Give an example that relates to the topic
of the day.”
Step 5: Plan for Assessment. The assessment Plan (aP)
itself should be approached in a way that reﬂects a biblical
worldview. evaluation has a spiritual signiﬁcance, as we are
reminded in deuteronomy, “The lord your God is testing
you.”22 The primary purpose of evaluation is for students to
know how to discard error and retain truth, “But test them
all; hold on to what is good.”23 Professors, too, must keep in
mind that they themselves will be judged by the manner in
which they evaluate, “‘for in the same way you judge others,
you will be judged, and with the measure you use, it will be
measured to you.’”24
in order for professors to make assessment a valuable
learning tool, learners need to know, upfront, what to expect
and when to expect it. They also desire options; variety in
assessment options that target different learning styles is appreciated by millennial learners because it presents a more
accurate representation of the learning taking place. Therefore, a formal aP should be written and placed in the syllabus outlining what types of assessment, including formative and summative, will be part of the course; when will
the assessments take place; and how the assessments will
be evaluated. The aP should also include rubrics or checklists for all major assignments and the grading scale that
will be used in the course.
Step 6: Check for Alignment. an important element of
the Biblical foundation course design Model is alignment.
all components of the model should be checked to make sure
they align with one another. The professor should remember
the following:
• The course’s biblical foundation of faith and learning
should be represented by the biblical course concept and
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deﬁning sentence, which should be naturally connected
through the biblical examples (Bes) to a declarative knowledge (dK) and/or procedural knowledge (PK).
• There should be at least one assignment, active teaching
and learning activities (T/la), and assessment for every
learning outcome (lo).
• critical los need to be revisited often throughout the semester and may need several assignments, active T/las, and
assessments.
• every T/la should align to a dK or PK; and every dK and
PK should align to a lo; and every lo should be assessed.
Step 7: Prepare a Detailed Syllabus. finally, in culmination of the newly designed course, the professor produces a
detailed syllabus that reﬂects both the requirements of the
college or university and keeps in mind the preferences of all
students.25 Professors should do the following:
• Write a paragraph describing the biblical foundation connection to the course content knowledge.
• include the newly designed elements illustrating the
course’s biblical foundation, such as the Biblical foundation
course concept Map, los, and the fP and aP, which includes
assignment options and the course calendar.
• list the ways students should contact them, if needed,
outside of class time including regular and electronic “ofﬁce
hours.”
• Give hours and contact information for additional help
possibilities such as the iT/is or learning Management system help desk(s), library resources, research and writing center help, and/or tutors and lab assistants, etc.
• Provide copies of required policies from the institution
such as those relating to (1) students with disabilities, and
(2) academic honesty (plagiarism).
• Make sure directions for completing all the assignments
listed in the course calendar are described in detail, and
rubrics or checklists are provided for major assignments.
for additional information on each step, see: http://www.
southern.edu/administration/cte/docs/Biblical_foundations_
course_design_steps.pdf.

Conclusion
Generational differences will continue throughout time.
Therefore, higher education must also change to meet the
speciﬁc needs of each group enrolled in the institution. in
developing the Biblical foundation course design Model,
the authors felt convinced that all professors would be able
to teach from a uniquely adventist biblical foundation, as
well as meet the distinctive needs of the millennial generation. under this model, every course taught at a seventhday adventist institution of higher education will differ signiﬁcantly from similar courses taught at secular or other
christian institutions. furthermore, when this model is followed, professors will be better prepared to lead students
into a deeper understanding of a faith-based biblical worldview and educate students to think biblically rather than
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humanistically. The ﬁnal outcome should produce students
who are capable of incorporating the adventist biblical
worldview into real-world occupational settings, and who
are better able to make a difference for him through their
calling and vocation. ✐
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