
he concept of spirituality is a 
vital element of Adventist 
education. Developers of the 
Encounter Bible curriculum 
have shown its centrality by 

placing an “authentic incarnational 
spirituality” in its curriculum, har-
nessed “to a concept where God is 
abiding and enabling of meaning, 
identity, purpose and character in the 
individual’s life.”1 The following case 
study explores how student spiritual-
ity has manifested itself in one school 
in response to the intentions of cur-
riculum developers and Bible teachers. 

  
Research Procedure 

In 2017-2018, the authors engaged 
in qualitative research to understand 
how the educators in Australian Ad-
ventist schools were teaching the En-
counter Bible curriculum. Lanelle 
Cobbin’s “Transformational Planning 
Framework” underpins this curricu-
lum.2 Cobbin directed the writing of its 
primary school units, while Nina At-
cheson directed the writing of second-
ary units. The writing process began in 
New Zealand in 2006, moved to a col-
laborative effort with Australia in 2007, 

and then to North American Adventist 
education in 2014. In Australia, a com-
mittee of 12 oversaw a planning and 
writing process that involved six 
writers and numerous teacher groups, 
who collectively completed the writing 
of 132 Year 1-10 units in 2012. Nine lo-
cations around the world now use the 
Encounter curriculum.3  

In this study, respondents com-
prised 45 groups of students, aver-
aging six in number, in classes from 
Years 3 to 10 at 12 primary and 10 sec-
ondary school campuses.4 We used a 
“focus-group interview” approach 
with a set of questions to guide the 
discussion. However, these questions 
were adaptable to allow us to explore 
interesting or idiosyncratic responses.5 
Questions covered student perceptions 
of Encounter, the word encounter, 
teaching methodology, engagement 
with learning, unit content, and as-
pects of spirituality.  

As part of a multiple case-study ap-
proach, the following individual case 
discusses responses to three questions 
in one of four student interviews in 
one school. We note that generalizabil-
ity and transference of findings are not 
core components of the case-study 
paradigm. Instead, it seeks to unearth 

patterns of awareness that teachers 
may want to consider in designing 
classroom experiences. In this instance, 
we interviewed a group of five Year 5-6 
students (aged 11 and 12) selected 
from two classes. Their religious affili-
ations were Adventist, Baptist, Chris-
tian of no denomination, Buddhist, and 
Hindu. The pattern of religious com-
position in this group is typical for 
many Australian Adventist schools.  

 
Literature Review 

The term spirituality is difficult to 
define, often described as a moving 
target,6 and “elusive, diverse and 
sometimes ambiguous.”7 Although 
elusive, it does have a core, namely a 
“sense of felt connection.”8 Described 
in numerous studies of children’s 
spirituality as “relationality,” the es-
sence of this connection is “an inner 
sense of a living relationship to a 
higher power.”9 In this vein, David 
Perrin described Christian spirituality 
as “dependent on the dynamic rela-
tionship between the Spirit of God and 
the human spirit.”10  

Spirituality is closely related to re-
ligious faith and is often confused with 
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of spirituality in daily life, creativity 
and achievement, moral sensitivity, 
awe and wonder, and the darker side 
of spirituality. We will now discuss 
seven of these themes and two others. 

The quality of love, intimacy, and 
assurance experienced by young 
children in their relational attachments 
to family or caretakers appears to 
shape their ongoing faith development 
significantly. In discussing the possible 

studies have examined Hay and Nye’s 
version of relationality, “relational con-
sciousness,” believ ing it to be the core 
of children’s spirituality.24 While ana-
lyzing data, Nye realized that “rela-
tional consciousness” had emerged as 
a common thread tying together the 
spirituality of the schoolchildren she 
was interviewing.25 She called this kind 
of consciousness “an unusual level of 
consciousness, something distinctively 
reflective, and that referred to the 
child’s sense of connection to self, 
others, things, the world and God.”26 

Hay and Nye believed awareness 
was synonymous with consciousness, 
describing it as being children’s whol-
istic awareness of a reality that is 
“more like sensory awareness.”27 
Further, they elucidated three inter-
related types of spiritual sensitivity 
that contributed to this awareness: 
awareness sensing, mystery sensing, 
and value sensing.28 

Children’s relational orientation 
merges with their quest for transcen-
dence, defined as “being meaningfully 
involved in, and personally committed 
to, the world beyond an individual’s 
personal boundaries.”29 In their at-
tempts to pursue self-transcendence, 
children are inclined to look for God’s 
presence in the ups and downs in 
everyday life, expressing their spiritu-
ality as “here and now” experiences 
that contrast with the approaches of 
many adults.30  

Various studies have explored 
children’s relationship with God as an 
aspect of transcendence. For example, 
Mata-McMahon31 reviewed five studies 
of children’s spiritual meaning-making 
and relationships with God, noting 
that in a study by Moore et al.,32 
prayer was the most commonly dis-
cussed theme. Overall, she concluded 
that irrespective of religious back-
ground, “God, and the child’s relation-
ship to God, tends to have a strong 
presence in early childhood. Spiritual-
ity, and particularly the notion of God, 
consistently was found to comfort and 
even improve children’s wellbeing.”33 

Another aspect of children’s spiri-
tuality is their search for meaning and 
purpose,34 a search assisted by the de-
velopment of spiritual language35 and 

it. In reviewing the literature on their 
respective properties, Hill11 found that 
the two concepts have much in com-
mon. For example, both include trust, 
belief, commitment, relational connec-
tivity, value priorities, a search for 
meaning, a desire to sense God’s pres-
ence, a quest for transcendence, 
prayer, knowing God through daily ex-
perience, and altruistic service. How-
ever, despite these common alities—  
and in agreement with Rossiter‘s12 per-
spective—Hill concluded that the 
terms differ in emphasis. He has found 
religious faith to be primarily oriented 
to trust, belief, knowledge of God, and 
worldview. At the same time, spiritual-
ity leaned toward spiritual identity, life 
meaning, relationality, awareness of 
God, and spiritual sensitivity, elements 
that recent children’s spirituality litera-
ture has frequently explored.  

There are sound reasons to clarify 
the relationship between faith and 
spirituality. First, understanding the 
evolving spirituality literature can as-
sist the teaching of both spirituality 
and religion. The spirituality field has 
developed considerably in the past two 
decades,13 which, according to Miller,14 
has established child spirituality as a 
relative certainty. In contrast to earlier 
studies, recent research has gathered 
children’s perceptions of their spiritu-
ality ethnographically, resulting in an 
emerging picture of a spirituality that 
differs from the adult perspective and 
embraces different spiritual needs.15 
Second, Tacey has explained how 
clarification can help teachers to better 
use spirituality as a gateway to devel-
oping student faith that can in turn an-
chor students’ spirituality.16  

Because spirituality is complex, re-
searchers tend to describe its com-
ponents or themes rather than define 
it.17 For example, in a comprehensive 
review of early childhood spirituality 
literature, Adams, Bull, and Maynes18 
described 12 themes for middle child-
hood. These were: the innateness of 
spirituality, relationality, connected-
ness as a deeper aspect of relational-
ity, spiritual identity, search for life 
meaning and purpose, transcendence, 
a journey toward unity with the Other 
(God), the “here and now” experience 
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impact of divorce on this faith journey, 
Chris Keisling19 has cited the well-
known research of Granqvist and Kirk-
patrick,20 who drew on attachment 
theory to show significant relation-
ships between the quality and styles of 
childhood attachment and their impact 
on children’s prayer behaviors, images 
of God, and attachment to God. 

As part of attachment, children’s 
sense of connectedness and relation-
ship are also vital components of their 
spirituality. The writing of Parker 
Palmer,21 David Hay and Rebecca 
Nye,22 and Ruth Wills23 illustrate the 
rich literature on this topic. Numerous 
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aspects of the communication process 
that create meaning.36 Further, making 
meaning is tied to the formation of 
spiritual identity. For Gibbs, “identity 
formation was clarified within multi-
ple scenarios of relational connect-
edness.” 37 Such identity is seen as a 
core component of spirituality in that 
it enables children’s reflection related 
to a sense of self, and a grasp of their 
place and purpose in the world.38  

Spirituality also involves a valuing 
process that includes value sensing39 
and prioritizing life values relating to 
what we hold sacred.40 Hay and Nye41 

cited Donaldson, who wrote of 
people’s progression “from self-centred 
emotion to an experience of value that 
transcends personal concerns.” 
Children’s moral valuing, relation-
ships, and search for transcen dence 
collectively lead them to express 
another aspect of their spirituality, 
namely performing acts of altruistic 
service, contributing to the greater 
good, and treating others well.42  

Having sketched a partial research 
profile of children’s spirituality, we 
now turn to our interview with them. 
Student names are pseudonyms to en-
sure anonymity. 

 
Discussion 

After we commenced with our “ice 
breaker” question: “What do you 
think of Encounter Bible?” Georgia 
quickly responded, “Encounter is very 
confronting. I like it because you have 
to like reflect on yourself, and really 
it’s very interesting.” In expressing the 
idea of being confronted, she illus-
trated Otto’s assertion that religious, 
spiritual experience could both fasci-
nate/attract, and disturb/shock.43 
Given our overall analysis and the un-
packing of the responses from this co-
hort, we believe Encounter was highly 
effective in confronting and stimulating 
reflection. Further, her self-reflection 
exhibited a higher reflective conscious-
ness that helps enable spirituality. 

Stephen followed with a similar ob-

servation that “It’s very interesting, and 
like it’s part of our lives, and some-
times like it helps us get well from ill-
ness, or anything that you might 
struggle with, or like a depressing mo-
ment.” Not only were his perceptions 
affirming of the Encounter Bible cur-
riculum, but they also indicated that 
children’s spirituality expresses itself in 
the context of their everyday life experi-
ences—including the ups and downs 
and “here and now” life struggles of 
their social world.  

The next response, from Chloe, was 
“Um, ’cause I’m not Christian, so I 
haven’t learned about these things in 
the past. I am new, so I mean it is good 
to learn about it and what God has 
said.” Although not a Christian, Chloe 
was still open to learning about God 
and positive about Encounter Bible. 
While she attended this school, her 
openness and desire to learn were a 
gateway to finding her true identity 
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response was spiritual in that he not 
only sought to make sense of his life 
through a historical framework, but 
also treasured the diversity of new 
ideas and experiences in Bible as part 
of deeper meaning making. And his 
linguistic mastery helped sharpen his 
spiritual perception.  

Georgia found the emotion and 
meaning of music in Encounter Bible 
deeply moving. In her words, “Yeah, I 
definitely do think about life, like 
some bits in Bible topics are really one 

and valuing sensitivity by being 
touched through exploring song lyrics. 
Then her strong emotional feeling 
spring boarded her allusion to God’s 
nearness, even to an expression of 
closeness that had an intimate, tran-
scendent feel. The assurance of con-
nection with God then transferred to 
her experiential struggles and changed 
her perspective on dealing with them. 
This whole spiritual process showed a 
sustained sense of God’s presence that 
enabled her to gain a sense of control 
of some difficulties in her life. 

Stephen then reflected on his spiri-
tual struggle. “So yeah, I know En-
counter Bible has really helped me 
through struggling times, like when 
my dad was sick I really prayed, and I 
never used to do that, so it helped me 
get through a lot.” Having been im-
mersed in children’s responses, we 
tend to believe that admitting to strug-
gling is spiritually authentic. The lit-
erature44 has established that the 
expansion of children’s spirituality can 
involve life dilemmas, inner struggle, 
conflict, and difficult mental work. 
Further, Stephen had made a signifi-
cant life change that could indicate the 
influence of the Holy Spirit in his life.  

Following Stephen, Sarah talked us 
through three aspects of her reflections 
about life. “Encounter Bible [class] ab-
solutely makes me think deeply about 
my purpose in life, and it just makes 
me think deeply about things I haven’t 
explored yet, like questions I haven’t 
answered myself, and especially when 
my grandmother was in hospital. . . . I 
would pray and pray and pray and she 
actually got better. . . . Also, every 
night before I go to bed I open the 
Bible and look at a memory verse . . . 
or this Bible book that I read.”  

Sarah’s response illustrated the 
presence of spirituality in each aspect 
of her experience. The search for life 
meaning and purpose was spiritual, 
as was her sensitivity to the mystery 
of life. Hay and Nye would call this 
mystery sensing.45 Her prayer and the 
conviction of answered prayer as the 
assurance of God’s intervention were 
both spiritual. Finally, being reflective 
about a day’s experience in conjunc-
tion with the meaning of a Bible 

and the meaning of her life. 
Sarah declared her religious heritage 

by saying, “I am a Christian, an SDA. I 
just love Encounter because it’s just a 
time for me to, you know, build my re-
lationship with God, and feel His com-
fort, and you know, I feel He’s there 
for me.” By affirming her assurance 
and comfort in sensing God’s nearness 
and consciously building her relation-
ship with God, Sarah demonstrated the 
relational core of her spirituality.  

Finally, Daniel concluded, “It’s 
great to learn new things about Him 
and things that He has done.” In nu-
merous interviews at all year levels in 
our research, a common theme was 
students’ love of learning new insights 
from the Bible. It is part of their thirst 
for deep meaning, itself a component 
of spirituality. 

Besides showing interest and enjoy-
ment in Encounter Bible classes, these 
students had already started to reveal 
their spirituality in various ways by 
simply responding to one question 
that related only indirectly to it.  

Our second question was, “Does 
Encounter Bible help you think about 
life?” Chloe started by relating her 
day’s experience to a Bible memory 
verse: “Yeah, ’cause we sometimes 
look up Bible verses, and for our 
homework we have a Bible verse to 
memorize. And like when I’m sleeping, 
before I go to bed I always go back on 
my day, and then I remember the Bible 
verse. ‘Oh, I could have done that in-
stead of that. Why did I ever do that?’” 

The inclination to reflect on a day’s 
experience is spiritual. In the process 
of integrating the meaning of a Bible 
verse with her experience, Chloe 
showed the kind of reflective self-
awareness that engaged her sense of 
spiritual accountability and openness 
to improvement. Such reflection both 
accesses and engenders higher spiri-
tual consciousness. 

Daniel then showed a thoughtful 
approach to the Bible through the lens 
of history. “Well, I do think deeply a 
lot about life. Bible classes do make 
me think deeper, which is opening a 
lot more ideas, experiences, and the 
like . . . different ideas of history and 
what’s coming and what’s gone.” This 
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on one with God. And like there’ll be 
some songs that the teacher will play 
on the screen, and you’ll have the 
lyrics with you, and just those words 
in the song. They’re really touching, 
and you really feel God speak to you 
during those moments. And it’s really 
like if you’re having a bad day it will 
really just help you to see life from a 
different perspective, and you really 
realize how you can fix it all, and that 
God is always with you.” Here Geor-
gia strongly engaged the relational do-
main of spirituality (one on one with 
God). First, she showed emotional 

Having been immersed  
in children’s responses, 
we tend to believe     
that admitting to strug-
gling is spiritually     
authentic. The literature 
has established that   
the expansion of 
children’s spirituality  
can involve life di-
lemmas, inner struggle, 
conflict, and difficult 
mental work.



verse was also spiritual, something 
we noted earlier about Chloe. 

Our third most difficult and prob ing 
question was “What does it mean to 
be spiritual?”  Daniel thought for a 
minute, then declared, “It’s not just 
being—you know, I’m a Christian, and 
I’m going to learn all about this. It’s 
more about getting really deep and hav-
ing a relationship with God, so getting 
connection, having connection there. 
It’s more, something more, yeah.” For 
Daniel, spirituality was all about his re-
lationship with God. His relational 
spirituality called for depth in the sense 
of focusing intently on God, making an 
effort, despising the superficiality of 
simply learning about Christianity and 
assuming a Christian identity. His use 
of the word connection was also re-
peated many times in other schools by 
students at all levels we surveyed. 

Chloe chipped in with “I really love 
what he has said, and it’s so true. It’s 
just like that. . . .You can’t just be like 
‘Oh, nah, I’m just gonna do something 
else. I’m now playing the latest video 
game.’ No, you have to put aside your 
priorities and your distractions and ac-
tually put your all into it. You actually 
have to commit something to be spiri-
tual.” This description of spirituality 
took another angle on avoiding super-
ficiality, the angle of deep commitment 
(“you have to actually put your all into 
it”). As a component of human faith, 
commitment also spills over into spiri-
tuality in students’ minds. 

Georgia echoed the sentiments of her 
two classmates. “Yeah, to be spiritual, 
it’s not like I go to school every day and 
learn about [the] Bible. That doesn’t 
make you spiritual. It’s more like you 
need to dig deeper, and you really like 
pray, and you need to talk to God, and 
you need to ask Him, and stuff like that. 
You need to have that relationship with 
God.” The theme of “digging deep,” 
avoiding superficiality, was perpetuated 
in this third relational account. But here 
it was linked with prayer as the conver-
sational, communication aspect of spiri-
tual relationship. 

Sarah then engaged us with nature. 
“Well, my grandparents are very spiri-
tual, like they point out the littlest 

things that are so beautiful. And it’s like 
they point out this smooth rock and say, 
‘Oh you can paint on that, you can 
make a beautiful picture.’ . . . That’s 
really, I don’t know, it’s just amazing.” 
In her enthusiastic affirmation of her 
grandparents’ spirituality, Sarah was 
displaying two aspects of her own spiri-
tuality. The first was her close relational 
attachment to her grandparents, and the 
second was her use of an aesthetic 
framework to express her sensory con-
nection with beauty in nature.  

Finally, Stephen’s reflections cen-
tered on the relationship between Chris-
tian and non-Christian spirituality. “I 
think spirituality is to do with Christian-
ity, but not always, not in all contexts. 
You can be spiritual in other religions. 
Yeah, many other ways. It’s not just 
Christian. So this is a hard one.” Ste-
phen was raising a question about the 
relationship between Christian faith and 
spirituality, and by implication about 
the challenge for Encounter Bible in 
teaching faith and spirituality in classes 
where Adventist students are a minor-
ity. His observations reminded us that 
we are in the 21st century, a time when 
according to Tacey, there is a spirituality 
revolution occurring in which “our so-
cial scene is full to the brim with indi-
vidual and esoteric spiritualities.”46  

 
Conclusion 

One 40-minute interview with a 
group of five students showed us 
much about their spirituality. This 
served to confirm other student per-
spectives from other schools across 
Australia. Furthermore, the qualities 
of spirituality on display resonated 
with discussions in current children’s 
spirituality literature. More impor-
tantly, Encounter Bible was doing 
what it should for these five students.  

Rebecca Nye47 commented that there 
is a continuum in the way in which 
children everywhere express their spiri-
tuality. At the first and most basic level, 
they refer to “first questions” or broad 
principles. Then they begin to talk 
about religion and make conscious as-
sociations with religious traditions. Fi-
nally, they reveal religious insights that 
express their experience of spirituality 
directly. The students we interviewed 

clearly fitted the third category. For this 
group—and for that matter, every other 
group we interviewed—Encounter Bible 
was giving them a spiritual life advan-
tage, and spiritual wellbeing. 

Finally, a challenge in Australian 
Adventist schools is the presence of 
numerous students of other faiths or 
no faith in Bible classes. When we 
asked the group if they liked having 
students of different religious faiths in 
class, responses were lively and 
unanimous in sentiment. Students all 
respected other perspectives and 
worldviews, saying things like, “You 
do respect them; don’t put each other 
down,” and “I feel that we really put 
aside our differences when there is 
Bible.” The valuing of comparison 
that invites openness to difference, the 
divergent, and the new reveals a dif-
ferent search for meaning that now 
characterizes children’s spirituality. ✐ 

 
 

This article has been peer reviewed. 
 

 
Barry Hill, PhD, is 
an Adjunct Lec-
turer at Avondale 
University in Coor-
anbong, New 
South Wales, Aus-
tralia. Currently re-
tired from full-time 

employment, he previously served as 
the Director of Education for the South 
Pacific Division of Seventh-day Advent-
ists, from which he retired in 2010. His 
research interests include Adventist 
curriculum, affective learning, and stu-
dent spirituality and faith. 
 

Phil Fitzsimmons, 
PhD, is currently 
an independent   
researcher and  
consultant in edu-
cational and organ-
izational learning. 
Prior to this, he 

was Head of Education (Alphacrucis 
College, Sydney, Australia), Assistant 
Dean for Research (Faculty of Educa-
tion, Business, and Science at Avon-

The Journal of Adventist Education  •  Vol. 83, No. 3, 2021                                                                                                        http:// jae.adventist.org8



Twenty-First Century: Pointers for Christian 
Schools,” Teach Journal of Christian Educa-
tion 8:1 (2014): 18-28. 

12. Graham Rossiter, “Religious Education 
and the Changing Landscape of Spirituality: 
Through the Lens of Change in Cultural 
Meanings,” Journal of Religious Education 
58:2 (2010): 25-36. 

13. Kate Adams, Rebecca Bull, and Mary-
Louise Maynes, “Early Childhood Spirituality 
in Education: Towards an Understanding of 
the Distinctive Features of Young Children’s 
Spirituality,” European Early Childhood Edu-
cation Research Journal 24:5 (2016): 760-774. 
doi.10.1080/1350293X.2014.996425. 

14. Miller, The Spiritual Child. 
15. Bellous, “An Inclusive Spiritual Educa-

tion.” 
16. David Tacey, The Spirituality Revol-

ution—The Emergence of Contemporary Spiritu-
ality (Sydney, Australia: HarperCollins, 2003). 

17. Kate Adams, Rebecca Bull, Mary-
Louise Maynes, and John Chi-Kin Lee are typi-
cal of numerous authors who have set out a 
list of spiritual themes to describe spirituality. 

18. Adams, Bull, and Maynes, “Early 
Childhood Spirituality in Education,” 764. 

19. Chris Kiesling. “An Attachment 
Theory Approach to Narrating the Faith Jour-
ney of Children of Parental Divorce,” Inter-
national Journal of Children’s Spirituality 
16:4 (2011): 301-313. 

20. For a helpful explanation and overview 
of the relationship between child-attachment 
theory and the development of child hood 
spirituality, see Pehr Granqvist and Jane R. 
Dickie, “Attachment and Spiritual Devel-
opment in Childhood and Adolescence.” In 
The Handbook of Spiritual Development in 
Childhood and Adolescence, Eugene C. 
Roehlkepartain et al., eds. (Thousand Oaks, 
Calif.: Sage Publications, 2006), 197-210.  

21. Parker J. Palmer, The Courage to 
Teach: Exploring the Inner Landscape of a 
Teacher’s Life, 10th ed. (San Francisco, Calif.: 
Jossey-Bass, 2007). 

22. David Hay, with Rebecca Nye, The 
Spirit of the Child. rev. ed. (London: Jessica 
Kingsley, 2006).  

23. Ruth Wills, “Beyond Relation: A Criti-
cal Exploration of ‘Relational Consciousness’ 
for Spiritual Education,” International Jour-
nal of Children’s Spirituality 17:1 (2012): 51-
60. doi.10.1080/1364436X.2012.660747. 

24. Cheryl V. Minor and Barry Grant, 
“Promoting Spiritual Well-being: A Quasi-  
experimental Test of an Element of Hay and 
Nye’s Theory of Children’s Spirituality,” ibid. 
19:3-4 (2014): 213-227. doi.10.1080/136443 
 6X. 2014.960916. 

25. Hay and Nye, The Spirit of the Child, 
112. 

26. Ibid., 109. 
27. Ibid., 59, 63. 
28. Ibid., 64. 

29. Perrin, Studying Christian Spirituality, 
20. 

30. Adams et al., “Early Childhood Spiri-
tuality in Education”; Wills, “Beyond Rela-
tion: A Critical Exploration of Relational 
Consciousness for Spiritual Education.” 

31. Jennifer Mata-McMahon, “Reviewing 
the Research in Children’s Spirituality (2005–
2015): Proposing a Pluricultural Approach,” 
International Journal of Children’s Spirituality 
21:2 (2016): 140-152. doi.10.1080/1364436X. 
 2016.1186611. 

32. Kelsey Moore et al., “Diverse Voices: 
Children’s Perceptions of Spirituality,”        
Alberta Journal of Educational Research 57:1 
(2011): 107-110.  

33. Mata-McMahon, “Reviewing the Re-
search in Children’s Spirituality,” 144. 

34. Brendan Hyde, “The Identification of 
Four Characteristics of Children’s Spirituality 
in Australian Catholic Primary Schools,” In-
ternational Journal of Children’s Spirituality 
13:2 (2008): 117-127. doi.10.1080/136443 
 60801965925. 

35. Kevin S. Reimer and James L. Furrow, 
“A Qualitative Exploration of Relational Con-
sciousness in Christian Children,” Inter-
national Journal of Children’s Spirituality 6:1 
(2001): 7-23. doi.10.1080/13644360124074. 

36. John Hochheimer, “Communication, 
Spirituality and the Sharing of Meaning.” In 
Spirituality: Theory, Praxis and Pedagogy. 
Martin Fowler, John Martin III, and John 
Hochheimer, eds. (Oxford: Inter-Disciplinary 
Press, 2012), 21-30. 

37. Colin Gibbs, “At School I Have No 
Time to Dream . . . Spirit of the Teacher and 
Learner: Learning and Teaching for Spiritual 
Development.” Paper presented at the Confer-
ence of the Teacher Education Forum of Ao-
tearoa-New Zealand. Auckland, New Zealand 
(July 5-7, 2004), 7. 

38. Brendan Hyde, Children and Spiritual-
ity: Searching for Meaning and Connectedness 
(London: Jessica Kingsley, 2008). 

39. Hay and Nye, The Spirit of the Child. 
40. Karminder Ghuman, Michael A. 

Wride, and Philip Franses, “Practical Spiritu-
ality: The Art and Science of Conscious Liv-
ing.” In Practical Spirituality and Human 
Development. Creative Experiments for Alter-
native Futures. Ananta Kumar Giri, ed. (Sin-
gapore: Palgrave Macmillan, 2019), 39. 

41. Hay and Nye, The Spirit of the Child, 74. 
42. Ibid.; Hyde, “The Identification of 

Four Characteristics of Children’s Spirituality 
in Australian Catholic Primary Schools.” 

43. Rudolph Otto, The Idea of the Holy, J. 
W. Harvey, trans. (Oxford: Oxford University 
Press, 1950). 

44. Examples are Reimer and Furrow, “A 
Qualitative Exploration of Relational Con-
sciousness in Christian Children” and Hay 
and Nye, The Spirit of the Child. 

45. Hay and Nye, The Spirit of the Child, 74. 
46. Tacey, The Spirituality Revolution, 22. 
47. Hay and Nye, The Spirit of the Child. 
 
 
 
 
 

dale University, Australia), and Direc-
tor of Research (San Roque Research 
Institute, California). His research in-
terests include language and literature, 
and adolescent spirituality. 
 
 
Recommended citation: 
Barry Hill and Phil Fitzsimmons, 
“What Five Students of the Encounter 
Adventist Bible Curriculum Taught Us 
About Their Spirituality,” The Journal 
of Adventist Education 83:3 (2021): 4-9. 
 
 

NOTES AND REFERENCES 
     1. Lanelle Cobbin, “Holistic Religious 
Education: Toward a More Transparent Path-
way From Philosophy to Practice.” Unpub-
lished Master of Education Honours Thesis, 
Avondale College, 2010, 45. 

2. _______, “The Transformational Plan-
ning Framework: A Pathway to Holistic Bibli-
cal Teaching,” TEACH Journal of Christian 
Education 5:1 (2011): 10-15: https://research.  
avondale.edu.au/teach/vol5/iss1/4; North 
American Division, “Transformational Plan-
ning Framework” (n.d.): https://encounter.ad 
ventisteducation.org/structure.html. 

3. Several locations worldwide have 
adopted and adapted the principles of the En-
counter Bible curriculum in developing their 
own Bible study series, specifically, the North 
American Division, the Inter-American Divi-
sion, as well as Seventh-day Adventist schools 
in England and Southeast Asia. For more, see 
Barry Hill et al., “A Decade of Encounter Bibli-
cal Studies,” TEACH 14:1 (2020): 44-52: 
https://research.avondale.edu.au/cgi/ 
 viewcontent.cgi?article=1440&context=teach. 

4. Ibid.  
5. Yvonna Lincoln and Egon Guba, 

Natural is  tic Inquiry (Beverly Hills, Calif.: 
SAGE, 1985), 193. 

6. Lucy Bregman, “Spirituality Definitions: 
A Moving Target,” In Spirituality. Theory, 
Praxis and Pedagogy. Martin Fowler, John 
Martin III, and John Hochheimer, eds. (Ox-
ford: Inter-Disciplinary Press, 2012), 3-10. 

7. John Chi-Kin Lee, “Children’s Spiritual-
ity, Life and Values Education: Cultural,   
Spiritual and Educational Perspectives,” Inter -
national Journal of Children’s Spirituality 
25:1 (2020): 2. doi.10.1080/1364436X. 2020.  
1790774. 

8. Joyce E. Bellous, An Inclusive Spiritual 
Education,” International Journal of Children’s 
Spirituality 24:4 (2019): 389. doi.10.1080/ 
 1364436X.2019.1675603. 

9. Lisa Miller, The Spiritual Child (New 
York: St. Martin’s Press, 2015), 6, 7. 

10. David Perrin, Studying Christian Spiri-
tuality (New York: Routledge, 2007), 26. 

11. Barry Hill, “Teaching Faith in the 

9http:// jae.adventist.org                                                                                                     The Journal of Adventist Education  •  Vol. 83, No. 3, 2021


